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. ABSTRACT T e Fa
The ‘primary purposé of' ¢his study was to develop a handbook of  *
specific instructional tecimiques and um:egxe- 1n thn areas of vocab~ J
ulary and comprehension development forthe edt}cable sentally handtcapped
studénts at the'senior high school level. - R %
The development, of sthe materials contained in this handbook came

as @ resilt of: first, the gathering of dat

“second, the selection of

relevant data petzinent to the objectives; third, the developuum: ef

techniques -arid strategies based on the pertinent data agd nbjgcl:iven.
 The following sources “ere used 4n the gathering of, data. R

u:exum—e related:to the topic of this study and a computer sdarchiof ,

the ERIC (Microfich ¢ ‘5. Ideas and in ' i
* = E
1

Special: Education Coufses at Henoral University. ‘Tgchnlquea and
scrntegieu presznted by various Spechl Education 'I‘am:hgrs at meetings * f
and vorkspope. Finally, paterials and techniques developed and used in o~ |

the :eaciung of Senior Spec1-1 Education fo: twelve years.

‘The criterion used for the selection of materisls; techniques,
lana stracegies presel\t-d in this study was as follows: firet, suitabllity

for the age group of the target pop\nlation. second, consideration of

;
|

_the 1 levels of EMH third, the objectives of the

study could be evaluated by observable means; fourth, developmental

L a7 .
progress could be made by students in this program.
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. . * ., Chapter 1
B L] THE PROBLEM

Blckgromd of the Study °

Upon Leaviog che ed\u:nt\lmml uys:m, an adolescent needs ©o be
proficient 1n bastc: readtng; mcha:cicm witting, and otal expression i
sl (Cruicklh.nk. vates, and Johms, 1980). Hovever, there 1o |

W ' evidence m: pany  secondary puyu‘s are handicapped in these areas. n‘a.

the Uniceﬂ .States, the National Aalallment of Education %as 1975 (

cun'ﬂ.md that’ idrge pezcentngeu of ldulelcenr. pupila ate unable ta ©
show even basic cowe:encies 1n'the nr;ns of “tasding, wacheditios, unA
. ‘ comunications (Cullinan and Epstein, 1979): The Department of Health,
Bducation)and 'He*‘nru in the United States examined;the physical,
ylycholngical, and educational development of 6,227 youths ages 12-17
ye.nrq. The lubjer.:l were cnnfuuy nIdcnd to Fepresent non).nui:u—
. tlonaliged Americans fn this age range. The findings of the Department
of Hoaleh, Education ‘and Welfare study recomended special educational
. resources .he\yoml the Tegular classroon for almost 20 percent of the
o students (Cullinan snd Epstetn, 1979). )
Special education is to provide special services not available
in the regular education program for exceptional children. Special
ed;gcutign differs from the regular program in that it tries T
accomnt how axcaptionalchildren differ from nonexceptional children
 and the unevex' pattern of development within the individusl child (Rerk
and Gallngher, 1983). Cullinan and Eostetn (1979) state that siace

. " students of sptclfl education are human beings, they will have the samé




neefs as othef’hunan beings. They went on to sumarize these basic

_.meeds with a quote from the Unitéd States Educational Policies Comais-

sion of 1949. . . i
¢
“\ These youth, 1t 1s held, ‘ave .the- sane needs s othets. 3
They too will work, earn money, spend their.earnings, b
members of families, be in good gk 111 health; vote ity
®lections, be members of organizdtions, and use ‘their
leisure time wilely or otherwise. (p. 33 D °

“ Since the needs are smu.n. 1t Tollows that the curriculum may

1l be siptlar da cer{uin arcas; Zeansh, Collins, ‘and Jones (1972)
. conci with this paln[ of view.- The design of the curriedl should’

not. deyiate exceastyely from that of the. regulat classroom, do that the

special utudanc may feel, nnd hr, part of the total school environment.

In the Guide to Special Education in ‘North Dakota (1968) it is stated '

that the gouls for speeqtul education are no difiercm: from the goals ef

" ali educational programs. These goals are as followa:
1. "To develop the ability of the child as far as poauibla to
use the acadenic skill and tools in our deily 1if
2. To develop social responsibility and citizenship. € %
3. To point the way toward vocational fulfillment and mm-
" lectual'maturity. (p. 5.

In AProgrim Guide for Sentor Special Education, published by
the Government of Niwfoundland and Labrador (undated) the follawing :
genezal objectives are put forth for special educagion:*

1. To develop the basic computatiS @id comunication skills

to the full potential of the individual student.

2. To develop an understanding and appreciatlor’ of basie
tools and materials found in the home and community.

3. To develop in tfle student attitudes and du!lcr.exls;h:l
" which are considered acceptable in societ;

4. To orient school learning towards accupn:iona]. entrance
in such a way that studies are meaningful to the
student.

k3 * ¥R \

’
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5. To develop confidence in the student in Tegard to:

a) His ability to successfully perform various jobs folP
the purpose of earning his own living

b) His ability to deal comfortably and courteously with
the employer and fellow workers. ° ¥

Appreciating the value of pfomptness and dependa-
. bility as essential to holding a job
@ s skille andyge
. required for various jobs . S|

€)' Developing a sense of security and a feeling of .
worth as a contributing member of a community. g
(pp. 1-2) f

<]

Such objectives are essentially the same.as those for any student.:’

ecial students and

Gulliford (1971) agreés that tie reeds of
the’ objectives of theschool are Gasically the sase as for any kipd of
student. However, he bd.tevn that there 1a & Gffference 1n the order

of priorities. He nluun “that the firet prtority 1o to pfomote the—,

optimum of the child's and e adds

that it is | to do possible to for the

direct effects of tHe educational handicsp, and also ta avoid etde

effects, such as emotional , or lncid

Zeanah, Collins and Jones (1972) also commented on the order of
priorities. They contend that the objective of the cyrriculum ddvision’
should be incorporated into the program on the basis of what will be

most essential, rele _k and useful to'the special education studeat,

both while*he or she 1s in school, and while he or she™is employed as
an adult. . y 1 ' .

In fact the rights df all handicapped children have been nade
.law in various countries. The United States passed Public Law s4-1m2

on November 29, 1975. Payne, Polloway, Smith and Payne (1981) listed
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some of the rights contained in this law:
: = -

1. 4 te public school
i 2. Placement decisions based on informal and formal evaLua- M
+ f tions with input from the student's parents . -

3. Programming in the "least restrictive environment". B
Pnsblble for the individual

4. An 1 1 program _to their

<. . ‘needs - 3 - . ; il

5. Periodi¢ review of the of. the ¢lonal =
plan, again vir.h pltam:ul;‘in))ut- (p. 8) . oo

i
. Every educationally handicapped child wnl\ not, e e ik B

It 1s upbn how ionaliy or socially Hag aehuld . ‘

+ s, which in turn is dependent upon his of her basic intelligence, & -

i

2R3 Bpeciul naedi.\ Sm llﬂ.l nol: need specialized u!ai!tance of any kind. f
|

|

. i

personality, attitude towards oneself, and their relationships with |

1

others. Qulliford (1971), writing on the specialized needs of certdin

s childrem stated that: o S / By e

The firet and overriling aih bf sy form of Sraue
: . that children-should receive the special treatment and ‘- be
o . education that they need in order to ensure their optlmum :

developnent and to midinize their handicaps. (p. 8 c - .

An essential skill needed to cope with any type of curriculum

fols is :he ability to read. Brabner (1969) states: - N

i . . Uhless' an individual ig: qum a geogtaphically dsolated . # 3
€« - area--and these are .rapidly ‘becoming mon-ex: .
' inability to read, and to rem‘l well, will handicap him more.. ’ -
74n numerous life sltu-tipvns than’ vill many physical oz .
mental 1limitations. (y, 0)

t=~t]

T Rndi,ng 16 an ea-gnl’.lal elenent “in the‘seccndary achool curri- A

culum,

seen in the as(iﬂntion tha: .80 to 90 percent of all m:\ldy

actlvities. in typ: 1 hx;@ 8chools require reading (Bond und kaer,
1973). “The ability . of prule prar:nnca #ince most, aspacts

of the curricditm are geated to. the printed vord. Bond and Tinker




’

-matics. ' . . e

. ships and the

¥ - ) . “,

o \
- (1973) found ghat general reading comprehension was significantly

- .
related to achievement in each of the content subjects except mathe-

T A
An {nability to Tesd not oaly creates probleas in school re.hted

lcldelllc lfl!.eve:unl hllt also lhll:n social maturity, locl‘l telntion—

peidnyof respondibility (.mm-on and s,mbun.

1967). Students, at the secondary school 1¢vel, vith reading problems,

“find it very frustrating. They are preparing for some form of post-
' s ¥ . )

secondary educatiph or to enter the job harket.’, Post-secodary educa-

Al
tion !eq\lius additional study’which, out of necessity, means more

rudtng. In the everyday world of work, reading is also very asnmm
A person who cannot read vell 1s handicapped™n our fast-paced tection-
logical soctety. The person who camnot read, or is functioning at'a
1low reading level, will not find many-open doors in the area of.employ-
Beading fnstruction has one central goal—the learner must be
able, to somy degree, to mdenz;nd wricten language and to construct
a message from prfnt which substantially mstches that of the writer
(smith, Goodian, and Meredith, 1570). The reader must be sble to
acquire meaning from the printed vord. Reading.ds a skill or tool, and
as such it should be taught. Normal growth dn reading tends to.be
fairly continious and developmental. At each stage, thd child is taught

and acquires the okills,vhich are necessary for the mext succeeding

_1=vnl. Speaific reading ekills are uuxh: at ‘each level of the :hlld'

davd.nyun(. If this pm

continues vithout any serious problu then

tlb Itudenuhafcul a proflcim reader. -In addition to'the time




ety

devoted to the instruction of reading skills, specific skills needed in
4

the content area are also developed. In content area reading, the

abilicy to read is used to acyd¥fe information in various subject '7;.'.

Reading is the bdsic tool that a student uses to learn. If the student

-has probless'in thy area of reading, it will be reflected. in the other

-“academic aregs. » 5

Chtldren vith lesrning m-'bumu may have difficulties in
any of . the, areds oE leagning and.’ aevu.opunz Hmve‘r, it scems that
poor zeldinl sli1la are the handicapof a great nunb:z of ehtldren in
" laarning disabilities. educattonal progens (Lermer, 197,

This study concerns 1t:ﬂelf with one group unng ‘the many that
are incluled under the heading of "learning digabilicies.” It is

concerned with ll:\uienl:l in the secondary sehool vho ate’ clnnifx.ed as

“educable mentally-handicepped
i \m many idsf the \'.lt- admble -uuuy xennhd and
-u.uy retarded h-vn“b-m used m:e:ch-nn-bl& This .n\udy is cnncern.u
_with atudescs 1n the sentor “high school who are rmnled a5 educable
mentally retarded or mildly retardodl rame, rouw-y. Saish, and Payne

A(1981) define the mildly mentally reurdzd

.+ . child vhose intelligence tests phcl ha/her in the
55-69 1.Q. Tange, and are-so impaired in their adaptive
behavior that r,uy may be classified as h.vi.n; du mental
retardation. (p., 6. Ul
1

sznu rudgu. is a -ml that is basic and aumcul-m today's.

world, the t cher ‘of adm‘.lhle nm:sll.y‘hhndinlppgd l:udenr.l should he B

well lntoned lhnuﬁe teaching of el t.u. As stated -izusz, nldllng.

16 the _hm taol used by the student 4n the prodess of leirning. The
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same is true of the educable mentally handicapped student. He differs

gm the normal student in his reading progress mainly by being a slover

learner. In the secondary school, the educable mentally handicapped '

student 1s thought to be a disabléd reader because he is not reading up
to grade level. Hovever, such students should e ‘taught to read with
comprehension and understanding to, their, {mum z;bﬂity. At the
secondary. dchaol level; emphasis should be placed on helping the educable
nentally handicapped to read up’to t4E Jinits (of fia/her capabilicy. .
Cruickshank and Johnson (1967) reinforced this idea when they.state

that: . . i
The comand of the reading skiile will aid the student in
acquiring information that will give him a better imder-
standing of*society about him as well as information-con-
cerning jobs and vocational activities aviilsble o, him.
“216)

Remedial education for educable mentally handicapped adolescents
is usually provided by special education.’ The basic purpose of 'this

type, of education 1s to correct the students' problems as much as

E pmxsib].e, with complete correction: being the ultisate, though often

umt;uned, goal. This purposé of remedi-tion is often based on the

: ‘asaumpcicn that the evidenced problems (i.e., inability to Tead) are

intrinsic to the student and the student must be "changed" if they are
. . ’

to appear "normal" (Cullinan and/fpstein, 1979). Attempts are made to
Pl * .

1dentify the specifid wedknesses of the gtudents. Once the

" are identified, ‘in onal are to help correct

" theée weaknesses. - Educable mentally handicapped pupils require a reme-

dial progren that begins ul:h skills that'have been previously establ

1ished and ‘then builds upon these in a Bequentl.nl manner. This is, very




. school level. This poor self-image has resulted from years of school
N

™ convince the educable mentally handicapped student that he/she is ' |

e | . ‘ g
important for the teacher in the.secondary school. It requires the
. develop a progran to fit .
that particu]:ar student's naa;lu.

Teachers in the secondary school must aleo be aware that they
ardoneiof thermost: dmportant factors in determining the degree of
success which t:z_educable nengally hendicapped student witl have in’

the remedial resding program. Quite often the educable mentally handi- ,

capped students are convinced that they are "stupid,” and thus they
i ! : A

" ususlly have & poor self-image by the time they Teach the secondary

failure. Studies that have correlated levels of reading achievemént
with levels of self-concept indicate that a positive association exists

between the two (Quandt, '1'972)4 The teacher must be understanding and

capable of making improvement. Peter (1965) contends that it is essen— #
tial that the student be successful from the beginning in a special

class. 3

Renedial has certain and The'
strengths afe: (a) it encourages the identification of the skills that
the student lacks, (b) it focuses on decreasing the weaknesses rather >
than ignoring them, and (c) it offers an option to those students who
are not gble to cope with the tegular education programs (Cullinan and
‘Epuqin, 1979) . Remedisl teachers should also be avare of certain E
weaknesses associated with remedial education. Firet, remedial educa-
tion frequently fails to look at the entire situation. It tenda to
pinpoint certain student veaknesses and then:apply certain techniques

-

' |




. special help. Bond and Tinker '(1979) state: "The acquisition of word

}

-then if their remedial programs. N

to remediate these weaknesses. Remedial teachers should remember that
the student is an individual, - they need to look at the weaknesses
in the Light of the total person. Other problems may have contributed 5
to ﬂ;ese weaknesses. Secondly; remedial instiuction is often can;prised
of tsolated dr41l lessons. ‘Remedial téschers should remember to make )
the remedial skills n':_ iitegral part of the studenfs' actual needs in
o:éher\ge:tings. . Thirdly, there is ;m unt'or:m;ue lack of research
validating many of the tests [T A o e —— Ty @
remedial educatdon (Cullinan and Epstetn, 1419). Rémedial teachers ’ .
should be aware of he above vesknesses and male an stortoen Soareme
\ . .

Two aspects of reading, vocabulary development, and reading
cotprehenston wers dealt ¢ith in this study. According to Suith (1969): i
"There 1s a consensus among resding authorities that adequate vocabulary
development 1o cructal for good readifig comprehension’ (p. 75)'.

Students 1n special education are espectally deficient tn vocab-
ulary development and comprehension. Often these two areas of deficiency

indicate to the regular classroqm teacher that a student is in need of

meanings 1s fundamental to all comprehension in reading.” If a student
meets too.many unknown words in his/her reading, he/she cannot effec-

tively comprehend the materia®. Therefore, a student's possession of a

good méaning vocabulary is most important in the content subjects and
any type of remedist reading program. A good knowledge of words helps
the reader to recognize and comprehend what he/she has read. The more

frequently the student sees familidr words, the quicker he/she reads




T
,and understands what was read. In addition to specific Vocabularies

found in the various subject areas, students at the secondary school
Haver dveo areseacst seith spedsal Vesabularten s £hg facea’oe odeipas

tional and social needs. Teachers in the secondary school must be aware

of this fact and help to prepare the student for the day when he is mo

longer in the secondary school environment.

According to l’!nnd and Tlh‘(er (1973): t all grade levels
reading instruction should serve fo develop compréhension.” Any Eype
GF FeRNHLAL prigtEl HOHE PLEG W GreNt el Of GpliaRts on CoupreNSRFLoHs
_The student’may be able to pronounce the various words in a passage but
unless he understands the EEBD;.ng of the passage, he is merely word-
calling. Possessing various word recognition skills are of 11!‘.’212 use
unless the student can extract meaning ffom what he/she has read.

An exemination of the licerature showed that sost reading
specialists believe that there are several different levels of reading
comprehension. The lowest level of comprehension is called either
\ Literal or factual comprehe;wicni‘ This type of comprehension requires™

1ittle thought from the reader. The reader merely reproduces the ideas
of the writer without mcl: interaction on the part of thé reader. This
is the type of comprehension that the student fizgt encopnters when he/
she begina reading ingtruction. However, decreased empiiasis is placed
on this type of cmpre_hen-xa;\ el tadeE ;rogusu-/ through the
achool systen: However, educable mentally handicapped [atudents at the
secondary school level may need vork in:the atea of 1iteral comprehension
when they first er;:ur. a remedial program. The ucbnd/ level of c.ompre-

hension 1is interpretive or inferential. At this 1e7L1 of comprehension,

. /. .
. N
| /




the reader must think and interact with the material before responding
to the context. In the school system, this type of comprehemsion is
atressed more and more as the child prograsses. Since this type of
comprehension requires some degree of abstract thinking, the educable
dpntally handicapped student may have some dLEELEy with the context.
Hovever, they should be presented with iiterpretive material within the
limits of their intellectual ability. The third level of caupxgl\engiuu‘
is critical reading. Miller (1‘973) defines critical ?Eld_gng l;:
. . . evalugting or juging the accuracy and truthfulness of,
the reading material in terhs-of some criteria which the
reader has foguulated by prior experience or reading.
. 176)
As in the case in interpretive camp}egenemn, the educable mentally
handicapped student wil), have problems. Be/she should be presented with
“this material only within the limits of his/her intellectual. ability.
The highest level of reading comprehension can be called creative
* reading or assimilative reading. Creative reading is'when the reader
& applies the knowledge and attitudes gained from reading to his/her own:
ife for problem sdling. Creative reading also appeals to the student's
emotions and senses. With?n his/her intellectual limitations, the
(pducable mentally handicapped student should be presented sith some
créative reading. As much as possible,-the reading that an educable
mentally handicapped ‘l:udant does should be related.to his own life

\experiences. - A great deal of, high interest material has been produced

_ to provide such materials for the educa/ﬂ.e mentally handicapped student.

/

Introduction to the Problem

There has been & tremendous grovth in the area of special

|

since for the of %pecial

»




classes in the regular school systems vas legislated in the 1969

Newfoundland “Schogd ‘Act. In specifying the requirementsfor establishing

special education classes in regular day schools, the Division of
Special Services states that the educible mentally handicappedachild
hcappedchild |
requires a "special™ academic curticulum. They also state that this
curriculum be deaigned to” shallenge dnd develop the spectal capacities
and capabilities of the child (Brown end Gillesple, 1979). The view of

the Special éewlces Division is that up to the age of approximately

13 to, 14 years, the student in special education ia being r.lught basic-
ally the same skills as-a child in the regular class, However, :hsse
skills are presented at a At Eabuat. aEe” and st diStavedt Nethot N
The D‘;;!iﬂiun feels that when the educable mentally handicapped ;:udant
enters high school, the curriculum must be changed *from the regular
afream. to that which will meet the nzeds‘ of the sl:ud\enc (Brown and
Gi},‘lespu, 1979). . '

This change in the currlcul\m at the hixh school places a
tremendous responsibility on the Division of Specidl Services, the
various school boards, and the high school teacher. They have to devise
a curriculum tailored to the needs of the educable mentally handicapped
student., In response to the needs, the Division of Special Services
has_ d;velnp:d A Progranm Guide for Senior Special Education and guideli.nas‘
for the "work experience progrin." HoweVer, these gutdelines were!
developed to give direction to a program for senioy, special education

students. stated in the to A Program Guide for Semior

Special Efiucation (undsted):

The 4orking out of the detailed curriculum, the decision of'
methodology agd the selection of materials should be left to
the School Board and to the schools. (Introduction)”

L




' This presents the special education teacher at the secondary
school level w].tl{n tremendous ¢hallenge. When the student is placed
on a special progran, the progran must provide hin/her with all of the
necessary skills .;meded to pursue a full and productive adult life. A
program must be developed and various methods and techniqués devised to \
_provide the educable mentally handicapped student these skills.’ The,
student must not be alloved to "academically vegetate." The progran
has to-give the student the feeling that he/she is accomplishing some-
thing and, ‘above all, give him/her the feelfng of self-worth. Ihis 1s

the challenge that must be faced at the

écondary school level. Cullinan
and Epstein (1979) have sumfarized this challenge.

The very natute of the educatimnal services provided within
specidl education until quite recently has been "elementary
school" oriented, both i terms of the major focus of
“ervices and technologies of instruction that have evolved.
As a consequence, the special educator is not really prepared '
to deal with the complexities that he finds' at the' secondary
school level. There are now few ready and effective answer
to remediating academic problems at the Adotscem’. level.
It is a fledgling field that needs practicall approaches far
more than theories and rhetoric. (p. 90)

Statement of the Problesr

"The development of this handbook has attempted to develop

specific tional and

for implementing a
remedial reading program.at the séhior high school level for educable
mentally handicapped ‘atudents. The techniques and strategles are aimed
at two_ specific areas of reading: 1) the improvement of vocabulary and
2) comprehension development. The handbrook is designed for use in
senior special education classrooms. The materials in the handbook
progress in difficulty from one section to the other. Each section is

designed to build on the skills acquired in the previous section.

>
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However, the teacher can yary the techniques and strategies to fit the :

needs of the, individual student.

Rationale for the Study
In the United States, the Education 'far All Handicapped Children
Act nn:i The Vocational Rehgbilitation Act of 1973 have affirmed the
right of every handieapped child toa free, public; and sppropriste
program of education. However, cuuu:an aud Epmm (1679 quote
o - studies by Kline (1972) and Wennberg and nnre (1977) which reveal
.+ serious neglect of handicapped students a 'the sen dary school level,
Cullinan and Epstetn (1979) go on to say: "et, m the face of inade-
quacies in bo:h prograns and service, the number of students in need of

& ) upecinl services appears to be increasing” (p 9. -

The Atlantic Provinces Report of the Specihl Education Committee

: { to the Ministers: of Bducatian, Part 1, published n Janusry, 1973, made
a similar recomendation. Brown and Gillespie (1979) quited this
A recommendation:

That the governments of the Atlantic Provinces recognize. and
endorse the right of all handicapped persons to be educated
to the maximum of théir potential, and develop a comprehemsion

* range of services and programs sufficient to meet the educa-
tional needs of all handicapped persons. (p. 4)

In A Program Guide for Senior Special EduPstion in Newfoundland
(undated),  the same type of philosophy le expressed: o,

1Y Ve accept the philosophy that all\children are entitled m
an education according ty the level of thedr capacity, .’

\, achieve this, the curriculum must be diversified so ll\u it
develops these capacities to their full potemtial. “It is
inherent that a diversified curriculin must provide a -
variety of programs. (p. 1) :

The extent to which such programs are needed can be seen in the g ,

nunber of students requiring them. Kirk:(1972), after comparing
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studies and surveys of exceptional children in North America.and Europe,
found the .!.verége rate of educable mentally handicapped to be approxi-
mately 2.7 percent. Hardy (1971) estimated that in Newfoundland in 1969
ur;lcy 2 percent of the children were receiving special services even
though 12 percent were in meed of such &ervices. Robbins (1975) esti-
mated that 12 percedt of the children in Newfoundland and Labrador were
in need of special services. Brown and Gillespie (1979) found that 4.6°
percent of the school-age population were receiving Ep;cinl education
in Newfoundland during the school veat 1977-78. ALl of the above _fv.
figu‘zes‘ show that there is a significant segment of the .pnpulatian in
need of ‘special programs.

+ In the secondary school system, existing programs appear to -

offer very little to the educable mentally handicapped_student.
.

However, Brown Aﬂf. Gillaspie (1979) found that in Newfoundland, despite
3
. )

Cullinan and Epstein {1979) quoted studies (Clark and Evans, 1976;
Sabatino, 1974; Schlickter and Ratcliff, 1971) vhich indicated that the
secondary special education program$ Wexe inadequate and inappropriate.
v reamnl e engg;;sud for this particular state of affairs.

First, the special educatdion programs .for teachers at the university

_level do not have faculties that«are strong in the area of development

‘of programs for secondary schools. Second, the vast majority of special

education teacher trainees are women. They tend to gravitate toward
vork with young children. Third, fev adequate teaching materials exist
for the secondary school studemt.

” The teacher n the special education setting has & great deal

of flexibility in the type of program that is offered in his class.

<
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this flexibility, some teachers are using little :mre than the set

progran of studles used for regular classes. 'The authors did find that -
the experienced teachers in spectal educmm seen to have gathered a

vide vatety of material. Bur, few of the teachers sees to have the
training to knw what speciffihaterials they needed for the particular

problems of the students.

Readtng d1fficulties sre still ane of the grastest concerns
to the teacher of educable mentally handicapped students. T‘i\e National
~ Advisory Comittee on Dyslexis and Related Reading Disorders in 1969
reported that reading disability is a major problem in America's elemen-
tary dhd secondary séhooks (Cullinan and Epstein, 1979). The report
found that one child in seven had a serious reading disability. Dr.
J.l'mes E. Allen, Commissioner of Education, at the time of the report's

publications, drew an even more ‘ominous conclusion:

/ That one child in four had significant reading deficiencies
and that in large urban systems as many as half of the school’
population read below expectation. (p. 91)
Such figures for the general population demonstrates that it is extremely
{sportentithat the-testharsof special stulenta pusiargrentiieai of
eiphasis on the skill of reading. The social and economic mplicnti;‘us
%, . of such massive school failure cannot be easily dismissed. Cullinan
and Epstein (1979) guoted the implications as sumsrized by The National |
Advisory Comittee of Dyslexia and Related Reading Disorders: )

The student's failure in learning to read can have enormous

i in terns of maladjustment, tendency
. toward delinquency, likellhnod of becoming a dropout, and %
difficulty in The economic loss to the

v nation as a result of these failures is incalculable. (p. 92%




Bignificance of Study

Brown and Gillespie (1979) in their task force report on Special
Edication state: .

Special Edication teachers are largely responsible for diag—

nosis and developing progrems to meet the needs of children

with a varie[y of problenu (p- 34)
But, the report also found .that more formal training is meeded by the
afority of special education teachers. This problemis furthar con
pounded since the educable mentally hnnucapi:ea‘ student ig staying in
school lﬂnget‘nl\d the lav stipulates that he/she ‘must receive an educa—
tion. Also, there is an incressing need for the educable hentally
handicapped student at the secondary scheol uv‘éé tn»acquire skills
that will help hin/her function successfully in society.

Other aspects of the Brown and Gillespte Report (1979) helped
to point out the need for more vork in the ares of currlculw development
and the sharing of tectniques and strategies used with special education
students. Many teachers fgl!: that once the children vere: placed in
specialbeducation classes, the progras becane the teachex's responsi-
bility. The teachers were looking for materisls and advice to solve
the student's problems but felt they did not get any satisfactory
answers. Teachers also suggested that the Division of Speci“l Services
provide outlines of materials for special education beyond vhat 1is given
1n puhushers\cmloguea. Adother suggestion by some teachers was to

have special education meetings where teachers could share ideas,

terials, and 1 The Report that! '"More resource
materials are necessary to implement good programs. Such materials
should be nade mige accessible to all teachers in the province’ (p. 56) .

~




_ones applicsble to'the term.as used in this study.

. this studeit &

I = .8
‘This handl]unk is designed to meet such a need. It is duignmf

' . w
to help the teacher in the senior high school who is faced with the

" grave responsibility of providing the seducable mentally handicapped

student with a sound progran of study. In particular; it is designed

to aid the tuc{er by providing a variety of techniques and strategies

o .

for the jmprovement.of the student's vocsbulary and comprehension. The
.

handbook 1is slso designed for the educable mentally hnndicnpp25 student

in senior high school. It will help: the student to grov and dmi.op §

academically, Also) it will provide the student with a feeling of self-

worth and help hin/her to become a worthwhile and productive citizen.
’ {

Definition of Terns s

The following terms are used with various meanings depending

~ s
upon the literature where they are used. The definitions given are the

Edusble Mentally iandicapled:. Yirk and mla'gher((mha) defined

s ¢ . “
.. . one who, because of subnormal mental development, is

unable to profit'dufficiently from the regulsr program of the
school but who 1§f ¢onsidered to have capacity for development

in three areas: ({) 'educability in academic subjects at the

primary and advanded -elementary grade levels, (2) educability

in social adjustzent to a point ag which ‘a child can even- %
tually get along independently in the community, and (3)
occupational adequacies to such a degree that the child can

be partially or totally self-supporting as an adult. (p. 123)

Reading: Bond and Tinker (1973) defined reading in the follow-
5 Y
ing manner:
Reading involves the recognition of printed or'written symbols

which serve as stimuli for the retall of meanings built up .
through the “reader's past experiences. (p. 22)

/
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Vocabulary: Berg (1965) defined vocabulary as:

' The combination of words ised by a person to make himself
understood by others when speaking or writing and that
combination of words from which one person msy understand
another when listening or reading. (p. 105)

S Comg'rahensiun: Bond and Tinker (1973) defined comprehension

"The process by which meaning became ‘associated with symbola."
. €

s Senfor High School: This refers to grades nine, ten, eleven,
and twelve and normally includes ages- fourteen to eighteen. However,

. 10 the case’®f the educable mentally handicapped student, ‘ages will

.correlpond but :he .ude level will be below the norma 1 for their
age group. ;
} B R .. s
% Handbook of Remedial Reading for the Educable Mentally Handi-’

- s
B capped Student at the Senior High.School Leyel: This.handbook will
include tech: and for ‘the @ of reading in the

%as of vocabulary development and comprehension.

Ok | Limitations o B s
+  The educable mentally handicapped réquire a wide variety of
. learning materials in order to meet their individual needs. ,Every
' attempt has been made to include s many techniques and strategles as
+possible in this handbook. nnwevex!'in certain aspects only a, Limited
 ‘mumbér are presented because’of . tha lintted amount, of professioal,
. matérials available in that particular area. . :

& i ¢
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> - Chapter 2 .
. A REVIEW OF im.imzn LITERATURE
ST st
This chaptey will deat. vith the relevant regearch l}ﬁerature )
that applies to this study: 'l'he flrs: section will be a statemept on
the curriculu which has.relevince for ‘changes in Hpgéial educatiof

today. . Section two will dxanine.the litemture oi language skills and .

ad they affect’ lenn\ing disubilir.’les. m third ‘section contatna o

mdel chat can he used in, ths d:velopmp.nt of an ed\u:.clmml plcknge for

. exceptional children Section, four de&lﬁ wi:h the tesearch that appliaa

‘to teadlng aud £hie teadiog con(;rehensxon of the aducnblg menlmlly

retatded child. - The ﬁ.np'l section examings the researth’ coﬂduc'ted 1n

the area of reading methods and approaches and thetr application to the

. Leachlng of reucMng to.the educnhle menully handfclpped studen(.

Curriculum
©". Briininks asm belleves that by, lpplymg o pajor philnsa—

phical altern and lization, educational

prngnnn for the aducuhl: mentnlIy rathrd%m iy Breatly inproved: -,

vas 1 1t secks to expose the

retarded student to a daily routine that is as formal as possibla.
Individualization aims to adjust, each program of Q:udy"'.aldo-uy a8’

possible to the unique and individual needs of each student. Appropriate

* curriculum and instruction’are provided for the studént through empha® -

s1zing normalization and A in program developmeft.-
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. Radabaugh and Yikish (1982) suggested that a well-defined curri-
culum can enhance the possibility that the educable mentally handicapped
students can, at the ternination of their sghool years, become contri-
it RRigEs f Sostery, [Thebalert sy curmeslimavens
" tollowss, ‘
15 Self-Actualization. Maximum qevelapm;nt of skifls and

abilities that enable.the educable mentally handicapped
student, to, develop a general repertoire of information.

2) Personal’and Social Competencé. Developing skills to
becomé self-sufficient and to maintain effective social
e relationships. .
3) 1 and nce in Living. (p. 6)

'A great deal of research has been done in the area of langiage
skills. ' Several theories will be presented vt‘ha‘t. suggest that an inti-
nate zelstionship exists bétween lestning ddasbilities and deficits in
Language developuent. Research studies of lmer-city childrex help to
denonatrate hov learning 1s linited by langusge;differences. Famtini
and Weinstein (1968) suggea:ed this in thelr book The Disadvantaged.

) Théy suggeued that the 1ang\ug= code of the inner-city child vas

restricted and tha

restricted language code limits the child's cogni-

nvn and perceptusl awareness.

lunom, Davis, and Hess (1965) stated that :he parents of inner-

city children are not as likely to provide the kind and amount of verbal
“corrective feedbadk" fouad in typical middle-class “environmgnt.

Kravitz (1966) in a study 'ft:uml that the inner-city child at
age six‘had & speaking vocabulary of lasa than 500 words. This she
found equivalent to that,of an dverage three-year-old in a more favoured

i
i
i
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It 1s that a good reader at age six

has a vocabulary of 2,500-8,000 woMa. ,

Black (1967) gives more evidence to support the idea of cultural

dep‘rivatlon. She Bdm\inistered a reading test to inner-city pupils.
The test showed the fif:‘h':gnde pupils scored at the 18th-20th percent-
ile. The eighth-grade pupils scored at the 13th-16th percentile. Kirk
and Gallagher (1983) also reposted on ah extensive study which showed
conclusively that reading-disability was related to the family snvirous
ment.

Other writers have suggested alternate reasons for language
disorders. Some suggested that there is some type of "immer Language
disorder." This refers to the child's preverbal ability to internalize
and organize’ sxpariancas. Such Lnl’.exnnlizltlen and organization is the
antecedent of language and speaking. Vygotsky (1962) referred to this
process as "inner speech.” For Vygotsky, speech camnot exist without
prior thinking. He regarded speech as a vehicle for thought. Plaget
(19%) referred to the same process as “gre-operational thoughe "

Other writers contend that problems in language can be caused
by a disorder of the receptive language. Kleffner (1964) referred to
this _disn'x‘det as "receptive aphasia.” McGrady (1968) alsp reinforced
the ides of receptive aphasia as a cause of lgnguage deficiency. ..
Spradlin (1967) suggested that a child may be deficient in any of the i
subskills of receptive language, He furcher suggested that some children

+ dre unable to ‘discriminate between the pitch levels of two tones.
Certatn other writeds suggested that lamguage ;i!.uorderu can be

the result of a disorder in the process called "expressive language




If a'chitd has difficulties in producing spoken language it is called
“expressive aphasia" by Kleffner (1964). Johnson and Mykelbust (1967)
divided expressive aphasia into three subgroups:

1

Reauditorization--applies to the condition where the child
understands and recognizes words but cannat retrieve them
for spontaneous usage.

2) The second group has difficulty learning to say words.

This group is classified as aphasic.

3) The third group has defective syntax. They are able to

use single words and short phrases but are unable to plan

and organize words for the expression of ideas in complete

sentences. ‘(p. 114)

According to Marsh and Price’ (1980), the educable mentally
I\lndln:;pped students have a decidedly lower level of language develop-
ment than other students. They further suggested that: "Some secondary
students are thought to have subtle language disorders, thinking
disorders, and problems yith verbal processing that may be most easily
detected 4n written work (p. 293)."

In & recent publication, these subtle language problems are
reported to be a more popular explanation of reading difficulties
(Marsh, Price, and Smith, 1983). ' -

Payne, Polloway, Smith, and Payne (1981) suggested that language
and learning are so closely related‘that at times they seem inseparable.
They further suggested that a child cannot become an active part of the
classroom proceas without a good grasp of langusge. The child must be
able to receive and tranemit {nformation, and therefore, language
training must be sntecedent to other types of teaching.

Other reviewers of research in learning disabilities and reading

disabilities have concluded that language ability is of central import-

.




ance in‘learning in g!ﬂe!ll and [hA[ language deficits are likely to
prahibi\: a:¢hi3d [from acquiring effikiant abd adequate reafing-akilis
(Hallahan and Bryan, 1981). v "
ALL of these studies on language suggested chat d.’?&ctenctei in
language or disorders in language patterns can cguse learning disabil-
ities. Since language is the hasis for reading, it is important for

the teacher of the edm:n_ble. mentally retarded to be aware of the research

in this area.
=

An Evaluation Model for the Special Teacher A

, Chapter 1 of this study suggested that teachers and curriculum
vorkers must use various techniques and teaching strategies to meet the
individusl needs of each student. The following model can meet these
needs for the teacher, the curriculum vorker and the student.

Drew, Freston and Logan (1972) suggested that the total educa-

tional sequence of the exceptional child can be viewed as containing

v

four components:

1) , Identificatioh--recognition that an 1 problém
exists,’
2) Diagnosis--description of the nature of the problem.

3) Program P
4) Summative Prognosis--prediction of success probabilities
in the educational mainstream and/or the world at large.
(p. 4)
Identification and diagnosis involves the use of primary dis-
tinguishing characteristics (PDC's). These characteristics represent
that the child is a deviant. A profile is drawn of the child's Pffs
using a behavioral description of the child as a result of initial

teacher identification and formal diagnostic evaluation. *

)

—
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. .
Program formulation involves determining the degree of mastery
of a given learning task and pinpointing the part of the tasks not

_mastered. A profile of this 1s drawn and using this profile of the

a evaluation, the behavioral

child's to
objectives of instruction become nearly self-evident. This profile
serves to guide the teacher in designing the specifics of the instruc-
tional program.- The writers stated that the instructional procedures
. should also be described in detail. “
If the program is to be effective it should provide, as closely

as possible, a perfect interface with the PDC profile description of
behavioral deficits (which are the instructionsl requirements). Atten- -
tion 1s given to the low mastery skills, while the high mastery skills

may be effectively reinforced for the fnstruction to follow. y

the student's serves as

As the teaching
the criterial measure of succeBsn In an ongolng fashion, modification
‘ of the student's PDC behavioral profile provides for additional formative .
evaluation. This, in turn, contributes to continued modtfication of the
instructional program. Also this process can help the teacher to decide

whether or not the student can perform on a success basis relative to
'

other students. This is especially helpful if the teacher is considering

placing the student in a regular class or a new setting..
- The writers accept the view that some exceptional children have
educational problems that cannot be realistically viewed as correctable.

They allow for this in their model. Thg educational sequence represents

a series of cycles of special programming which may last for the duration

the summative assess—

of the child's school experience. In such cas
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ment for each cyele merely suggests the nature of the mext phase of
specidl programming. ~
The diagram on the following page is the model suggested by
Drew, Freston and Logan (1972). &
In summary, the major thrust of the sbove model suggested:
(a) a method for incorporating both norm and criterion referenced
assessment data nto a total evaluation-prescription process and
(b) PDC's may be used to focus not only on academic instruction and
assesament but also aid behavioral deviancy from a disgnostic stand-
point. This model could prove to be very useful to the teacher of the
educable mentally retarded. Not only can it be used to help academi¢

success'in the special education classroom but it has great possibili-

ties in the area of mainstreaming.

Reading. and Comprehension
An extensive review of the literature made by Dunn (1954) indi-
cated that most investigators have found that educable ventally retarded
children in special classes 'read below their expectancy or mental age
level. In his review of research on the education of the mentally
retarded, Kirk (1962) reported a general finding which ia all too |
familiar to the teachers of such students. The Tesearch indicated that
educable mentally retarded children in lpeci‘ial oinsses rosd Balowssiisir
“mental-age-reading grade expectancy." ) v
Soith And‘ Nedsworth (1975) summhrized the various characteris-
tics of the educable mentally retarded thild. They suggested that in

the area of reading, educable mentally retarded, children progress at a

slover rate than most children and they would probably reach between

gy




27

1614

(. 8)

NOLYATYAS ALLYWWNS

sessaiboid pimO se
uoreIIPON weiBoid

NOILYNIVAI
JALLYWHOS

il

==

001Ul 00D
wesBasg pue SiuawalNbaY [EUORINIISU)

NOLYINWHOA WYHOOUd

SISKIYNY
SIONVWHOIHId
2

310034

'/\/_“
L

@Iyoid 9ad sPud

sisoNovia

AYLN3IH




-
second- and sixth-grad® leyel. Cavley, Goodstein, and Burrow (1972),

as. a result of their studies concerning the reading skills of the
retarded, have conéluded :h.a: mentglly retarded children are inferior
1in reading skills. The success of a particular instructional program
For such students depends on the maximm development of its pypils'
reading skills (Blanton, Sitko, and Gillespie, 1976). .

\ Several studies have compared adequate mentally retarded readers
(redding to mental age expectancy) with inadequate ones (not reading to
mental age expectancy). The research in this area, however; appears to
be restricted to descriptive comparisons of these two groups among the
educable mentaily retarded. Two such studies, Shepherd (1967) and
Merlin and Tseng (1972), investigated differences Ln‘ reading ability
and associated factors between groups of adequate-reading educable
mentally retarded children and inadequaté-reading educable mentally
retarded children. The studies revealed that differences between the
groups on such measures of reading and psycholinguistic abllities as
silent reading and oral reading, vord recogition, auditory association,
isial cobmileation, §Ee. VES COMNed 13 SRVEIF SEIENE leqRRE RO
or the differences vere not sigaificant.

' ,  In some studies there have been comparisons of the reading
abilities of educable mentally handicapped students with normal age
styjenta. Dunm (1967) found that achievement studles revealed signifi-
cant differences betveen retarded and nonretarded children in reading
performance. Suppes (1974) found the critical deficiency of the educable
mentally handicapped was not in their level of abstraction but rather 3

in their verbal performance.
[} ]




The fesearch on Yeading characteristics of the retarded has
indicated that many educable mentally retarded children do possess
problems that have' been associated with reading deficlency. Mann and
Sabatino (1976) quoted studies that shoved that educable mentally
retarded children were comparatively inferior in-specific reading skills

lated to linguistic development. They went on to state:

cae students possess deficits in word function skills and
in using complex rules and of

In addition, associative and aym'.hgsu abilities m phonics .
are comparative deficits for educable mentally retarded
children. (p. 265)

Mann and Sabatino (1973) also quoted studies that concluded
that there was no evidence to suggest any one characteristic as the
basis of all réading problems experienced by the educable mentally
retarded. Similar conclusions were drawn more recently by Gillespie
and Johnson (1974)._, Thel emphastzed that there were no causal relation-
ships between problems moré often podsessed b; educable mentally
retarded children (e.g.: poor home b;ckgtnmd, parcepr_‘\ml ndtor differ- '
ences, language deficiencies) as compared to average learners and
reading retardation.

Studies have also shown that the educable mentally handicapped

student can achieve success in the area of reading. Cruickbhank and

Johnson (1967) quoted studies that indicated that where intensive

remedial nstruction had been provided to educable retarded children

reading significancly below their mental age level, raptd and sigoificant
gains in reading ability had been accompiished. Pfehn and Corsson .
(1969) reviewed studies that showed that the educable mentally handi- )

capped student was capable of significant creative thought. Smith
v
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'
(1973) also showed that educable mentally handicapped students' atten-

tion span can be increased. ~ {

& .
Researchers have also carried out studies in the area of reading \

comprehension and the reducable mentally handicapped child. Bilsky and
Evans (1970) have explored the possibility that retarded children may
have difficulty in reading comprehension because of a badic inability
to organize verbal input for storage and retrieval during the act of
reading. The authors suggested that in order to significantly improve
reading compiehension performance, it would probably bé necessary to

establish ". . . somewhat stable tendencies for individuals to prganize

incoming verbal materials." ‘The authors coficluded that :;e educational
Performance of mentally retarded individuals on such tasks as reading
comprehension may be facilitated by remediating specific deficiencies
in input organizations. - Vs

Mann and Sabatino (1976) quoted an unpublished dissertation by
Blanton that came yp with the following conclusions. The study found
“that educable mentally handicapped students do possess the competencd

necessary for reading certain types of information when environmental

!

I
/

cues are provided which facilitate the use of higher—nrdar%rgu\hatlannl

abilities. It was also concluded that the difficulty experienced by
retarded children in reading comprehension may be due to a basic inabil-
ity to efficiently organize, recode, and retrieve verbal materials.

_Various studies have suggested that the storage and retrieval

abilities of retarded children in academic learning situations including -

reading may podsibly be improved through the development of specific

pedogogical® cueing systems and a well and p

&




tion of learning and reading materials (Agard, 1971; Semmel, 1967;
Semmel and Bemnett, 1970; Sitko, 1970; and Sitko and Semmel, 1972). By
teaching learnipg disabled children to impose organization on linguistic
input, thedr dependence on rote memory and associative cues might be

elihinated. Linguistic comprehension and memory capacity might be

theteby extended.
It, vas stated above that learning disabled children should be
taught to impose organization on linguistic informatton but the studies
d1d not indicate how thesé teaching activities might be carried out.
However, Sitko and Semmel (1972) suggested that one way might be to °
present written and oral materials. so as to pue the use of organiza-

.
tional strategibs.. They also suggested that using highly associated

words in the construction of reading materials for:the educable mentally
retarded child should also be considered. G2
In addition to providing cues: in, thertext ofiwrittsnior-oral
materdals, it seems appropriate to actually train retarded children
how to learn to employ more advanced organizational abilities. Such-
training %oulﬂ faci'll[a!e skills in: classification or categorization,
labeling, matching snd subjective organization. In fact, several
studies have revealed that such strategies used with the educable
mentally retarded can hely to facilitate both organization and retention
(Bryant, 1970; Gerjuoy and Alvarez, 1969; Hamilton, 1960; BD:, Ross
and Downing, 1973; Sitko and Semmel, 1971; Whitley and Taylor,, 1973). :
Belch (1974) took a different approach to the topic . reading !

comprehension and the educable mentally handicapped. He investigated

the effect of different in reading
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on the thought pritessts of three groups of secondary level educable

meritally retarded students. One group to hig] ques-
tions (vhich require the reader- to apply, analyze,. syntbesize, and

evaluate what is read) after reading paragraphs or passages. The other

to levels of p and the third group

was not given any Results that higl ques-

group

tioning strategies by teachers of the educable mentally handicappéd
students had a significant effect on subsequent reading comprehemsion
scores. More specifically, the group receiving the higher-order ques-
tions had significantly higher posttest comprehension scores than the
group receiving lov-level questions or. the group receiving no questions:
There were no sig;iificant differences between the scores of the low
level questions and no questions groups. author suggested that
"educable mentally handicapped students are capable of responding posi-
tively to questioning strategles which require higher cognltive pro-
cesses."
Opinions about reading comprehension vary from one extreme to

the other. Marsh, Price, and Smith (1983) stated: . . e

Some researbhers contend -that reading comprehension cannot

be taught. It is a simple matter of language or intellec-

tive ability acquired once a student has leamed to degode;

to improve comprehension one should improve language and

reasoning abilities. Other writers maintain that compre~

hension can and should be directly taught as part of the &

reading process because it is the heart of reading. (p. 175)

According to Tarver and Ellsworth (1981), far less is known

about the processes involved in reading comprehension than about those
involved in decoding. They went on to suggest' that students who have
difficulties with both decoding and comprehension may be those labeled

as "educable mentally handicapped." 2 v 2 ' .
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Recent éegearch suggests that reading comprehension ié an essen-
tial element for the educable mentally bandicapped. Kirk, Kliebhan, and
Lerner (1978) reported that because educable mentally hanéscappea 1ndi-.
viduals often experience feading difficulties and are caught with,
speciuliurl ete R approaches that emphasize dgcod1ng, direct
r.euching of comprehension skills is often gi\{en limited nttentiaﬂ They
suggested that 4f educators are eruly .:eanhﬁhg educgble ; menuuy bandd-

capped students to read, cmnpre gnsion mscﬁ' be emphasized. Lewis md

Doorlag. (1983) also stated that mast ;readifg programs emphasized recog- -

nition. skills to the of reading They si
that direct i fon 1s for many special
students. 5

Radabaugh and Yukish (1982) also felt that reading comprehension
1 awkill that mubt be taught. They reiterated that many of the =

specialized methods and approaches to reading ‘are designed to teach the

‘student to decode. They suggested that if comprehemsion activities are |

not included, the teacher should construct comprehension questions to
help guide the stulent's reading. Also,.the tench;r‘shaul‘d help facil=y,
itate reading by setting purposes for .xea‘um;‘. This can be accomplished,
by asking the student ome or two questions before he/she begins reading

a seleasion,

The are that a’definit, approach to

reading 1s essential in a program foi the educable retarded if they ard
to achieve the competence required in this' skill and make as effective

use of it as.possible.,



Methods and Approathes T g

Teaching reading to the educable’ ‘mentally handicapped child 1s
'
piobably one of the most 4ifficult academic tasks. There Ls the problem

of dealing with a group of students who exhibit a wide range of reading

problems . [The teacher also must deal with research u:eumm which

offers’few de . conc : ;:he‘ £y of oy ©

methad of teaching reuding, over the other. mumo;{ tn the ugu of.
speml educition nnd raldlng hnvg nffergd :enchera -relat!.vely few
complete nurriqula daniyxed tq méer m spectfit’ teading needs of the'

remedial nudenc. E L=

The skills of ra-dlng have | e:wme :he focus ‘of . 1nstxu:tion more

- than any other of the" learning fatlures that ne,a:pribu:ed to the,

educable mentally handicapped (Rark, Kliebhan. and Leme:, 1978; .

Cartwright, Cartwright, -nd Hard‘, 1981; Wallace, 1981; and ‘Marsh, Price,

.and Smith, 1983). ALl ugteed that- teldlng was.an essential element of

" any curriculum for r.he gducsple‘ mentally hsm‘liclpped student. They

further stressed the need for reading as the key tool:for developing,
and ‘matngataing employable skille. )

/ Heyen ?(a Carr (1970) ‘reported T of the edudnble.
menta!\ly hnmdlcnpped feel -inadequite in teaching feading to the retarded.
More sgeeum.uy, teachers oﬂLn express concern over finding an effec-

tive réadiag, me aind materials and

saatwnrk Al:[l ties in rudtn{ In fact, most of :he research seemed

to c_onfirm‘ the belief’ that it was mot possible td yre-crib: a reading

P - "
' method: that vas effective’with most of the educable mentally handicapped

students (Mareh and Price, 1980; Payne, Pollovay, Stith, and’Payne,




1981; Wallace, 1981; Cartwright, Cartwright, and Ward, 1961). '
Woodcock and Dunn (1967) studied six approaches to teaching

beginning reading.. The s(miy took place over a two-year period and

covered the followihg methods:

. 1) Language-experience approach; using traditional orthography

2) Basal-reader approach, using traditional orthography

3) h, using 1
4) Language-experience approach, using the Initial Teaching
_Alphabet
5) Basal-reader approach, using the Initial Teaching Alphabet
" 6) Basal-reader approach, using febus symbols.
jx'ﬁgy found that there was no one method spperior ko the Sehuzavss
teaching reading to the educable mentally handicapped.

~Woodcock and Dunn (1967) also found that most special education

clnase:‘at that time-used g of a basic p lysis h
The teacher of the educable mentally fetarded child generally used one
of two Bnnlytic techniques or a combination of both. In some cases
(e.8. unoh—word, sight-vocabulary approach) the wozds were taught and

f.he phoni¢ relationships were induced or discovered by the lumeru.

In other inst ; the phonic rel were taught and the words
k were u;nth:si;ed\ by the ‘learners (phonic-centered approach). Both of
. thesd methods took the word as the basic urit of reading.
Smith, %«}dmn ind Meredith (1976) contend that reading must.be
understood as the interaction 'of thought and language. They suggested g

. that reading involves the reader in getting meaning from the printed

‘page. They that the sight— lary approach and the phonie—

—
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centered approach, mentioned above, do not attend to the communicative
nature of reading mor the relevance of linguistic content in determining
word perception and comprehension. The authors further suggested that
1f a clfild can conduct a conversation, express a thought, respond to a
question, he demonstrates a high degree of mastery of language. The
child can put this knowledge of language and his strategies for language
use to work in reading, provided that what he is asked to read is
natural language and meaning is within his grasp. A corollary, of
course, ia that 1f he lacks language development, it must be developed,
since it 1s a prerequisite to reading.

One promising approach to investigating reading problems of
retarded children is based on recent work in psycholinguistics and
cognitive psychology. Refelrchers in these fields are specifically
concerned with the learner's selecting, storing, processing, and
retrieving of information. A particularly important application of
mfum‘n-pmesnng is in teaching reading and constructing reading
mgterials for the educable sl 1y esarded sl aislescaatd,. 6 Sace.
r.h\ere is evidence that the ability to process and organize 1n£t;mtlon
may be strongly related to the nature of the reading process and to
reading difficulties of poor and retarded readers (Goodman, 1968;
Lefevre, 1964; Ryan and Semmel, 1969; Sitko and Semmel, 1973; Smith,
1971) . All of these studies s\lggest.ed that shifting the focus from
words to the comprehension strategies of the reader might be a oS
viable area of !t“dy.

Other approaches which have received attention for teaching
reading to the retarded are programmed instructidn and teaching, machines




techniques. Several studies have compared programed imstruction to
traditional classroom methods with the educable mentally handicapped
child (Blackman and Capobianco, 1965; Price, 1963). Greene's (1966)
comprehensive review of the effectiveness of such techniques indicated
no achievement difference between the two methods in the majority of

studies.

One particular method whick has revealed intriguing results with

the educable mentally retarded and children is
tutoring. Ellson (1971) conducted w this technique. Programmed
tutoring provided detailed prescript for the individual teaching of

reading and is designed to be used by nonprofessionals. Mann and
<

Sabatino (1976) reported that studies investigating programmed tutoring
have shown that when the tutoring is a supplement to the Tegular reading
program, pupils show significant increments in scores on reading achieve-
ment tests. Also the data showed that fewer children receiving program—
med tutoring were assigned to special education classes than those in

the control groups. This particular approach certainly seems to have
tel®ance in the Light of the 1dea of sainstfessilng that 1a beconing
prevalent in the Newfoundland school systems.

The review of the literature comparing different methods and
approaches for teaching reading to tfie edugable mentally handicapped
child has provided relatively little,dsfinitive evidence in support of
one method over another. Perhaps most of the studies have placed too
much emphasis on the search for a panacea and they have failed to gon—
aider the {ndividual lesrner's abilities and characteristice. In their

review of various reading approaches used with retarded children,

-
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Cegelka and Cegelka (1970), concluded that "some reading methods may be

more efficacious for specific learning constellations." However, the

emphasis in teaching reading to the educable mentally retarded should
be on individual differences, matching reading methods to individual
profiles, rather than a group instructional procedure. Some writers
agreed with an ap;;xaach based on the individual.child's needs (Gillespie
and Johnson, 1974; Marsh and Price, 1980; and Wallace, 1981). cavley,
Goodstetn and Burrcw (1972) summarized their findings as follows:

Thus, the selection of an approach to reading represents only
the best thinking at the local level in relation to consid-
W erations such as teacher style and trairing, the character-
istics of the learners, the goals of the reading program,
and the ultimate merger of ady beg: _technique with the
3 overall program in the ldcal system. (p. 50) ~~ = =
Wallace (1981) reported that the teacher of the educable men-

tally nust assume a

lity in the area
of reading remediation. He stated tha

Successful reading remediation seu.n's to be based upon teacher
versatility in selecting yarious methods, materials,
' _techniques that are most appropriate for helping children
who are experiencing specific reading difficulties. (p. 465)
Radabaugh and Yukish (1982) suggested a further advantage of 4
using a variety of reading methods with the educable mentally handi-
capped student. They stated"that being taught with many different
reading methods, exposed the educable mentally handicapped student to a
collection of strategies and skille, To facilitate this idea of using
a variety of methods and approaches, Burg and Kaufman (1980) recommended *
that special education teachers be required to take courses in the
foundations of reading, as well as methods in diagnostic and prescrip-
tdve reading.
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In sumary, revievers of past reading research with the educabl
mentally handicapped have concluded that slthough these children may
ponsass apecttle prakiems:rilated toireeding;aciisvenent; o ne/charas:
teristic or set of characteristics can be stated as the cause of their
difficulties. Although an extensive amount of research has been con-
ducted in order to determine the efficiency of specific reading methods
there is no conclusive evidence to support the superiority of one
reading method over another. This suggests that the teacher of the
educable mentally retarded yill have to be avare of the various methods
avatlable and flexible 1o iheir use. The idsas contained in this study

is ome attempt to aid teachers in this area.




Chapter 3

SELECTION OF INSTRUCTIONAL MATERIALS, TECHNIQUES,
AND METHODS USED TO DIAGNOSE AND TEACH READING

TO THE EDUCABLE MENTALLY HANDICAPPED

Introduction

P stated in Chapter 2, research has shown that there is no one
method superior to another in teaching the educable mentally retarded
child to read. Such children present a great challenge to the senior
high school teacher. The teacher is responsible for finding suitable
academic material to meet the student at his/her present academic level
and hopefully to help him/her reach their maximum academic level. The
teacher 1s also responsible for integrating the senior high school
student into regular classes (e.g., physical _e:iu‘catinn, art, religion, -
and in some cases, pre-vocational courses).

One of the most difficult problems for the senior high special
education teacher is finding materials which reflect the element of
maturity-so important to the mentally retarded -youth. The teacher also
has the responsibility of matching the materials and teaching techniques-

to the individual student's abilities. This means that the teacher must

have a wide range of knowled, the of materials,
Vueintiuea;.anl SFotoRcian., At CHEIEERS BARR, ENAVERRCER SRt yiT
be conscious @§ithe needs of his students.

) This chapter will examine the general objectiveés of any program
devised for the educable mentally handicapped. The specific criteria

.

0
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.
for the selection of instructional materials, techniques, and approaches

o re-dhng will be examined. Finally, the role of the teacher in imple-

menting these techniques and approaches will be discussed.
£y

Overall Goals and Objectives: 1 Framework

Four major goals are of value in preparing a program for the
educable mentally retardd. These four gemeral objectives should be
modified and interpreted in relation to the needs and abl\lizies of the
children. Garton (1970) expounded on these four objectiveffas stated
by the Education Policies Camx:nission of the United States in 1946:

1) self-realization
: 2) social competence
3) economic effictency
4) cigic responsibility. (p. 9) .

To accomplish the above four general objectives of education,
the curriculum for the educable mentally handicapped must be adaptable
to the changing needs of each group. It is also important that at the
high school level these objectives be practical and prepare the student
to meet the demands placed upon him in the adult world.

_ Cullinan agd Epstein (1979) suggested three approaches to the
analysis of the curriculum to be used with the kducable mentally handi-
capped: . :

1) Skills development places emphasis on the mastery of

Basic skills. The specific skills and the sequence of

those skills within a particular subject area are
focuses of this approach.

2) Materials approach ‘involves the use of commercisl,
prepackaged curricula. The teacher draws from a
variety of commercial and/or teacher-nade materials
to design individualized instructional programs for
the handicapped pupils.

e
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Specialized techniques used prescribed specific teaching
procedures, the contents to be taught, the sequence of
instructional activities, and the nature of all instruc-
tional activities. Such techniques such as the Fernald
method are useful for certain types of learning pro- '
blems. (p. 99) "

The teacher cannot select the material and methods until he/she

has a clear idea of what the learner is to be like when the teacher has

successfully completed a learning

all

N

units whether large or small shauld be prepared in response to certain

questions. Love (1968) stated. these as:

n
2)

3)
4)

What do we want the learner to know when he has success-
fully completed a learning experience?

What must we teach that will erable the learner to
successfully complete this learning experience?

How will we know when we have successfully taught?

What materials and procedures will work best to teach
what we wish the learner to know? (p. 218)

Selection of Materials and Methods
Salection-ofiHiterials and:Nathods;

The classroom teacher plays a vital role in matching imstruc-

tional materials and methqds to the needs of the educable mentally

_retarded child.

evaluation of commercially prepared materials .and instructional techni- '

ques.

Drew and Martinson (1971) found that teachers select materials

The :eacl\ler must be very skilled in the selection and

on the basts of cuggestions from other teachers, or from the advertise-

ments of commercial vendors.

appears to be a very poor vay of meeting the needs of children with

specific individual learning disabilities. Johnson and Kress (1971)

have stated:

Perhaps the basic guidelines is this: preconceived notions
about children and school programs cannot guide the learning

Although these me:hods may have merit, it

i
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process. Only actual observation of each child and hogest
searching for the best use of the assets as a stepping
stone for further learning can be an adequate guide for
his program. (ps 442)-

Because 80 many new materials and methods are being developed,
it is becoming more important that the teacher have the necessary skills
to evaluate these materials and methods. Some systematic attempts have
been made to evaluate instructional methods and materials (Bogatz, 1971;
Drev and Martinson, 1971). Gillespie and Johnson (1974) stated that in
the United States one step towards the evaluation of materials and the
dissemination of information has come chn{@g fthe development of
Special Education Instructional Materials Centers (SEIMC). They go on
to suggest the model on the following page for the ongoing assessment
of instructional methods and materials. By using the model the teachef
is constantly establishing and testing hypotheses about the needs of
the child and the types of material and methods that vould meet these

needs. 5

Gillespie and Johmson (1971) suggested two factors be considered
in the selection of materials. First, an analysis of the manner of
presentation such as auditory, visual, tactile, or combinations of these
modes. ‘Second, the content of the material should be examined. Drew
and Martinson (1971) have suggested that other criteria be considered:

. . . reading level, concept introduction level, interest
level, amoint of review, stimulus complexity, construction
durability, illustrations quality, initial and ongoing

cost, supplementary activ8ties, gtorage requirements, and
relevance to urban and rural children. (p. 119) -

MelIntyre and Enger (1971) a for

three neglected criteria in the selectien of materials for the educable

‘mentally retarded. They stated that because the retarded pupil has

|
|
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difficulty with abstract concept then the materials chosen should trans-

late formal operations into concrete mnipulations. Secondly, the .
authors suggested that care should be taken to use materials showing

good design, competent production, and pledsing appearance. Thirdly,

it is helpful to use materials which closely ragenbleor replicate the

tools and situations to whigh the learning will be transferred. These'

factors need to be considered as well as such things as the level of

dtfficulty, concepts, vocabulary, and interest Level.
Ty

$peci fic to,the Selection of Materials ~

Venturl (1968 suggested that the following criteris be used ir
the selection of materials for the educable mentally retarded:

1) Appropriate materials are of necessity selected to fit

the age ranges, mental maturity ranges, and social

development which may be expected at each level in the

progran.

) difficulty of materials is related to probable range .
of mental abilities.

b) content' 1s related to the chronological age and
sdcial interests of the students.

2

Progran goals must be kept inmind when selecting
materials. ‘
«3) Specdfic factors for text: s
) appearance—it should compare favourablyvith those
used by other students of comparable age. #
b) page arrangement--placement and quantity of pic- s
tures and disgrams; kind, quantity, and social
significance of pictures.

) kind, style, qualitywf type used.

d) evidence of grade labelling and whether this 1s too
obvious . % ’

4

Accuracy of content. Inaccurages are never deliberate,

but sometimes exist :

a) by implication for a grou of stulents who read
quite 1iterally.




b) because material written even £ive years ago may
not xeflfc: current knowledge in some content
areas. :

5)  Selection should be made from mterials already in use
in classes. A good rule here is if you find sonething
& effective, utilize it until something better comes

along. (p. 7)

‘During the past several years, publishers have finally started
to produce materials designed for the ducable mentally retarded
students in the senior high school. The teacher 1s faced with the task
of spending his lnited budget on materials that will assist the program
of s stulents. The Specia® Education Curriculun Development Center

of Iova City has developed an excellent evaluation of 1y

produiced materials. The following is their mer.had\ﬁf evaluation:

Name or Title of Materials ..

Publisher or source where available...
Address. ..
Costivensinins

Description of Materials: - .
General, descTAPELON ve v varies e erreren eriienseurnnans
Student £or whom 1t 1s APPIOPTAALe. s «.vivesnnarrrens s
4% Evaluation of Materials:
1) Relevance--is the material consistent with cbjectives
and goals for the educable retarded students?

2) Purpose--vhat concepts or skills are the materials -
aupposed to. teach? How well do they actually accom-
plish the stated purpose?

3) Imediately applicable-—can the material be used in
your present teaching situation? *
4) "Attractiveness—vill the material appeal to the
educable retarded students?
5) Durability--will the material vithstand' continued use
by students? 4
6) Value--is the mterial worth the expenditure of the
. purchase price! Would something else :hae is less
expensive work as well?
7) Overall effectiveness--how useful is the material?
. (. 11)
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Such an evaluation would greatly bemefic thie teacher in his

47

selection of commercial materials. The evaluation would help to clarify

- .and dr(rec: his consideration of the material. Also, a written record

of evaluation can be shared with other teachers in the field.

All instructional materjals used in the classroom should arouse

curiosity and interest. It should also stimulate thinking and furnish
‘reliable and accurate basic information. The Flgrida State Department
.of Education has put Hrth the folloding guldelines for the selection

7 of instructional materials!

1]

% y
The ‘author should have had training and experience in

the field about which he.is writing: His style should -
be. smooth, readable, .and clear.

2) The scope and sequence of the material should be consis-
‘ tent with the valid feelings@)f recent research.
. 3) Vocabulary, sentence and paragraph Structuceund c

cepts level should be sultable for the age group uhin:h )
will use the material.

&
Graphic mategtal should be related fum:uonnlly to the
1" Content of the text. +

=

5) The format of phe text should facilitafe the use of the
book. ) o= e = W -

6) The content should be valid and up-to-date. =¥

7) The text.should contain suggestions for teaching or be
accompanied by a teacher's.manual.

8) The text should include suggested xavetoss eil eEivie
. ties which help the studént to synthesize, review, and
summarize the contemt. .

9) Where possible, the'text sholld contain a table of
tent ace, revievs, evalua-
tion materials, glossary, biblicgraphy, and index.
. 5
10) The text lhould contain suggestions to stimulate original
. thinking. (p. ™ P
.

The Florida State of on has also

an

s ! ?
excellent -criteria for the selection of reading materials. The following

is a summary of their criteris




Special nature of. instructional materials. They suggest
that the program should provide for dual compoments of
developmental readings: -~

< a) 1 skills prog hese materials must
be nongraded, sequential, and self-pacing, with
diagnostic, prescriptive, and evaluative tools to )
be used by the student under the guidance of the
- teacher. The materials should provide opportunities
5 for the development of reading skills in all areas
of the curriculum.

b)s Motivationsl reading materlals--the program must ¢
contain contlent that will interest and meet indivi-
dual skill needs of students of varied ages, back-
‘grounds, interests, and teading abilities. :

&

Deaired approach of content—it should provide for the

lization of reading It should ~ %
contain a wide variety of content, interest, and P
levels of reading difficulty.

Major emphasis to be covered:

a) word d word an: erials:
Should include encoding and decoding suus, phonic
and structural analysis, configuration clues, ,
context clues, might words and dictionary skills
appropriate for the levels of the matériala.’

b) Comprehgnsion skills——provide for all the compre- %
hension skills with emghasis upon vocabulary _
literal and
-gion, critical and creative reading. . »

c) Study skills--collect and organize informatios
sumarizing, selecting and evaluating, following
+ directions, and skills that apply to content.areas
such as the reading of -graphs and maps.

d) Self-directed readitg skills. -
) Oral reading skills.
’ £) Rate of ull].milltion' skills.

4) Level at which the program will be used--the material
must: be a sequential skills progran vith a nongraded
approach that mskes it usable at any grade level of

. the secondary school program. (pp. 7-8)

It would, of course, be most difficult to fiad instructional !
sgterials that fit each'of the criteris meationed by the above authors "R
and ediicational departuents. Hovéver, these guldelints didgffovide
tovalusble assiatance For the sslection of materials used in this study. Ko

. w g ’
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Since most teachers of the educable mentally handicapped child are
responsible for or have imput into material selection, it fs important
that certain guidelines for this selection be established. Indeed, 1t
the teacher can evaluate the effectiveness of instructional materials,
he should be more competent in meeting the individual needs of his
students. The area of selecting instructional materials for the
educable mentally handicapped child s one that raquires further study

with regards to special education in Newfoundland.

Reading 3 ‘

On several vccasions in chapters due, and itvo!/of tids study, the
importance of reading has been emphasized. Reading is an area where
the educable mentally retarded experience tremendous difficulty upon
entering high school. Usually they have received various: types of
remedial help and they have been exposed to a variety of reading tech-
niques. Too often, the student has usually lost most if not all
interest u'i.n,» reading by the time he enters high school. It is the
teacher's responsibility to reawaken the student's interest in reading.
The teacher is also pressed for time because these students are fast
appma&ung the ed of their school career.

Various wn:,:'s have devised objectives for the seiection of
prograns to be used with the educablé mentally handicapped. Lazar
(1970) developed a systematic procedure for the analysis of reading
unks‘. His procedure is as follows: i i

1) The development of individual and group profiles
2]
3

Construction of instructional objectives
Establishment of criterion for success

.
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4)
5)

6]

Short-range and long-range objectives and assessmehts
Evaluation of methods to be used in terms of individual
small-group, or total-group involvement

Evaluation based on self-evaluation, joint evaluation,

and evaluation by others (e.g., resource personnel).
(p. 173)

By using the above procedure, the teacher can test the reading program.
\

If such a program proves successful, then the program can be continued.

However, if the program is not successful, then tHe process starts over

again,

Kirk, Klieban, and Lerner (1978) stated thammthe following

procedures should be used in the teaching of reading:

1

3]

6,

8

Efforts should be continued to enlarge the reading vocab-
ulary of the student.
Provide for recreational reading by stimulating interest

in stories and bool

Provide for instruction in the use of the dictionary,

the use of table of contents, the index, and use of

the library.

Provide for continuation of methods of word ral:agnitlon

by context clues, visual and phonic analysis, and tl

use of suffixes and prefixes. .
Provide for increase in speed of silent reading and for
accuracy in study-reading.

1Integrate reading with the social studies, mathematics,

and other classroom activities that are not part of the
reading lesson. : N

Provide for imstruction in reading newspapers and

popular magazines that are withM the student's lwel

of comprehension.

Provide for instruction in the use of timetables,

graphs, road maps, telephone books, and other refersy
ence materials used by the average adult. This

reading in preparation for life.

Take int and
individual d1fficulties. (pp- 129—1:1)

Many of the above procedures were used in the carrying out of

this program, This area will be discussed in greater detail in chapter

four.




v

Applegate (1969) suggested a ten point reading program that
proved to be successful with the educable mentally retarded. Her
program contains the following points:

1) Pupils should not bé grouped.
2) All reading skills should be taught simultaneously.

3) Activate the pupil's thought proggss. Strengthen his
- comprehension of materials througBquestioning that is
relevant to the topic. - E

4) Never overemphasize one phase of learning by sacrificing

5) Encourage the students to come to you for help.
6) Try to be creative and resourceful in planning activi-

ties. . . i
9) Thes teacher should plan each Lesson carefully.
8) ‘Never put words into the mouth of a child.
9) Keep an eye open for loafers.
10) No comparisoms--don't compare one student with another.
. 1415142)

! (pp-
All of the above points are worthy of consideration wh% teacher is
planning the various lessons for his or her students.
Another area of consideration in the teaching of reading to the

educable mentally handicapped is their reading interests. These *

. students have a variety of reading interests. Too often the teachr

is so discouraged by the negative attitude that these students display
tovards reading that he or she fails to see the interests that can bring
them back to reading. It is the responsibilicy of the reacher to assess
these interests and develop them to their maximun capacity. Harris
(1970) has suggested weveral vays of leatning the reading interests of

children. Things such as observation, hobby clube, pericds of sharing

\and o all help the teacher to learn

more about his or her student Several res, called interest

AN,




52

inventories, have been developed. Because educable mentally handicapped

students may have problems with such a method, it is advisable to go

over the inventory point by point with the class. Such an inventory

can not only assess the individual interests of the students but can

also be used in the selection of materials for the classroom or school

library. A copy of the reading interest inventory used i this study

can be found in:the appendix at the end of the study.

Vocabulary Development

x® In order for a student to read and comprehend what he/she has
P 3

read, he must have a good meaning vocabulary. If the reader meets too
many unknown words in his reading, then he cannot comprehend what he
has read. The student must learn to assoclate meaning with the printed
word. Of course, a word can have many different meanings, depending
upon its use in context. Therefore, it is important that the student
know as many meanings as possible 1f he/she is to get the meaning that
the author intended to comvey.

Miller (1973) suggested that a student's
meaning vocabul

is usually through f: or direct

experiences. - She suggested further that not all meanings could be
learned through direct expegiences. The teacher should provide second-
hand or vicarious experiences to help develop word meanings. Such acti-

v;

(Vities as reading, vieving filng or filmstrips, listening to tapes and

studying sodels will all aid 4n giving that necessary experience. ”
Payne (1972) demonstrated that studints such as the educable

mentally retarded can be given materials that will increase their

neaning vocabulary. She foll

three princlples in the development

of her materials. First, the \materials should contain a wide range of

|
]
|
i




meanings. Second, the materials should be organized to facilitate the
transfer of knowledge from one situation to another. Third, the material
would be used with the inductive method of teaching. It was further
stated that there was a need for systematic and planned experiences in
the development of the student's vocabulary. The teacher was urged to
tuk&' ‘advantage of every available experience. Finally, the student
should practice using the word in reading, writing, and speaking in
order to establish the association between word and concept.

In her study, Payne (1972) established a total of 24 attributes
that can be assigned to a word. These attributes ranged from a synonym,
the use of -cHRword, to the intention of the class to which the vord
belongs. ALl of these attributed were then grouped under five units.
The units were as follows:

v
1) Meanings based on experience;

2) Meanings determined by content;
3) Meanings based on feelings;
4) Meanings based on explanation;

5) Meanings in relation to the purpose of the writing in
which the word is used. (pp. 5-10

The materials contained in the vocabulary section of this study
were based upon the units outlined above.

Reading Comgraher;sion -

Regardless of the materials that the teacher uses with the
educable mentally retarded child, the main purpose of reading is :«'mpre—
hension. After revieving the studies of intelligence and instruction
1n reading comprehension, Caskey (1970) concluded:

Thus it appears that if the pupil has skills adequate for
dealing with the material at his level, a higher level of




comprehensién is dependent mot so much upon intellectual

ability as it {s upon the kind of iristructional assistance

that is given him. (p. 651) ¥
Gillespie and Johnson (1974) stated that there are certain

basic skills in.reading comprehension. These skills include word;

sent: and meaning, 1 skills and critical

reading. : : r)
In order for the word to have meaning, the student must have

" sowe experience with the concept which the word reprusents. Studies

have k'aun; that concept development is important to word meaning and iss:

related to reading compréhension (Harris and Smith, 1971; and Heilman,  °

1972). '‘The teacher of the educable mentally handicapped must remember

two things when teaching word meaning. First, he or she should begin

vith the concrete and work tovards the abstract. Educable mentally

retarded children deal more successfully with concrete concepts. Many  ° p
times their conceptual development lags behind their technical skills,

such as word recognition, according to Goldstin and Seigle (1961).

Secondly, the teacher should realize that the student brings experiences

4
to the reading situation. It is the teacher's responsibility to utilize
tise experiences in helping to develop the desired word meanings.

Howev

, word meanings cannot be taught in fsolation. Words .

have a variety of meanings and the teacher must

that the various

meanings are taught. The teacher must also emsure. that the meanings

for a particular reading are fully
An excellent method for ‘developing adequate. comprehension of word
" meanings is to use the word in the context of a sentence. ' The teacher
-

must alvays be aware that the'word should never be taught in isolation.




Following word and sentence meaning is paragraph meaning. Com-
prehension of a paragraph means that the student must understand the

1 among the 1n the In

meaning, the student should be able to do such exercises as selecting
the main idea and see how the other sentences add details to develop
the main idea. The teacher should always use mar.enala‘: the appro-
priate level of difficulty for the student. Using materials that are
too difficult can’only compound the problem of achuiring paragraph
meaning.

Bilsky and Evans (1970) found that the retarded child may
benefit from instruction in organizational skills. This suggests that
the teacher should teach the child that materials are organized in a
logical manner. Under organizational skills, Bond and Wagner (1963)
placed the following: 1) sequencing}‘aumshxps, 2) classifying,

3) summarizing, 4) relating materfals from various ;aurces, and
5) following directions.

Too often, the teacher of the educable mentally handicapped

ignores the skills of critical reading. The teacher is often convinced

that the child is not capable of acquiring this skill. This attitude

is most unfortunate. Gillespie and Johnson (1974) stated that the adult

educable mentally retarded individual is faced with situatiqns that
demand that he have critical thinking and reading skills. They wentgpn
to suggest that skills such as judging the value of a product, ?vesti—
gating sources of information, judging hetween fact and opinion are
skills that are important to a person's social life. It is important

that such skills be taught, especially dn the secondary school.
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.
Crowder (1979) has refined many of the skills discussed under
the section entitled comprehension. These skills are:
1) Acquiring an appropriate vocabulary;
2) Finding answers to questions;
3
4) Comprehending main ideas;

Selecting main ideas in paragraphs;

5) Articulating a sequence of events;

6) Recalling details in a paragraph or story;

7) Grasping the organization of a story;
v

8) Following printed directions;

9) Developing critical reading ability;

10) Remembering the substance of a story. (pp. 87-88) .
Becific Approaches to and Techniques for
the Teaching of Reading
As stated earlier in this chapter, no one approach or technique
has proven to solve the reading problems of the educable mentally '
retarded, This section of the study will examine some of the approaches
and ‘techniques that were used with the studeats in this study. How

these and were into the study will

be explained in chapter four:

Basal Reader Approach ’ ‘\
Little or no research has been conducted on the use of the bdsal
reader with the educable mentally handicapped student in the senior high
achool. Hovever, this study utilized a basal readgr as the baats of
its reading progran. Therefore, it is important to exsmine some of the
benefits of such a program. These advantages can be applied to a program
in senfor high as well as in the prinary or elementary grades.

Dechant (1964) discussed some s of a
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basal reader progran. These characteristics were a controlled vocabu-
lary and an organized, sequential and logical system of teaching the
reading skills.
Wilson and Hall (1972) stated several of the advantages of the
basal reading program. These advantages are:
1) It provides a carefully graded set of materials with a

systematic progression of dlt’ficnlty in vocabulary and
reading skills;

2) 1Ithas a controlled vocabulary;

3) The skills of decoding and comprehension are stressed; * M ~~
4) They are colorful and attractive and contain numerous L
illustrations;

5) Teachers can simultaneously use materiale of various
levels of difficulty for the pupils who are working at’ N
. different levels in the same class;
6) The detailed teacher's guides contain clear explanations
of the total reading procedure ‘and step-by-step outlimes
for each lesson; .
7) The accompanying manuals provide numerous suggestions for
enriching the total reading program used in a class; E:

8) Basal readers save teacher time and effort. (p. 58)

Individualized Reading Approach
Because of the individual differences among the educable men-

tally retarded students some effort has®een made to use individual

- reading with them. Individualized reading should not be confused with
D)

d 1zed

lized reading is an approach used
to meet the needs of the studeats and doss mot _mean one-to-one instruc-
tlon. Vilson dnd Hall (1972) have stated the following features of the
individualized reading approach:

1) Pupils select their reading material from a wide

variety of books available in their classroom or schnal
library;
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2) Each pupil reads différent material and moves at his own
pace through the material he has selected;

3) Direct instruction occurs in a pupil-teacher mnfemnce

rather than in a reading group;

4) . The reading materials are trade (library) books rather
than basal readers. (p. 4)

Alth6igh research in this area is limited, Gillespie and
Johnson (1974) stated: "When properly instructed, students can make
reading achievement gains and develop more positive attitudes toward

reading using the individualized approach” (p. 173).

Directed Reading Appr h . N 2
This approach to reading is especially geared to comprehension.

The procedure begins with the establishment of a specific purpose for
reading the selection. During the introduction, the teacher can draw
upon the experiences of the students to create motivation for reading
the selection. The teacher must also discuss any new vocabulary and
concepts to be presentgd in the selection. It is very important l'.’hat
the teacher use the new words and concepts in sentences and not as

o ioolated words on the blackboard. Following:the presentation of new

words and concepts, silent reading takes place. After silent reading,

. dgscussion of the selection occurs. Such di ion may take the form
Tof oral dlacussion or. vriting the mswers to questions. At this point
in the lesson, the teacher has to ensure that the answers to his or her
questions are not just a retelling of the story. Gillespie and Johnson
(1974) geported that this type of questioning approach tended to be

boring and the studsnts lost interest fn the selection. It aleo suggests
that in using a basal reader dpproach, the teacher;may have to go beyond

the factual questions usually found in the te:cher'.u manual. The final




step includes such skills as additional werd attack skills, reading
books on the same topic or doing some type of library work.

Special materials and techniques have been developed to_médts
the needs of the educable mentally retarded child in the senior high
school. Some of these materials and techniques are high interest/low
vocabulary readers and materials, occupational and socially oriemted
reading prograns, and materials for skill d¥elopment and reading in

content areas.

High Interest/Lou Vocabula: Vo v
Materidls have been developed ‘that are of high ‘inter:st to older
students but have a limited vocabulary.' The teacher should attempt to
provide such materials on a wide variety of subjects and reading levels.
Much of this material is produced commercially in the form of kits
(e.g., S.R.A. Réading Labs). The teacher should use the methods of
evaluating these materials that were presented earlier in this chapter.
A list of some of these materials will be found in the appendix at the
end of this program. - -

Occupatic and Socially Oriented Reading
Programs

As the educable retarded child advances in his reading skills
and maturity, emphasis is placed on specific job preparation, work
skills, and social adjustment (Dund, 1963). Some low vocabulary geries
that focus on job skills have been d\eveioggd. Books such as English on

the Job, 1 English, and Forms in Your Life were part of the

,curriculum used in this study. The teacher should makergure that the

series he chooses will meet the needs of the particular student in his




,éanvuonmqu. Hafner and Karlin (1967) stated that an experience
approach proved successful in teaching reading skills needed for occu-
pational and social activities. With this approach, learning to read
road maps, gtreet signs, specific directions, and notices can be done

in the context of -the common experiences of the group. Field trips are .
also a good source of motivation when using this approach. V

Skills Development e .
Older-remedial students often need additional assistance in the
area of reading skills. The ability to follow direetions, to use the

" dictionary, and to read directions are some of the skills that are

to such students. An approach can be used along |
with various high interest/low vocabulary materials to help develop and
f

expand these reading skills.

‘Reading in Content Areas : L E
There is a shortage of good high int?restlluw vocabulary
materials in certain contéent areas. nwa;:e:, with a little searching
the teacher may find some series that will meet the needs of his class.
In this study tuo such series were used. Patiways in Science was used
as the basis of the sclence program. Exploring thé Western World was

the text used in the area of social studies.

Questioning Technique ) A
A major part of the directed reading approach discysoed earlier
in this chapter was the use of quastions. The apility to develop good
questions is very important for the teacher of the educable mentally

retarded. After reviewing the research on questioning techniques and

et it o i
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-~ ! - comprehension, Schneyer (1970) remarked:

These invéstigations agree that the nature of the questions
A employed by the teacher and the strategies he uses in leading
pupils' thought from one level-to amother are central in
influencing the depth of thinking developed among pupils. 5
(. 37D

Manzo (1979) suggested that the following categories of que’s\
tions should be asked:

1) Questions for wiich there is an lumediate reference--What
d1d John call hig dog?

i 2) Questions which rélate o comtoi knowledge and for which i
A i . answers can be reasonably expected—-What kind of animal i .

\ \ hao: been associated with the nghe Lassie? - S8R Paw

i 3) Questions for which the teacher does mot expect @ g

L. . ""correct" response but for which related information can
o © b pxovued—-bo You ‘happento Know how wany varieties of
. . dogs there are?

4) Questions for-which neuhez‘:he teacher nor the sélection.

| d 15 1ikelj to supply a "right" snswer--I wonder why gome " r

Iy , aninals make bettr pets than others? * i

' . 5) Quéstions of a personalized type which only thenstudent ;
H] : can answer--Would you Itke to have a pet?

f
i' . - . 6) Questions whith are answerable, but gre not answered by
i
¥
i
{

the gelection being analyzed; further reference is
 needed--I vonder What is the average height and weight of

‘a collie?
N ¢ translapd fhat is in
this picture? (ppv 60-61)’
~ ; - 4 .
Teacher's Role . . Lo
N L. - . "
. < The teacher's mﬁgrnt and cannot be

in teaching reading to the edncahlaa&nully retarded child: The

N~ teacher has tu -:ruule ugninst :he negadvz gctt:ude built’up ng-ins:

H
i
1

school and !‘eldh\s. He or she must: prpvide the lPlrk to !.yﬂl:e and

arouse the child's interest in reading. Once the child becones hter-
ested in nlding then progeess 1a mich easier. Once the child has-been

“ [ "hooked on booka" the tuch-t: had to ensure thet progess continues.
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“By keeping the content of the reading material simple, practical, and

.

geared to the child's level of interest and difficulty, the teacher can
be assured that progress will cantinue,

Love (1968) summed up the role of the teacher this way:

The key to the program is the teacher vi%h an-opén mind,
the teacher with the ability to take each day where it is,
to observe the child and tosee the things that make him
what he is. It is the teachex who is willing to work hard,
who can start anew each day as new possibilitiés unfold
before his eyes with the desfre and innate intelligence,
with the ingenuity and creativity to achieve and to allow
the child to use his budding abilities. (p. 220)

The selection of reading materials used in this study was based
on the criterda developed by the Florida State Depaitment of Education.
The materials used in the vocabulary ueczicn in’ chapter 4 were developed
using,the attribites outliged in the study by Payne 1972). e proce~
dures used with these ‘materials were based on the procedures statediin
Kirk, Klieban, and Lerner (fem.

Sqme of the a.pecxﬂc approaches that will. be developed in
chaptez 4 have been zeviewed in chapter 3. The basal xeader approach *
is incorporated in' the use of the Scope.English Program, Level Two.

zed reading is in Action Library 1 and 2 and the

" use of Réader's Digest Skillbuilders. Directéd reading is part of the
Aurdl Reading Lab; as well as the“directed reading with the use of
Aural Reading Lob oy = e ok,

questions in Ehe content afeas of science and social studies. The high

interest/low vccnbulvy naterial was part of the Job, card, teaching tech=
-

nique and the use of paperbacks. R study h

tal materials,

the above ideas in the on of

and methods used, to teach reading to the &d\aclbis mentally handicapped.

Splclfic .pptnlcl\-u using these fechniques and mun-l- will be 1y
developed in'chapter 4 .of thig study. :

-

n,mp:ed to incorporate,
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Summary
The teacher of the educable mentally retarded is faced with a
task of perials and from a wide variety

of programs, methods, and materials. This means that the teacher must
have an adequate knowledge of the needs of his students and knowledge
to evaluate these materials, methods, and techniques. More important,
the teacher must be able to adapt these materials, methods, and techni-
ques to the specific needs of his students. With careful monitoring

and adjustment alon§ the way, success can be achieved.




~ Chapter 4

THE DEVELOPMENT OF A REMEDIAL READING PROGRAM FOR
THE HIGH SCHOOL EDUCABLE MENTALLY

HANDICAPPED STUDENT

Vocabulary Section v

The vocabulary exercises that follow wBre based on a study by
Payne (1972). This study established that 24 attributes can be assigned

to a word. The study grouped these attributes under five units. The

units were as follows:

1) Meanings based on experience;

2) Meanings determined by content;
3) Meanings based on feelings; *
4) Meanings based on explanation; 4
5

Meanings in relation to the purpose of the writing in
which the word is used. (pp. 5-10)

The exercises were designed for students on at least a grade

three reading level, The material progresses in difficulty between each
section. Each section is designéd to build upon the specific skills
acquired f:n the previous uc::m,p‘. Hnwyever, the teacher oan steadily

vary the exercis

to fit the indi: ndeds of these students.

'~
Certaln important points must be made about the physical layout

of the exercises. First, on most of the alm:r possible score is
given. Provision is also made for the student to record his or her
score,

Exexcises that do mot have this feature are usually exercises

where the student's .answers can vary. The teacher can establish some
o ()
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particular marking systen for these types of exerclses. Second, the
nane and date 1is given at the top of the paper for each exercise. This
1s important in helping to keep a profile of the student's progress.
A couple of methods can be used to keep track of this progress. The
teacher can collect and file the sheets for each individual student.
Another, more effective, method is to have the student file each of the
completed sheets in a three ring binder. This gives a ready plcture of
the student's progress. It also provides incentive for the student to
improve over the previous exercise. Getting the tudent involved in
hip work helps to provide interest and reinforces success.

.At t‘\‘g\beglnnlng of each exercise the objective of the exercise
is stated. The method or instructions that the teacher must use are
also given. It is important to mote that additional pmercises can be
developed by the teacher along the framework of that given in this
study.

Three potats should be made concerning these exsrcdsss. First,
the exercises in.the first section may appear easy for senior special

. education :tudent;. Houever, they’ are designed to giye the student a
feeling of success and to bulld confidence. The number of gxercises
completed will vary with the individual needs-of the student. Second,
the exercises are designed to have teacher involvement.: They are not
Just a sheet to Fill time. They require the teacher to fatroduce thea
and nore iaportantly to dlscuss the various answers during the time of

_corrtction, This is probably the most valuable asset of these exer-
clses. It is only through the discussion of answers that il .

; learning can take place. ‘Third, the skills covered in theae exercises

3 65,
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should not be done in isolation. They should be reinforced through
.
teacher mad® exercises and in the student's reading. The writer would
1ike to stress the point that words in isolation do not mean much. It
1is only whén they are incorporated into the student's reading and .+

comprehension do they become relevant.
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Objective:

Exercise designed for visual discrimination.

Method: Students circle the word that matches the underlined key word.
. The teacher should record the time for each exercise. This
will provide incentive for the student and give the taacher &~

measure of the student's progress.

developed similar to this one.

for use with basic sight words.

Name

Draw a circle around the words in the list on the right that

same as the underlined word on the left.

1. mo
2. bed
3. laj
4 Yop
5. now
6. rat
7. was
8. spot
9. meat
10.

12, from
13. tem
14, sat

19. since
20, three

Time started

in  on
dab  bid
tap ” lap
tap  pot
new  nor
rat  tar
sew  war
tops  spot

tan  ‘tin
sag  sat
fir  fin
map  nap
star tart
reap read

no an
bed  bad
pal  lip
tip  top
mov  won
rag  tar
saw  was
step  pots

meal meat
stir  tars
peel  séep

from from

net  “ten
gas  sat
fur  fur
pan  map
part  past

fear rear

since ' sings  since

there ° three  these

Time finished

fly
mat
fast
dear
sense

where

Other sheets can b
This 1s also a good exercise

Date

pet
won

tan

tops
meat
bz

rats
weep

form

cart
Teal
hence

ch

e

are the
ma no
bed bed
lap pal
pit  top
now  ‘mow
rot  tar
saw  was
step
team
stir-
keep
from
mot  ten
tat sit
fun fir
cap lap
dart
rear
fence
“three

¥ Total score

e ittt i
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Objective: Exercise designed for visual discrimination.

Method: Students draw a line from the word on the left to the same word
in the 1ist on the right. The teacher should record the time
for each exercise.

Nanme Date

Drav a line from the word on the left to the same word in the list.on
the right.

1. Nvias 6. bill
“ sting blow
string spring blue clue
string rdeal
sling blue
. .
2. fast 7 . after
safe’ o afratd -
fast tars s after father
hats ¢ .alter
staff  * : celear
Fe pets 8. hunt
step hurry
1 stope stop . hure punt
bets " hurt
; split hexe
4. . trail 9. reword
3 lariat i revrite
train train return rerun
tatn reward
) rain return
7
5. shoe 10. blackberry
show blackbird
show vast blackboard blackhead
- wish blackjack
sash - blackboard
Time started Time finished > Score

‘. .




Objective: Exercise to develop the meaniffg of basic sight words.

Method: The student should have been provided with a list of basic sight
words. The teacher should have gone over the list several times
before the exercise is started.

Name Date

Read the sentence carefully and them circle the word that follows which
gives the idea or meaning of the underlined word in the sentence.

1. -He sat under the tree. 3) when b) where ) how d) why

2. Hesleft on June 20.  a) when'  b) where c) how  d) why
3. He ran-because he was late. a) when b) vhere ) how d) why

4. He walked slovly down the road. &) when b) where c) how ' c) why

5. Jane has a white coat. .a) color b) wood c)tar  d) straw

6. Bill has the right box. &) odd °b) wooden c) correct d) small

7. Fgyr comes after three. a) when b) where c) how d) why

+8. The horse ran~away. a) when- b) where —¢) how  d) why - .

9. 1did the job myself. &) together b) work c) alone d) thing
10. The ball is very round. @) wool b) flat = c) lictle d) shape :
11. The bird flew over the house. a) when b) vhere c) how d) why

12. Then the boy wentbiome. ) when  b) where ) how  d) why

13, The dog ran around the house. a) when b) vhere c) hoy  d) why

1. i Jent home, %0 she could ) vhen b) vhere o) how d) vhy

“15. The wind was very cold. a) when  b) where c) how  d) why
16. She came in, as I was leaving.. a) vhen b) where c) how d) why
A

. ::ﬁ o eIt the ) alloy ) one ) sw  d) together

N 2
18." Mary has a yellow car. a) big b) large ) color d) year

19.. Jim can run very £ a)'when  b) where c) how  d) why

20.  Both of the boys passed the

o8t - a)one b) two c) three d) four .




Objective: Exercise designed to help students associate a word with
its attribute.

Method: Students must match a word with its attribute. The teacher
should use examples to explain the meaning of attribute.
During the instructions, the students should be told to be |,
careful since one word msy appear to fit more than one attri-
bute. The correction and discussion w after the students
have completed the exercise is very valusble.

Name 0 bace

>
Match the word in Column A with its characteristic in Column B. An
example has been done for you.

3 Coluim A Colum B
. L . lemon. sticky
2 ¢ -us-r\
) 3. fire .
4. feather
5. 1::\ o T gree
6. night hot
e rain branches
8. sky sweet
9. glue crowded
10. nest heavy .
. book pages
- - By - kitten satl
i 13. ¥ tree cold
i 14. lead L. et
: R 15. beast blue =
i 16. - rose * red
. 17. grass light
X 18. window soft !
19. , ship ugly
20. city i + strav ;
21. sheep woolly
Possible score: 20 My score
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i Objective: Exercise to help the student associate a word with the action
H of that object. :
; ! -
P ¥ethod} Instructions should be given carefully. It may sppear that
3 2 more than one word can match the key word in Colusn A. The
teacher should use examples to {llustrate action dome by an
object.
Name . Date 5
: ' u.mn the word in Column A with the action dome by that word in Column B.
H #a exanple has beea done for you. i
¥
3§ Column A : Column B
. 1. dog * ewin . .
%
3.
4 2 i
- ® i
5. .
‘ . !
1 . !
i ‘. % |
9. e '
10. =
1.
p 12. v
3 1.
? 14. brook i fly E i
I PR 1light shout  ° \
H 16. - doorbell ring
17. waves burn %
: 18. officer - ery
o ' 19.7~ watch . 8squeak ”
! 20. = wheel bang : Vv
& 21, pencil : quack : »
v ' .
| Possible Score: 20 My score 3




0

Objective: Exefeise to help the student sssoclate a/n action with the
object to which this action is dome i
b

Method: Imstructitns should be given carefully” It may appear that'
more than ope word can mitch the key vord in Columm A. The.
tedchex should .ufe examples to illustrate action dome to an
obfect. - E

Name . Date

Match' the nctlon in cc].umn A with'the object that the action is dome to

in Column B. An example hes been done for you ;
\ Colum A ' Colum B l: . ?
1. * aweep, —_ water . i
2.- bresk -
8 sl Yow .
4. bang L 4
5. chew
6. drink '
Te write ;
8. bounce
9. toast 3 &
0. - ridg
1. tar ° N
1% ‘hamer
13. boil B i
4. light
15. bake ' i T,
16. burn 1
1. skate . nail
18. squeeze : . lawmn Yol
19, spray dee
20. act * moof ; o .
21. : duct, -stage ..
Posaible meore: 20 J co ., Myscore > !
- 1 ‘: .
. & ; N o
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Objective: Exercise to help develop the mean].nl vocabulary oyﬁ the
student.

' .
Method: The teacher can use piccures to help J.nusduc,a this exercise.
The student nust write dowm the common use of the object.
Student ansyers will van; The teacher can also prodice
sinflar “Sfeets. t )
i ~
Name Date

On the line after the word, write the common use of that cbject.

s

) atee

2. p . R :

3. peacil . ‘

[ ) -

. * ) t .

9. " . X

0.7 b _ _ .

1.5 coat ' ) S

2. qurter b . d

13, fence ) :

14.  oven ‘e = - . 804
hat . L : J . ‘/
attplane - & e B i - b

17, butter * )

18~ train A

19, watch » . F B .o i \ .

20, sad ai L g ) . o

\ v

Passible scoret 20 ' ’

.
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——
v
5 v
-
B <
g
i
voe,
N
% N
Bt
St

4. beach not living
5.0 v store ~i gives us milk 4
6." cow® " ; Qgg in the trees s
S L roys on treds
- & place for cars to travel
9'.' L1 go- swimming b4
10. 1like sémeone very much
nt P place to take a bath
13, ) “£1ad covs ]
13. . place %o put money
- . svins under water | .
; 15. - 2 ) a person you do not like
fa6. : - a high place
17 = ) oo Vear on your feet '
. 18 " ¥ou use 1t on your food
T i T W
ot tub . - vern tine-of the'year
Yo "Boots 'y "\ conss from a chicken
' =T ¥ i v v
. Possibla acore: = 20 My scor
& . Y i ° . g

Objective' Exercise designed to help the student agsociate a word and a
} chnrncurluu: of that wo(d.
Mathod: ‘The teacher can go over dxamples of this“exercise before the
‘students begin. Co over the instructions carefully.
Neme & Date -
. A -
Match the word in Coluin A with the cornct phrase in Column B. - Ax
example has been done t'nr Jou. \ o

LS Columi A - Colum B
A e B apple. ~buy food #

Where you-eat dinter
grows under the ground

4
3
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Objectivet

Exercise to help the student in working with compound words.

76

Method:: Explain the ided’ of forming new words by adding a word at the .
beginning of another word. Go over the' example before the

student begins the exercise,
discuss the new words and tlieir meanings. .

Nane

These four' words have ‘something in common:
You can put dog in front of each one to form a new wo
Then there aresl5 answers. Find the right answer Hord
for each set and write it on :he line at the left of each set.

‘sets of words.

" ‘cuff, made, book,.ball v "

After the student has finished,

Date

catchier, -house, fight, tag.
Here gre 15 ;

!

canyon, slam, father, prize

er, stand, reel, cast
fine; tan, glasses, down 1

engine, cracker, arms, drill

pot, k!
nare, gown, fall, gine

\.rabhit, hammer

valk, line, show, saddle
l:e‘p‘,"nﬁte,"blu, stool

plane, mdu!ol;n.‘uu, tight o "
velght} back, vork, money
time, moon, huz:-d,_m& - S

* house, bulk, weight, year

ig, vicness, opeaer, tooth

grind ' ] »
hal | 5 :
hand :
Jack C
1ight . am




a

Objective: Exercise to help the student~in working with coppound words.

Method: Explain the idea of forsfng new words by adding a word at the
beginning of another word. Go over some examples or use the
previous sheet. After the student has finished, discuss the
new words dnd thelr eanings. z

Name " Date

Here are 20 sets of words. There are 20 answers below. Fifd the rilht
answer word and write it on the blank at the left of each set.

1. £ s : boat, engine, heat, roller -
% 3 light, spin, end, gate . ) ‘&
3. stop, hand, cut; circuit
& shore, horse, gull, shell o
s. roads, ‘eyed, fire, legged .
& . where, thing, body, how
e T side, fif, standing, break ¢
8. 53 chair, band,~hole, rest
9. cloth, spoon, temnis, ware |
10. W , bone,” yard, hand . \
11, . ‘. do%, tower, man, band % |
12. hook, bone, story, fry s Y
18, = s Coat, time, head, dose
llu'. ‘hat, soil, heavy, secret
15. . fall, logged, melon, color
16. . shade, shop, asher, sill )
17. . shoe, flake, rush, smith
18. room, shim, martial, yard
19, . headed, light,.hot, handed r
20. A , nail, ‘painting, tip, print
. arm t1ah ‘Yadl
) back - . out top
" 5 .court " over vatch .
" cross, red Y vater
i finger sea vlnlmg_
v fusr W N

s inid



R

. 3
¥ 78
§ * 0 1
Objective: Exercise to help the student with the concept of writing the
plural of words. .

H ) Method: Go over some of the rufes for forming plurals before the
{2 student begins the exercise. Rules such as:

2 % ¥
. ) i
Sk N P R L o) 5 )v
2. words efding in 88, ch, sh, X or z add "e fox-—foxes. 1
' :
/‘ 3. Word md- in y,and consonant before the y, change 'y to 1 and i
. add “e +evesressss.baby——bables. s
: 4. Word ending in y with a vowel before the y juat add "s" #
boy-—boys.
5. Word ends in f, change £ to v and add "es". calf---falved
» . ¥ v
7. Some words do not, change...............deer--—deer,
‘- 8 B
»f Explain that the words may be found in_several different directions:

R a. ‘frgm left to right
i
£ b. from right to left
A A .. tros Rp to botton
¥ . ~ » -
£ d. from bottom to top
f . \
* e. on a slant, from bottom to top.

a
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§ 79
s '~ Name . ¢ Date
b ~
The’box of letters below contains 30 hidden words: Th
the plural forms of the words listed below. Find and circle the plural
iongs. ‘Two examples have been dome for you.
: ‘ )
i < C jeinnepkyd A . *
£ . i ¥
§ o ner@ishes)
¢ kKexge®ses
! yesesskey * .
x i eeviife
: N gcs Bivdxal -
) o why ekpaltall
. ade lealoxevl
B xsk Towhbp
- . ‘ eerybfiboyeknomns
81 u ybrievswe
¢ osthkchoideertls
vecyspivalleysle
" ovrelyimkitaxesy !
wixerpitchesntox
uwlboxesycgsdrow
, + .
.
berry dateh mouse sky
s ;- .
ot box foot: penny tax
P LA i
| cherry goose pitch tax
i 3 5 .
i | child Lady pulley - tooth
™ deer ¢ Junch salmon turkey
/ = desk « nonkey shelf tusk
| T valley vax vife wolf
. S S '
Y voman . ward
% Possible score: 28 R b My score
: Y 3 3 =
i s ¥
1 . p P ¥




Section B

Meanings determined by content

80




Objective: Exercise to help the studeat acquire and retain the
s of words. ‘

Method: A wordo game such as this one can be devised for any specific
subject area. The rules are the same as for bingo except the
student must have a full card. The teacher can gitto various
cards with different words and distribute them the group.
The teacher should keep a master sheet to'check on the
called out &nd to help the student check on his or her
snswers. The teacher calls out the meaning of a word. The

X student will cover that word with a ssall cardboard square if

- 2 it'is on his card. The first student with a full card wins.

: . 1. Past tense of‘rl.ng.....uunl‘
2. A small, cravling insect.....
3. Chew and swallow food.......eat

4. Insects that make homey.......bee :
5. Place where animals are kept.......z00 W

ant

6. To use up momey. pend
7. Trade goods for a price.......sell

8. At the present time.......now B o
9. -A short letter to someone.......note
10. Unable to hear. d

11. To move quickly on fop......run

12. Period during vhich a person is alive.
13, A driak made from leave: |

14. Stxth sonth of the yesr, é
7 15. Used for catching fish.....
; 16. Round container from which paste is .qu.m.......m,b
: 17. Unkind 6r nasty.......nean
' . 18, To express one's choice in an election vote
T 19 Place vhere you liva.......hone
! 20, What is left after wood is burned....:..ashes
J 21, A place vhere ve ers are geown.......garden
22, #kn old plece of cloth e
23. Rule of conduct set by a government. .8
248 giat aWoet writes.......pop . RS -

25. Heavenly body that circles the earth.......moon

N
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82

Date

’
P
P
eat garden deaf mean spend |
note rag life ashes June
.
net Law rang * bee sell
- poem now " vote " tube tea '
. 3
200 oo run hone ant i
- o
Podsible score: 25 My score: T




Objective: Exercise to teach the student about upu:.nc{ clues.

Method: A clue is given which will help the student ul-ct the correct
answer. The teacher can go over some examples on the b
board before beginning the exercise. Other sheets can be
constructed along these lines using variops topics such as
things found 1n the city or on & farm.

Name i . : Date

Select the one word out of the four that completes the meaning of the
sentence. Write this word in the space provided.’ .

1. This animal loves bananas. (cat, dog, mn.kay, gal() ‘—4_
2. An elephant is a animal. (big, bug, bit, small)

3. This animal would be found on a farm. (zebra, cow, tiger, lion)

4

4. She bakes an apple G (pin, pit, ple, pay).

5. The farmer painted his a bright red. (bram, barm, bun‘, ‘ylm)
6. The 1s not loaded. (gum, I7u‘n. fun, gun)

7. Try to the ball. (bet, tab, bat, beg)

8. Ame received a new __forher birthday. (vasp. watth,

vash, vhat) .

9. The leather on the toe of your 1s cracked. (hose, show,

shoe, hoes) @
10. The boys rode over the snow on the _____. (sleigh, store, lwuu)
peanat)
11, Billy liked to ____ about all the fish he caught. (grab, garb,
rage, brag) '
2% Yother put a candle on the cake for Bob's ___. . (football,
feelings, birthday, ceiling B I g
13, He.ran't: J.oudfi u&h to iu heayd. (-pont. -heuz, sprout,
crowd) 5 o 1) %
14, My sat pext to - a du b}u lll- (h.uht. friend, .
fiend, um) :
P P M. oW
Y o : -
T ot
4 “1




15. The : traveler sat down on a bench to rest. (wear, worry,

weary, ready)
16. The doctor told Dad to take a before every meal. (pill,
* pail, poll, pile) . ’
. 17. box of mk-gl to you like best? (witch, with, which, wish)

18. The lifeguard’ quickly the drowning girl. (seved, saved, 7
% i sald, saved) .
5 ) ¥ .
19. John was told not to his money. (vaist, wait, vaste, i
. weight) X 3
20. The soldiers stood at when ‘qemrg}. passed. (caution,
attention, invention, invitation)

.
. Possible score: 20 . My score
. 5 »
H ‘ f
.
. '
|

i .
i i

% - . ? -

- . .
. L3 - '
' 8 :
o - E /

¢ ' I g
i ’ ~
: . . = . 57 N
4 ' 3
i - W /, . = /
I- n -
3 ¥ - “ '
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Objective: Exercise to help the student develop the ability to use
context clues. <

Method: The teacher can illustrate the use of context clues before
beginning the exercise. The student might wish to use a
dictionary to aid with the spelling of a word. Answers may
vary. N . L

Nage Date

Use the content of the sentence and the given letteu of t.he word to

. find the required word for ench sentence.
1. We bought the apples e st .
2 2. Mr. Smith, who lives mext door, is.a good nei s,

3. Bill said ve could go sw 1f the water is warm.

4. Because he likes cars, John would like to get a job in a ga s

5. Mary and Jane go everywhere together; they are very good £

6. The car vent roaring down the str. %

7. The farmer grows many kinds of veg . .

8. The teacher gave us a'lot of ho, ta do last night.

"9, Ottawa is the capital city of Ca §

10. The man was wo____ because his dog had been‘missing for two days.

11" Whed he cut his hand, Jin had to go to the ho i

12, When he'went to couft, Mr. Jones had to hire a la s

13. It is the po Job to protect people from robbers.
4. Ye it was cold but today it is warm.
to Jane's birthday party.

15. Many people were in
16. Mr. Smith grows roses and many other types of £l .

17. Donna had a toothache, 8o she had to go to the de, s

18. During the earthquake, many buildings vere de. .

19. In the future, cars may use el instead of gasoline.
20, After the trial, the crininal vas sent to pr. L

) g \

Possible score: 20 t 1 My lcora’
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Objective: Exercise to help the student use the specific meaning of a
word. 8

Method: m student has to select a word which matches the given
definition. It is important to discuss the various answers
when correcting this exercise. Also the teacher should explain

the reason for the correct amswer.

Name . TR | Date
Read each brief definttion and underline the vord that fits the given
definition. -

1. Vhat something costs. a) cash b) price c) dollar d) check
. ' < :
S ~ 2. Laugh §oostllyvay. ) foks b xosr <) giggle d) contc

. 3. Clothes for a special occasion.. @) costune b) suit c) coating

d) custom ’

\ Have a plan in your md.\lp{'h) intend ¢) outline

d) date

A\ " 5. Harm dome to get even with someone. a) threat b) crime -

*c) revenge d) punishment
6. Not at all deep. a) skin b) shallow c) suMce d) empty
7. Can be depended upon. a) reliable b) homest c) clever y
< d) friendly
8. A landing place for ships. a) bridge b) wharf c) platforn
4) anchor
YI' Not afraid to say what you think. a) proud b) brave «c) frank
d) tactful

0.. A cure for trouble or illn
- d) doctor

. ) remedy b) victory c) comedy

11, Move from a higher to a lower place. a) slide b) seceds

d) depress d) descend .

I

2. A latter of the fighabet that fsnot a vowsls o) peripd b) hyphen

v
~

) copsonant. * 4) syllable
< 13, Do ag you are told. a) help - b) atfentior c) obay d) prepare




. Possible score: 20 [ My“score

87

Think of something mew. a) wish b) ifvent c) obtain d) plan

Take a chance of losing or getting hurt. a) risk b) choose
.c) bet  d) predict

Little house. (a cottage b) igloo ) playroom d) tent

Get something back. a) recite b) prevent «c) release d) recover
Completely tovered by a liquid. a) wet b) suppressd c) flowing
) submerged

Not lasting. a) permanent b) stopped c) temporary d) dream
Praise yourself too much. a) boast b) hluster c) challenge

) modify .

‘2

% = v (

NS
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Objective: Exercise to help the student form a.new word by u(xnngmg
letters. Also useful exercise for using context clues. '

Method: Expllin ‘the 1dea of anagrams. It 18 the ability to use the same 1

letters to form rew words. The teacher should go over the 4
Eollowing emple before beginning the exercise. (a, e, m, t) *. .. %

The old g

she is memuy “nild, and tome.
But since.the ddg-food makers came’
and took her mate for dog-food,
she will fio longer drink or eat.




/Name . s, B Date .

The following au}agzm poems. - The letters-that spell the missing
words are givan in brackets. - The first two lines rhyme, and the’last’
3 v two lines rhyme. The title'of the poem will also help you find the

- missing words. Write ydu‘r anevers on the bla‘nks provided.

s (0,'m, 3  The Big Wimer
. One time he . a T.V.l'set,

« .\ &, _then lost it in another bet.” K

L L He'swiser ', fof life tlaa'shmm‘

that gamblers can lose all they .

c, e, ¥) . The Fast Farmer

.. ,he ran a___ " ' upon his hands;, i« N . \"
~ v He dddn't ] Just Who iight frowm, . v
because he kaew he'd win, hands-down. ' :

<~ s
(a, dy e, )  Love Letter ‘
Her letter makes him float on air,
buf he can't __= -it. Does he

i

w

to have it read vheye all can hear . . N '
‘his first' love letter from his’ .

(eqpstsw) . The New dride
* As the 'sun sets in the .~ Lo T
Ve Tl * she makes the table look dtd best., ' 1.
& But that won't-help her lynby _\ 1

)
.

It : your mouth, ,but taste: Kkg -glue
Fas Y y - !

£ : \ 5
5. (ey., 1, v) l The Nasty Neighbor - 4

That ' man is never kind. Be
_ . He's always plotting in his'mind .. . ¢
.to.pyll some and nasty trick.-. . °
" Alwho near him fear he's am"( : °

. Towin an ___ in good lands .~ Ty

sk

i

‘
'
i
i
I
|




- . o
- » - e

. . ] i,

. . . 98- t

3 N . %

6. (e, h, o, &) The.Avkward Gardener ) 4
In her yard she weeds and ___, .. - ol | . . i

.na rrivl upon the garden 5 . . :

* She keeps from falling, it is true N
at. rips the heel u.hroff her . G-

7. .(£, o, 1. w) The Lone Wolf

5 Beside a stream a _/ _ crouched low i
and sadiy vatchedt ter ____. . " R "

i -ugzheng-u-m.qumfumL ~ - .
hé scared some nearby baroyard . __. 5
B (s, b, d, 6, 1)  Wild Dog, . ol
3 " The wild dog”__. ° his teeth at Rand, i ) ”
- “and tore the out of his hand. S i
. L4 . He gulped ‘the food, then ran away. N . ’ .
) Ragdstroked his __ with some dismay. .. ) ¥ & ’
! y & : 3
i 1 Possible score:” 24 . My score ' ‘
v f 3 “ ‘ = & o %
' 2 : . '
b 5 9ol b
i e S R 3
1 ¥ : . . . T
. v ' B . \
5 i 5 . " e . " T it
| | ? P « N -
1] 5 N .. |
,
i ! ) .
. .
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i 3 :
,i Objective: Exercise to help the studsat associate a word with its pen pok
—~ meaning. . 3
H S pr < . :
: Hethod: “The exercise is baded on -a puszle called a word box. The .
s student 1s given'a number of letters which are to be used only
5, ® R . once. The words. formed fit the deﬂni:lﬂu given i the _
©% w - - following order: oy 3
: a), 1is the ffvst word across ] < . 3
. . ) b) 1s the first word down 3 X
: § c) 1s the second word down & . . i
ot +d) dis the sécond word across e ) : |
i o N %° : g
H . : N . . 8 '’ .
: . v Y - B / .

C

SN s ik :
A \1‘\ L . .
{ B . .
a3 B s 5 X -
i . s -
\ o 3 ’ -
S . &l ) A i
s - i
e \ v .

/ g . '
{l s e : - . ' . .
. o 3 . . ) .
Fa 28 “ d - .
i b ~ e E 8 ~
5 . s ) .




- Name N N 'mce Rl .

Belaw you will find a type of puzzle called word boxes. You arevgiven' ~ [T

a-certain number of letters which you ‘are’ to use only once. Use'the.

: letters to form words which match the given definitions. The words
2 f£it the word box in the following pattern: a) is the first word across,’
- b)-is the first word down, c) is the secont wotd down, d) is the second
word across. ; €

4 1. Letters: a,a,b,d,e,e,n,t" C- L o
o .

a)
i
c)
d)

I a)
k . b)

<)
’ ’ a

a)
b)
<)
B d)

not good *
flying masmal .’
bear's home _

a number

4

2. Letters: m,d,e,g;0,0,0,t

a female deer
man's best friend
put food to use
past’ tenge of get

i 3. Letters: a,a;c,0,0,p,t,t
3

covering for the head
household pet
what you can cook in
a small child

4. ‘Letters: a,a,d,d;g,0,r,t

put things together . °  »
another word for drawing °
man's best friend

a sticker




5. letters: 1n,0,0,05t,u,w,w

a)

¢ b)

) c)
. d)

Possible score: 20

belonging to you .
oppdsite gf "da"
happening at this time

to pull something

i 2
f <
\ . :
.
o
% -
.
-~

-
. S e
>
’ . 4
o

i




Name Date

The follﬂving word boxes .are -a 11::15 more difficult than the previous
ones. You are given a certain number of letters which you are to use
only once. This time you are gival\ only one or two of the definltinns.'
Fill in the word or words to match the given definition or daflnil.iuna. %
You have to find the missing words. Once you get the missing word,

* write' it in the word box and write its definition on the line oppaaite

the correct ‘letter.  Remember the words £it the word box in tl
fpllowing patters: a) is the firat wo’d across, b) is the m-a: word
down, "¢) 1s-the second vord dovn, d) s the second word across.

-

P Lettera: a,e,2,0;m,0,8,u -
“a) total
) i e
o _ b L '
a0 &
. ol
K i
: . o
2.7 Letters: a,a,i,i,kr,1,t %
a) *Noah's boat B
b ”
o R “
4)
o
3. Letters: a,bye,d,8,8,E,u 4
a), Boy Scouts of Anerica .(iu‘itinls)
b) -

8) ot

d)




“i Letters: 8,8,0,0,8,B,8,¢
.. &) hit lightly

b)
B) i
@

5. Letters:, e -

\I) it explodes
b) potson
o :

)

6. Letters: a,a,byd,g,8,u,u

a). small paper sack . «

7. Le::’er a,e,e,e,g,n,t,w
a) slang for horse
b) .
) E
a j =&

Possible scorei ‘47 -
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. Objective: Exercise to, demonstrate the various meanings of words and
- help the student use the context of a sentence to determine
“ the appropriate meaning. . .
Methqd: ‘The teacher should. first denimscute that words have dlffeuhc.

meanings dépending upon their use in a particular sentence.-
A.vord and sevetal of its meanings are given. Several sentences
follov using the ‘particular key word. The student has to use
the context Of the sentence to déternine the .appropriate a¢ -
meaning for & particular centencé. The student places, the

.number of the m.nln; on the blank following the sentence.

»

7




Name Date’ >
—_— . ¢ -

Each of the following key words have more than one meaning.’ Several
sentences follow each of the kéy words, Decide which meaning is being
\ used for the key word 1in each sentence. Place the number of hat

meaning on the blank folloving the senterice. s
1. guide: 1) o peraon who shows the vay, 2) a book that shows the-

way, 3) to lead or direct

-a) This guide has no, table of contents. meaning no. -

b) I will try to guide the bonl into the small space.

\ "' mesningne. ' |

©7 ¢ 2. fires] 1) heat and light producéd by burning,'2) to set:aflame : .
e 3) to diacharge 'a weapon, 4).to dismiss from & Job

5) strong: feeling or .pxn: . T & 74
a) Did the soldier fire his gun? meaning no.
b) His s

]

i
echfilled the audience with fire.. meaning ' . , |
) 3 LS i

no.

¢) If you don't do your job she can fire you. meaning l
e no.

d) The fire kegt us warm. mesning no. s

3. light: 1) the kind of energy that affects the eye so that ve can .
: g see, 2) pale in color, 3) a flame or spark, 4) not
heavy, 5) cheerful; free from care

1
| 2 a)-One boxer wore dark tzunks, the other wore m. . @ ls
v . 3 trunks. meaning no. | i
« " b), That light 4s too bright. deaning mo. _ ;
! ©) T need & light for my pipe. meaning no. _ |

d) He treats everything in a light way. meaning no.

« ¥
€) I'll let you carfy thel light package. meaning no. !
PO | =~
4. park: 1) a place set asidd‘for ublic relexation, 2) to put a = H
vehicle in a certain nEot, 3) a place where yehicles
. . may be kept : 7

a) Is this a rrailer park? ‘meanifgTows. B

’ ..,,/ b) 'We had-a pidnic in the'park. g no.

. .
, _ : |




5. string: 1)

"6., Toll: 1)

. I need some string for this box. meaning no.

98 .

thin cord o tuine, 2) to thread a cord, a sertes or
line of tl';lngs, 4) to Qput strings on somezhirg.

wire,or catgut cord for a musical instrument

I just broke a guitar string. meaning mo.

Will you help me string my tennis racket.. meaning 4(

no.

I'm going to string these beads. meaning no.

a small plece of baked dough, 2) a heavy souid, 3) to

turn over and oper, as a wheel does, 4) to wrap around

a4, .

bowl: 1)

e

o )

, Possible score:

‘Does the roll ‘taste good? meaning no. '}

itself; to shape into-a ball or roll i
Roll.up the rug and put it in the cornef’ weaning
no. . ®

Let the ball roll, down. the hill. meaning no.
a

After the lightning came & roll of thuder. meantng

no.

a hollow, rounded digh, 2) an gthletic stadiunm, 3) fo
play a game with ba1f and pins .

‘Have you learned to bowl yet? meaning mo. _

Fi1l the bowl with candy. meaning no. ___

We went to.the Rose Bowl. meaning no. _

-
.

25 o ) My score

W




Objective:

Method:

29

Exercise to help the student develop the concept of context
clues.

_The teacher should explain the idea of confext. clues.  The

follwtng clues should -be axpluined and demonstrated:

1) ®iords of similar meaning joined by "or."

2)
3)
5)

D)
D

- &
After going over the above context clues, the teacher. should

dnstruct the student to read the sentences  carefully and write
the meaning Qf the underlined word on the blank following each
ence. Exercises such as this one can be devised for
special subject areas such as-science or social studies.

senten

¢

Words following a dash usually define the word before the
dash. ro.

Meaning of a’word given
Meaning of a word" often
_Phrase "that 1s" of:en joins together words of ‘similar

meanings.

“Meaning of.a word often
4) Meaning of a word given

givep in parentheses:
in a senténce.before the vord, 1
in a gentence after the word.
given within the sentence.




Name - ; Date

Using cqntext clues tg help you, write the meaning of the underlined
vord on the line following each sentence. %

Our planet is shaped like a ball or sphere.

~

Because of automobiles, ’people can now live in the suburbs (nux:-
1ying sectionf of the city). -
: ¥

The earth revolves, that 1is, travels, around the sun.,

w

4. The llema—-a woolly animal of the Andes—can bairy hedvy los

5. -Some pea{ue are alwdys ‘slow and late in doing their work, Such
people ate sai¥ to be tardy.

6. Continents are the largest bodies of 1m3‘un earth.

7. He vaé an insomniac. He lay avake dlmost every night, tiying to

fall asleep.

- .
8. Most people.were reluctant or unwilling to help the injured man.

9. Because it paid out more money than it took in,.the company fiad a
large deficit last year. N 7

into chififs.

11. These lines are parallel, that is, the same distance spart.

|
{
10. He vas an aggressive person, the type who was aluays pushing hingelf %
12. John would take anyththg that wasn’t natled down,” Most people said . ’
> 1
|

he vas a kleptomantac. i .

-

‘3. A fish tank s also calléd an aquarium.
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&% . 14, Some materials allow electrons to flow through them more easily
than others. We say thai\hey are good conductors.
— 3 N
Ce

> Py

s 0 15. Seaquakes, as you can guess, cause huge ocean waves. These are

. called 1 .
4 .
Possible score: 15 My score -
= “ -
o
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Objective:
-

. bott.mn.

Name s

Below are: several woid squaces.

word, ‘square.

&

]

Possible score: ' 15

Exercise to help the student associate a word with its <
8. '

*'1) something is !lot good *
2) past tensd’of eat
%) wolf's home

Date

 the Tise and fall of the oyean
a thought, something in your mind

Explain to the' student that in this partdcular word square the
words read the sgme from left ro right as they do from top to

The teather might wish to go over the follawing

example before the student begins the exercise.

il ehe definitiols to complete the -
oL il

to get ‘feaning From wiitten or printed

vords,

the.place where-you live
roasting
to repair; to Eix

finishes; completes

. part of a stoye used for baking and

4 narrow path, usually in the country

length times width equals _?

opposite of far

whit you hear with

. / -
N

animal

P

~
a large bird; the sM of the United

States,
to have the same opinion; I
past tense of sleep

what'.you chew with .

My score

" with you.
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Meantngs based on feelings
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G : ~ Objeétive: Bxercise to help the student associate words with sensory
i inpressions.

) \Slﬂethod: e —— mum'u the -
student that certain writers use words to express an idea or
.a scene very vividly. Use some examples to illustrate this

point w .
‘ 4 . e . \ g
Name Date
o #
i Read the following PR cm}ﬁdh Draw a -une under the word in
. brackets. that best the ide: in the

1. What would you hear when a stone hit the water? (splash, crack,

. bang, boom) . -

Py
s 2. What would you hear Hhan a gun went off? (splash, bang, cmck.

tingle),
; ! 3. Which color best describes trees during autum? (gray, black, i
green, brown) ' ~ .

N 4. How dbea fir h & coat feel? (rough, fime, soft,’ sharp)
5. What would you hear when a branch broke?'(bang, crack, slam, bong)

6. What color is the sky as the sun is setting on a clear day? (gray;
blue, red, white) ’ '

1‘ ) 7., What kind of taste does vinegar have? (sweet, bitter, salty, Eresh)

8. How do the stars:look on a cold, clear night? ‘@u1, gray, deep,
et glitertng) © : . et

9. How does the wind feel on a hot, summer day? (brisk, gentle, £rosty,
bitter)

i . 10. " How does a car look after you have w.xsa her? (ahiny, dull, rusty,
tarnighed)

11. ‘What sound do you hear when the wind is blouing the trees? (cns‘n/
rustling, bang, fln’ppir@)

12. How doed the air smell after a sprﬂ\g shover? (duaty, 5ule, moldy, .
clean)

Possible score: 12 My score L. i
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Objective: Exercise to help ghe student expand his vocabulary and
. dey

velop an appreciation for the feelings that words can
create. g : :

Method: The student is givén three key words. The student must make a

1ist of as many words as possible describing the key word. The
teacher can constrict worksheets similar to this page. It is a
g06d 1dea to move from a general topic to a specific item. At
N the ehd 'of the exercise discuss the words given by the student.
. The teacher should reinforce unique choices that the studeat
may :&u to a key vord. s
& 3

Name Date

Below are three key words. On the lines provided urite as many vords as
you can that describe the key words.

house ¥ kitchen chair
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Dhjecétve: Exercise to help the student understand the sensory impres-
) sions created by words.

Method: ‘The teacher can construct sheets similar to the one presented

bere. Resesber to go fron the easier examples to the more diffi-

cult

the studeat progresses.

Name 2 “Date

Match the word in Column A with the word that is
Colum B. An example has been done for you.

sociated with it in

\ Colum A " Colum
1. enjoy._ nerry

2. glow oD wish »

3 rushed un. . .
O smell * N\ pretty
5. beautiful - fair L =, ’
(. center new : L e
7. Souty hurried
8. gift reply
9. fresh present
10. * ansver T fear .
1. destre smart
12. wise L shine
13. afratd. lofty
14. .. bigh scent.
5. T 3 ’ selfish
16. mean: niddle
- .
Possible scora: 16 . My score




. 107 »

Objective: Exercise to he.lp the student associate a word with an ateri-
buu of that woi

Method: nn teacher should explain what an adverb is and what it does
a sentence. Before beginning the exercise it might be
) helﬂful to go over some examples on the blackboard. An éxample 3
* could be: "The heater is working well," she said warmly.

Nazme . "Date

Below 1s a word game. The statement tells what someone said, You have
‘to select an adverb from the list below which tells how the statement
was said. Remember the adverb should have something to dn with what
the person said.

1. "l’hl:l.vo! llvl'rynma " he said Q) ¥

2. “Sometimes you burn me up," she said < dip, .

3. ™I just ate a whole lemon," she said

4. "“This pencil needs to be shar " he-said

5. "It's freezing in this room,” he said R

6. "Would you like some sugar?” she asked|

7. "There's nothing written on this paper,” he said

|

. 8. "Who turned off the light?" he asked

9. "There's too much starch in my shirt,” he ‘said

“

H‘. I"L can't keep on key when I sing," she said

1l. "This figure has four equal sides,” he said

t

r
12. "The clock woke me up this l‘nmlnl," he said

. 13. "He pulled the wool over my eyes," shegaid

|

14. "I'm very good at fi;inl motors," he said

"You have torn qy vl].entine in two," she lnid

*f

alarningly halfheartedly .  sh mu#
blankly " botly N souly | i
coldly -mechanically squarely | ¥ - i
) darkly potntlegsly stiffly
flatly' rapldly aveetly] © ”
Posatble score: 15 . y& score




108
i Objective: Exercise to help the student associate slang expressions
i . vith cheir actual neantng.

. Method: The teacher sHould listen and ‘record examples of the studenc's’

slang expressions before giving this type of exercise.
. student's answers should be discussed at the end of the exer-
. cise.

f { Name ) Date ‘{

$ Read each of these slang expressions cnafu11;4 On the line following
{. each expresgion write its mesning.

1. hang loose

- - 2. ‘right on

= 3. hg's a real turkey 0

4. blew my mind

5. ‘rip off -

i 3
6. that's hip

7. cool, man

8. a real drag . ¢ .

. 9. get it together

10. acool dude ..~ *

&11. real tough

12, far out 4

et ¢ 13. a square chick o

14. go, man

15. a real svinger . s




_Objective:

109

Exercise to help the student understand and sppreciate
figurative language.

Method:," The teacher should give an explanation ‘ni the purpose of a
. © simile. It is important that the student understand that many
‘ writers use similes to help develop and give expression to
their writing. The explanation can be accompanied by some .
examples. An example might be: - \\‘ ) L
When you say a person or thing is LIKE
something else, you are usidg a simile. %,
For example, "He works like a horse, : e .
- is 4 simile. "He smells like a skunk," -
’ 1is another simile.
Explald to the studeat that a simite makes a s very vivid .
picture. | . . A B
Name. . .  Date 5 - N
At the end of each line below, you'll find the name of an animal. Try B
to make each line into a simile. Describe the action of a person or |
thing in the blank Epm:m!\ . -
1 . like a cow.
2 like a deer. .
A £ B 1ike an elephant.
- . like a gorilla.
—
s, like a duck. -
6. i like a dog: Ty
7. 1like a cat. \ {
8. 1like a pig.
9. Lgke a lion.
10. 1tke a bear.
r - . ?
.« o y
g
[
PR

r_'m._ﬂw. :




Objective: Exercise to help the student understand and appreciate
¥ figurative language’

Method: The teacher should give an explanation of the purpose of a
metaphor. The explanation .an b® accompanied by some examples.
. An example might be:
. When you say a person or thing is nnnther thing,
you are using a metaphor. For example, "He i
a bull," is a metaphor.

<Name . © Ddate
Y i

Each sgatence needs an ending to make it ‘into a metaphor.  Study the
first words in each sentence. ‘Then make-each sentence into a metaphor,
but bé sure that you can explajn how the beginning of the sentence and
- your’ending are related.

1. That tall fellowdis = .. I

2. The girl in the last row is

That building is

-
He's quiet, but he's

5. Hér voice is
7

6. The sun is ™ -
7., The moon is . \\ i
« That red .clr . . .
"9 er hatr 1s s ) 3
10. The thunder is . .
.
- ‘\
Do
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Meanings based on explanation
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Objective: Exercise to help the student enlarge his or her vocabulary.

Method! Explain to the student that a.synonyn is a vord having the same
or nearly the sme meaning. Examplés can be placed on the

. blackboard before the student is assigned the exercise sheet.

‘ The teacher may also fake reference to a Thesaurus to help with
the development of further exercise sheets, As the students
progress, the use of .a Thesaurus shoild be encouraged.

Name Date

OB SR e

On the line following the key words, write as many synonyms as you can.

1. little. V . » 2
2. big
3. beautiful
4. strong . '
., 5. tell . ) i e 3 «
’6. happy . . i - £
7. walk N
A 8. pull- - . .
. 9. mew __° :
3 Ct 10, battle da

11. careful

12. wild . .

1
13. " feel . o !
. ;|
14. nice 2 %
° 15. sad *
16. old
17, cute” 1.
18. rich ' i
- i
. 5 19 yeak -
2. I!ott’ur : : ; i
! <
\ B % ’
. . w
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Objective: Exercise to help the student work with words with similar

and yet different meanings

Method: Explain what is éxpected of the student before beginning this

exercise. A good idea is to put examples on tbe blackboard.
An example would be:

(cat, kitten) A cat is the name usually given

when the animal 1s fully grown. A kitten is a

4 cen very yougg cat.

Name

‘or a;

b3

Discuss the stiadent’ s snavers after the exercise is finished. A

Student anevers-will

Date

In the space provided, explain how the two words in BYackets are similar
Like.

(horse, colt)

(house, cabin)

(divide, share)

(boots, shoes)
A

(road?} path)

ovel, spade)

(grin, smile) - . N

(trace, draw)

(dislike, hate)

(rock, stone)




14

Objective: Exercise to help the student sssociate words vhich belong
in a certsin category and are related in meaning.

Method: Explsin to the student that words can be grouped into certain

Some examples can
be done ‘on the blackboard before beginning the exercise. An .
exarple might be: building: house, shed, store, cabin, hotel.

Name fate -

Vrite the words listed at the bottom of the page in the space under the
key word. Remember the words you write must be related to that key word.
~ :

clothes’ animals ‘tres tine
. = @

food gases " people colors i
] bk

furniture flovers frutt tools
afternoon chair father horse peanuts spring 3
i
apple coat £ile lion pears spruce i
aunt daisy £ish maple pine ¥ table H
-  §
bma:u desk foothall  morning  pink | tenis i
base! donkey green nother PoppY tulip !
bed dress ‘hamer oak_ potato, uicle i
bread drill hat _orange screwdriver . yellow H
i
brown elephant  hockey pansey shoe yesterday i
PossiBle score: 48 3 ¥y score |
i
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Objective: Exercise to help increase the meaning vocabulary of the
udent.. )

O the lines provided, write
following key words.

1
1.

2

3.

. bright

Explain to the student that an antonym s a word meaning the

opposite of another word. Use some examples to illustrate this

Method :
5 point.
cise.
‘Name

big

Other sheets can be constructed similar to this exer-

Date _

many antonyms as you can find €or the.

soft

quick

many

litgh

happy

down

ugly

long

poor

start

right ﬂ

dull

strong

far

stretch

retum

‘adult

-

e e e S

e R e o B
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Objective: Exercise to help the student work with words that have oppo-
. site meanings.

Method: Explain what is expected of the student before beginning the
exercise. Some examples on the blackboard will help to iilus-
trate what the student has to do. An example would be:

(up, down) Up means to place something otda .

higher place. Down means to place something .

nn a 'lower placa. *

i Discns! the student' B lnswerl after th= exercise 1! finished.
Ansvers wul vary.

Name . Date - -
P S S S —— .. B,

In thé space provided, explain how the two vorda n brackets sre opposite
in meaning.

VAT (not, cold)

2. . (wet, ‘dry)

3. (in, oub)

4. (north, sSuth) . :
- : .

. 5. ‘(old, new) . LEY

“6., (far, near) 5 .
: S 7
. 7. (speak, Mafem) _ . ¥
.‘ . ‘.
8. (thick, thin) : . L 5
Py - v
. 9. (zough, smooth) i N
5 - y
110, (g4, cosrse - d C
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“*Objective: Exercise to help-the student associate words of similar .

Method:

The teacher will néed to review the meaning of synonyms. -

Examples can be used:to illustrate words that are similar in

° meaning. The students may use a
this exercise. s
-

Name

> e 4
. @:m: the worlls 1n the following colums that dre similar’dn meaning.

13." good
litele
rotten

unfit
‘bad

© Possible score: 47 °

.

2! bright®

with

y or

Date
) -

_* 3. baseball .

4. center
ehidne ., replied cut ©
quarter Sk ' sdround |
iglow, & alvays

middle .

Lo 8.merry g

ruler - olly
' walked - . . .bftter - *
e ® ran & Joyful : '
hurried small o
11. require * .- 12. ugly
" ;demand ' wise ;
resort horrible. -
instst - - sruesome " }
terun cute ~ %
14, ¥illing 15%uite | 16, minute i 1
atisfied . ' morning - goal o i
cateh .- < rod. . - purpose | .
doubt otaff, ' ealt 5 4 |
. conteht’ " stick ‘ end s .4!
' % © - My score - : R ‘
. . ‘..
oy »



Objective:

Method:

Name -

Use the clue and add a letter or two to the begtuntng or end
the required word that fits the clue.

10.

1
1

] .

Exercise to help the: student associate a word with its
mear

The student is given the meaning of a word in one colum.

118

The

word is given in another column with a letter or two missing.
The student uses the meaning opposite the partially:completed

word to find the missing letters. An emple to use i

tan......to’burn with the sun

| Date -

Hord

" Clue

on the beach

cowboy contest

" Limb of a tree.

a plece of money
sometlitag. §9 sail in,
to have the couragé to

hair that grows on a man's chin

what water becomes when boiled

tot fresh .

a bat usedlfor tennia

to £ight 3 :
belonging to many

to go around

place wliere crops are grown

‘the part of the afm below the wrist
kind, )

a place where goods are sold

to arrange spmething in 4 certain form
to begin:

an opeding in a* building for lettingin light

to make

—
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Objective: Exercise to help the student understand that some words
< sound the same but have ¢ifferenc meanings.

i 3 .
¢ Method:- The: teacher will nged to expllin what homophones are.
« phones are words that sound the same but have different me-nings
Examples can be used to illustrate this before beginning €
exercise. * An example could be

My and sole B
‘wow deans to plant something in the ground
sole means the bottom part of the foot or
shoe

The teacher might want to help the student explore the varios
other meanings of the two sample words. The extent of this type
p . of exercise will depend on the student's knowledge of word
. meanings.
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Name o Date

Each of the following séntences has‘a word that does not belong in it.
The word is underlined. It has the same sound as the correct word. From
the list below select the correct word that belongs in the sentence.
Write the correct word on the blank following the sentence.
1. Ican't do the hole job by myself.

2. See 1f you can get a lone from tle bank.

3. I'sewed the wrong seems together.

4. How much hire do you think the price will ggq?

5. The baby Likes to weighed in the poor. *
6. The blood hounds followed the cent of the man. 7]
" 7. ALl I want is a peace of bread and some’ butter.

8. The dog chased the hair through the field.

9. I got part of the answer right, af leased. .
1& If they don't applaud you, don't take a boughy .
She road the horse for six hours. .
12. His grandfather is a minor in Buchans.

13. Ve watched the plane sore into the sky.

147 1 hope my story didn't boar them.

15. Be careful, or you iight brake those glasses. -

bore least scent
bow : loan” seams '
break miner soar

hare plece wade

higher rode whole

Possible score: 15 My score
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Gbjective: Exercise to help the student understand that words have ~

specific meanings. | ‘

Method: The teacher will need to explain to the student that the specific
analysis 1s just a very specific meaning for a word. The teacher

may wish to illustrate the exercise by dbing some examples on
the blackboard. ~N

Name Date

Match the word in Column A'with its specific analysis in Column B. The
first one has been dome for you. £

Columm A~ Column B
i rule. ) age in history >
2. fade sounds that have meanings
words lack of courage
4 tame to get money for work done
5 goal control people
6. tried series of thoughts occurring during
o * sleep ™
7 et © to grow veak
8. e:rn not wild
9. fear " attempt, make an effort
10. era . ' ) . atm o purpose |
11. stale i a thought or plan
12. dream rising and falling of the ocean
13, tide : cars coning and going along a road
1. traffic to swallow a liquid
15. 1dea not fresh
16. sue - take:soneone to cougg,
Possible score: 15 . My score i

-

°
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Objective: Exercise to help the student®associate a word with its >
ostensive definition.
Method: The teacher will need to explain to the student that an osten-
sive definition is just the apparent or obvious defimition. In
this exercise the phrases in Colum B are usually the result
used by the word in Colum A. The teacher should work through
sont examples on the blackboard before beginning the exercise. .
An example is:
hot......burn your hand
Name Date
Hatch the word in Colum A with. its ostensive definition in Colum B.
The first one has been done for you. &
-
Column A Colum B H
1. tickle what you gét when you see something
. strange
2 smash | moved slowly b
- fright ou make someone laugh
4 chant . how you feel when you are tired ,—’)<
5 aleepy a loud scream
6. lagged : nolse made when you break a dish
1 howl when a group of people sing
together \
8. gurgled . sound @ rusty hinge will make
5. slap £loved with force i
10. rushed made a noise as it flowed ' 1
1. squeak sound of a bird's wings ;
12. gushed to hit very hard
1. flap die out ;
14. patter o moved along rapidly
15. fade to make someone feel.upset
i
16. disturb sound of rain on a roof |
|
Possible score: 15 My score i
Rk i
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Objective: Exergise to provide the student with some word fun. Also,

to get the student thinking about words and the construction
% of questions and answeds.

Method: The teacher will need to explain this type of puzzle carefully.
It would be a good idea to work through one on the blackboard
or'use an overhead transparency. Explain that the letters are
in code. The letters in the question and answer stand for
other letters. Ome word "winter" has been completed in the

5 question section. Look at the word "winter;" the lecter "w" .
is under "z." This means that in the code "z" stands for "w."
. Use the coded letters and your choice on the bottom of the page
to help you break the code. Remember only certain words such
as: what, which, when, where, how, etc. begin a question.

Lt




Name Date

Decode the following coded puzzle. Remember questions usually begin
with certain words. Use the code letters and your choice section at the
bottom to help you with your choice of letters. Onme word "winter" has

been filled in to help you. .

Question: ).
ZANG HSDGRXDN WSFI
—_—— Smmmmm - —
0OLLG XD ZXDGLF °~ GAHD

Answer:
B
ND SYGKSSF MTNGXDU
en e PN
FXDT .. \
.
Code letters: ABCDEFGHIJKLEY
[
Your chofee: _ _ _ _ __ _ _ ___ . _
Code letters: NOPQRSTUVWXYZ 4

Your choice:

i
i
i
|
i
I
i




Section E =

Meanings in relation to purpose of writing
1 which the word is ysed
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Objective: Exercise tp help the student determine the various meanings
of the same word. °

‘Method: Explain to the student that a word can have more than ome
meaning. The meaning will depend on the sentence in which it
is used. The teacher can discuss some examples before beginning
the exercise.: An example is:

At what'point in the story, did you know
she was the killer? _at what time or moment
Don't point that gun at me. aim

Name Date.

N
The following pairs of sentences contain the same word. In .the space
provided write the meaning of the word as it is used in that sentence.
1. a) Use your right hand. . * 3
b) Is this the right way? -
2. a) Your socks don't match. :
b) Use a match to start the fire.
3. a) Who threw the rock through te window?
b) Don't rock the boat.
4. a) The game ended in a tie.
b) Iie this rope to the fence. 5 N
5. a) This crate is very light,
b) I painted the walls light yellow.
:
a) He has very strong arms. N
b) They have many soldiers, but few arms 3
7. a) He gave the bully a punch in the nose. ¢
b) TIs there any orange juice' in this punch?
8. a) The train leaves in five minutes. i
b All of the leaves fell off the tree.
leaves S S —
=
Possible score: 16 My score
o ‘
’ i
% & i
F

— . .
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v
Objective: Exercise to help the student recognize and use expedtancy
clues.

Method: Explain that often writers give clues tq what they are s;yﬂ\ng

without.really stating it in vivid words. The teacher can give

examples of these expectancy clues before beginning the exei-

cise. An example is: R . K |
“here was the smell of french fries in the air. |
The man was in? a) bank b) mine c) kitchem .

Name 4 Date

Place an X in front of all the phrases that answer each question. A\

1.

Words you might expect to use in a story about a rapbit?
cotton . .
valking very slowly

- burrBwing * %

Which of the following phrases might a sailor use? |
port the helm P
___ raise the sails

pretty autum 'h‘aves

Which of the following phrases might a baseball player use?
hit a home run :
touchdown

?
right field

Which of the following phrases would you expectgan Eskimo to use?
seal skins

frozen northland

pineapple trees
Which of the following phrases would a carpenter use?
a very wide beam

children of the wilderness
a very sharp saw

- Which of the following phrases might a farmer use?

__ tilling the soil
talk \saftly . .

use ‘the' seeder ‘ %
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Objective: Exercise to help the student use expectancy clues and the
initial elements of a word to find the required word.

Method: Explain to the student that he or she will be-given some
paragraphs. The paragraplis will have certain yords missing.
Part of the missing word will be given. They must use the
given letter or letters and the clues given in the paragraph
S to write the rest of the missing word.

Name Date

Read the following paragraphs.’ FAll in the missing words, using the

initial elements that are given. g —
1. Billy caught the ball. Then he th the ball to his father. .
. His father c, thie ball, too. Billy and his father were
pL ‘catch. A dog came to play. He j . up and got the
ball." Then he ran a with 1t,

2. A stranger stepped out of the alley and asked Gary for a quarter.

hry qhook his h , saying né. The s asked again. i
Gary was £ . The stranger grabbed Gary's & . Gary
broke avay from the §__- and ran out of the a= . Two

days later, Gary began to think he had been a c

3. This vas a bad day. I got up 1 ._ada the bus to
school. I had to = :__ to keep from being late. Infhy rush I . '
left my e " homework home and that-got me in n—mE}‘: with my L
This
made her very a . She reaifly let me have it when I got back
~ _ froms . Ihad to stay n ac n and Dad told me I 5

L I . Then Mom found out I tore my shirt last n

had to w. to buy myself a new s___ . One thing for sure,
t /- has got to be a better d than this.

Poséible score: 25 My score




Exerclsé to help the student use context clues.

.Objectye:

Method: Explain that clues are given in the riddle to help the student
make the correct choice. The teacher may wish to do a couple
of examples before Beginning the exercise.

Name Date

Use the context clues in the riddle’tojhelp you select the correct
answer. Write your answer in the space provided at the end of the
riddle.

1. It lives in a zoo.

It hops about. .

It carries its baby in its pouch.

It is a .

=

elephant crocodile kangaroo

2. The turkey vas cooking in tha gven.
All the family had gathered together.
The tree was brightly lit.
Vhae day de tev )
Easter Sunday - Thanksgiving Christmas
N

3. Mr. Smith was.always busy.
Most of his family helped him with the work.
Mr. Smith hoped his crops wouldn't die because of

the lack of rain. e
o Mr Saithisa : s
barber welder farmar
. . X
Jim and his Dad got up early.
w
They packed a lunch to take with them. 3
. ! 5
Jin vent and dug some worngy
* Jin and his Dad are going ‘ #
. ' gardening trouting hiking R
Possible score: & . My score
N ’
. Lo
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- » y
Objective: Exercise to help the student enlarge his ‘vocabulary.

Method: Explain to the student that he or she must get as many words
as possible that can describe or be associated with the key
word. teacher can go over examples on the blackboard before
beginning. “Encouage the student to get as many words as
‘ possible. The tpacher may wish to set a minimm number that
the student must obtain for each key word. The important ‘part
of this exercise is when the teacher and the student discuss
the varfous answers. :
« : « 3 :
Name > Date

e
List ds many words as possible that cambe associated‘with the key word.

1. game i A\

3. school i} .
T
-4, " cowboy _
[
A
7 - 5 :
5. friend &t xois : i
\ \ ) -«
6. movie 0 A 3
y K : 7




" Objective: Exercideto he)p the student use context clues to extend
. his or her reading ability add vocabulary. - .

Method: The teacher should e_xplain that the student is given part of.
' a story. , The student has to use the context of the story and’
2 . write a suitable ending. Stories from various books may be
. uased und the student cap compate his dr her ending with the
original.

Date -

. g Read the fu).lowing story cnrefplly. Then, using r.he context of the
N . s:ory, m—i:g a suitabla ending for. dt. )

p  SirehE A Km.y Bt mu.im. meli— grendfather was a redpected
. . man in the tribe. He wanted; the boys to grow up beligving in the Indian .
way of life. rhm; grandfather even pretended thatJohn and x.m?\‘

¢ .dddn't at:end the umte _man's schcbl. ‘

' Ol\e day Jnhn anﬂ ‘Kirby dacidad to 8 huntihg. While climbing up a
‘ledge, Kirby's rifle slipped out of his ‘hmd and a shot ‘tang out. The
. bullet’ suddenly burned deép into Kirby's leg: The boys were about.
midway betveen théir hone: 2 ihd thé white man's henpltal, Jobn knew that
his grandfa[her would want' h‘Lln to‘bring K.ltby blck to’ Lhe Indian’ '
village. The Indian Hedicine»,l‘lqm would heal Kirby's leg. But Kirby
i was losing a lot of blood and the'doctor at the white man's hospital
v - was good at stopping blood. , John took Kirby on his back and




5 Objective: Exercise to help the student use context clues.

Method: This type of exercise can be developed for amy kind of topic.

It is a gopd idea to start with a very general topic at,first.
The student has to use context clues to help him or her select
the”correct response. !

Name Date

. 3 !
Select the correct word that completes each of the following sentences.
Write your answer on the blank following the sentence.

Trees

“Most trees ave usually very (tall, short)

* The (roots, stem) of the tree holds it in the ground.

Some trees are uséd for making (tin, paper)

Trees 1live to be many (years, weeks) old.

Some treés have very broad (tops, leaves) _*

Other trees don't have leaves but they have (points, needles)

Somé trees stay green all year; they are called (evergreen, maple)
trees. -

Trées are cut down and sawn into (feet, Lumber)

.. In varn climates, some trees don't have leaves go they can (save,

use) water.

Some trees are cut to help

. PO e S M e i 4
The roots of a tree help to hold the (soil, stake) together.

Trees are impdrtant in (saving, drilling) water.
N " il

The tree makes its food in.its (roots; leaves)

Birds often make their (nest, flight) in treds,

Trees provide (rest, shelter) for animals.

e

e AR A R A



\ N
Indians used the (leaves, bark) of trees to make a canoe.

Farmers plant trees to keep the (crops, soil) from blowing away.

18. Trees can sdd (beauty, moistire) to a home.

Trees are also useful in helping to (use, clean) our air.

20. Trees are very (important, burdensome) to our way of life.
~ »

Possible score: 20

133

My acore

|
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Objective: Exercise to help the student assoclate a word with its
g meaning.

Method: Explain to the student that he or she will use the definition
of words to help change a word into its opposite. The student
is given a key word. By matching the word with its definition
and changing only ONE letter at a time, they will arrive at
the opposite of the key word. v

Name Date

You can change a word into a word with an opposite mesning, In the
following, write the word that fits the definition. Remember that the
word you write will have only ONE letter different from the previcus
wo

1
large heap
tablet of medicine >
opinion survey
place to swim
Poor #
2. Sick " A
. a bag made of strong cloth or paper
8§ | .- ashort nail or pin with a broad, flat head
to speak ) )
to travel on foot without running
the side of a room or building ) /7
Well
-~
3. Boy
part of a sea or lake extending into the land
to forbid or stop something K
Man i



4. Lead
r
Gold
5. Farm
City
6. Hate
Love

Y
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‘to get meaning from written or printed words
the back part of something "
genuine; not fake

a sea animal with fur C
oppoiite of buy

something that rings

a round object used in games

not having any hair

brave; fearless

opposite of cool G

battles between countries

the planet closest to earth

small rugs; door----

strokes' or taps lightly »
the stones in cherries, peaches, and plums

to feel sorry for; "I ---—- him."

opposite of early . ”

a narrow road

with no one else; "The ----- ranger

My score




H

i
|
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Objective: Exercise of word fun designed-to help the student associat

Method:

a vord and its meaning.

The puzzle 1s similar to a crossword except the words are
filled in from left to right rather than top to bottom. The
new word always contains the letters in the word above it.
Exercises such as this one can be easily developed by the
teacher.




Name

137

Date

This is a puzzle something like a crossword puzzle, except the words
are filled in from left to right and not from top to bottom. Also,
each new word contains the letters in the word above it. Use the clues
at the bottom to complete the puzzle.

1. first letter of the alphabet
2. short for advertisement

3. past tense of has

4. top of one's body

5. understood sounds

6. group of cows or horses

7. another form of she’

8. another form of him

9. eighth letter of the alphabet
10. secénd letter of the wiphabet
11 -common verb P

12. t8 ask for money; to plead
13. a huge mass of ice

14. large flat boat

Possible score: 27

15.
16.
17.
18.
19.
20.
21.
22.
23.
24,
25.
26.
27.

N

to take quickly

sack; purse; suitcase

Georgia (abbrev:) ¢
seventh letter of the alphabet
third letter of .the alphabet
alternating current (abbrev.)
house pet

proved piece of Lnform:tion
art; skill

logs tied together

opposite of thin

12 4nches (abbrev.)

sixth letter of the alphabet ~

My acore .




Comprehension

Preface
This section nf‘ the study contains description of the testing
carried out wi\ﬂl the student population involved in the project. A
. description of the reging anthology and questions used ag advanced
. organizers are also included, Questions used with the two Action .
- Libraries, which were also part of this project, have been included. \.
This section also contains 'a detailed explanation of a magazine used in
-canjuncclon with the Action Libraries. A method of 1ndlvidualizi.n’g
Reader's Digest Skillbuilders and a sheet for recording the student's

progress is also included. The use of listening centers with an Aural

“Reading Laboratory were utilfzed as an essential part of this project.
The method of using these centers is explatned in this section of the

study. Another method of individualization, through the use of reading
Job cards and paperbacks, is also analyzed. Finally, the science and
social studies programs that accompanied the other reading materials in

this project are destribed in detail.

Classroom Physical Environment s §

Prior to any discussion of the comprehension section of this
study, it is fmportant to examine the physical environment of the class- °
room in which this stuly vas done. It was an aversge size classrdom
"vith a teacher's desk and individual student desks for about 15 students.

__ In one section of the room there were four large cafeteria style tables.

138




‘These tables were used for group reading and discussions. Another
section of the classroon contained bookshelves with sbout 400 paperback
books. The books in these shelves vere selected by the students, o on
the basis of the student interest imventory,~vhich will be discussed
later. The students selected the books by browsing through catalogues
or through the use of the Scholastic Book Club. Also in this area was
another cafeteria style table and several extra stufient desks. The
 operation of the classroon library was carried out by the students them-
sleves. Books were numbered with a marker and all the student had to do
was urite his or her name and the number of the book in an exercise book
on the bookshelf. The students took turns, based upon the individual's '\
interest, in maintaining the student library. Students from other
classes also borrowed books from this area. Other references on the

physical environment will be made in the section on comprehénsion.

Student Population
The students involved in this study came ato the high school’
from a junlo:\, high in September. When the students entered the high
school, they were given the Gates-MacGinitie Reading Tests (Canadian i
Edition 1979), Level D or E, depending on how they scored on the
Canadian Test of Basic Skille vhich every stulent did during the pre-
vious June at the junior high school grade level.
/ . This' survey gave the writer several valuable pieces of informa—
tion. The "Speed and Accuracy" section provided an objective measure )
" of how raptdly a student read with understanding. It provided the !

, basis for grouping in the Aural Reading Lab, which will be described

later. The "Vocabulary" section gave an example of the student's
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reading vocabulary. This information was useful in helping to match
the individual stulent with a specific academic program. It vas also
useful in helping with the placesent of the stulent in the Reader's
Digest Skillbuilders and other high-interest low voaabulary materia

The, "Comprehens Lon'" section of the survey measured the studeat's abilcy
to read with understanding on a literal and inferential level. This
also atded in the establishment of the academic program and reading
materials. '

These reading tests have several forms. The writer gave fora
one of the test 1n Septesber add form tvo Tn\ume of the same school
year. This provided some comparative scores to measure the success for
both the student and the program. Individual reading tescs sich as,
The Durrell Analysis of Reading Difficulty were also aduinistdred to
those students that needed further testing. = These- tests were given by
the reading consultant for the school district.

Early in September, each student vas given an individual toterest
inventory. The writer obtained this inventory from a reading course
cdlled Teaching Reading in Secondary School that was offered at Memorial
Untversity. From the interest inventory, the writer vas able to obtain
information on the reading and non-academic interests of the students,
A careful interpretation of this inventory can help in the selection of
reading materials for the classroom library and the selection of storfes
in watertals such as) ghe Reader's Digest Skillbullders. The writer read
ach of the questions on the inventory aloud. Time was given for every
student to respond. The completed inventory was then studied and

various reading interests recorded on a separate sheet of paper for each
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student. The reading interest inventory and the infotmation record on
Ehigznspazack shasts vers placed da ndividusd Folderes Thlesprovided
the writer with ready information concerning the student's reading and
helped to bulld a profile of that student\nd his program. A copy of
this reading interest inventory is provided in Appendix B of this- study.
To help facilitate the student's reading and comprehension, each

student was given tvo coples of the Dolch Basic Sight Vocabulary list.
The student) placed one copy in his individual file and the other was

. taken home to be placed on thé wall in his or her room. This list of
220 vords makes up from 50-75 percent of all ordinary reading matter.

exclusive of proper names. These vords are reviewed frequently until

the student has ofstered them. Several exercises in the vocabulary .

section of this atuly are weful for teaching this 1ist. It is important /

also to rYeinforce the student when he or she is successful in using the

words properly in his or her reading and vriting. Knoledge of the

folloving list is essential to the student's reading and comprehension.

~ -
Reading Anthology 8 i
Tl Y e, b of 7 EeRd1ig abENOLOR EE @ bisal TeadeE,
The reading anthology was part of, and u:ed in conjunction with, a
complete langusge arts program, ‘the Seope English Program, Level Two.
It condleted of: 1) a reading anthology, 2)% gramar and composition :
book, and 3) a workbook that accompanied the gramar and composition
text. The exercises in the grammr and composition text and workbook
were coordinated .with the material in the reading anthology. ;"h!
material in the reading anthology consisted of stifies, poems, and. playe

most of which had been published in Scope magazine. This magazine will .
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Dolch Basic Sight Vocabulary L
a dtd her never sing want
about do here new sit warn
after does hin no six was
sgain done hia not sleep wash :
all don't hold now small we
always down hot | so well
am draw how of s went
an drink hurt off soon .« were
and/ ¥ old start what”
any eat 1 on | sto when
are ‘eight if once | where
around every in one take which
as 1nto only tell white -—
ask. fall 18 open ten who [
at far it or thank why {
ate fast . its our that will :
avay find out the wish ;
\ frst Jump over their with
be five Just own~ then work
because fly then ¢ would
been” for keep pick there write
. before found kind play these
best four - know pléase they yellow
better from pretty think yes
big full laugh pull this you
black” funny let put those your
blue 1ight three
both ave 1ike ran to
bring set little read todgy
brownl give live red together
but 80 1ong ride too |
buy goea Look right try i
by going round two. {
¢ ¥ - good. made run 3
call ot. make under |
‘came green many sai up ) 1
——  can grow may saw upon . j
carry me say us
clean had much see use 1
cold has must seven 1
come- have my shall very V i
could he * myself she |
cut help show valk q 1
{
- § |
’ ]
\
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be discussed later in this study. This language arts program vas
selected beclus{ its readability level ranged from grade 3.0-5.0. This
fell within the tostruceionl readlng level of the. students. .
The reading anthology was éivided fnto nine sections. Fach
section dealt with a particular theme or writer. The following is a

1ist of the sections in :n; anthology :

- “sectfon 1. . . .. . . works of Mark Tvain
Section 2. . . .. . . theme of growing up ,
Section 3. . . .. . .vorka of Damon Runyon
Section 4. .“& . . . . theme of danger .
Section 5. . . .. . . mane/o(n.udmg each other
Section 6. . . .. . .vorks”of Shirley Jackson,
Section 7. . . .. . . theme of science fiction
Se¢tion 8. . . .. . . lmericks
Section 9. . ... . . . theme of a place in society

<

The anthology is written ia large type and is very well illus-
trated. Most of the stories and plays are either short in length (4-5
pages) or the selection may be divided into two parts. WAt the end of
each selection there ark some miltiple cholce questions to test the
student's comprehension. In addition, there is a skills section which
ranges from matching the opposite of particular wrds, to matching a
proverb with its meining. At the end of each section in the teit there
is a reviev of the selections and skills presented in that section.
questions to suppleseat the myltiple choice questions in the text. It
is important that the teacher-made questions £ollow the sequence of the
plot in order to help direct the student in their reading, Duplicated

sheets containing these questions can be passed out and gone over before
N

i

The writer found that it was essential to develop comprehension:’




|
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the studént reads the selectfon. These serve as ‘advanced organizers.
The following are some examples of the type of questions that might be
asked. .

Edward Mille and George Benton A -
’ : by Mark Tvain |
1. How were Edward and George related]

text,

What became the rule of Edward's life?
Explain what George did when he. £ad hway Eron home* the second ‘tine.
What did the Brants leave to F.d\utd and George in their will?

What did George do when he bacame a partner in.Edvard's business? -

Explain why Mary decided to marry Wﬁj of Bdward, ° -
Explain what happened to Edward while he was Working late one night-

at the bank.

Who vas the chief burglar? NP T

How much money d1d the bank Taise for Edward's family? -
What wle written.on Geo;ge 8 grnvestane?

Wnat vas wricees, on Edwlzd s grlvutune?

Discuss how you feel about the treatment recelved 1 by Edward in thidf
story., 3

Sarah ort: of a Teenagé Alccholic
A teleplay by Richard and Esther Shapiro

This particular pMay, as with other stories’and plays in this

» have appeared on television. The teacher should encourage the

watching of these programs to help provide motivation and reinforcement

for the student's reading. lfec‘.u-a; of 1td length, this play has been

divided into two.parts. .The break occurs just as we are becoming aware |

that .

Sarah has a serious drinking problem. It is a good idea to Teview




A

gk

part ome of ch:puy before proceeding to part two. Also the writer

found that doing ‘pllys i class presented several problems. First,

avoid nssigninvg roles to the studeants. Allow them to choose their own

roles. Second, it is important for the teacher to create an atwaphere )
I'.hat we can all improv: our reldlng. It is only by reading that we can
improve. The teacher has to instill cnnﬂdence in the student. After

‘doing a few plays, most s:udencs _tend to znjoy reading especiauy when .,

they experience mcm.
] 1

Part 1 ,

1. Vhat did Sarah say sbout blind dates? « . >

2. Explain what happened when Sarah tried out for the school glga. elub,
3. Why did Jerry give Sarah fifty dollars? ' '
4. Who arranged Sarah's date with Ken?

5. Describe how Sarah sang at the party.

SN, N T

%+~ Whom (nd Matt blame for getting Sarah drunk at the party?

b- Explnin why Sarah's mother fired their maid.

9. Wpy did the principdl of Sarah's school want to see her mother?

10. Do you think Sarah has a drinking vxoblml. Discuss the .reasons for .

your answer

Part 2 ,

1. “What trick did Sarah use for getting liquor at home?

2. Explain what Sarah did when she went baby-sitting for the Tylers.,
3. Hhmnxdid bry Kittredge say must dac:.da if ‘Sarah is an alcohdlic?

b. What signs did.Dr. Kittredge tlll Sarah to look.for when she thou\\l: .
“ghe was becull!.nl an alcoholic? .



»
'S. What did Carol say was the hard part of being an alcoholic?
6. Explain what thie college boys did to Sarah.

7. Discuss what happened to Ken's horse.

8. What did Dr. nttredge an Snrah must do before people can start to
help her?

9. What does Sarah finnlly admit to herself and her parents?

10. Discuss the methods that can be used to help people With a problem
: like Sarah's.
Charles
by Shirley Jackson

1. Describe how Lailrie looked as he went to school on the first day.

What did Luurte say the teacher had done to Charles on the ftr\st
day?

\
3. Why did Charles.hit the teacher the second day?

i
|

4. What had Charles done in school on Friday?

5. Explain what happened to Charles on Monday.

6. What d1d Laurie say Charles looked like?

7., Explain what Charles did to the teacher's friend.

8. ‘What did Lauiie's father.ask his wife to do as she was leaving for

the parent-teacher meeting?
o

©

What did L.urie'-‘:uchu say aboyt. Charles?

&

Which of the studenta do you think is Charles? Give reasons for
your anauge. - :

The following method we u!ed in covering the TWaterial in this

text. Each sectio vas introduced by ssiang the matectal provided 1n
]
4 0 the teacher's nanual. In ‘the adction o growing up, studentd“are asked
to give examples of problems and situations that can be experienced in

growing up. At the beginning of each story or play there is an intro-
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ductory paragraph. It is designed to create interest in the selection
and invites the student to read and"discover the answer to a question
posed during this introduction. Thé teacher should emsure that any
specific or difficult words are explained before the student begins
reading.

After redding the selection, the student began work on the
multiple choice and matching exercises in the text. Once the student
finshed these exercises, he or she began work on the duplicated copy
of the teacher-made questions. MHost of these questions are related to
the material in the selection. However, the last ome or two questions
usually asked, the student to react to .the material he or she had just
read. The multiple choice and matching exercises can be corrected by
the teacher and the students as a group. The teacher-made questidns
should be collected and cobrected by theteacher. Discussion of
answers should follow after this correction is completed. In addition
to this type of evaluation, the teacher may wish to evaluate the
student at the end of each section. Teacher-made tests can Be used for

this, type of evaluation.

Use of Novelettes
This study made use .,}\am-.m petiod in the six-day cycle for
a vartbty of reading activities. The writer found that a double period
was needed to accommodate the various reading rates of the students.
During this time period, the students did work in & novelette: from
either Action Library 1 or Action Library 2. These two libraries con-
sisted of four coples of five different novelettes per set. In addirion

to the work in the novelette, the student also did work in his or her

e SUETURNURRE S
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Scope magazine. /
: The novelettes in the Action Libraries vere selected by tha,
writer because they meet the independent reading level of the students.
The books covered mature material at reading levels of 2.0-3.9. One
book called The House that Half-Jack Built concerns the efforts of high
school students to open a hulw house for kids trying to get off
drugs. Another novelette called Silver Dollar Mystery describes the
involvement of a teenage boy and girl in an industrial spy ring. The
novelettes are well illustrated with art and photographs.

The following procedure was used with these two Action Libraries.
Fach student had, to acquire an exercise book that was kept specifically
for his or her novelette reading. The books in each Library vere thén
introduced. The introduction involved a brief description of the story
in each book. It is important that the :chgiva the students just
enough information to arouse the student's curiosity. Following the
im:ro.mtlon'af each novelette, the students selected the book of their
choice. The student was given a ditto sheet of word exercises that are
included with each set of books. The sheet contains a éa: of new words
that appear in the chapter, a review of words from the previous chapter,
and exéfcises on various word attack skills. The writer worked with
each student, individually, on the new words and any other questions
related to the material on the ditto sheet. s «

In gddition to the ditto sheet, the student was given a set of
duplicated teacher-made questions on the chapter. These questions were
designed to test the comprehension of the student. The last couple- of

\
questions usually asked the stident's ideas on something that took place
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in the chapter. The teacher should dupligate several copies of these
questions in case the student forgets to return them: Also note that
the student receives an‘ly the questions on one chapter at a time.

The student first works on the exercises on the ditto sheet.
He or she then reads the chapter in the novelette and does the teacher-
made questions in the exercise book. During this time, the teacher is
available for any help “:hﬂt an individual student might need. Once the
student has completed all of the =xe;clse!. he or she places the dlEC‘D
sheet and question sheet inside his or her exercise book and‘passes it
fato che teacher. Before the next double period comes tn the cycle, .
the teacher corrects the exercises and places the ditto sheet and ques—
tion sheet for the next chapter inside the stulent's book. If there
are any problens or if.the student has miased some key poiats, the

teacher will go over these individually before the student begins the

next chapter. The writer found this to be an excellent yay of indivi-
dualizing reading in the classtoom. Each student read and worked
through the novelette at his or her own pace. When the student finished
one novelette, he or she proceeded to select another book.

.The following are the questions that were developed for the
various novelettes in these Action Libraries.

The Housé_that Half-.

ack Buile Library I
Chapter 1 ’
1. How old was Half Jack?
2. Explain why he was called Half Jack.

3. Why vere the kids opening Halfway House? ~

4. Who was driving the M.G.?

i
!
i
i
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5. What was the name of Wilson's High School basketball star?
6. What do you think about the way Ron treats his younger brother?

7. Do you think the idea behind Halfway House is a good ome? Give
reasons for your answer.

Chapter 2

1. What was the name of the school counselor? .

2. How many students at Wilson High were using drugs?

3. What was the name of the student that killed hinself?

4. What was the name of the mean looking cat?

5. How long did City Hall give Morris and the kids to £1x up the store?
6. Whom did Ron see through the window as he went back to his painting?

7. Do you think that kids.in your community might be mixed up with
drugs? -

8. Explain some ways to help young drug addicts.

Chapter 3

1. What was the one thing that got Ron fired up about the center?

2. To which group did Ron and Dee belong? .

3. Explain the problem that Mayor Davies wanted Ron and Dee to solve.
4. yWhere did Ron and his family live?

5. Explain what had happened to Ron's father.

6. Explain what Half Jick was doing in the park.’

7. Do you agree or disagree with the people who say. they don't want
a house full of dope freaks in their area? .Why?

8. Should Ron have broken his date with Dee and stayed home with Half
Jack when he discovered he was high on pot? Why?

Chpter 4
1. .What vas Halfway House going to be used for?

2. How many pao})le agreed to help after the announcement was made in
schaol? .
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3. How old is Jalf Jack? R
4. Dee said that smoking “arsnssbeun Tad o whar ol tidogel .
5. Explain how Ron and his friends got other students to work on

Halfway House.
6. If you were Ron, what would you do about Half Jack?
Chapter 5
1. What did one of the churches give to Halfway House?
2. What did the girls from sewing.class make for Halfway House?
3, What job did Morris start “dotng?.”
4. Expln'in‘why the boys working mll;s‘lde have a bad job. ? +

5. Who were the first two patients to visit Halfway House?
6. What did Carl say he heard abour Half Jack? .

7. Do you think the older students were right in umn.ng Half Jack
and his friends away? Why?

8. Why do you think that Rom will not believe that Half Jack is on
heroin?

Chapter 6
1. - What had Weirdo glven to Half Jack?

3. Explain why Halfvay House didn't have the "Bad Elements" rick band \
at the opening. 4

3. Explain what happened as Ron entered the back room at Halfway House.
4. Wno started the fire at Halfway House?

5. Do you think Ron convinced Half Jack to stay away from drugs? Why
or why not? - .

6. What do you think should be done with pushers like Weirdo?
Cliapter 7 )
1., ‘How mény days are left before the opening of Halfway House?

2. Explain why the kids at Halfway House lost their drive. i




3. Who came over to help the kids?

4. What did Penny's mother bring over to Halfway House?

5. Explain how the fire at Halfway House might have turned out to be
a good thing.

6. What do you think might happen when Penny goes to live at home
again? .

Chapter 8 S &

1

What did Ron put on the front door of Halfggy House?

2. When Ron's mother phoned, what did she say had happened to Half
Jack?

3. Why did Ron call himself a hypocrite?
4. What did Dee say would be a good name for the center?

5. Discuss what you think about the future of Half Jack House.

The Ratcatcher of Whitestone
Chapter 1
1. What bad happened in Whitestone dgveral years ago?
2. What was Joe's dream?
3. What takes place at a crematory?
4. What ¢id the strange man say to Joe?
5. What did Mike think he saw coming from the crematory?
6. Do you believe that touns are haunted? . Why ot why mot?

7. Do you agree with Mike that "people don't come out of bad e
and walk down the street?” Why or why not'

Chapter 2

1. What did Mike see behind the thick woods?

2. What was it that made Mike afraid? ?
3. What chased Mike in the graveyard?

4. What did Mike see as he was leaving the graveyard?
-
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5. Explain why the man in black is so curious about Joe.

6. What'do you think is going on in the crematory?

Chapter 3

1. How long had Mike and his parents lived in town?

2. What vas the name of the man in black?

3. What did the man in black say he did for a liying?
What was the sheriff's name?

 Who was the sheriff going to watch closely?

6. Explain the reasons that Mike's mother gave for wanting him to have
other friends in addition to Joe. :

7. Do you think that.Quick is really a ratchatcher? Why or why not?

Chapter 4

What person vas Quick hoping to capture?
2. “What vas the name of the man who owmed the pool hall?

3. Where did Joe live?

4. Where did Henry say vas the only place in town with rats?
5. What 1s a varlockt

6. Explain vhy Henry painted a hex on his roof.

What things had the warlocks dane in Whitestone?

8. How long has the crematory been closed down? \

9. Why do you think Joe got upset when Mike told him about the rat-
catcher's visit to his home?

Chapter 5

1. What ran between Mike's legs whén he w:uéeg into his garden?
2. How much money did Quick want for getting rid of the rats?
3. What did Quick say s he vas leaving?

4, How does Quick work his racket with the ratchatching?
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5. Explain what Mike could have done to help his mother when Quick came

to their house.
Chapter 6
1. What did Mike think the ratchatcher had brought to town?
2. How old was Mike?
3. When did Joe have to begin work?
4. Explain what Joe was doing H!Ian Mike found him.
5. Explain why the boys in town are so down on Joe. |,
6. Do you agree with Joe,that "when you are afraid you cannot think

-skraight?" Why or why not? *
Chapter 7 !
1. What did Sheriff Flood say he vas going to do the next day?
2. Where did Quick get the rats? -
3. How many of the warlocks had gatten away from the gheriff?
4. What had happened to the baby that was in the burning house?
. Emlatn why, sost of the people in town vill have nothing to do with

oe.
6. What did Mike see uhen he looked towards Joe's house?
7. Why did Joe keep the fact that he was a warlock's baby a secret

 from Mike? | )

8. If you wereMfke, how would yqu feel about Joe now?
Chapter 8 N
P. ¥here was the saoke contag froa? = ™
2. What did Mike find in the cornfleld? A
3. What did Joe call Quick? 7
4. hat did the boy ses running tovards then s they gor diowes o

the crematory f
5. Explain why the dog ran avay from the boys. -
6. Explain why Quick had to set the Fire ouceide Henry's house.
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7. Why did Joe blame Quick for kidnapping Henry?
Chapter 9 %
1. What did Quick say he was going to do with Joe?. .

2 What did Quick have in his hand?

3. .Explain what the boys did to Quick as he was going to kill Heary.
4. Explain how Quick escaped.

5. What do you think happened to Quick?

6. Explain what Henry meant when he said "the scarecrow knows."

A New Life for Sarita

Chapter 1

1. What was Sarita and her father fighting about?

2. Where did Saritaswant to go with Johnay?

3. What did Sarita's father want Johany to do?

4. What does Sarita's father do for a living?

5. How old was Sarita when her mother:died?

6. What is Sarita going to do on the night of the 1 prom?
7. Do you think that Sntli‘.a"s father is too s:ncﬂ Why?

§. 1If Sarita's father vas your father, what would you do to solve the
problem betveen you?

Chapter 2

1. What type of work does Johnny's father do?

What, d1d Tohnny's wother tell hin to do with the draver?
3. How old 1is Johnny? '

4. How much time 1d left before the night of the prom?

5. What type of work does Johuay's mother do?

6. Explain what Johnny thought of Sarita's father.

I
1
i
i
i
!
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7. Explain the difference between Johnny's mother and Sarita's father.

8. Do you think Johnny s mother 1s giving him the right advice? Why
or why not?

Chapter 3 ’ A .
1. Who valked to the locker with Sarita?

2. How far behind the times did Ruby say Mr. Peterson was?

3. Explain why Sarita cannot leave her father. T

4. Who lives across the street ffom Sarita?

5. What plece of gossip did Ruby spread all over the neighborhood?

6. Do you think that Johnoy should be more understanding towards
Sarita's problem? Why? -

7. Explffin why Johnny is being so stubborn.

Chapter 4 .

1. Who vas one of the boys in the achool parking lot?
2. What had Mr. Peterson told Al to do?

3. How long had AL lived across the street from Sarita?
4. What was Al going to ask Sarita's father? .

5. Did Sarita accept the ride home with Al? i

6. What kind of person is Al Moreno? N

7. Do you! belleve that AL will change his ways for Sarita? Why or
why n

Chapter 5

1. Why did Sarita invite Ruby into her house?
2. Describe how Sarita's:house looked inside?

3. fow old will Sirita sodn be?

e i

4. What two people did Sarita say she hated?
5. How did Sarita say she could make a living if she left home?

6. Do you agree with Ruby that it“is better to have strict parents who
keep an eye on you? Why or why not
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s
7. Explain why Sarita was crying when her father came home. .
Chapter 6

1. What time did Sarita's doorbell ring?
2. Who was at the door?

3.° Where vas Johnny's mother and Sarita going to meet? ::
4. What were Johnny's mother and sa;iu going to do’together? -

?l Did Sarita's father want t’o know what Johnny's mothet ‘wanted?

6. Do you think that Johnny's mother should have visited Sarita? Why
or why not

7. Do you think that if you believe -that methmg i1l happe‘n, it

really will happen? Why or why mot? \ Lo

Chapter 7
1. Describe how Sarita felt the next morning.
2. ¥hon did Ruby think that Sarita vas meeting after school?

3. What did Sarita tell Johany's mother when they met?
4. What vas Mro. Seguim's ansver to Sarita? R
5. What two people did Sarita say she vas finished with?
6. Explain why Johnny is so mad when Saritd meets his at school.
. .l.lxpiltn why Sarita had a fight with Ruby. ’
Chapter 8 .
L. Which side of the street did Sarita use to valk home?
2. At vhat tine does Sarlta want Al to call her? 5

) 3. What did Al tell Sarita that Ruby nni when she vanted to go out?
4. At what time is Al going to pick up Sarita? ,
5. What d1d Ruby tell Sarita not to do? - : o
6. What did/sarita's father say when hg saw Ruby?

7. WVhac did Sarita say to her father that she had not said sincé she ©
was a little girl? 8

|
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Y 5 : :
8." Explain why Ruby told Sarita not to go out with A2 b

9. Do you think that Sarita'd father was right in telling her not to
g0 out with Al? Why or why not.

Chapter 9

1. What was Sarita doing when Al's horn sounded?

2. Explain what happened when Sarita got lato Al's car. \

3. Whom did Al say was Sarita's kind of guy? -

4. Explain what Sarita meanp when she slidL"I can be me without being
bad. LR = . 'l .

.5, ‘What do you think Sf Al Moreno as a person?

Chapter 10 ' I A | i ’
1. ‘What 41d Sarita's father tel her he could ‘ot do? : "
2., What d1d Sarita tell her fathdr about AL7 € m oy

3. Whom did Saiita ‘say she vas going 'to nlephan:? ~

4. Whmn dtd snin té11 Johoay she mt-d to talk with?’ .
5. Do gou agren with the vay Sarita acted in thil story? m.y or why

6. Ei‘phln what might have happened if Slriti 8 father had sent her
. av/ay.

. ”,
. "" ., The 50 Ford

Chupt!tl ) ’ 5 . 3 . .

How old 1s Marvin? - .
2. What dne! Unclé Jexkcy d6 for a Lving?

3. What vas }z: ‘Henderdon nephew callad? "

4. What did Mr. Handltlnn want quvln to do’l
5. What vas Mg, Henderson going to ;1v- Marvin for doing the work?

6." Maryin 14 doing a-lot of work for something that may mot work. '
Would jou agcept a deal ke that? Why or why not?
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“ - 7. Describe how Mr. Henderson feels about his nephew.

-
. Chapter 2 .
i 1. .How often did Marvin say Ford4changed its body style? S

2. What vas the name of the car that was a Rard top and a convertible
at the same time
A
3. How might Marvin have to get his'car out of the garage?

4. What was the only tilng in the garage that looked new?
5. What did Marvin see on a picture in the garage? !

6. Explain why Mr. Henderson kept all the junk:

t 7. Explain why Mr. Henderson sterted "Operation Clean-up." \ ¥
2 - L,
Chapter 3
: i1 Wnat part’of the car did Marvin see vhen'fie sons’ the flulhlight g
. F through the boxes? .

. | -
.o ”Bou Zoig did Harvia have to wik to) clentJ very ‘small space?. - b
3. What- did Marvin seé in the center ‘of the grille? ¥

4. How late was le.vln going to work-that day? ’
b . 5. What kind of car did H-rvih find in the garage? - .

, 6. .Do you think Hltvin would<be so excited if he didn't have to Hntk
for the car? Why of why not?

7. Why 16 it important to Marvin that the car 16 a convertible?

Chapter 4 -

. 1. How long did it take Marvia to clean up Henderson's garage?

{ - 2. ac kind of engtne vas 1 ‘the car?
- —
- . 3. How “hany s vere on the car? 2
¢ p v
! ‘ 4. . How much money did MarvglRhave in the bank? * . o e
i 5. What did Marvin buy fog Mr.: Hendersbn’at the corner store?
i i s f
i ‘ 6. In.what year did Ford an 1c t dssion? 3 \'
L 7. Why dida't the €ar start at.first? ~ . o
{ ¥ - K " Y . L
‘ . o

&
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What surprises Marvin the most about Mr. Henderson?

Do you think Mr. Henderson feels sorry for Marvin? Why or why mot?
A

Chapter 5

1.
2,

3.

What two things did Uncle Jerry give Marvin for his car?

Explain the two things that Marvin said he would do for his mother.
What did Ralph call Marvin's car? L

How much will a new top for the car cost?

What had Marvin's mother made up her mind she was going to do?

Wy is it mportant to Marvin when he sees a car ltke his on T.V.?

How do you think Marvin's mother feels about him and the car?

Chapter 6 .

1.

2.

? B

How many days did Marvih have to wotk in the body shop to pay for
the-new paint job?

What color did Marvia have the car painted? :
What. color. top did the shop put o the car?

Who paid for the new top?

What did Mr. Henderson's nephew say he wanted? -

Explain what you think might have happened if Marvin's mother
_hadn’t helped him. .

1If you had to thiok of one word to Mlcrlbl\cuff. what would it be?

Chapter 7 "

1.
2.

3.

Where did Cliff tell Mr. Henderson he w

o1ing?

If you were Marvin would you have told Mr. Henderson about -eting o

CLE£? Why or why not? <

Why or why not?

Do you think Mr. Henderson had the right to give avay CLAff's car?
-

p—

Chemr 8

1. ¥hat sign did Marvin remember seeing nof tuo far from his IWIIT\

TN
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When did Marvin say he could call the\ lawyer?
3. What vas the lawyer's name?
4. What did Marvin discover when he vent to the garage that night?

5. What do you think is the difference between fair and legal?

% .
6. The lawyer said,
ever good to them

ome people think men go bad because no one was
Discuss how you feel about this statement,

Chapter 9 il
1. Was the lock on the garage door bioken?

2. How amny days did Marvin call theypolice station?

3. What idea did Mr. Henderson have for finding the car?
4. What d1d Marvin and Ace have: to do?

5. Where was CLLff going to visit?

6. Do you think that Mr. Henderson was wrong in calling the police
once he knew where Cliff was gone? ‘Why or why not?

7. Marvin would rather not have the car at all than have it found s a
wreck, Digcuss how you would feel about thi:

Chapter 10

1. When they got to Garden City, how was Marvin-and Mr. Henderson going
to find the car?

2. Had the man at the gas station seen the car?
3. Where did Marvin see the car?
4. Explain what happened to Marvin as he was driving home.

9. Explain what you think

ppen to CLLEE.

6. Do you thik that CLLff should have bean put back in jatl for
. stealing the car? Why or why not? g

The Silver Dol Mystery
Chapter 1

1. When vas the first day that tha two men came into the diner?
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2. When vas Jin's last day on the job?
3. What did the sign in the diner window say? ‘\
4. “At what time did the two men leave the diner?

5. What did Jim think one of the men had under his coat?

6. What was the name of one of ‘the men?

7. What kind of coin did the man drop on the floor?

8. Explain why Jim thought that the men were using the diner as a
lookout

9. Why do you think the man attlc]’fd Jim?
Chapter 2
1. NHow many daye passed before the men returned to the diner?
2. What vas the name of the girl who came into the diner?

|
3. Why had Lee come to see Jim?

-

4. How much money had Lee saved from baby-Siccing?

5. What, did Jim think the men were going to do as soon as their friend
came? PR

6. What color was the tie in Jim's pocket?
7. Desgribe the man who came in as Lee and Jin vere leaving the diner.

8. What did Lee and Jim think the men were, 2 going ta do with the man
who_went into the diner?

9. What makes' Jim think the man vith the gun is ghing to kill the third
man? - i s

Chapter 3

1. Which one of the men did Lee recognize?

2. What did Sally give Jim as he was leaving [ha. diner?

3. What vas the name of the man that.ran the pawnshop?

4. What did Mr. Rudd give Jim after he saw CBIB silver dollar?

5. Explain vhat Mr. Rudd did after he took the silver dollar?
. - -

-




6.
watch?
‘ .
7. Explain why the two men are coming over to the pawnshop.
Chapter 4
1.” After he looked at it, how much did Jim think the watch was worth?
2, Where vas Jim going to take the watch to have it cleaned?
3. Why did the drama club vant big men like Jia?
4. Who w.i following Lee?
5. What did Jim hear as he stood outside the drugstore?
6. Jig thinks the watch 1s stolen. Dincuss what you think. '
7. Do you think Lee and Jim should have gone back to the pawnshop to
check on Mr. Rudd? Why or why not:
) i
N :
1. Explain what the men did to Lee. ¢
2. Explain how Jim thought the men got away.
3. Describe the car that Jim saw.
'4. Ddscribe the man who took Lee's purse.
5. At what time is Jim going k up Lee? -
6. What do you think happened tq the man who.took Lee's purse?
7. Do you think the thief was a drug addict? Why or why, not?
Chapter 6
) L4
1. Vhat people did Jim have to pick up?
2. How much did Mr. England say it would cost to fix the watch?
3. What did Nelda say had been stolen from her father's plant?
4. Who was Hoppy?
5. ¥hat 44d Les ask Jin to get from Hoppy's car?
6. Explatn vhat happencd to Jim i 1 5 G WEHE

—
What seemed to be the key words that made Mr. Rudd bring out the

e et



7. When Jim came to, what did he discover was missing?

Why does Jim think the men at the diner are involved in the r.rauhle
at the aircraft plant?

9. Why do you think Jin found his wallet in the yrong pocket?
Chapter 9 ’

1. What.did Jin tell Nelda to ask her father?

What did Jim see as he got close to his house?
3. Who grabbed Jim's arm as he -went around the corner of the house?

4. What kind of a policemar did the man say he was?

What kind of cars did the man say they used?

What had been taken from Jin's room? /

6.

7.4 What did Lee say the man was after?

8. Why was Jim 50 anxlous to talk to Nelda's father?

9. What made Jim A\lapiciﬂus of the pullce patrol car?
Chapter 8 & . .
1. What did Lee tell the man the yeldow piece of paper was?
2. What did the officer ask Jim before they got into the car?
3. What was Jin's answer to the question?

4. What did Lee say the two spots on tHe watch were?

5. Why didn't Jim want to put up a fight as the officer pushed him dato
the car?

6. Why did the driver say he.brought Lee and Jim'along?

7. If you were Jim would you have scréamed for help? Why or why not?
Chapter 9 :
1. Where did the blond man say they were going to take Lee and Jim?

2. What vas Jim'going to ue

a weapon?

3. Whom did Lee say she wished was there as she got'out of the car?

st




165

4. Where was Lee's fathbr attending a meeting?

5. How did Jim get Mr. Wicket's attention?

6. Who was in the hotel room when Jim got there?

7. Where was Lee?

8. Who was at the door when Bud opened it?

9. Explain how Lee told Jim her father was in the hotel?

10. Explain how Jim told Mr. Wicket that they were in trouble.

Chapter 10
B

3 Who untied Jim? P

2. Who was Mr. Wicket's old friend? - o

3. Explain why the police car vas at Jin's house.

4. Who was Mr. Alvarez?

5. Why did the crooks use a silver dollar?

6. What did Mr. uamiﬁg have for Jim? -

What did Jin say he vas going to do with the other silver dollar? ~
Explain what Mr. Wicket did when he got Jin's message.

9. What do you think Lee and Jim got out’of this adventure? ) '

The Race Driver Library 2
Chapter 1
1. What kind of car ‘did Rnlndy Walker own?
2. Who was the only person to have 1-ughad§u f-ndﬂ

3. What was Randy's job? . o

How fast did Randy go in the trial time?
5. What position did Randy have in the starting lineup?

6. What two things made Randy feel good about racing?

B |
—_— e —
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Chapter 2

1. What made Nascar*Novice Class Stock Car races different?
2. How many laps must be driven in the Novice race?

3. What happened as Randy was going to pass the other car?
4. Vhat parts did Randy need for his car?

5. Why did Al give up racing?

6. How udM did Randy pay for the grille and radiator?

7. How was Randy going to pay Al for his help?

8. How do most of Randy's friends act when he wrecks his car?

166

If you vere Randy, would you give up racing or keep crying? Why

or why not?
Chapter 3 ’

1. What did Al help Randy take off his car?

2. What was- Randy's time in the trials this time?
3. On what lap did 'E&llﬂy pass the car’ a'hesd of him? v
4. How much money did Randy win?

5. How much money did Randy and Joey play for in the first game of
pool’

6. Explain vhat happened after Randy won the second game of pool.

7. Why do you think the men at the garage were so cool about Randy
winning the race?

8. What kind of person is Joey Callazzo?

Chapter 4

1. Wl:y did Randy want to move up to the Sportsman Class?
2. Explain what happened to Randy's car at the trial time?
3. How much did it cost to £OV Randy's car avay?

4. How much did the parts for’Randy's car cost?

5. Wnat d1d the tire man say had happened to'Randy's tizea?
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6. What could have happened &f all of Randy's tire blew during the
race? 4

7. Whom do you think cut the tires? Why?
Chapter 5

1. Who showed up at the garage two weeks after
2. What was J‘ney'l job?

3. What did Joey say about Randy's tires?

4 Whow did Joey sey told hin about the cirea?
5, What did the boss do to Randy?

6. Who gave Randy a new job?

7. Why did the tire man give Randy a dls:ount’l

8. How much was the discount?’

the race?

9. - What makes Randy so sure it was Joey who cut his tires?

10. What kind of person is Mr. Rosten?

 Chapter 6

L. How much did Randy pay-for the two tires?

2. What was wrong with Randy when he started the race?

3. Where did Randy finish in this race?
~ E

“4. In what position did Randy think he had finished?

5. How did Mr. Rosten describe Randy's race?
6. How much did Randy earn for this race?

7. Explain why Randy came in second this time?

8. Why did Mr. Rosten Euy, "Flrat you drove like an old lady, then you

drove like a young 1d

Chapter 7
X

"L. How long did Mr. Rosten keep Randy vaiting outsida his office?

2. What did Mr. -Rosten ask Randy to find for him?

[P
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3. What do y/ou havev to know to find the right fusl pump for a car?
4. What is the job of an order writer?
5. How long does it take to train an order writer?
6. What does Mr. Rosten want Randy to do if he accepts the job? 2
7. Would you like a job as an orderuriter? Why or why not?
"8. Do you think Mr. Rosten would make a good or tough boss? Why? 4

Chapter 8 ..
1. What did Joey give Randy as he entered the pool hall?
2. What was Randy's reason for racing cars? N

3. What does Randy ask Al to do?

When'did Al give up Sporfsman racing?

5. Whatposision ws AL iy by the twenty-sixth lap?

6. What position was Al in by the thirty-fifth lap?
7. Explain what happened to Al's car?

8. Do you agree or disagree that Randy should stop racing? Give reasons
for your answer.

9. Explain the difference between Novice Class and Spm’tsmn Class in
car racing.

Chaptet 9 -

1. What did Mr. Rosten call Randy and Al when he came over to the
scene of the crash? . £

N i
2. What two reasonms did*Randy give for quitting as a race driver? X
3. What deal did Mr, Rosten offer Randy and Al?
4. What was Mt\ Rosten's part of the deal?
5. What wis Randy's part of the deal? . ' 4
6. What was Al's’ part of the deal?
7. What do you think about the idea of a two-way partnership?
8. Do you think that AL will becose & jore successful driver than

Randy? Why or why not?
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The Cirl Who Knew Rule Number Ome

Chapter 1

1. How old {s Carla?

2. What were the names of Carla's parents? -
3. Explain what happened to Carla's parents.

4. With whom does Carla live?

5. What crime is Carla supposed to have commjtted?
6. What other two girls were vith Carla? R '

7. What was.Carla's Rule Number One?

8. Do.you think Carla ia guilty or insocent? Why?
9. Describe how Garla feels about her ‘aunt and uncle.
Chapter 2

1. Did Carla steal anything?

2. When did Miss Klein come to talk with Uncle Arthur?

3. What did Carla's friends tell the lawyer?

4. When did Carla have to go to court?

5. What three things did the judge tell Carla she was going to have
to do?

6. What d1d Mise Klein'say a police record can do to a youwg peraon's

future?
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7. If you were not gullty, would you have pleaded guilty to the crime?

Why or why not?

Chapter 3

1. What was the first thing Carla noticed in the hospital?

2., What did Mrs. Btidae tell Carla was the one thing she should

redember about hospitals? ,
3. Why are most of the elevator doora closed?

4. What surprised Carla apout the hospital kitchen?

e e b Mot o
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5. What time did Carla get home? !
6. How did Carla describe her Firht day at the haspitall K]
[ T .

). What vas Carla's first job at the hospieal.

Chapter 4 - ' i3 ¢ . .
1. Explain what ;\uppenﬁd at the school on Tueéday.
2. What was Carla's Pirst job when she went to the hospital?

3. What vas the-worst thing that happened at five o'clﬁ? .
i. Where did Carla have to bring the dinner trays?

. What vas the name of the ‘little girl who vas alone in her Yoon? -

6. Whon did Carla think the #1r1 ‘looked like?: x . .

7. What did the nurse say had happened, o the gitl?

8. How often has the little girl been {n hospital? ’ ’

v 7 ¢ B
9. What do you think the hospital or the nursgs can do about parents
who beat their children? Ce

10, Would you like to work in a hospital? Why or why’pot?

Chapter 5 . .

1: What happened to Carla during her first hour at school?

2. Explain what happened to- Carla after school. . °

3. How long will Carla's uncle be her guardian?

4. Where d1d Carla ask to take the dimner trayel S
5. Who picked Carla up ufte.r yﬂl‘k7 ' ‘ 3 ”
6. What did Carla dream about that night? E
7. Why does Carla question the fact that, Siruth was 80 friendly?” i
8. How does Logetta Lou seem to feel about Carla?, | : .
Chapter 6 - . -
1" Whae d1d Carld buy at the hospLeal gift. shop? " .
2, What vas Lozatta Lou doing vhen Carla took the gifts to
" ol - o
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3. Wnat name d1d Carla call the boy on the construction Jokl i
4. Where did the boy and Carla sat luncht 1.: & i

5. What did the boy want Caria to get fé: him?
6. What did the boy say he would do if Carla didn'c help his?
% 3
7. What vas the best thimg”that Carla thought Pirate had dome for her?

8. What type of peréon ‘is Pirate?

her to do? Why e

9. If you were. Carla, would you do what Pirate
o why not?
. Chapter 7 d
1. What time did Carla go to vork on Saturday? .
2. What pictures had Loretta colored?
. 3. Why do Loretta's parents conu.nue tn keep huﬂ
5. When ¢id Carla fiaish at Hrmk?
6. un.: dd Carla do when she vas finishgd her work?
7. What had hntu s pum:- done to her the:last’ time?
8. What is the name of Lorefta's grandsother? )
9. Explain what Carla did -‘f:ex she hft Ian:u'. room. =

10. Do you think that Carla was right in calling Loretta's grandmother?
" ¥hy or why not?

Chapter 8 Yy o % * .
1. Waat m Mra. Hunt ‘ask Carla to get from the print shop?

2. What d1d Carla steal from the Print shop?

3. Shere did Carla hide it in her Tockart . : i
A, Who shoved ughat the m-pxm looking for Lonun? .

5. Vhbre is Loretta going to livet .

" 6. Hh.ut w Carla decide lbcut her K\ll. Number, One? *

Fd sy
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7. What® Hlb Carla I:hi.nkins about as she went back to work?

8. Do you,miqk 1t would be fair for Nurse Shaw to rapott Carla? Why
or why'no
9.y Explain why Carla decides she cannot believe 4n her Rule Number One.

Chapter 9 [y .
. . .

’

L, Whae h'um a.gane for m—x.lz -

« What dly did Carla re‘pol‘t to H.i.!l Klein?

3. What answer did Carla. give Hils Klein when' she asked her how she

Uked her work? » K,

4. What did Miss Klein say happened on basket dgy? i v
5. Where had Carla put the prescription slips. - .

.6, Where does Pirate teli Carla to be on Saturdsy night? .:‘ o

« 7. Wheré will the party be reallygheld? ..

8. What,did Culn do with the prescription sdips?

“ 9. What do you think Carlaan do t5 get Pirate caught without getting

herlali in t:onble’l

. 10. If you were Miss Kldin, would you have faith in Carla.the second
timé? vuhy or why not.

l. . Hhare‘dir] Clrll have to. bring tw. trays? il

Chapter,

2 Vhat m Carla see as she {ooked out-the eindows o the Foureh £look? .
3. Exvllin what happened as Ca¥a.vas going to the.elevator. ]
‘e ™

e. How' ™ :@mm- get m.n dmm from the roof?

+4. What dld Carla tell’ ‘Dr. Bell?e

R 3¢
5. Who vn the only one left at the pu:y1

-~ 7. What do you think will lupp-n to Cnh lftar thl ltory Cndlf
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Crash at Salty Bay -
Chapter 1. .
1. Who had started the £ight?

Who stopped the fight?

What was written on the jéep dnnx?
T4, mm were the-only people to- ull Ape by his real n-m
5.0 th does Ape have to.work? : §

.What was the name of Ape's boat? g

7. What had happened to Ape's outboard motor?

8. why does Shyggn think Shortcut picked on Ape? ' .

9‘ « Why does Ap& that no one at school.llkes him?
Chapter 2 s ’ W
1. Where did Shorteut actetd, school before?
2. Why was Carter-called Shortcu? |

R 3. What did Shortcut's father do fo.r a living?
b "hy did the kids ggke fun of, Ape?

5. ‘Why did Ape char.k the frunt seat i.n the classroom?

Explalﬂ why Shnr:cnt\- £riends pushed him nto a £ight with Ape.

crapter 3 - . .
prer ; . o

How did Shorty make a living?
2. ‘hn): news did Shorty have about Ap

8 trap?
3. Vhat vere the names of Ape's I:ro_tha‘tll’ '

S 4. Who ofhnd to-g;: to :m net with Ape? "
5. Wiere had: Shorteut been 1. boats lufotd /

"6, Vhat d1d Ape tall Shortcut he vaated to get nul.lh:‘l .
7. When vas Shiron's hirthday?




Ve

174

i 8. Do you chink the atudents really feel the vay fpe thinks they do?
Why or why not?
: Chapter 4 o
P 1. How long would it take to get to the trap?
i 2. Whdt shape did the poles of the trap form?
r < 3. Explain what happened to Shortcut as they pullpd in the met.
} g " 4. Why does Ape need everff fish in the net?
({ ' 5. Whaf happened to the veather as the boys pulled the net?.
! 6. What was Ape .olu; to do with the kingfish? :
" N 7. How close did the plane come to the boat? o
: 8. Explain why Ape knocked S‘hon:cut-xnto the bottom of the boat.
4 Chapter 5 3 | 1 ¢
_. 1. Vhat did Ape tell Shortcut he vas .om. to do when he started the
< motor? .,
. 2+ Bow far did Ape .%blfnra he shut off the motor?
i 3. Bxplajn how Ape knew the 1ouuon of the -hmun-.'
i ’ 4. What d1d Shortcus ygnt to do instead of looking foy the planc?
\ 5. Describe how the plane looked when the boys sew ft.
6. Explata why Ape used the dars _tostead of the motor? g
THE - Chapter 6 . g
{ 1. How many men vere in the plane?
E 2.. Explain Bov Ape’got the plane door open?” gz
3. Why couldn't Ape 14ft the injured man?
. 4 ‘Hw Buch tisa did Ape think they had befora the plane sank?
! o 5. xxpmn how' Ae atopped the man's‘leg from bleeding. 4 .
; 1 \ 6. wny couldn't all of the people go back in tha boat?
1 '1_mmx.{.an.uymmft
1
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8. Explain why Shortcut doesn't want Ape to 1uvey’hm.nd.

Chapter 7

1. Who went in l(beu with Ape?

2.
3.

How deep is the water under-the plane?

How old was the man who stayed with Shortcut?

How.did Ape get the boat stuck?

> .

Vhat did Ape throw overboard to lighten the boat?  *

When Ape reached the shore, where did he take, the pilot?

Explain what Shortcut has to do when the plane sinks.

Chapter 8

1.
- 2.

Doa

7
L]

What name did the man with Shortcut call out?

What idea d1d Shortcut ‘get as he/seood on the wigg of the plane?

What three things made S&rtcnt feel afraid? .
»

Who was in the car that Ape had stopped?

How long will it take Ape to get back to Shortcut?

What was Ape's prayer?

Explain how Shortcut was going to keep the man afloat and still

work -the tourniquet.

Chapter 9

o,

B
What had the man said to Shortcut when he opened his eyes the last
© time, -

How many times did Shortcut slip off into the deep water?,

boat?

tht was the nnt thing the man said when Apu got 41-711\(0 the

How long was it before Apa heard the Coast qurd coming?

Ape and Shortcut say they were wrong about each other. Discuss

what_tfley meant.

|



Chapter 10 .
1. When did the pilot become conscious? -
2. What did the Seaport Pélice Deplxtm;t give to the boys?
3. What did the man with the injured leg give to Shortcut?
4. ‘What pilot give to Ape?

5. On-whdt condition did Ape take Shortcut's boat? .

ends’
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6. What do you think will happen to Shortcut and Ape after the story
? sy T

" No_Girls Allowed
Chapter 1 , - . /
1. From which direction vas the wind blowing? B

2. What vere the girl¥ Thoyting as they walked down the beach?
3. ho vas the girl in frdat of the group? :
4. Who had sponsored the surfing club?

5. What did the sign over‘ghe clubhouse state?

6. ‘Wny did the' girls want to get into the: club? g

7. Do you think the boys have the right to k.ep the girls out of the
club? Why or why not?
.

" Chapter 2 : 4 .

1. Describe Lisa's plan for getting into the club. . :

¥
2. Who has been the bést surfer for the past three years?
%

3. Explatn how Lis

4. Who 1.- the bnt girl lurf.r on the beach?

5. Do you thiak that Lisa's plan can work? Wy oe

.
1s gotng to, get Ton ‘to help her with heMMurfing.
-
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i Chapte3 »
% 1. Vhat time did Lisa get up the next morning? d
i 2. What was the name of the ocean where Lisa went surfing?
. h 3

, 3. What did Lisa hurt when she wiped out? : R b

4. Why did Lisa cause Tom to wipe outZ:
5. mmz type of work does Tom do?
6. nencnbe the type of person that 'tou seens tb be.

i ' - Chapter 4 & j

What does Lisa ask Sem to do for her? N

2. What tvo things did Tom say controlled the surf board?
- 3. How many veeks did,Lisa and Tom meet to go surfing?
4.. Vhat do you think Tom was going to tell Lisa?
5." Explain what you think Lisa meant when she said, "Why did he have
to be so nicet”

Chapter 5

1. Who got to the beach first, Tom or Lisal?

What is the Flyt‘\! Swan? * °

“Vhere did Tom ask Lisa to go? s

P " 4. what excuse did Lisa try to use for not ;eing with T’m?
5. 'Shat time is Ton suppose to pick up Lisa?

6. What was Lisa ‘r.hink!.ng about as Tom was leaving?

.

7. How do you Miink Tom feels about Lisa?

N ) "
8. How do you think Lisa feels about Tom now?
> / {
| Chapter 6
i _ N
T 1+ Wnaé iad of car doss Tom drivet .
! 2. Vhat vas Lisgfs favéurite thing basides surtiog!
i 3. What vas @he name of Jarry Fall's girlfriend? \\
" Te 2 L@




4. What did Marge want to do? N
: 5. Who was chosen as the surfing queen?
6. Explain what Lisa did with the crown.

7. Why does Tom love Lisa?

8. Now that Tom and Lisd have admitted th{t they love each other, what
should Lin do?

Chapter 7

1. Whac did Marge say as Liga rejoined the group?

2. WHa did Lisa tell the girla she vanted to do?

3. What conflict does Lisa have in her mind as she walks home?

4. Who had been calling for Lisa?

‘ 5. Lisa wants to get out of the contest. . girls say she must go

through with it. Whom do you agree with and why?

6. Explain why Lisa doesn't want to talk to Tom.

i Chapter 8 ‘

: 1. What did Mre, Glass tell Lisa she won't let her do?

4 : 2.. Why couldpl€ Lisa go out? .
3{ Where did Lisa go later in the day?

f‘ 4, What d1d Tom tell Lisa about the surfing club?

I "™ _ % 5, What did Lisa decide as she walked home? k

! 6+ What is Lisa trylng to tell Tom about his, cnumg her puuy?

: _Chapter 9 &

1. What vas Lisa's number in the contest?

25 Whn:‘wgn"l‘m'l number in the contest?

{ " 3. VnafTame dMtLiga use to fool the judges?

4, Who cut in frort of Lisa on the wave? y -

. What score did Lis

t from u\ch Jud
« \ <

‘ v } . : " ( ' ..uo‘
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6. What was Lisa's final score?
7. Who won the contest? g

8. What do you think will happen to Lisa and Tom after the story ends?

One Punch Avay
Chapter 1 X 7
1. Which team won the baskecball gane?
Zi‘ Explain why Lee was on probation. . .
3. What did Lee see going on below one of ‘the baskets?
4. Wnat was Lee's father called?
5. How much of a sentence did Lee receive? "
6. How old was Lee?

. ;
7. Lee Mhew that fighting vas breaking his ‘probation. If you were
Lee, would you have helped the girl? Why or uhy jot?

8. How do you feel about Lee's father?
Chapter 2

1. Who was Lee's best friend?

2. What d1d one of ‘the boys-who surrounded Lee have vith hi? ;
3. 'What had the counselors said to Lea? )
4. Whteh of the girls came to visit Lee?
5. Vhat courde vas Lee taking?

6. What do you think of the way Lee handled the boys who were
- bothering him? What else could he have done? P » v

7. What do yau think is going 'to happen to Barbara?

Chapter 3 . : .

. . . ’
1. ‘What was the name of the sports director- at the center?
2. In-what round did Le the opening to get Thompson? . t .

3. Who became the best fighter at the center?
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4. Who was Lee's Surprise visitor?
5. WHAt KEGOUGE WOEK 46 Les'S iu;:her doing?
6. What is the name of the trainer that Lee's father knows?
7. How did winning over Freddy Thompsor' chénge Lee's life at the:

center?. - ) )
8. How does, Lee reauy seem to feel about’ his father?
Chapter & .
1. Where did Lee get a job?
2. What was it that other white store owners never let hl:cks do?
3.. What wes it that Bangs didn't Mave in his gloves?
4. Explain what happened to Barbara when she saw Lee fighting.
5. Who else was vatching Lee fight? . g W
6. What does Lee like most about Mr. Reef?
7. Explain why Barbara won't go to see Lee trgin and fight anymore. .
Chapter 5
1. Vhen did the A.A.U. Champlonships take place? * . 8

2. How ww/ fights did Lee have to win to get fnto the city champion-
ships?

3. Explu.n‘how Lee won'the second £ight.
4. How old was.Jimy Atkine? .
5. Who won the Fight between Lee and Atkina?
6. What championship did Lbe win? '

7. Where did Lee meet his father?

8. Do Jou think Lea is uudy to mm as a prot? g o0 vhy gor?
, Chapter 6 *

1. Fromwhom did Lee

iveva Totter? -

. i
2. What did Mr. Wicker want Lee,to do?
5 L




181

3. How much is Mr. Wicker going to pay Lee?
4. What did Lee hope to buy with. the money?
5 What did Lee ask Barbara to do? v
6. Do you think that Lee really trusts Hr. Wicker?
7. How does Lee explain his turning pro to Barbara?
Chapter'7 g ‘.
1. How many fights did Lee havé in the first six months?' R
2. When did trouble arise for Lee? .
"3. ¥ny didn't Bangs walli Lee to fight Juniors?
4. How many fights did Arthur h“?
5. Explain why Lee vanted to fight Arthur. .
6. It you were Lee,.would you have fought Arthur? Why or why not?
Chapter 8
.7 :
1. What did Barbara want Lee to do? .
2, What did Barbara say Lee’was trying to provel
3. What did Barbara do vhen Lee said he was going to fight Arthur?
4. ‘What was the crowd shouting by round eight?
5. Explain uha} happened when Lee stood up to leave the dressing room.
6. Why is Wicker so sure that Lee will never make a real .ﬁght Tl
Do you agree with the statement that Wicker made about pro fighters?
Why or why not.

- 7. Wnat do you thiok will happen to Lee and Barbara after this stdry
. ends

Ghaptar ¥
1 Vhere vas Lee when he bume,unf' Lous?.

2. 'What did Lee ask Barbara?

3. What did Lee have in his pockat for Barbara?

+ 4. What showed Mr. James that Lee vould never alake it as s fighter?

B L
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5. How much momey was left in Lee's file?
6. How much had Lee expected to be in his file?

7. What type of work is Lee going to do now?

The student's reading, comprehension, voeabulary, amd ability
3 ‘
to vrite acceptable answers can all be improved with the Action Librar-

ies. It is essential that the teacher encourage the student to answer

the questions in complege.and logical sentences. In fact, most of 'the
previous questions have been worded in such a manner 60 as to aid the
stwiiaiiin stating his or her ansyers correctly. The following are some
sample msvers for the questions:

; Question: How old vas Half Jack? - A

Answer f#1: How old was Half Jack?

=

Answer #2: He was 14.
Answer #3: Half Jack was 14 years old.

. 1
Question: What do you think about the way Ron treats his
younger brother?
Answer #1: What do you think about tie way Ron treats bis
younger brother? bad

Answer #2: Ron treats his brother mo good.

Answer #3: I think that Ron doesn't try
very wvell. s

t his younger brother

The teacher should use the novelettes and the previous questions
to obtain the best,possible ansvers from the student. The, student and
the teacher should ain for anavers similar to the number three answers

in the above exampl

The teachet might wish to do some example

on

the blackboard to help get the students started. Remember to observe

what the student can do and try to bring him or her

7~ ’

e
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to that well written answer. Well written answers car help the student
to see how language works and this in turn can help improve his reading

and comprehension. &

Scope Magazine

Having completed a Fh./p:u in a novelette, the student spent
the remainder of the doublé period working in Scope Magazime. This
magazine is published by Scholastic Book Services and the student
receives a copy every week of the school year. Scope provides high

nterest, topical content on a readsbility level from 4.0-6.0. The

magazine has a very’mttractive format for teenagers. The cover and

many ‘of the pictures ar

Tom a current movie or T.V. show.
A typical magazine Mgntained some of the following features. ¥
script from the T.V. show Fame'talled "Passing Grade." Theré is the

regular "Scope Spotlight" which is an argjcle usually about a teenager
vho is doing something special. In the section "Express Yourself," the

student is with a writing - This assign-

ment 1s usually related to the feature script or tory in the magazine.

The "Trackdown' section is designed to improve the vocabulary of the

@
student, A mumber of words from the feature story or play are located
¢ \

" at the bottom of ‘the page. Also on the page is an equal number of

sentences which have a.word missing from each one. The student. has to
find the word that completes the sentence. In one. corner of the page
there 15 a puzzle, and the student hgs to find the words on the bottom

of the page in this puzzle. The magazine also contains a short story

vhich s usualfy written by 'a student. The “Basit
By

ction 1s devoted

An example

th helping the student improve in the area of life skill

! 1 ¢ A




would be ads from a newspaper with multiple choice questions based on
these ads. The "Entertainment” page helps the student to improve his
or her reading skills and also informs the student about a particular
T.V. or movie star. The #athors of this page sake use of the cloze
procedure when constructing their article. The magazine also contains

a crossword puzzle that ia designed to hnptuve the student's spelling

and v!cubuluty. The puzzle is designed around a specific rule in

grammar. An example would be that before adding "ing" to verbs ending

" Various examples are given

<voting).
voting). o

in "e," you usually drop the final "

(e.g. take....taking, vote.

The ‘téacher's edition of this magazine contains a synopsis of
%
the major stories or plays. Also included are the vocabulary words
necessary for reading the selections. Motivational activities and

procedures. #% suggested for discussion of the various articles,

Answers and follow-up activities are also included in the teaching P

edition. Biih teacher edition contains a "Skilla Master" page. This

page containa exercisea in gome of the following areaq: reading/meaning

from context, reading/main ideas and details, or reading/words that

connect ideas. The teacher can use a copying machine to reproduce

copies of this page for each student. Such exercises are extremely ,

useful in the teaching of reading skills. It is suggested that the
teacher use a three ring binder to categorize and 'keep these exercises

for future use. e .

During this double parind, tha student having kinilhad his or
her novelette, was assigned certain exercises in the Scope Hlu:lnu‘ Thu
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period was given to the discussion of the major articles in ‘the magazine. /

" sections 3‘“2 answered. The page’ md section numbers are written on-a

>

page number of these exercises were written on the blackboard. The

exercises given were usually the ones that required little explanation

and allowed each student to work independently. They included the

crossvord puzzle, Entertatonent secum\, and the Basics section. The T
e .
teacher was alvays available during this tize period to assist the
individual stuent with the novelotte or Scope Magazine. Auothibr ‘class i
g s . i
Teacher made questions were also assigned during this other, period on’
the stories contained in Scope. Questions on the material in Scope are

also very.useful for home asgignments.

o . . e
Reader's Digest Réading Skill Builders . e
fach student in the class was placed of an indlvidualized reading K

program,using the Reader's Digest Reading Skill.Builders. The student‘s

placenment in the program (i.e. which reading level) was done op the

basis of his or her ‘scores on-the Gateg-MacGinitie Reading Tests. The

interest inventory, discussed eariier in this study, was inthe | %

selection of stories to be read in the Skill Builder

To assist in the individualization of the program,”the writer®
duplicated short answer sheets. Thise sheets enables the student to do
the assigned-work and pass it infor correction. Havingicorrected the o !

sheet, the teacher can then select the next stofy and the various ) .

new,_ansver

et and:; pg;ed u}r in the ‘book along with the notuctud o N

anawac sheati the tuachet should keep g record of the” scor

and bénk;l)hlﬁ:h the student has completed. 'Each-individusl sfudent .




should also be provided with a graph which is kept jn che student's

reading folder. This graph is used by the student to plét the results
-of each lesson. The teacher il \stress that the student is competing
" with no one except him or herself. . -
; -Al easential part of this pzagrun;-is the individual conference.
. The teacher should take from five to ten minutes o'heet each irddvidigl
W H N B ~st|ldent at least once duﬂng the alx day cycle 'Di_ucm!simm on the
student's current reading selection can be held. Problems arising from
the student's reading can be examined and corrected. Su_nazmlﬁ a check
on|the students’ reading ability can be done by having the student read
A mall‘ o two paragraphs orally. Sach a cm';fer:nce BT AL
@ . in helping the teacher to diagnose and remediate the student's re;'dtng_

problems.
s

Copies of the answer sheet and graph used with this program are

given on the following pages.
7 . <

Aural Reading Lab i
oq N
'] Once in the pix day] cycle, the lt\lde?t worked in the Aural

Readlpg Lab. The reading’lab consisted of forty cassette recordings,
 individual pupu resia e booklets, story cards, asid the teacher’s
-manual. Each. :.kg vas Appruxxnuly, 22 minutes in length and cihatstad

. of a vncntumy, cempnhgmon,,:e-d;ng rate,” anlt skills section..,

- " The tape begangith the vocabulazy wrd-A The student was asked

to w!h:e the definition of 18 words chﬂlen ftm‘l ‘the’story card. The

& “student. was uided in this :nsk :hrough the usg of *dontext clues. The
u-m:u found that it was: ssatal to allow the s ddenr.l to obtain some (}

the meanings through the use pf a dlctiannzy. When $he. a:udant was
\

sl i S i
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Note to student: Write your answers in good clear sedtences. ‘Questions
that ‘have choices of-a, b, c, write the phrase outand
not just the. lefter. -
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finished, the narrator revieved the vocabulary words by giving a dgfi-

nition f6r each one. The narratof encouraged the student by "u,.z na
or her to comparé their answers with the ones given on the tape.

’ .+ Following the campletif)n of the vacnbul‘hr).' section, the student

lwn:s guided through material designed to motivate him.or her t& read the
story. The motivation was provided eicher through the dramatization of
part of the tory or having the stulent read a specific paragraph. .
During this motivatfonal Qxér:u;g.":_he narrator carried on & discudaten | -

of ticul or 4 i

pt

The student was then instructéd fo turn Of¥#e.tape and i!eud
the complete story. Wher the regiing was completed, the narrator lasked

a series of uestions designed to check the student's comprehension.

The narrator ‘then gave The correct responsés so the stulidat could check
his or her ansvers. The student also computed .his or her comprehension
scorerand entered it in ‘the comprehension score box on: the bottom of

the response page. : N .

The readiog rate section vas designed to aid Lhe stud

improving his or heft uée of reading and at the same time mxnuxnmg

good comprehanslon‘ The narrator d(rnc:ed tha student to g lpeniﬂc 5

section in the story

® The student was given a signal tq begin geading

and sixty seconds l;tar 'w_-a\ directed to stop reading. The student was
then asked from four to six comprehension questions. Each question was
assigned a "words per minute" value and the student'was directetl o
muleiply the ousber of corrfet ansvare by that valde. The student . - -
entered this score in the reading rate scoresbox at the bottom of the

Tesponse page.




The last portion af each tape vas devoted to the development of
» spectfic word attack skill. Folloving'this the student vas tnstructed
fo turn to the back of the pupil response booklet. The last jage of
the booklet ::unt.lined. two progress charts wilich th'e s:udel:t hu{ to com-
plete. The comprehensjén score was recorded in the form of a bar graph
and the reading rate scote was showm Mn the foru of a line graph. ;l'he ’
writer fnund it essentinl to instruct the atuaan: on how these graphs
vere to be completed. - It was necessary to check. the first two of three
lessons to ensure that r.hs student was doing the grapha correctly. .

The writer was very fnxguna:; in obtaining the use of four
Listening centers from the school's French Department. Thesé-centers
vere used with the. Aural Reading Lab. The,centers were placed on four
cafeteria style tables in the classroon, The, results of the Gates-

MacGinitig Reading Survey were used to group some of the students for
p, ;. .

be left vacant if gtoup realiing is used. The vacant sefl of headphones
enabled the writer to afj in with the various groups at certain times
dyring the' legson. The use of listening centers or the school language

laborahdry can greatly enhance the use of the Aural Reading Lab.
Individualized Job, Cards

As stated in the| brief description of the physical envirorment,
this study made use of about 400 paperback books. To further ufilize

these books, job cards were used as a means of encouraging the students

to read them. It involved the l 1 of 156% 1ized Job
cérds. The lst of job cards ves ub:l1n=d ina raldlng course, .Correc~

tive Reading in the llementary School, whi wrlter did at Memorial

. 190 -

“group work using.the centers. It ia advised that one set of headphones
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University. To facilitate the program,-the cards were kept in a emall

metal box. Each week the student selected a card and did the job ‘typed

on that card. Use of a good ¢lassroom or school library is essential

- . %
to this program. The teacher and the student both keep a record of the

+cards completed by the stadent.. The teacher can agsist the student with

" any difﬂnulr_ies that might arise with TE specific nsk.u. JAn individual

“conferencé 1s very usefyl when using thid sertes of mdivtd-m Job cards.

The.job cards are u!gnnized dccording to the following categories:
5 ~

. Category,

Comprehension: anticipating outcomes e
N and

Comprehensign: sensory imagery

0 traits *
Comprehension: evaluating ideas gained from reading
Comprehension: figurative speech

Comprehension: finding the main idea

Comprehension: identifying the setting of the story .

Campre!'le’hl'lon identifying the time ‘of ‘the utar;'

Interpretation through oral reading

the emotional
* sof story characters

ACouprehension: irterpreting the motives of story
v hy ers

chgracger:
PN ;
emotional
v ! dotives, ‘and béhavior of story
characters

. Comprehension: interpretation hmush oral’reading*
¥ and storytelling "

Comprehension: making generalizations
Compréhension: making judgments and drawing/con-
. * - clusions

recognizing plot

Job Card
1-4, 137, 140-144 -
5-8, 121, 151-153
9 s % § .
10-12,. 119
13-18
19, 20, 138, 139
21-25,.46, 115, 116

26, 217,60
.8,
», »

30, 3

#o9

34, 47, 59, 62, 63,
67, 133, 134

35
g :

36, 48, 68
37," 49, 56, 69,
110-114

38, 41, 42, 45,
53, 54

-
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%\’ T Y oonprebeiony SessERtINE ESSNGE S X story 39, 52, 73, 125129
; Somprehenston: elatin n::e:;p ssiaed from reading 4o, 44, 7680
; " Comprehension: relating pictures to the text 43, 58, 82, 105
: Comprehension: making inferences 50
N § ACompnlu_nnon: relationships: cause ‘and effect 51, 130-132
{ . i Comprehension: identifying the speaker and,the ° - f
{ . words spoken by him 2 o
3 Comprehedsion: phrase ‘and ‘sentence meaning 57, 71, 72, 154-156 %
Comprehension? interpretation through art. 61 T ) 3
£ . Comprehension: word meanings " ek, 86, 89, 109 .
Compzahanllon. ltz:ng:hening memory of mltatl.ll ﬁgs 66, 83, 106
C g f Comprehénsion: noting details w\. 145- 147
. . Comprehension: feferemce skiils . B A T .
Comprehension: easy book report or story report 81 ,
and 1deas 8, 85, 107, 108, 120

Comprehenaion: understanding the pesatng of
prefixes and suffize

Comprehension: lduntifying the problem or plot of

87, 88

117, 118, 122-124 - %

X the st
Comprehensdon: generalizltiunu% ploneer life 148 2 -
Comprehension: generalizatfens: citizens of other .o #
Tands EETAL I
 Conprehension: generalizations: famous people ' 150 .
Word attack skills: structural snalysis 90, 91 3
Word attack skille: phonics: congonant blends 99 g "
“Word attack skills: phonics: syllabication 100 - s
¢ Word attack' skills: phonicd: vowels . =~ 101-104
Dicttonary skills: alphabetizing T 97, 98
. Reading in the content subjects: science - 92-94 .
: Rasding n the content lubj:cn. spelding 95, 96
i - = 7
' 5
i .
L7 -
J
.




©1. Read the introductory paragraphs of a mgw story.
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JOB CARDS FOR STUDENTS. IN AN INDIVIDUALIZED READING PROGRAM

JOB CARDS FOR STUDENTS: IN AN INDIVIDUALIZED READING PROGRAM

Cotdipiled by Mr. Rithard Amos, Issaquah School District,
Reproduced by Edmonds Sghool District No. 15

. 3 s
COMPREHENSION: 'ANTIC_IPAT!IIB OUTCOMES JOB CARD NO. 1

1. 'The teacher will read orally the ‘Eirst half of an adventure story,
then stop.

2% P:ete‘d -that' you are the author, Finish th= ltnry-ns you think the
author would Finfsh it.

3. Read the rest of the story to see hov well yon were able to guess °
what the authur would write.

COHPREHENSION' ANTICIPATING DUTCUHES > . JOB CARD NO. 2

1. Read about half of a mystery,story. br an adventurs story;-then :'loee

your book. i

2. Dy elifue preeaaRon atic wial, Yo thitol Wl happen 4n the
remainder of the sto;

3. FPinish reading the story. Which of your pictures matched events in
the story? " N

COMPREHENSTON: M!TICIPATING ‘OUTCOMES ’ JOB CARD NO. 3

1. BEFORE you read the story, do these thinga:
Read the title.

Study the first picture.

Read the®introducfory paragraphs.

~

Now-<before you finish reading the story--tell what you think will
happen 1n the stor§. Put your ideas into good sentences.

3. Finish reading the story.

4. How many .of your ideas were correct?

COMPREHENSTON: ANyIPATIHG OUTCOMES * JOB GARD NO. 4

2, Before you finish réading the story, tell who you think the main
character 1s.

3. Tell what kind of person you 'think this character is.
4, Tell whgt you think he will do in the story.
5. FPinish reading the story.

Draw a line through each of your statements which was incorrect.

» 4

i




' 194
a4

; . A
=k COH?REHEN510,» COMPARING AND IWNTRASTIHGA JOB CARD NQ* ®

p § 1. Read two stories from.the same unit in a reader.

ki 2.. -Tell which of the two stories“you like best. Explain why.
In yhat way(s) were these.stories alike? *
4. In what.way(s) wére they different?

What kind of shorien wlre ‘these: ‘Make-believe? True-ta-life?

3 [ : AND J0B 0. 6
i . 1. Réad two stories which deal with the same subject.

2% In what ways were these stories alike? "

; /" a. characte . A
e . b. setting f . |-
2. :inz R ! * oy " ¢ !
4. . . :
e e. mfom-uon \ - q
. Which story did you like best?- Why? i
: : J i
AND NG JOB' CARD NO. 7 ¢
1. .Read a story about some famous person. - < .
‘2. In vhat way yas this person different from most famous people whom
you have read about? v .
3. Does this famous person remind you of any other famous person? .
Whom? ¢
4. Tn what way(s) were they alike? ¢
5. In what way(s) were they-different? "
) . . i
| COMPREHENSTON: COMPARING AND CONTRASTING JOB CARD NO. :
/ . 3 ]
x . Where did this story take place? Would you have to make any change |

in your daily life to [live in a setting such as this? If so, list
. the”changes.

i 2. Choose one character from the story. Compare this character with i

soua peraon you kiw quite'well. Tell the ways iu vhich they are !

ﬁxe. Then tell the vaye. 1nwhich they are.different. }

COHPREI{EIISIDN SIIISORY IMAGERY * JOB CARD NO. 9
v 3

i '1.

uthors often choou words which will help the reader to "see" or *
‘heat" what is happenihg in the story. Sometimes they use words
| which help the reader'to “smell" or "feel! something in the story.

- Make a list of words in ehis -&w;;n helped you,to see or hear
s* or smell or feel something in the story. :




195

<

EVALUATING TRAITS JOB CARD NO. 10

1. Write a few sentences about each of the characters in the stdry. S
2 tiu specific words from the story to describe the kind of individual
each character is.
3. Underline the words you have taken from the story to make this
character description: a

EVALUATING CF TRAITS - J0B cARD ¥o. 11
1. Think sbout two characters in the story. Write sentences telling
what kind of 1 each of these 1s. .

2. Tell whether these characters wuld inake. |ond neighbors. Give good
reasons for your answers. -

EVALUATING TRAITS JOB % No. 12, !

1. Choose an interesting character in your story and wme a gharacter
description of him.

+2. Make an 1llustration of your character. Chdose your owa way to do
ic.
You may make him out of clay. -
* You may make a paper and cloth picture of him. :
N Joumay paiat hia at the easel.
You may put him on the flannel board. . - -
You may design him with fingerpaink. - -
You may paint him with water colors.
- You may drav his with peacil or crayons. .
" JUST MAKE HIM! .

COMPREHENSION: EVALUATING IDEAS GAINED FROM READING JOB CARD NO. 13

1. Read the Letters to the Editor in your newspaper. .

2. Find one which you think contains a good idea. Tell why you think
it 1s a good idea. .

COMPREHENSION: EVALUATING IDEAS GAINED FROM lmmc JoB CARD NO. 14

1. Find five sentences in a story or nr:ir_la which give true facts. o !

2. Find five sentences that you think show the opinion of the autiler
and may or may mot be true facts.

COMPREHENSION: EVALUATING IDEAS GAINED FROM READING JOB CARD No. 15
. - p)

1. Read a biography or informational article or story. v
2. Look for more about the subject in other books.




«' . .
3. Can you find anything to add to what the author has said on this
subject? If so, what is 1t? s

4. Would you change anything the author has written? Explain.

COMPREHENSION: EV*LUATIIIG IDEAS GAINED FROM READING JOB CARD NO. 16

1. Find an article or story which is Written for the purpose of persuad-
' ing someéne to believe something or do something =

2. How can you tell what purpose the author has “in mind? T
! A .

3. Does the author use good arguments to support his ideas? \
4. Do you agree with the author? .
comumstm' EVALUATING IDEAS GAINED FROM READING " 708 cARD No. 17 R §

l. N 'Resd a utory or article that deals with a subjec( H)\ich 15 Eamiliur
to you.

(2. List three statements which you know to be true. : »

3. List any Lnfamnun or ideas which you gained from Teading this :
article, Try to find out ft%hu sources whether these state- ]
ments are trues .

. o
'OMPREHENSION: EVALUATING IDEAS GAINED FROM READPING .JOB CHRD NO. 18
I. Find a story or article that tells about a place that is familiar
to you. B .
2. Give the name of the story and the mame of the place.’ . *
. 3. Can you find any statements about, this place which you think are
incorrect. Explain l
COMPRZH.ENSIO}&:_ FIGURATIVE SPEECH ) JOB CARD,NO. 19 - '{
T !
1. Animal names are.sometimes used to tell us about a person, such as, }
He is as smart as a fox. Can you think of some sayings that use S i
‘the names of animals totell us about people. See if you can think i
of two or three or four and write them down. : N !
2. Read a story~to £4nd some of thfse sayings. 1
- . i
ke
COMPREHENSION: FIGURATIVE SZEECH JOB GARD NO. 20 i
3 !
1. Sometimes authors usg special language to help you understand what 3

18 happening. Perhaps you have heard or read thé expression, "It
1s raining cats and dogs!" Try to find other expressions of this
4 kind, Keep a list of them. When you have found three, turn them
*  in to your teacher.




{

4. ¥nich scene will be the most important? Why?

i
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COMPREHENSION: FINDING THE MAIN IDEA JOB CARD NO. 21
? 1. Read the story, then write four uentencea‘}kh tell:
s a. Who or what did something impnrtan& funny or exciting in .
the story?
b. When this happened, or was done.
c. Where it %happened.
d. Why it happened. \
4 iy P
: FINDING THE HATts JOB CARD NO. 22

Fratendthat joware gotug £6 change o certain story idto a play.
Give the title of the story.

2. List the characters 3ou wiil negd for ‘the play.

3. - Tell what scenes you will need. ~
D

COMPREHENSION: FINDING-THE MAIN IDEA 9 © o JoB CABD NO. 23

1. Read a new sw!y. ’

¥
2. Write sentences which tell the most important things which happened
in the story. o~

3. ‘Arrange your sentences in the order that the events occurred.

4. Uhich of these events was the most important? " é

COMPREHENSION: Fmbmsvm MAIN IDEA - JOB CARD NO, 24

1. Read a story and fill in the follwing outline for !Ach churacler.
a. Name of character
= b, Tell the probiem that he had. -
c. Tell how he solved his problem.

COMPREHENSION: FINDING THE MAIN IDEA ° ° " JOB CARD-NO. 25

Read a story. .

1. Draw a series of pictures to show the main‘things that happened in
the story.
a. What happened in the beginning? Show this in'a pleture,
b. What happened next? Show this in a picture.

c. How ddes the story, end? Show this in a pictura -

commsmﬂ- IDENTIFYING THE SETTING 0!'133 STORY JOB CARD NO. 26

1. List aé many words and phraées as you can find in.the story which
tell where the story took place. "
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2. Write a paragraph tﬂcrlbing the setting of the.story in your own 3
words. . . ‘ " &

~ o
COMPREHENSION: IDENTIFYING THE SETTING OF THE SEORY 90B CARD NO. 27

Make a map to show where the characteis went in this story.

L
Put Tabels on the map to show what happened in each place.

2.

COMPREHENSTON: IDENTIFYING THE TIME OF THE STORY JOB CARD NO. 28

& | 1. Make a time sheet to fit this story. Start with the time at the i
beginning of the story. Tell the “important things that. happened ° {
Tell s z

Tell the mext time that something important happened.

then.
. wvhat happened then. 'Go on until you finish all the main events of .
- the stbry, #
com’nznznllow VINTERPRETATION THEOUGH ORAL READING B CARD NO. 29 :

1. Practice reading & poem aloud.
marks.

2. When you have learned to read it well, record your poém on tape.

1,
Be sufe to observe all punctuation ° I .
Listen to the tape recording. What improvements can you make?

JOB CARD No. 30

L 3 ‘ OF STORY CHARACTBRS

¢ “ 1. Sosetimes authors tell.about the feglings of their story chafacters.
. Sometimes you can tell hoy the atory characters feel by the way they

agt ‘{n the story. Was someone in this story very happy, or ‘excited, X

or sad, or gay, or'worried, or puzzled, or disappointed, or pleased? '

If so, tell which ch-tnctsr had thjs strong feeling and tell uhat

kind of feeling it was. ’

2. Now tell what caused him to havé that strong feejdng.

. JOB CARD NO. 31

COMPREHENSION: INTERPRETING EMOTIONAL mc'uoﬂs
OF STORY CHARACTERS [

. 1. Choode one of the characters in the stéry. + -
s B = . Tell how he felt at the ba!inning of the storyy
3 o § -What made him feel this way?
. . _ lell how he felf fn the middle of m.a story.
What made him feel this way?
: Tell how he felt at the end of the story.
« What made him feel this way? -
N = 2




N, Host-story charactera & things' for a reason. Pick out some

was and what ‘you think his reasor was for doing it.

commmémw INTERPMATIDN THROUGH ORAL READING JOB CARD NO.

1, Rerund a page in the story. C!mase words you think ‘should have
©" spectal emphasis. ~ &:

X 2. Practice reading this page orally,%emphasizing the words you have
i . chosen, « e Z K
! 2 ‘Read the 'page aloud to the class.

BEHAVIOR OF STO
% CHARACTERS

* “Tell what kind. of petson the main characker was.

" 2. Copy several sentences from the story to prove your statements.

3. What can you find in the story pictures to help prove your state-
ments? N

. AND STORYTELLING

1. Choose a story with interesting conversation.

. 2. Invite classmates to join with you in ‘taking the speaking parts.
'3. Practice with your classmates until you think you are ready to read
¥ . the conversatfonal parts of the story ae-if you were really talking.

. COMPREHENSION: MAKING GENERALIZATIONS JOB CARD NO.

Read some gtories about famous' Americuna

1. What was there about each man or woman you read about that helpad
to make him or her famous?

% " s 2. Can you name one characteristic which all of these individuals had
» in common'

+3. Do you think that characteristic had anything to do with their

e succesa?

i 3 4. What are some characteristics Hhich you thiak would help to make &
: . person famous or successful? -

L . g

Do you think most famous people make the world a better place in
which-to Iive? Explain your answer.

. o
, . i .
. S
3 o v/&\
1 - 4 CBWmSIDN: INTERPRETING THE MOTIVES pl’ STOR! © JOB CARD NO. 32
- ~ CCHARACTERS,

oy . -Amportant thing whith one‘of the story characters did. Tell what it

COMPREHENSION: INTERPRETING' EMOTIONAL ‘REACTIONS, JOB CARD NO. 34
MOTIVES

j v
: COMPREHENSION: INTERPRETATION THROUGH ORAL READING JOB CARD NO. 35°
'
}
i
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B ION: MAKING AND DRAWING U JOBCARD NO. 37

1. Which character in the story did you like best?d Why?

. 2. Was the gain character true-to-life or make-believe? Write a para-
graph giving good reasons. for your amswer. a

- 3
. ToN: PLOT J0B CARD'NO. 38
Ansier- the £6llowing questions:.
1. Mhat was the story about? b g
3 ! 2. Wheére did the'story take place? ¢
: \3. When did the stofy take place? h
4. Who'were the*dhief gharacfers? '
< 5. What part of the story did you like best? Why? .
6. Draw a cartoon strip showing the main parts of the story. Be sure
" to 'show what happened at the beginning, middle and end of the story.
A " COMPRHENSIONS: RECOGNIZING SEQUENGE IN'A STORY JOB CARD 0. 39
Read a story, then: i
3 1. *-Briefly outline the major events‘as they happened in the story. r
2. Draw several plctures 1in comic strip form showing the events as they
Lo . ‘happened, Vrité.a caption for each picture.
3. Prepare a short oral repo {: £rom your outline. Be sure to tell all
. ' . episodes in order in which thexyere related in the sr.c(y
. 5 +COMPREHENSTON: agu'mm IDEAS ‘GAINED' FROM READING JOB CARD NO. 40
= P . PERSONAL' EXPERIENCE - .
1, *vrite a paragraph telling something you have seen or done yourself
é " which is related to material read in this story or book. a
" . i
cownxmsmw RECOGNIZING PLOT STRUCTURE ' - JOB CARD No. 41
< W
2 . 1. List the main characters in the etory.
2. Which oné do you think plays the most important vlrt in the stnxy?
‘e 3, "could 'he havé done eVerything that was done in thestory by h;\nui?
L J4. What; 1if anything, did athers db to help the main character solve
his prablem? s f g
. mmmmsmu: mzco:.mzmc PLOT" STRUCTURE, J0B CARD. NO. 42
|
1. erte down in sequence the different timea and places where the main
{ .« . evedta of the story took place. Use words-or *lsqa “from, the storyt
AT . ¢
1 . cow N
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2. ”Would this list be useful as an outline for telling the story?
COMPREHENSION: RELATING PICTURES TO THE TEXT JOB CARD NO. 43
1. Study carefully the pictures which go with the story-you have read.
2. Use a sentence or a part of a sentence from the scory to make a
label.or caption fi ch picture.
3. Write down each captiqn and give the page number of the picture that
. it matches. E
. . COMPREHENSION: * RELATING IDEAS GAINED FROM READING ~ ~  JOB CARD NO. 44
TO PERSONAL EXPERIENCE ¥
Read a story abolt a pionepr. -
1.* Compare the pioneers' way of traveling with that of your own.
x : o 2. What problema did these people have? Do we still have these

problem:
3. Would you like to trade places with thiJ/per_acn’I Why?

COMPREHENSION: RECOGNIZING PLOT STRUCTURE % JOB 'CARD No. 45 '

1. What is one problem in the story?
2. Which character has this problem?’ ’
3. Tell how the character solwed this problem.

COMPREHENSION: FINDING THE MAIN IDEA JOB CARD NO. 46
. "1.. In most stories the main things are told in a few key sentences. 1
Gopy faur or five key, senterces which cover ‘the main events in this .
story.

COMPREHENSION: INTERPRETING EMOTIONAL REACTIONS, JOB CARD NU?(§7
" MOTIVES AND BEHAVIOR OF, STORY v .
CHARACTERS i E "
" Head & fictional atory and then: . : . '

1. Choose one of the chiracters in the story and tell how he felt at g T
, the end of the story. . ol

'Z, Whut had Nueed him to féel this way?

3. Did his feeligs at the end of the story differ from his feeiings

at the beginning of the story? Lf yoy thigk they did, explain the
. difference,
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COMPREHENSION: MAKING GENERALIZATIONS 2 JOB CARD NO. 48

Reaq some stories about piloneers.

I; Give some ieasons why you hink ploneers moved to new lands to make

their homes.

2. Name some stories which you have read that tell why people choose
to move -to new, undeveloped places.

3. What are some\of the problems that pioneets facel

4. Do we face std{lar hardships in Vashington today!

5. Aré there any ploneers anywhere today?

. 1 >
COMPREHENSION: MAKING JUDGMENTS AND DRAWING com.cus#us \JO‘B CARD KO, 49
1i Choose a story character which you would like to have as a. friend.

Tell why you believe this character would make a good friend.
2. Name a story character which you would not like to have for a
friend. Tell why
COMPREHENSTON: MAKING INFERENCES J0B CARD 10, 50
1, Make a'list of things you learned from the story by reading “hetueen
" the lines.
2. Make a st of things shown in the pictures but not directly ‘stated
in ghe text.

COMPREHENSION: RELATIONSHIPS: CAUSE AND EFFECT J0B CARD No. 51"

Read an adventure story. s
1. Tell something exciting that happened to the main character. %

"2, What caused this exciting thing to happen?

3. What was the outcome of this adventure? .
4. What do you think the story character learned from this experience? %

COMPREHENSION: RECOGNIZING SEQUENCE IN A STORY JOB CARD NO. 52'

1. Make four pictures to show vna: happened in the story.
2. Argange the pictuxes in order.
3. Write a sentence under each picture to tell what is happening.

'

Clip the pictutes together to make a book. o

COMPRHENSION: RECOCNIZING PLOT STRUCTURE JOB CARD NO. 53 °

M. List the important events of the story in chromological order.
-
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Vrite a paragraph telling about one of these events.

4 3. Did this event occur in the beginning of the story, the middle, or

the end?

JOB CARD NO. 54

TON: NG PLOT
1. Divide the story into its main parts. Make a sub-title for each
part.

2. Make & sentence outlime of the things that happened in each part.

COMPREHENSION: IDENTIFYING THE SPEAKER AND THE WORDS JOB CARD NO. 55
SPOKEN BY HIH

1. Sselect some of the most important“eayings of one of the story
i characters. erm these words down just as they were given in the
story. Put in all the pm:;umon marks correctly.

COMPREHENSTON: MAKING JUDGHENTS AND DRAWING CONCLUSIONS JOB CARD NO. 56
.1._ Vhat vas the main problen of the story?

2. How was this problem solved?

3. Do you believe it was solved in a good way?. °

4. Would you have solved it differently? Explain your snswer.

5. What do you think might have happened to the main “character after
the end of the story?

COMPREHENSION: PHRASE AND SENTENCE MEANINGS JOB CARD NO. 57

1. List words or groups of vords from a story. that tell:
. Where

b. When . 9 .
o How

d. Wnich .

e. What.kind

f. Howmamy .

P

COMPREHENSION: RELATING PICTURES T0 THE TEXT JOB CARD NO. 58
1. @Hoose ome of the pictures which-illustrate this article or story.
Tell what page 1t is

Ng2. Tell three or more things that you learned from this picture,

3. Drav a picture of your owm to illustrate one of the main points or
events described in the text.

4. Make a label for your illustration.
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CDWR%HE“SIO“: INTERPRETING EMOTIONAL REACTIONS, JOB CARD NO. 59
MOTIVES AND BEHAVIOR OF STORY -
CHARACTERS
1. Read a fictional story which has several characters. \

2. Choose two important characters from the story.
3. Tell how they were alike.
4. Tell how they were different.

COMPREHENSION: IDENTIFYING THE SETTING OF THE STORY ° JOB CARD NO. 60
1. Describe the setting of«the story

2. Compare this setting with your own neighborhood.

COMPREHENSION: INTERPRETATION THROUGH ART ~ JOB CARD NO. 61

1. Choose something important that happened in the story. Then make a
paper sack diorama to illustrate it.. If you do not have a sack,

use a carton of a flat piece of cardboard.

bi E JOB CARD NO. 62

MOTIVES, AND BEHAVIOR OF STORY (4

CHARACTERS,

1. Read a biography. 3 E . 3

2. Choose one of the important events in the life of this person. i

3. Now tell how you think this person felt about this important event
fe. - »

in his 14 5 i
4. Cbpy some sentences from the biography which support your opinions. i
'COMPREHENSTON: INTERPRETING EMOTIONAL REACTIONS, J0B CARD No. 63 %
MOTIVES, AND BEHAVIOR OF STORY * { ¥
CHARACTERS |- .
W, N | d
1. Read a fictional story. ) |
2. Describe one of the impsTtant events. . / " .
~
3. Tell what the main character did during this time. /
4. Tell vhy you think he behavedjgs he did. . |
5. Would you have behavm% in the same way under the same ci%cum(snces?
N ~
COMPREHENSION: WORD MEANINGS Joé CAR{“U. 64
. . i
1.. Choose the main topic or one of the main topics of an grticle or,
story. Make a list of words or phrases that tell aboyt it. Be sure
that every word or phrase listed tells something ubo:;\tha topic. i s
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COMPREHENSION: STRENGTHENING MEMORY OF MATERIAL READ +J0B CARD NO. 65

1. From memory list all' the characters in the stoyy. As you list each
one tell something that he did

2. Check your work by re-reading the story.

COMPREHENSION: STRENGTHENING MEMORY OF MATERIAL READ JOB CARD NO. 66
1. Yerin nemory 110t the tmportane parts. of the stéry in the order that
they occurred.
2. Check your vork by re-reading the story.
\ . :
NG EMOTIONAL' JOB CARD. NO 67

MOTIVES, AND BEHAVIOR OF STORY -
+ CHARACTERS

1. Study the pictures in a stuaboek. Find and give the page number of:

a. A picture showing someone who segms to be very happy.
b. A picture of someone who looks sad.
& c. A picture of someone who looks anxious or worried.
d. A picture of someone who is Very excited.
e. A picture of someone who is angry or displeased. !
f. A picture of someone who is frightened.
COMPREHENSION: MAKING GENERALIZATIONS JOB CARD NO. 68

1. Read some stories about modern machines. Then 1list some machines
which: -
» a. Make work easier.
b. Make us mofe comfortable.
" Halp us toghesrn.
\ d. Help us to'Rave fun.
COMPREHENSION: MAKING JUDGMENTS AND DRAWING CONCLUSIONS JOB CARD NO. 69

1. ['D1d the actions of thé story dees true-to-life or make-believe?
Give good reasons for your answer.

2. Did you learn anything from this story that you can use u\ Togr

daily life? If so, tell what it is

COMPREHENSION: NOTING DETATLS - JOB CARD NO. 70

L. Read a description of something.
2, Make an illustration to fit this description. Use any material you
wish: clay, chalk, fingerpaint, cloth, cfayons, paper, cardboard,

string.

3. Make a label to fit your illustration.
.
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. COMPREHENSION: PHRASE AND SENTENCE MEANINGS JOB CARD NO. 71

Mgke a list of words from the story which you did not understand.
Look up their meanings in the dictionary.

2. Use each word in a sentence which will help to ex'plain its meaning.
Draw a line under the word thaf you are explaining

COMPREHENSION: PHRASE AND SENTENCE mﬂmsé

y mncAwNo. 72"

In our language there are certain sayinga" which have: speciﬂl meanings .
Sometimes you will find these phrases or gententes in the stories you
read. It will help you to understand the story if you know the apecul
meanings of these sayings. Try to answer these questions:

L. Have you ever {een a thorn in the side of one of your friends? Hnu?
2. Have you ever cried crocodile tears? Why? ¥

3. Have you ever looked for a needle in a haystack? Did you find it?

COMPREHENSION: RECOGNIZING SEQUENCE IN A STORY * JOB CARD NO. 73

1. H[ite the names of the characters,in the order they came into the
story. Number them in this order. "
. Vrite one speech for each character. In each quotation, tell who
* is speaking. Arrange these speeches in the order that they were
given. .
3. Copy the first quotation in the story.:

4. Copy the lagt quotation in the story

COMPREHENSION: REFERENCE SKILLS JOB CARD NO. 74

. 1. Prepare a scrapbook,of additional material on the subject pf this

book or story. Inclide in your scrapbook pictures and articles
from 0ld newspapers and magazines. Also put in some pictures you
have made yourself. Be sure to put in captions and labels so that
one can tell, what each thing is.

COMPREHENSION: REFERENCE SKILLS | JOB CARD NO. 75

1. Read an informational articP® or ‘story. What is the subject of this
»

article or story?

2. Lok in the room lihrnry or in the school library for other books
or stories bn this same subject.

3. Vrite down|the title of each book and the author, Then give the

number of fhe page where’you found more information on this subject.

N




® 207

COMPREHENSION: RELATING IDEAS GAINED FROM READING JOB CARD NO. 76
TO PERSONAL EXPERIENCE

e
1. Read a story about a person in another ceuntry.

2. Tell some things he or she does that are different from things you
do.

3. Tell some things he or she dges that are similar to :hingo that | you
do.

4. _Would you 1ike to visit his country?
5. How would you get' there?

COMPREHENSION: RELATING IDEAS GAINED FROM READING °  JOB CARD No. 77

" TO PERSONAL EXPERIENCE

1. Read a story about @ wild, animal.
2. Describe this animal, using as many different descriptive yords Y
you can.

3. Have you ever seen an animal like this? -

o

4% If you have, tell when and wvhere you saw it.

5. If you Wave not seen one, tell some ways-in which it is like an
apimal that you have seen.
COMPREHENSION: RELATING IDEAS GAINED FROM READING JOB CARD NO. 78
TO PERSONAL EXPERIENCH

1. Read an adventure story.

2. Have you had an adventure of this kind?

3. List the ways in Hh!.ch your adventure was like the adventure in the
story.

“4. Which do you think was the most excifing--your adventure or the
story adventure.

5. In what ways was your adventure different from the one in the story?
COMPREHEIISION RELATING IDEAS GAINED FROM READ!NG JOB CARD NO. 79
TO PERSONAL EXPERIENCE

Read a stoty about an aniaal.

1. Do you think this animal has any value for you or your town?
Answer yes or no, and tell: why.

2. How does this animal compare to your pet or your friend's?

i
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CQMPREHENSTON: RELATING IDEAS GAINED FROM READING JOB CARD NO. 80
TO PERSONAL "EXPERIENCE *

Read a story about.an inventor.

1. Did his invention cause any change in your way of living? If so,
how did it change?
2. Why do you feel there Wwas a need for this invention at that time?

3. Briéfly tell about something you have considered inventing.

COMPREHENSTON: EASY BOOK REPORT OR STORY REPORT JOB CARD NO. 81
1. What is the title of this story? B
2. Who wrote 1t? :

3. In two or three seftences mu what hlppe_ned in the sto?y.

COMPREHENSION: RELATING' PICTms TO THE TEXT JOB CARD NO. 82

1. Look at eath picture in the story. Choose one picture and study it.
Pick out. the words and phrases on the page or pages near the plcture
‘which tell what is happening in the picture.

Make a list of the words and phrases which relate to the picture.

3. Give the book title and the page number Of the picture you have
chosen.

COMPREHENSION: STRENGTHENING MEMORY OF MATERIAL READ JOB CARD NO. 83

Read a story, then, from memory:
" 1. Describe in detail the main event in the story. ~
2. Re-read that part of the story.’ Do you think you have a good
meqwrﬂ L

COMPREHENSION: SUMMARIZING AND ORGANIZING IDEAS JOB CARD NO. 84

1. Divide the il into threg®main parts: the tntroduccign, the plot,
the endin;

2. Give ach of these parts a name, or sub-title.

3. Retell the story in your own words follaving these matn parts tn
correct order /
COMPREHENSION: SUMMARIZING AND ORﬁANIZING IDEAS JOB CARD NO. 85

1. List each main event.in the story in the order in which it occurred.

2. As you do this, use specific words from the story to tell when the
event took place. ] .
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COMPREHENSTION: WORD MEANINGS JOB CARD NO. 86
1. Make a list of the words which are new td you in the story you have
read.

2. Enter each of these words in your vocabulary book giving a) the

pronunciation symbols and b) the definition of the word which fits
. the context of the story.

COMPREHENSION: UNDERSTANDING THE MEANING OF PREFIXES JOB CARD NO. 87
AND S|

UFFIXES

1. List the words from this story which have prefixes or suffixes.

2. Underline the root word. ; ) o
3. Givé the meaning of the pref: fEix. %

COHPREHENSION. UNDERSTANDING THE HEAI!ING OF PREFLIES
AND SUFFIXES

~

JOB ‘CARD NG.' 88

Use the form below to list vords from the

story which have prefixes and
suffices:

Word from Meaning of Pre-

the story Prefix or Suffix £1% or SuFfix Root Word
e -
= T

COMPREHENSTION: WORD MEANINGS JoB CARD NO.\B9

Pick out the words, phrases and exclamations which make a good word

_picture of an event which occurred in the story. .

Urite an orfginal story, Use' these words, phetses, and exclamations
make a word’ picture which will fit your own story.

WORD ATTACK SKILLS: STRUCTURAL ANALYSIS \

1.

JOB CARD NO. 90
List all the words you can find in the story which are made up of a
prefix and a root word. Underline the prefix.

List all the words yod can £ind in this story which are made up of
a suffix and a root word., Underline the suffix.

List the different contractions which you are able to find in this,
story. =

are able to find in this story.

List the compound words which y

<
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WORD ATTACK SKILLS: STRUCTURAL ANALYSIS JOB CARD. NO. 91

1.

Report 6n a science book or story.

List as many words as youw can from this dtory uhich are formed by
adding ome of these endings to a root word. Underline the ending.
s es d ed ing 2

READING IN THE CONTENT SUB’JBCTS: SCIENCE JOB CARD NO. 92
“*“1, Revignof a science experiment. ‘{

2% Wherggj..i you read about this experiment?

3. Tell how the experiment should be carried out.

4. Draw diagrams to illustrate each step in the experiment. X

READING IN THE CONTENT SUBJECTS: SCIENCE JOB CARD NO. 93

1. Name of book.

2. Name of story or article (if this is mot a book report).

3. Number of pages read. :

4. Science subject. : 5

5. Summarize the new ideas and information you gained from reading this

matertal. - .
6. In your judgment vas this an accurate presentatfon of facts?
7. Did you find the material interesting and helpful? Please explain
your answer.

READING IN THE CONTENT SUBJECTS: SCIENCE JOB CARD NO. 94
Review of a science experiment.

L.- Name of. book and author. w

2. On what page 1s .this experiment described?
"3, Does this experiment have a title! If.so, what is 1t?

4. List the materials and equipment used in the experiment.

5. Tell, step by step, how the experinent should be carried out.

6. What is the expected outcome? What science principle is demonstrated?
READING IN CONTENT SUBJECTS: SX}){ING \JOB CARD NO. 95
1. Choose 5 of the longest _}da £rom your story.

%

&
Find the definitions of each of these words in the dictionary.. Make
sure that you know what they mean. Then write a good sentence
explaining the. meaning of each word.

#
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READING IN THE CONTENT SUBJECTS: SPELLING JOB CARD NO.'96

1. List the words in your spelling lesson in alphabetical order.

2. List each word in the lesson that names something. These words are
nouns.

3. List each word in the lesson that begins with. a consonant blead.
4. List each word in the leason that begins with a consomant digraph.
5. List any words in the Lesson which begin vith capltal letters.
6. Tell vhy each'of these words should be written with a capital.

7. List my words in the leason which have nore than three syllables:

DICTIONARY sxu.l.s: ALPHABETIZING 08 CARD 0. 97

3
1 Lastrdll the vords you can find in this story which begin with the
letter "c'". List thén in alphabetical order.

DICTIONARY SKILLS: ALPHABETIZING ) JOB CARD No. 98
1. Make a 1ist of names of " things (objects, pecp?e, places, streets,

books, etc.) which you have found in your story.
2. Arrange these names in alphabetical order.

WORD ATTACK SKILLS: PHONICS: CONSONANT BLENDS . JOB CARD N0. 99
1. List the words in this story which begin with ‘two-letter or three-
letter consonsnt blends. Underline the initial blend in each word.

2. List the words in this story which have final consonant blends.
Underline the final consonant blends.

WORD ATTACK SKILLS: PHONICS: SYLLABICATION : J0B CARD NO. 100
1. Make a list of two-syllable vords from this story. :

2. Make a vertical 1line to shoy where the syllables break in each
3. Show vhich syllable is accented. . 5

WORD ‘ATTACK SKILLS: PHONICS: VOWELS JQB CARD NOy 101

1. Make a list of words from this story which have a schwa sound.

Check the pronunciation of each word in the dictionnry to be sure
about the schva sound.

Underline the letter or letters in each word which make the schwa
sound, .

e e




WORD ATTACK SKILLS: PHONICS: VOWELS JOB CARD NO. 102

1. List all the words you can find in this story which rmg diphthongs.
2. Drawa line under the diphthongs.

3. After each vord wfite the pronunnuu.qn symbol for the sound of thé
diphthorig.

WORD ATTACK SKILLS: PHONICS: VOWELS J0B CARD N0. 103

1 Make a 1dst of words from this story which have long vowel sounds.

2. After each word write the pronuncintion symbol for the vowel%sound
in that word.

WORD, ATTACK SKILLS: PHONICS: VOWELS . . JOB CARD NO. 104

L. List the words in tiils story which have vowel digraphs. Underline .
the vovel digraphs.
2. After each vord write the pronunciation ayubol for the souad of the

vowel digraph. Example: Head (e)
P ,Reach (e) !
~~ COMPREHENSION: RELATING PICTURES TO THE TEXT " . JoB.CARD No. 105 P

1. Look.at each picture in the story. Choose ofie picture and study it.
=" Pick out the words'and phrases on the page or pages negr the picture
which tell vhat is happening in the picture.

2. Make a list of the words and phrases which relate to the picture. -
3. Give the book.title agd the page number of the picture you have
&hosen. s

3 . . * %
CONYREHENSION ; STRENGTHENING MEMORY OF MATERIAL READ JOB CARD HNO. '106
Redd a story, then, from memory: i T \
1. Describe indetail'the main event in'the story. ¥
2, Re-read that part of the story. -
Do you think you have = guéd. nemory?

.,commmlsmﬂ $SUMMARTZING ‘AND ORMNIZLNG oEAS Jop CARD §O. 07
1

Divlrlg :he azory lmn three mu.n pnta. the introduction, :he plot,
the endin,
Give each of these parts a name, omsub-title.

Retell the story in your owm words following cheve ‘matn parts in
correct order.

¥ W » g
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\
COMPREHENSION: SUMMARIZING AND ORGANIZING IDEAS JOB CARD NO. 108

i 1. List each main event in the story in the order in which it occurred. &
4 2. As you do this, use specific words from the story to tell when the
! event took place’. .
COMPREHENSION: WORD MEANINGS J0B CARD 0. 109
s
{ 1. Make o liat of the words which'are nev to you in the story you have
: ead
Sk 41 (MAEHETeHEh O IChiuE O e Yo GOSABHIEEY, bOoK E1VIBRA), the,
3 t § pronunciation symbols_and b) the definition oﬁ thye word which fits
kg the context of the stnty. : ;
% COMPREHENSION: MAKING JUDGMENTS AND DRAWING JOH CARD NO. 110 . &
i NS CONCLUSIONS . i
i "Read a story about. chudnn in a land ‘you Would ltke to visit. . %
: 1. * Draw three p: as you see it ing before the main i
‘ 4 event, one.which shows the main event, and ome that shows the.results 1
‘after the main ovent. |
i

5
*2. What did you like best about this countty?

3. If you vere to take a visic to this country, what would you ike to
» do while you were there?

COMPREHENSION: MAKING JUDGMENTS AND DRAWING JOp CARD No. 111

] CONCLUSIONS |
| Read ‘an. exciting story. - .

- . 1. What part of the story vas the most interesting to youl i

-2, How,would you have reacted at the most exciting tine, " had you been-
Athe main character?

i 3. Did you like the ending of the story? If not, how Sould ‘you have
i ol . liked it to end? Did it seem complete to you the way it ended?

3 COMPREHENSION: MAKING: JUDGMENTS AND DRAWING JOp CARD No. 112
| : . CONCLUSIONS 3 3 !
B - -
! 1. Read the story until you come to a place where thé main charactér '
| . has-a problem. STOP. Close.your book. Write a few sentences — -
! telling how you would solve the pnnm. K
t . 2. Finish the story. Could this sfory e hlppenad in any uche{ part
! ‘ -of the coyntry? Teéll why or why not
|

3. Now that’Jou have read the story, did the mbin character solve the
problem as you thought he would? Write a short paragriph teliing
what you think could happen mext in the story. .

¥}
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: ° . COMPREHENSION: MAKING JUDGMENTS AND DRAWING . JoB'CARD Wo. 113

. CONCLUSTONS ~ *
"Fictional’ '
1. Who was jour favorite character in the story? Why? !
B ® 7. Was our main character of :he story real or make—heliavﬁ Wy do -
. you think so?®
& 3. Could our story haye ended, diffeuntxyf How would you have liked & 5
. 1t to end? . N ¥ .
wmuﬂznsmw MAK{NG  JUDGMENTS Amnmwms- a " JOB CARD NO. 114 . - H
. concmsmus P . <

3 . Fictional . i

2 1% Choose a character you would Like fo have'as a‘fﬁe‘nd. Tell why you ' 1
” ‘hose this "make-believe" friend. e N i
% © ' 2. Was there any character in our stary uhcm you dida't 11ke? Did you
® ' feel different about him. before our story had gvne too far?: What , . .
‘made you feel this way?. G
, 3. Where do you think this story teuk pluce? why dﬂ you think sc7 gnn . P b
" you locate this general.ates on our uaj K J :

. COMPREHENSION SKILLS: MAIN IDEA . *» JOB CARD NO. 115

1. What was the big.idea in this story?
: ‘2., Tell me whnt stéps, led up to the big 1dea. What stepd followed the
p . big idea
~ ) 3. With your crayons draw the, part that you :nmk 1s most important.,

. COMPREHENSTON SKILLS: MAIN IDEA . JoB CA.I(D NO. 116 +

A . 1. What was /r.)m mportmt idea 1n :he !tory you rend? :
. 2.+ Divide the big idea into’smaller parts md“’&ve ondh smaller .patr_

g a subtitle R
A. Impnrtant Idea N .
1. Sub-title . R 2 5 H
. ! 2. Sub-title. . . ' . .
3. Sub-title i ' - a # &
3 (This should lead to a simple outline): ‘
I . commusmﬂ. mmmrma THE rkom.m OR PLOT OF' .,  JOB CARD NO. 117

.
List the iportant events that happened in the smy. List at leadt
’ two. . : . §

) ta '
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2. What story had an part in these
important events? Wha( did they do that was important?
3. Write a paragraph telling about one of these events.
COMPREHENSION: IDENTIFYING THE PROBLEM OR PLOT OF JOB CARD NO. 118
TORY -
What is one problem in the atory?
2. Which character has this problem? K C s
3. Tell how the problem is solved. 9
EVALUATING TRAITS . » . JOB CARD NO. 119
1. Draw a picture'of the characters in the story, and show what kind
of persons they are. Make their faces tell this. Put the charac-
ters' names under their pictures. ¥
COI‘TEEH,BNSIONI SUMMARIZING AND ORGANIZING JOB CARD NO. 120
1. Inmagine 'you are a clmracr.er in the stnry. Write in complete sen—

! tences the following
A. Everything you saw.
Bverything you felt.

_C. \Everything you smelled.

2. "Skin back over your story and write down the tize phrases that tell

how many days the story has.

AND TING, CARD NO. 121

1. What lesson did the story characters learn? List each character

. separately. -
2. In what way were characters alike? In what way were they different?
3. Read another story. What lesson did the characters in this story

learn? In what vay were the two lessons alike? Different?
COMPREHENSION: PLOT STRUCTURE  JOB CARD No. 122
1. ‘What problem did the main characters have?
2., Tell what ‘they @id to solve their prublm.
3. Find another story where the main characters had a similar problem.

. Tell what story it is and how these characters solved their problem.
4. Tell what was different about the way the characters solved their

problem. Tell what was similar.
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COMPREHENSION: IDENTIFYING THE PROBLEM OR PLOT OF
THE STOR! . 3

1.
2,
2l

4.

COMPREHENSION: SEQUENCE OF EVENTS

COMPREHENSION: PLOT STRUCTURE

N 216

JOB CARD NO. 12!
= 0B Ci 3

Divide the story into its main parts by'e)rtﬁﬂng what happened in
each part wikh sentences. o
Find sentences in your story whege the author was able to make you

: O 4

feel: happy sad extited afraid

Write your own sentences fo-make someone elsé feel:
happy:  sad  excited  afraid

JOB CARD NO. 124

What do you think was the main event in the story?
List the main characters in the story. P~
Which character do you Lhink_ plays the most important part in the '
story? Why do you think s

What does the main character do that helps the story move along?

A
JOB CARD NO. 125

Read a story, then:

1.

COMPREHENSION: RECOGNIZING SEQUENCE

1.

~

©

commznsmn- mcammu@ SEQUENCE

Briefly outline the major events as they happened in the story or
artic: . R
Draw several pictures in comic strip form showing events as they
happened. Label each picture.
Prepare a short oral report from your outline.

’
Be sure you have
all events in order of their happening. -

v
JOB CARD NO. 126.

Skim the story. , Trace in sequence the events that happened to the
main character and give a reason why you think each happened.
Review the story action. Tell the story in five sentences using
such words ‘as first, then, next, after that, and finally.

Virite vords or phrases that tell you'how long a period of time the
story events cover.

JOB CARD NO. 127

1. Did all the events in the story happen one right after the e:hsﬂ

Did something happen at the same time as something else? Find and
write some sentences that tell where two things happened at once.
Weite the important things that happened to the main character.
Write them in the order they happened.

H
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COMPREMENSLON: nzcocuumyszqvtncz IN A STORY JOB CARD NO. 178
Read & story, then:
1. Write a short play. X
2. Arrange the events for the play in the order they are written in
+ the story.
3. Think of a good name for the play. .
4. Vould you like to do this play for your classi .
COMPREHENSION: RECOGNIZING SEQUENCE JOB CARD NO. 129

1. Recall an incident in the story. Tell what happened just before
and just after this thing happened.
2. Find two things in the sfory that happened at the same time. Wrdte
them dovn.
; -
How did the author make us know that time was passing? Write the
sentences that let us know when the different events happened.

w

COMPREHENSION: CAUSE AND EFFECT i JOB CARD NO. 130

Read'h story of adventure.
1. What effect did the adventure have on the main character?
2. Would you have liked to do what he did? Why?

- COMPREHENSION: CAUSE AND EFFECT ) JOB CARD NO. 131

Read a story of adventure. (

1. Draw a pictuge of an exm.:mg thing that the main'character did.
How did it affect the story’ B -

2. Why did you choose the one you did.

COMPREHENSION: CAUSE AND EFFECT . JOB CARD.NO. 132
Read a story of adventure.

1. Write the adventures in the order that they happened and tell what
+ effect they had on the main character.

2. Could these adventures have happened today? Why?
) COMPREHENSION: RECOGNIZING THE EMOTIONAL REACTIONS, JOB CARD NO. 133
by :

IVES, AND INNER DRIVES OF
CHARACTERS

Read a fictional story and then:
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1. What does the story tell you about the kinf of a person the main
\character was? .

2. In what ways would you like to be like one of the story characters?
Why?
. v
COMPREHENSION: RECOGNIZING THE EMOTSONAL REACTIONS, © JOB (ARD NO. 1]11.
MOTIVES, AND INNER DRIVES OF
CHARACTERS -
Read a fictional story and then:

1. Choose one of the pictures in the story and tell how you think the
person in the picture feels.

2. Would you like to have known one of the characters in thie story?
Why? 5

COMPREHENSION: STRENGTHENING MEMORY JOB CARD No. 135

From memory: '

1. List all the characters in the story. Tell their individual char-
aoteristics.

2. Check your work by re-reading the story.

COMPREHENSION: STRENGTH‘ENI-NG MEMORY Jos CKKD NO. 136

Fron memory:

1. Describe the place or places where the events happened in your .
0

COMPREHENSION: ANTICIPATING OUTCOMES JOB CARD NO. 137

1. Look at the title of a story and tell what you think might happen
in that story. Then read the story to check the outcomes.

2. Read the introductory paragraphs of the story and determine what
the main event of the sr.ory will be

COMPREHENSTON: FIGURATIVE SPEECH JOB CARD NO. 138
Write down the places in the story vl\ere ynu are halyed to under- -
stand what is by the what i 2

u , such as, it is rnining ohts s doge
2. Why does this help you understand what{#® happening?

Does the author use any words that almost make you hear what is
happening? An example is, the whispering wind. What are they?

w
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COMPREHENSION: FIGURATIVE SPEECH JOB CARD No. 139
1. What words, that aren't really true, does the author use that tell
us something about the main characters?

2. In your own words, tell what these words in the story mean.

COMPREHENSION: ANTICIPATING WHAT COMES NEXT JOB CARD NO. 140
Instructions: Teacher will read orally half vay through an adventure
story, then stop

Job: 1. Do you think the main character will return frdm his journey?
” : 1f so, how do you think he will get back home?

COMPREHENSION: ANTICIPATING WHAT COMES NEXT JOB CARD NO. 141

Read a sea story.

1. Write a short paragraph on where you thought the captain was going
to sail his ship and why he was .going there.

2. How do you think the trew and passengers felt™When the storm hit?
Write several sentences telling what you think they will do to get
safely home.

COMPREHENSION: ANTICIPATING WHAT COMES NEXT JOB CARD NO,.]

Read two chapters of a mystery story and then close your book;

1. Draw three pictures to describe what you think will happan in the
remainder of the story.

2. What do you think will hlppen to the mai’n character after the end
of the story?

COMPREHENSION: "ANTICIPATING OUTCOMES & JOB CARD NO. 143
1. Read the ln:mducl:uxy paragraphs of a story and try to tell the
ending of this ‘story

From the introductory paragraphs tell who the main characters are.

COMPREHENSION: ANTICIPATING OUTCOMES JOB CARD NO. l44

1. Look at the pictures of a story and tell the probable outcome of
the story.
2. Read the introductory paragraphs of this story and try to determine

if it g1l still develop the same way. If you think it will end
da1£feMly now, write these changes. .
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COMPREHENSION: NOTICING DETAILS JOB CARD NO. 145

1. Give, three examples of things you learned from the pictures.
2. Draw a picture {llustrating a main point in this story. Give the

page on which this part of the story is located.
‘COMPREHENSION: NOTICING DETAILS JoB CA_RD NO. 146

1. Do the pictures illustrate the main ¢haracters as you imagined
them?

Give three reasons why you think so.

3. Draw a picture of how you see the main character in this story.

.

COMPREHENSION: NOTICING DETAILS . JOB CARD NO. 147
Fiction of information 3

1. Do the pictures help explain this story? (yes or mo)

2. Give two reasons why you think so. T

3. Draw a picture of your favorite character in this story.

COMPREHENSION: GENERALIZATIONS: PIONEER LIFE JOB CARD NO. 148
-

Read some stories about pioneers.
1. Give reasons why people lived where they settled.

2. Can you name stories which you have read that tell why people lived
where they settled. v .

3. What are some of the things that there piomeers faced? Do we face
similar hardships? ¢

COMPREHENSION: GENERALIZATIONS: CITIZENS OF OTHER JOB CARD NO. 149

Hesd some stortes Mbout people in other lands.

1. Did any of the people you read about in other lands remind you of
anyone you know j: our land? In what way?

2. Compare the way 1dive to the way people live in other lands.

[
3. Compare living and’customs of chijdren from other lands to the :
living and customs of children of our land. i

i

COMPREHENSION: GENERALIZATIONS: FAMOUS PEOPLE JOB CARD NO, 150 ;

Read some stories abofit famous people. i
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1. Make a list of other famous people who remind you of famous people
you read about in this story. Tell how'they are alike.

2. In what vay was the main character different from most famous people
vhon you have read about? Does he remind you of other famous people?
In what way? &

3. In'what way vere these famous people like other famous people you
read about? Were their daily lives alike? In what ways were they
different? — , |

COMPREHENSION: COMPARING AND CONTRASTING JOB CARD NO. 151

Read: Just Imagine

1. Which twa stories in "Just Imagine" did you Iike best? Why?

2, In whnt way are both of these stories alike as to plot and char-
acters

3. What kind of stories are these?
A. Underline your choice;

1. Make Believe or Maybe It Happened or History
COMPREHENSION: COMPARING AND CONTRASTING JOB CARD NO. 152
1. Wno was the main character in the story? Would you say this char-
acter was a good or bad one? Why?
2. Did this story have a pleasant or unpleasant setting for youl Whyl

3. Was this an exciting plot? List the most exciting events of the
story for you in the order which they happened.

COMPREHENSION: COMPARING AND CONTRASTING . JOB CARD NO. 15§

1. Vho was the main character in the gtory? List the things you liked
best about this charagter. List the things you liked least about
the character. :

2. that events in the story were lppeullng to you? What events in the
story were less appealing to you!

3. Do you.think this story took place in the present time, long ago,
or in the future? What events in the story caused you to feel the
way you do? List the events.

COMPREHENSION: PHRASE AND SENTENCE MEANING JOB CARD NO. 154

Read a story.

1. How did you feel about the main character in the story? List some
phrases or sentences that made you fegl this vay.
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2. Write some sentehces from the story which:show that someone was (/
excited, sad, or ashamed.

3. In the story you read, look for ways in which things are described

by saying they are like another thing. List any that you find.
(Example: red as fire—hungry as a bear) For each one that you
find, see if you could have written it another way. ‘Write it your
way.

COMPREHENSION: PHRASE AND SENTENCE MEANING

Read & story. :

1. Find| some sentences in the story that have pronouns in them. Copy
the Nentence, and then tell to-whom or what the pronouns refer.
2. Use the following words in two sent:encea,‘cng}l_at_o show fvo different
meanings and pronunciations. Yot may need the dictionary:
ect permit record
contest project survey
3

1f there were pictures in the story you read, give the page number;
then find and copy the sdatence that tells about that picture.

i
COMPREHENSION: PHRASE AND SENTENCE MEANING
Read a story, then:

1. Make a list of phrases or words which tell when this story took
place.

2. From the pictures, what clues do you get as to when the story took
place? How might the pictures be different if the story happened
many years later? -

3

Is this story about the present, the past, or the future? Make a
drawing of something from the story to show how you came to this
conclusion. ¢ -

JOB CARD NO. 156

JOB CARD NO. 155

P S

o



Content Area Reading N

Selecting the appropriate science and social studies programs
to accompany the reading materials in this study presented some diffi-
culties. It was essential that the programs reinforce the skills

developed by the vocabulary and materials. The writer

used the criteria suggested by Venturi (1968) and the Special Education

Curriculum Development Center of Iowa City, in Chapter 3 of this study,

to help with the selection of the science and social studies program - “¥

content. ~

%

Science

The science prugrnm. :im was chosen came from the Pathways in
Sclence series. It consisted of Book I of three separate textbooks on
Biology, Physics, and Earth-Science. The books featured a controlled
readability level of £ifth to slxth grade, combined with a high interest
level. Every chapter began with a "target- question." This supplied
the student with a purpose for reading. Each paragraph was numbered
and had a title printed over it in blde. The chapters were short and
were frequently broken up by sections called "you now know." These
sections were a short review of what the student had just read. Simpli-
fied sentences and short paragraphs helped to make the text extremely
readable. New words were printed in italics accompanied by its phonetic
pronunciation. The definition and the. ph&ne:ie pronunciation of these

new words were also given in the glossary at the end of each unit.

Included in each chapter were: diagrams, drawings, charts, photographs,

and 111 of aimple

]
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The questions at the end of each chapter were designed to

strengthen reading skills as well ns‘tast the student's grasp n< the
subject matter. A typical set of chapter questions included :he'\
fo11loving sections: in section I, the student was given four sent;em:es‘
and he or she had to choose two that were the main ideas of the ¢hapter.
Four questions were asked in section 2 and the student had [O’;{il! the
susbar-iof the. paxmeraph-hers thessusverivas glvany I secti&ﬂ\,\ the
student was asked a number of questions and he or she had to select the
correct answers from four given responses per question. Section 4 asked
the.student to supply missing words in a story from a list of words
accompanying the story. Section S\tﬁl:en involved some extra work that
the student did to reinforce the ideas presented in the chapter. This
may have involved writing to a governmant department to obtain infor-
mation on sm erosion or -having the student construct a simple series
circuit. The writer found that teacher designed questions and the
" expériments helped to add to this science program.

’ .

Social Studies . .
The Boclal Studies text selecteg,to accompany this study was
entitled Exploring the Western World. It was high intérest material on
a fifth grade'readability level. More than-dne-third of the text was
devoted to illustrations (e.g. photographs, drawings, maps, and graphs).
The chapters were concise and began with a "topic to explore," which

entablished the thene and purpose of the chapter. The paragraphd were

-
numbéred and in the form of which gave the student

" & purpose for reading. New words and terms were printed in boldface
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and accompanied by a phonetic pronunciation guide. The phonetic pronun-
ciation and meanings. were also given in the glossary at the back of the
text. :

There were five general types of work exerdises at the end of
the chapters. The section headed "testing your understanding," chacke: '
on_the comprahenston of what had been read and included some vécabulary
development. The "working with skills" section was [onauucted'::
improve such skills as: the pupil's ability to read and interpret maps
and charts, placé events in.their proper sequence, make simple outlines
and sumrie!j and separdte fact from opinion. The "chapter roundup"

- .
section took any number of the following forms: agree or disagree

exercises in which data was summarized, it Wnvolved a photography study,

plcture identification exercise or a pupil-constructed chart. Often,
there was a "people around the world" section. It focussed on a way of
1life that was different frtr;n lh‘lt experienced by the student. It was
designed to show the diversity of life around the world. The "things
to do" section was dedicated to pupil activity, These were suggestions

for individual or class projects, bulletin boafd displays, and outside

h. Teacher nd films were éxcellent ways

of enriching this socisl studies program.

Summation . &

The materials for and com-

bined with the science and social studies programs in this study are an
efie'c‘tive’;gthod‘ for improving the reading skills of the mildly mentally
disabled student. The study g not intended to be a panacea. Rather,
1t s an attempt to bring together various ideas obrained from university

ARN
N
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.coursds, fellow teachers, and experience in the field. The implemen-.
tation of some, if not all, of the ideas presented in thia scudy ten :
help to enhance the program for the mildly mentally disabled student.
It 1s hoped that the teachers of such students can benefit from this
collection of ideas and materials. The greatest wish of the writer is
that the students, for who’n this-program is designed, will be the beme-

flciaries. . " &

-t

-
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Chapter 5

B ' . SUMMARY, CONCLUSIONS AND IMPLICATIONS

This chapter summarizes the study, states implications related
to fhe~matbrial¥ contained in the study and makes' recommendations

concerning areaq for further study.
=4 .

\ L - Summary ' B

The purpose of this study was to develop the criteria for the

tfon of 1 material and e which

. can be utilized to teach reading to the educable mentally hmiicuppad ’

students at the senior high school level. Although such students are
attending classes in a seglor high school, their :eadmé level uauaJ.'lu'r
ranges from a grade one to g sixth grade instructional level. This
inplies that the teacher'of the educable mentally handicapped students
must be careful to belect materials that meet not only the interest

level of the student but at the samé time is on his or her reading

level. These students requi{e books and materials that have the

physical appearance Gf those carried around the,school by their peexs.
"Anything less only serves to reinforce the idea that theéy’are “excep-
tional." To further complicate this situation there appears.to be,
according to Marsh and Price (1980), a lack of Bewsiatn bor the

educable mentally handicapped stujent at the becondary school level.

‘This suggests.that the teacher miust spend a tremendous amount of tire

1in making adaptations to the materials. that are used to meet the needs’

227 N
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of these students. ,

The materials contained dn this study are desixned to help the
‘teacher yith the problem of adsptation of materials. The exeretos
have been designed to assist the teacher of the educable meAtally handi-
capped in two areas of reading: vocabulary developmént and reading
éampuhms‘hn s stared fo Capter 3 of h. sty “there is'no pne
rgading mechod ‘or prngram that" waxka b¢st for all eﬂm:abla meatally,
hnndicnpped students, ‘Tge burden 1s p],acea on A:ha teacher of thesg
suudenr_s to provide tlm s]wroprfu:c progrnn to meet the syuifié needs
_of the individual stuent. This: study nttemp,cs to prmride the reacher
with sobe guidelines in' the selbc:inn of ‘materials, teclutques, and
strategles to use in devising a program for, their students.. It is
essential ‘that the’ teacher réalize’ that he or she s the fey'elenent “in
any program.. It is the tenéhe;.who ’&Aakes the selection of materials
.n:{ it is the teacher who selects the methods of .iuunc:mg‘:)m:
material. The teacher must seiéct and present materials that are
designed to give the studént & feeling R BaGCEeR ER prepare *

’ . .
‘the educable mentally handicapped student ‘to fupction in society.

' - General Cancln'axom and Inplications

S O

\
‘112 sn't easy to devise and implement a program for the eduuhle

mentally hnndieapved student at the secondary school ]&evel. Schools

are ing (:n_gingly ‘being esl;ed to-be dccountable to the public and often

* this acountability is in terms of academic success. Also, there exists

in education today the movement' for going "back to the basics." Both

Of thedé ideas present serious problems when dealing with the educable

s




5 mentally handicapped student. Their academic success is measured in
i terms of {ndividual progress. This is often mot the type of success
that th presented to the public. It 1s presented vith the number of
» " pasess or failures ;.n a’particular subject or grade. "Back to the
basigs" oftentimes implies that some of the programs that have been
. developed for the individual have to be cancelled or curtailed. Some
elements of society feel that the mildly mentally disabléd student is
better served in the "regular” classes. Programs for the individual
are regarded as frills. Often the educable mentally handicapped student
.1is placed in a program involving "mainstreaming" and little effort or
s attention is given to the student's individual needs.
Prograns such as pre-vocational courses cambe of tremendous
value to the educable mentally handicapped student, However, in
Newfoundland, the revised high school program is placing some of these
— jeopardy. . Some courses are in danger of being cancelled
because the pupil-teacher ratio requires that the teachers be used in

a
other more academically oriented Also, the that

are available in the pre-vocational courses are being £l11ea by students
other than thé educable mentally handicapped. It is the duty of every
teacher of the educable menully handicapped to see that the above
prablens do nots 1nter£are with the overall edieatiby afichene stiiinea;
Carturight, Car:wtigh[. “and Ward (1981) stated that:
There 1s no Teason the mildly mentally dislbled children . i
cannot become imdependent self-suppogting citizens when

they reach udulthwd--'vavided,'vf course, that they
receive ?s 182)

Reading is the basic tool used in providing these educational

experiences. Cohen and Plaskon (1980) stated the importance of reading
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1s, also, likefy to have “and

this way:
Reading 1is a fundamental learning tool that is practically
indispensible both in school and out. The individual who
learns to read is more likely to function as an independent,
self-sustaining adult. (p. 362)
Since the ability to read is essential in today's society, the

teachers of the educable mentally handicapped students have a tremendous

‘responsibility thrust upon them. The teacher must underBtand the
\

various theories of reading, the sequence of reading skills, reading
assessment, and the various festures of reading spmachf}z and remedial
techniques in order to structuré a reading program that cen facilitate
learning for the educable mentally handicapped students. This is a
grave responsibility and the materials in this study are an’attempt to
help the teacher meet it.

At the secondary school level, teaching resding to the educable
mentally handicapped students is a very difficult task. In most cases,
these students have alreagy been exposed to several years of special
educggion and some type of-remedial reading programs.” The chances of
success nt,khe senior high school level are oftentimes minimal. Also,
some teachers, especially if the educable mentally handicapped -student
is mainstreamed, feel that remedial reading takes time away from the

other content subjects. The educable mentally handicapped adolescent

failure in past efforts learning to improve his or her ‘reading skills.
The teacher must not only.overcome skills deficits but the defeatist
attitude and lack of motivation on the part of the students. This .
implies that the teacher must have a positive attitude towards the

Py S
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students and provide them with reading materials that can reinforce them

1in a positive way. P

& .
Payne, Pollovay, Smith, and Payne (1981) stated that the

approaches to reading can be divided into two types, that of develop-

mental and remedial. 1 aph sequential

inatruceion that tskes place on s dgily basis in the classroon. The
reading anthology from the Scope Bngun ‘Progran used In this study
would be an example of this type of approach. RKemedial approaches
consist of u\z:y‘-chmg techniques and programs that are designed -
to remediate eading skills that the student failed to master. Many
of the exercises in the vocabulary section of thls stuly come uder the
heading of remedial approaches. In practice, fev approdches to teaching

reading can be identified as purely developmental or remedial. Payme,

Polloway, Smith, and Payne (1981) went on to suggest that: -

For mildly mentally disabled students, a variety of quasi-
remedial or developmental approaches can and should be -
used and modified to build a systematic program of reading
ipstruction. (p. 198)
g The materials presented {n this study have been an attempt to
satisfy this type of approach. Many of the exercises are carried out

on a daily basis and follow a developmental reading approach. The basal

reader series and the texts used in the content sreas of science and

soctal studies arg developnental in nature. Other aspects of the study,
such as the exercises in the vocabulary developnent sectfon, follow the
remedial approach. Once the specific reading problem of the student is
diagnosed, then the teacher can select the specific technique and exer-

cise in an attempt to remudu:e this disability.
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, Based on the piloting ‘of this study, it appears that such tech-
niques and strategies help to assist the educable menfally handicapped
students in the area of reading. Although this study was not a statis-
tical one, some rudimentary statistics were kept. The study was
pilotted with a senior special education class of twelve students who
vere diagnosed as educsble mentally handicapped. Tn September of the
school year, the P—— given the Gates-MacGinitie Reading Test,
Survey D, Form I. This test is referred to as the pretest. In June of

the same school year, the students were given the Gate: icGinitie

Reading Test, Survey D, Form 2. This test is referred to as the post-
bkt Radiles AEIIEATeD Ut iios ST Ee Gralve BtteREs Aats gAten

when.thaix pretest and'posttest scoras were comparsd: /Tha gains ranged
£rom .3, or three months, to a high of 1.3 or one year and three months

progress. Two of the twelve students scored the same on the pretest gnd

the posttest. One of these two, when using a reading expectancy table, .

showed that he was reading at his reading éxpectancy level on both the™
pretest and the posttest. One of the’students had a lover set of scores
on the posttest than on the pretest. Although the #esults were not
startling, they did indicate that the materials in this study did help
to improve the reading level of%wost of the students involved in the
pilot project.

It i essentid] that materials, techniques, and strategies for
teaching the educable mentally handicapped be developed. This study
has been a small step in helping to develop reading materials for this
seguent of the school population. As stated by Clifford K. Andrewe,

the former Director of Special Education for Newfoundland and Labrador,

- - : by
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fn Csapo and Goguen (1980 :

1980' It 4

. quality pmgraming will become the challenge of the
8 lity of all

to pramo:e the concept that- exceptional chlldxen, the handi-
capped, and the gifted, must be both mentally and emotion-
ally challenged to use their capabilities to the highest
possible degrees. (p. 143).

This is a challenge that the teacher of the educable mentally handi-

capped cannot ignore.

Recommendations

The following are recommendations which may give direction for

further studies or use for the materials contained in this*study:

1.

B

3.

4.

Researchers might make use of the study as a guide For the

development of further y ‘and reading

skills for the edutable mentally handicapped students.
Educators might make use of the study as an 1n-§emce/pre-
service instructional guide for teachers of the educable men—
tally handicapped. It may prove to be very valusble for the
beginning teacher of such students.

Administrators might make use of the study as a basis of a
curriculun guide or set. of guidelines for the selection of
reading natertals made aviilable to teachers through the Provin-

'
cial Department of Education. *

Special educatioh teachers might make use of
basds for o realtng progran in a £ill-teca specis] eddcitton
class or, as remedial materials to be used individuslly Vith
those educable mentally handicapped students that ere integrated

into the regulir school system.
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The materials in the study can be updated on the basis of new
ideas and materials.

This study can be used as the basis for future studies using
statistical, research design concepts. i
There exists a need for materials to be used vith the educable

mentally hundlcupped students in the senior high school. The

emphasis has mainly been on a few subject areas such as language J—\

arts and mathematics. Materials need to be developed for the
educable mentally handicapped in the other content subject

areas.

i e b e
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Appendix A
Selected List of Materials Used in the Project

Gates-MacCinitie Reading Tests, Survey D and E, Forms 1 and 2

Durrell Analysis of Reading Difficulty, Examinmer's Kit

.
The Nelson, Reading Test, Vocabulary and

Grades 3-9 :
English on the Job . . . . . . . . . Available from:

Vocational English . . . . . . . . . Globe/Modern

. Curriculum Press
200 Steelcase Road East
Markham, Ontario

_Exploring the Western World. . . . .

Avatlable from:®

Scope English Program, Level Tvo .

Action Libraries . . . . . . . ... Scholastic Book Services
123 Newkirk Road

Scope Visuals. . . . . . . . . . . . Richmond Hill, Ontario

Scope Magazine . . . . .. . . ...

High-Interest Low-Vocabulary

"Novell..\i.....A..

Reader's Digest Skill Builders . . Reader's Digest ~
. 215 Redfern Avenue
i Montreal, Quebec
I @
)fhe Inperial Junior liigh School
Aural Reading Lab. » . . .

Inperial Productions Inc.
247 West Court Street
Kankalee, Illinois
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Appendix B
Individual Interest Inventory .
Nape Class Sex Age
1. How much reading do you do in your spare time (lot, little, none)?
2. How many comic books to you read a week?
3. What are your favorite T.V.) progrmﬁ/u.: the one you like first.
(a) . (b) .
r -
(e) @
4. About how many hours a week do you spend watching T.V.?
5. Name three movies that you have seen in the past year that you have
enjoyed: 8
(2) ®)
(&) (SR ) B
6. Place a check mark in front of the kind of movies you like:
adventure love stories sad pictures
musicals _var pictures travel pictures
mysteries westerns B cartoons
7. Name three songs that you like:
(a) ®)
(&
8. What fanouhman or vomsh would you most want to meet?
9. What magazines do you sometimes read?
(a) (®) F
()
10. To which magazines do you or your family subscribe? .
(a) (®) 2
© *
11. What newspapers do you read most often?




i
i

245

What book has been your favorite of all time?

Why is this your favorite? »

What book have you read which you really disliked?

Why d1d you dislike it?

~ , ‘ ;
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