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The purpuse of the study was to develop .3, self~cnnhalned g 0
. o = Hbrsry research ncnvlty unit on Greek mythnlogy for the junior hngh
L T " “school students In Newruundland N \

The unll ennﬂed Greek Mﬂ gx was the result of a number .

“of prs&cnbed steps cuvered in Part I of the study. First; the Lexthuoks

. presently in use in Nawfaundland schuols at the junior high levzl were

Rl e i examlned -The examination showed that not only was there a lack of

~ mythalogy in the junior hlgh grades, but whal: was included was given in a . :
. hlecemeal incoherent fashion. o

. Second, some of the many interpretations or explanations of

mythology were discussed becayse of its influence on ancient afid modern

societies. There wag also a dischssion on the nature of Greek fyfhology.

. k . this dealt with the che , and
plots commonly found in Greek myths,

i : Third, a review of literature of. the young adolescents'
. intellectual growth as It relates to their reading habits-and interests Was
’ conducbed Sevé’r

tudies, spanning the- %ast forty - years,—on—smdents
- reading hnblts andfnt.erests were also exnmlned.

*“Fourth, because of the nature of the mb)ect matter and the
interest, of young in the libi h.

tivity
unit was chosen as the best approach for the development.of the unit.

o Taba's ‘model for curriculum development. was chosen as the model to

; follow; therefore, a general summary of thé seven steps contalned in the

-di- i




the unit, and a list of other related materlals are also Included.
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_ literature, The structural principles that govern thi

the many fattors that have Influenced the making of such msﬁtarplecev.
:

. .+ CHAPTER ONE

THE NATURE OF THE STUDY: K
I T . |

¢
. " v 1 :Introduction

Indicates to studerits of literature that all literature grows out of other

ay In which .slnrles may be
told are limitéd in number, and each of the, basiemﬁnnentg_uf the story c'a)n«bé
seen as c[early in mth asin mnre modern ﬁcuwn.

Many beachers in our iecondary u:houls, hnwever give their students
exercises'ln the ‘study of English mascerplaces and in the critical evaluation of

merary qualltles of the same befors the students have become acqualrited with "

The ,writer, belng aware of . this interrelatedness netween'

X and and being also aware] of the lnck ot

mymolngy in our schools, has det,erm:}ued to lemk into the nature of mythnlagy,

the nature of the young adolescent and his reading habits, che eoncepbuf the
library-research-activity type unit approach to'a topic, and, the rriudejs for
curﬂbulum design in order to pn:duca an lnn.rupuonal unit on mxtmlngy for the
junlnr hlgh school. grades'| ln our Newfotihdland schmls.
i . .
II. Statement of the E{nlqlem ¥ o - “

.. A close examination of various texts used In the Junior high language
i i . v i .
arts program In Newfoundiand mhun}ﬂndléam that students are introduced to a
very limited number of ‘myths. The examination of the texts presently in use

The interrelatedness of literary plots, character types, and themes-

|
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i
|
|
|
!
|
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, Thrust by ‘Scott, Foresmin and Company, and | - . i

"/ Indicates’ tﬁn Tactics A by

. L . S i Open Hlm ys - Book 7 by Nelwn, for remed{al r%iders, have no selecunm af :
i ; 2 myths. . = . ) N
| * ! ¢ 4 The newesk,.lerles_ bj/ Academic P.reés Canada, Qut and Abnut P e
" T us ‘Crossings, and Exits and_Entrances, for grades séven, elght, and nine ' _—

> respectively, contaln very few selectiis fiom the myths: Qut and About, for

’ mele, contains only two selections, *Dsedslus and fcarus" i fncluded i ‘the
" section on Adventure, while *The Woodén Horse is theluded undes’ Fable and L

Folitale. Crossins has only two selections as well. "The Minbtadi™ i$ ifcluded

Jn, the section All Klnds of. Ties, while "The Bride of Plyto" Is included under

Links with the Past. Exits and E coifBins three’ . The "Curse "

of Pnlyphemus" is included in the section Cuurage, while ”The Trulan War" is

S ' found ‘in the. section Heroes MéVillaifis, and the’ Norse myth "Baldur - the |

; i 5 8 Beauuful" ls found in the section Tales of Death and Life. There'is nbvluusly nut .

% - . énough materidl in the junior high.texts fo do justice. w the development of an ..
' nppreclaunn of mythology. " " N

n v\ew of the fact that, tnere is'so very little cumculum material on

N the myws available to the students in Newfoundiand schools, the 5 1 of

- “. an, lnstmctlonal unit to help meel this need in hna Junmr hlgh schwl grades

% appears )ustmed.

5 & Since Rankin's (ISM) smdy, my!m have been km:wn 1o be favuurlte

4 stories of the adolescent, yzt In our prasent Junior hlgh grades st.udem.: hnve nol

)
Greek: myths have what adulescenu llke. clear and. 'erceful style, fast—mnvlng i
. actlnn, ——— themes. ' Characters and ideas from the myths have'alsa . f L

lerved as the bes{: for the wark: of many of ‘our. famuul wrlberx. “Myths’




W umwmmu'mmnymmuummmqum lil@ﬂn
mmm“smmmmwmnmnmmmmmm

P mmmmumhnmrwmmmm

m‘u:y knew the myths. Partially because of the many tontinued refersricds.
mmmmmmummwmmmnvmmmm
myths have been kept in the Englisn mm Sclontists, for example, have -
_called on_ mythology u: namé. plants, amm-h, stars, , and nluneb. ma
" opportunity to work with' the Greek ‘myths will help explain the origin’of many

- words that: wuld un\erwlsa.rdmaln mknown to the ch

. e swdanu' curiosity and”interest ‘can.be aroused tht uqh the use of-

‘myths. -As MacPhanon 1965). said, "Myths being,the most. ‘ahclent, ki
storytelling, form l:h; basis of our flcﬂo!\" (p. 4). Today, holever, apart; from’
" solence fictlon ad: modern fantasy, which often sesi'startlingly close to myth;
many ‘modéen novels and filma. ate set in the ordinary World and deal with
characters whose powers are:limited like our.own. The sttty gt Characters
+- who, like thgmselves, have rules and regulations to follow, live i the slums, have
a "poor,nmuy‘relnlumd or canoot seem to mm' it i society.” They
" have o hero, mmmmmm.mmmmmwmmmm
mmmmmwﬁmmoﬂumwm S

7 'robammmmwm-mwmnmmw.weudm
ﬂ-nd stories which build strength and steadfastness jn the student, stories which
devalw the students' falth “in the uunth.l ﬂeoency and nobility of Tife, and .

: stories Mhh."l give them ‘a feelin. for rhs wonder and goodness of ‘the world.
Whéther the story is one in whleh a charactet receives the help he needs from ;
sn[;m superior being as in the -tnry of Perseus, or wmt.har thare isa l:lear munl E

lesson as in the stary of Mldn, the Grg‘;-t myths cm ﬂll tha redder-with wnndsx

and excnmn:nt. . . R

—




reading beging to rgurrer..l"‘(b. 296). She also said that, students at this age like

Arbuthnot (1957) stated, "t is prabably at this age (junior high) that"

"to read storles in which_the siyle is clear and forceful, fast-moving. with *

minimum description ‘and delay, and which have clear-cut themes and éxclﬁng

action ‘plots. Dependigg on the retelling, Greek myths may be used to' help

€ - allevhbs the dechne in reading that is expenenced at thls age, ds they have the ”

g8 qualmes that ghe young ‘adolescent emnys reading. . - \

\
it A study of the. myths may also stimulate creative pmductm, develop

an’ appreclatwn cf poetpy and other kinds of arl: and serve to aid in the
 developing process of th&“young ndolasnent. Myths are not only entertaining
bscause of their{ excitement, * al:l:lon. and suspense, but they have a vsrled

influence on’ pre: n}/ daylife. ‘They have furnished and_contirive to furnish

mspmauon and subjects for posts, painters, and’ sculptors. - They havexalso

5 suggested ﬁgures of speel:h, desxgns, comparisons, and allégories Lo arawrs. .

wurkers in tapentry Lhat have r}ontlnued into our present saclety. Mythulnglr_‘al

. ~figures may’ be seen an postage stamps, in trade marks, and- in thg names of

editorial writers, advertlssrs, crafuman in glass and pottery, .engrzvers, and

busingss products. ' With influences such -as these on- the ‘lives of -y(:ung.

adolescents how s it possible for them to understand munh of what is aruund
“ % -~ them if they mlss a study of the Greek myths.
T The belief is that a unit on Greek mymolngy at.the ]unlur high level

. owill greatly enhance the present language arts program used in Newfoundland

schools. These stories will feed students' spirit and imagination, and enpble,

. them to come Lo grips with reality, and will fulfill the needs of a growing body

and'mind.
s . IV. Purpose of the Study -~ -
The' main putpose of the study ls to dévelop a self-contaried




vy & ’ using Taba's model for the curriculum design o the unt.

llbrary-rsaemh-ﬂcuvlty' type ufit in Greek. mythology to helpstudents become
more familiar with oné type of iterature that is presently ki In our Junor

high /nnlr The obj::um uf the unn are as follows:

¢ ‘

. ‘Students will develop an apprecnabhn for me Greek mths as swrles to be’
. . enjoyed. . -

[}
2. ‘Students wm,ngémp an.understanding of the eividual gnds and goddesses
b and the. role bhey played-in the lives of the ancient Greeks.

3. Studente will develop an .understanding of - the importance of Greek .
By n mythnlogytnpresentday life. 3

4. Smdmu will develop an apprecnauuﬂ fur the many forms in which tha Greek
myths can be Dresem’—ed

5. Students will Hevelop an intefest in myths In genem.'- ; /

.

V. Deslanof the stuty i

This’ study will take the following form: - ’ =

L' To provide evxdenae for the need of an Instructional unit’on myt.helogy, the
3 , prescribed texts for the junior high grades will be examined.
2. Next, because of the many ions an I
# . and because of Its influence on anclent and madern’ sccleues, Chapter I
. will, discuss. the nature ‘of ‘mythology generally and Greek mythology
specifically. :

3. In discussing any instructional unit ohe must consider thi student. | Chapter
~ - 1l then, will deal with the young adolescent's intellectual growth and
f reading habits and lnLeresLl as he enters the junior high grades.

4. Next; Chaphar v wlll deal ,with the library-research-activity type unit

5. "Finially, Part I1.will present the instructional unit In Its’entlrety. Tt &ill

‘ consist of an extensiye introduction for the teacher and a brief handout for

> : the students. A list of all activities and pru]zcb, as well as the necelmy
reference mlt.enall, will also be included.
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S ‘L Introduction .

The dmelnpman; of a curricalum unit on Gr\eek myths remlr:s some
undm:undlng of the nlhn\nr mymolngy in ;nenl. Ina dlseumun of Lha

nature of mythalogy, thers m\ntbe some consideration_ given to the ature it

\mnn who prnducad ‘and cuntlnues\ta pmduca myth. Thera must “also bs

consldaruﬂw given to some of the major nxplnnltlom of mythology. Tha ones
considered here are: myth as corrupt forms of ‘history, myth as allégories
nature, myth as a stage in wlm‘d:vralw‘ment. myth as a social and practical
phenomenon, myth as literature, and myth as a part of language.

Another requirement for any unit, on Gresk myths is'a close? look at
Greek mythology. To satisty this requirement, this chapter Wil discuss tie
mmwxmuﬁmmhnmmmhmm
myths. nwlu-lneuumaunmﬂ;uuufn:mmmmuu-fm
that they are polytheistic, tl:y personify nature, they ewhm Kﬂuluﬂn facts by
fwmm.wwhwcwmmmhnwmmh
-dbgulnw):n Lheymulmnrtnk. Flrmlly. llwlllnmwnnnvlawofnnnm!
nnmmnn plots and uhtlr\gl found in the Greek myths. Thue lnclude. nlrrluves

‘vqueat, lnd dlupﬁolnlmﬂnt nm:l success, ench Llldng pllca either nv\ McunL

Dlympus, Lhu undarwurld, or Lhe earth, .* | B
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; e : I WhatisMyth? - \\‘ ]

The word myt’h comes from the Greek word "mythos”, whiéh'm:ans ’1

"Lule" or "st.ary . Today we use the word myth t6 mean a paruﬁular kind of

story, ‘one whigh contains fanciful or supernatural Incidents intended to eiplain

' nature, and which' desls with gods, demons, and foroes, that were Invented by

early man. . W S :

Man has always been, and conunues to be, a mthmsker. influenced . R \

far miors by Gods and’ heroes ‘with a warmly human appeal than by absusct t
principles; and as peaple in the past have enjoyed and profited from stories which,

persorified thir longings, 50 In the present we continus t make use of the |

myths which mest our needs,” Oiir modern fiction and fantasy writers, like their \

" anclent countefparts, continue cymare'unxverseg with thelr charadters, themes, | -

and unitied otcurrences. The Warld. ‘expressed In J.R: Talkien's works; for |

. example; presents a'more modern vérsion of a created warld that 1s comparable " |

" to those found in.the myths. = " s |

“Some myths came from Europe in.a time of world turmoil. The Nazis,
For.emample, during the Second Warld War developed myths that applied to the i
/.. Aryan Race. The Nezis thought. of thersslves & ‘the group chosen to' rule the / i
world. They fel that. anly fmm the geries of £he Atysns coild s rans evolve that:
:  was qualified o dominate the world:

, . i
qthar myths have nriseq. out’ of -our New ‘World experiences, evolving

_ to meet the changirig times. With the opening of the West, heroic figures sich as
" Davey ‘Crockett ‘became popular, while with the opening of many lumber camps,
- we geL such! herol'c figures as that of Paul Bunyan. More recent mythic’ figures *

hlvs been sncoumi?ad in comic books, on talevlalun, and in the theater. :




from destfoy ives, has grown in /in all media ever

since the atomic holocaust of the Second World War. T 2
_ Spiderman and the Incredible Hulk, Fonzie and the Bionic Woman do
not_spring.- from nothingness but from needs within a growing ‘and changing
culture. As Duffy said (Yolen, 1964), e reinde oue mythology In evey age oit
of-ourmfmrnﬁ. womayuplnbgsl}/uugwidloosefranameylmfg:ym
“or m;em. as part of the fibre. The human situation doesn't radically alter and
\, *theceficaoubiliytinace: ok e ®. 187). In man we
| see Prometheus and Robin Hood, in'the theredible Hulk there are Atlas,
\ Harcu[as. and Paul Bunyan, while Forizle is both Loki and Al:hllles, iﬂd the Bionic
Woman' springs from Dlana Qﬁ( the Amazons; propelled by the glecunnlc

revolution and feminist: movements. ' . Je 5
“5tiil other myths are being made foday. The s-mm} “nlght }-ockay
S\Gretzky.or Viadamir Tretozak, give us the

e seasons not as spring, mmmer, fall,

modern mythic figures. Wemwrefertn
and winter, but as the baseball season, the
football season. Each sport sets its own fime frame with its own herces.

is season, the hockey season, and

These heroes not. only excel'In'their sport but are rich, young, popular, and larger -

real life. El&!glmeheﬂvﬁlﬁdbylhmmlumdraguhhnnm
: mdm&ewﬂcbmhmmwmmhwmuhmmm
the general public. We, Ll'n mechton, become a part of it all through the
colourful medium, television. As”if me regular games were not enough 'to
- illustrate the superb qulllue; of humm:, we sncnmtsr luch thlng: as The S\mer

Bowl I which the screen is ﬂll_ud with lmnges of vast crowds, hulking"

&y, " super-heroes, and"great. plays from the past. *The 1974 Super Bowl," sald.Real

mllllnn' (p.31). Tha swer Bowl. as dou the finals of any sport, pruplgulas the

; " (1975) "had over 71,000 in attendance and a television audience of between 70-95-

vahn of ‘a culture by elw-tlng one; gams to the level ol a spectacle,
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cullecuvely celei)rated. Rather than mere entertalnment, wch an'event can be
seen to function as a :trwgthenlng and developing force- for :a wclet.y. )
: supplies a common interest or'bond among the suclzty s members. .

The ancient Greeks, with the help of mep myths about ambrosia and
vnecbar,‘psmally Understood the lnev[Eabmty of illness, old age, And 'death for
r’vwrtﬂlsﬁ Such ‘myths taught the Gre;*s that, mar‘| could not escape these
afflictions. Even the heroes were subect to them, and were it not.for the
ambrosla and néctar, the gods also wauld besvilnerable: In nature and essence’
the great gm{- were like mortal men, except-that the gods had their magle food
and ‘drink, which made them Immorigl. Human frailty and mortality, therefore,
| were but. murary' banes" When peopie found the ambrosia and necun’- of the |

' gods, they could escape the ;lumarf frailties, ay Tantalus did, and as Achllles and
Demophon almost succeeded in doing. |

—_— For the Greeks, the cumfoﬂ. contained h’“he knowledge . that these

magic food:tuffs existed was surﬂclent. For modern man, however, driven by a

need to know and understand, his newly constructed myths must contain more

s e knowledge that something exists. Whilé the desire for youth, health,
and immortality is as Wfﬁy as it was In Homeric times, there is ot present /
the added urggncy, nurtured by an aggressive and fast-moving citure, of doing [
something about it. A typical éxnmple of how this additional need Is satisfied ’
within the context of our culture is provided by the ublquitous advertising of aof’t,(
d‘r[nkl. ’ . ’
A typical television commercial for the eola-flavolﬁred drink will
deplct'u young man, and a girl, wh;x.m‘s both carefully chosen id;ag specimens of
their age and sex, This unmistakably impresses the viewer With the fact that
they are greatly attracted to, or in love with, each other. To this are added
1ideal nurruundlﬁgs, such as a sunny beach, or a luxurlous aytomobile. 'In CERY

environment the young people are shown Lo'be engaged In 2 faring, ,axcmngj or

; - I .

' TR |
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obviously highly pleasurable ucﬂvlty‘ that clear‘ly' manifests the strength’of the
man and the desirabllity of the woman. Then comes the focal point of the |

cu“mmerclal from the sponsor's point of view; the young’ people stop what they “
sr‘e doing and take a gulp from a bottle visibly identified as cunmlnlng a ‘i

pameular cola. The effect of the dxlnk is Instantaneous; the young coupla burst \

. into lnug}\ter, sriuggle up to each other, or show signs of great exhilaration.. Asif |

this were nut enough, a chorus is heltd nlm;ing in soft 'notes about the miraculous
effw‘t of the produ::t. Such phases as "You've got a lot to live , and Pepsi's got a*
lot tq glve" and "Pepsi makes you come allve” are qultq onynmon. You mlght also

 be lnvltad to drink cola lﬂﬂ thereby Join the ”naw éeneuuan" or "thbse who

think young®. X s
The madern day consumer of ‘cola drinks fesls that he imitates and

s with the quasi scenés of the television commetcials.
Thilt those scenes are partly mythical becomes raaduy apparent if one considers
the setting.  The health, hea‘uty, galety, excitement, and n;xur} deplcted In‘the
endlessly repeated short commerclals in which the cola 1s always consumed and
enloyed are as far xemnved from the llmlhed means, drab ufe labile health, and

advaneing age of the lvem;e television viewer as were the gods and heroes of

-ancient Greece from the Greek people. In both cases, thera Is the llluslcn of

partlcipating, even If only ln % minor degree.

The answers aarly man devised to satisfy his questioning mind became
b focal point f his culture. As curlosity prompted man to question thie-how
and why» of the universe, hlg imagination and intelligence fashioned answers to.
m} qbe'ﬂ__mrgl. These questions led to the formation of my_t.hu which, even though
they varied widely from nation to natlon, had meny recurrinig themes. iThese
recun'lng‘ thame; lead one-to- belleve that the quelUun! posed by myMskas
'mm various countries must have beeh nnenu-lly the nme For example, myths

reluung to courage and sacrifice on the part of demigods and heroes are

\
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prevalent among Lhé world’ In Canadien i

(Grimal, 1965)

we have the story of how Rl&n, a trickster hero, dares the wrsth of an, lnﬂlﬁn

god In ‘order to*bring fire to mankind (p. 451) Prometheus, in G;Jsk mymulugy,
(Grlmal, 1965) was doomed to eternal punlshment for perfm‘mlng the same

lifegiving act (p. 112). In Polynesian mythology (Griral, 1965), Maul brnves the

N dangers of the Demon Gorge and the wrath of Mahulkn in m-dzr to tedch man the

" death?" seem as-old as languige. Every mythology begins with accounts of . -

~

art of ms.k\ng fire (p 497). Myth, therefore, can proyide us wlkh Insights into the

universal nature of the human mind. &

s
' Questions such 43 "Where did I come from?" or "Is there life after

origins-<how the world .came to be, why there is order instead of chaos, how

people were ai.gd and why:people walk upright. - Even though we now | live ina

world in which man has walked on’the moon, has Lramplanted human hearts, anu
has isolated life Xn a test tube, man cannot resolve all of his quesuom through

acts of reasoning and scientific Inquiry. Answers to-some of his questions cannot

be proved or-identified logically qr empirically. Though, with our modern”

electronics, It may seem that we know everything, it is impnrtant_ to realize that

man la7still a questiner. He ls ‘still seeking answers to the many puzzles of the

“unverse and Iife. Like th anclents, modem man hypothesizes.- For often, as

to faund their lives, they have chosen, not the facts in whlch the world abounds,
but u\e myths of an Immemorial imaglnation” (p. 608).

Myths _ provide insweérs to man's 's - ever prnbw; quenlnm about
exhhence; and ‘when seience and logl.c re§ch their lh’!:l“‘.!, myth completes the
l?lk. . Sé.lencﬁ in ;:ur‘mudem world pr_l;vldes "Téuu’\s" about: the phenomena of thg

univetse, but it daes not provide. all answers nor any permanent “Trg. ‘Myth

likewlse supplies truths--truths that furnish man with an image of the universe

that will support-and be supported by a sense of awe about the mystery of 1ife.

l:ampml,ussm;am,:when’aver,men haye looked for something ‘solid on which




1 heglnnlng. . |
1 Mytnd over the centuries have-been explained. & nimber of ways.

“Each expllnauon. depending on the dimpllne explalnl.ng the myths, sgems to.

"« dwell on one aspect ol mytholnqy.

Myth as Cnm_xgl. Forms of Hlslorx
The Greek, @Euham:ru' (Chnw, 1949). in Lna thrd century B.C.,

develcosd the idea thax, the gnd and heroes were really mortal people who had -
perfopmed luch heroic deeds um they were delﬂed -ﬂ.er death, thus making
2 mythulngy a mrrup\. form of hmnry (p.. )) The myhhlcul Trojan)) War, suwoledly |
'

fought over Hellen, is therefore seen by the Eu)_bemnrhu as a glnri'ﬂcnﬂun ofa

serles of real clashes between the Gieeks and the|peoples of Asia Minor.

Bidney" (1965) sgreed with- the early phﬂbmhers. :uch as Thales and

‘ F’thagarll, in their belief that the ancient myths were' allegnrles of nature-and
that the mythlcai belngs were n of natural ‘ JThaﬂsfm'e

B sanus, the: nymphs,,und Styx were lm.erpreted as represmﬂng water Bldney,
rvnwever, also saw mythg as reyealing mm-ll truths. Myrm such as "Phektnnn" in
whlch hich a boy refuses to listen to his father's ndvice und\dlel, h seen as rnornlhtlc_
_In that it advises all Itudu:u to 'ollnw the advice of thelr parents. Bldney
believed that myth- also transmitted uue values that gn along with these mu:al L
nllagorlei. They LGd to’ reﬂ.ect or establish ce:hin behaviour eedes Lhal i
concern ‘man's relat_lonshlp with his gods, with natuire, and with other men. Man

' was expected to treat nature ;Mth respect and to dani honourably and fnlrly with

" othet rﬁen,-'whlla at the same time he was ‘expected to: worshlp the ‘gods’ in ~
hur;illlty and obey them in all things. The mytﬁ: ar‘a full of warnings coricerning
the fate of ‘men and women w!w fglled to accept these responsibilities. i ,_j
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" where they | lived, w'hat_ thiy ate. Any question could be answered by mythology,

2z g L —— b . 13

. Arachrie's lack of humility, for example, Athena to change her into a

spider.. Niobe wai forced to watch her many gons and hadgnms perlsh becaust
lhe beasted that her offspring were suunger lnd more nccompllnhed than those

myths of universal truths Have made it puulbie to relnterpret myths over and '

over and to Mﬂ‘pﬁ. them-to cur\wmporigry.e;pmleii\ues and problems. i \
jth as a Stage e Development w :
z , i »
Sebeok (1965) saw-myth as a necessary stage in the development of%a
culture (p.12). It has been sald that each \countrr declares ‘itself in lts  *
mytholuqy, :and when one considers the mnny quzsuom' that the Greeks asked

about thelr world, this notion, bocomed clarer, "l’he stories", sald Sebeok, "were

told around campfires .and. warm hearths, becoming more real with each
- | : c y
;slelllng‘ (p. 14). In time; the people developed ideas as to how the gods looked,

and the explanat.\nn was icDeprAd as real, whether it was about the creﬂﬂun nf

|

the world or the creation of the first spider. | Eventually, sculplor; cnrved ‘

statues of these gnds, and architects hth_ mngrtlﬂunt t.emples, such as lhe e ¢ A'
Parthenon in Athens, whare they could be worshipped. In thh\way a religion i}
grew to provide the basis for the lm't_lnmun: and q-g customs of the. c?un'.ry. .

th al Practical Phenomenon

’ _ Leeming (1975) nlfceived myth 8 mnw‘:ndlr‘vg‘ history and culture to

reveal’ common human emotions and the cnl.lecuva dreams of me humnn race

" . (p:74): He felt that myths were primarily.emotional In orlgln, and their function

Is edsentlally practical and soclal, thereby pfomoting.a feeling of unity between
the members of the society. When one considers ;the many diverse groups of
people In the Gresk.states that constitute Greece, one must realize that i;my
nesded’ something to unlte’them. Therefors, Whether it wai to explaln some .

|

i

!
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.of the goddess Leto. This timelessness of -mythic themes And the am\diment. in ! i

- .

H
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‘happening, to arouse Interést In battle, or to gat people Eogettier for sports, asin
i it

the mympxcn, myth served the purpose.

S

Mxlhw‘theu 3 . ~
| For Chase 1943), myth was lltm-ature and, therefore, a matter of
|

amﬁasqn experience and lmaglnadnn [CH llD) The previous explangtions seem

to have| neglected a simple and fundamental truth: the word "myth" means smry,
|

a myur is, then, a tale,, a narrative, or 'a poem. Chase chlmed that when a .,

aystem of myths lost. its connection "with history or belief, it became purely
literary (p, 111). ‘Because myths are stdies, what they *mean" is inside them, In
the implications of their incidents, not necessarily ‘what is ma on the surface of

,myth may be told and retold. It mny be modnﬂ:d or

elsbora!ed nr dif erant patterns may be discovered in lt but it is always a
)(. The myths create a complete wnrld In.which the reader is lrwltsd to !n}ﬂy

U}a beau‘:.y and wonder of its !nhahltanu and situations. The wurld 6f Mount .

dlympus in Greek mythology, for example, cunﬁlsu of gads who look and act like

/’ transformations, talking anlmals, md fabulous happemngs.\ The. characters can

e
move and communicate ae’fio Human can, yet each can be understood in hurhan

' terms. The Odyssey is to us a work of literature, but its early place in the. -

. literary trmmon, the importance of Lhe gods in its Icl‘.ién, and its lnfluance on
the later religloés thought of Greece, are all feamm commnn to literature and
my!mlngy, Prescott (1967) agreed with Chase that myth is llteraturs and that It

comes from u(e Imagination: "As ]ang as the Xmaglnstlon is actlve, myth
sirvives" (p: 64). Myth'- deals 4“}\ ‘a p.ruculnr individual or Xndlvlmah Ina
:gucmc situation. Thus, It Is pnmble far the heam ar-reader to Identify with

hﬁa Ind!vmnh and to rmond emotionally to them.

people  with uue highest: human quauues. This created world -has many .




Myth as Part Of Language ¥ ; -

‘Viyth may have played & major role in the acquisition of our values and
kngwledge, but. nowhere In our wsent culture is ..‘»y'milugy-s influence m'nre'

evident thao in our. languagz. Mythlcsl symbols appear in such divarm fields as

poetry and space probes, modern advartlsmg and  science. We speak of

"Lﬂntalizlng‘ guodf or “titanic s’t.mggles" "cosmic fays” and "chaﬂﬂc sltuntluns"

“martial arts" and "amazing facts". A bulldmg ]n St.  John's whlch houses the

marine lndusl:ry offices is called the Triton Building, possibly refen'lng totheson, -

of Poseidon, while Mercua the god of ‘speed, has been chosen as the narne of a
popular car., Ajax, a~su9n‘?fnreek warrior of the Trojan War, is  the brand name
of a strong cleanser, whils Apagilo, once révered as the Grnak sun gnd, hns lent
hh name to the moon probe prugrum. For axampla, the planets Venus, IJrunus,
‘Mil‘s. and Satum, and the days of bhe weel( Tuesday, Wednssdsy, lnd Friday all
rsceive their names frum the Rumsn ‘and Norse guds. Musicians, ‘artists, and
writers have ﬂlled our culture with works that depict and-honour ancient-gods
from thie various mythologies.. - A B

The interpretations cr'mybh: ldent.\ﬂed above are but a few. of the

" many diverse interpretations . that have been expressed. Many writers have

~" complained about the many interpretations” of myth. - However, according to’

Hatder (1949), one !huulﬂ not compldin about thé many Interpretations of mym

but should realize that'a phllosophy f myth- must be hospitable to various and

even contradictory nxplsnlt\ons--thlt hat'a rhyth ls depends partly. on what it ~

is used hl‘ and partly. on who. is interpreting it (p. 14). As Grant (1962) stated:

' "No single theory, nuwever Valulhly suggestive, wlll suffice to explain the whole

runge of Greek.and Romnn myumlugy, oreven a ma]cu- pm'uon of its conunt" .

(.xix). ' Indeed ‘such” all-embracing theories, whether put forward by

;or scholars of,religlon, mainly prove




Cthat mmnlogyu something far mcnmln H!prlrnl.!lvu, amm presusor-of
I!IEK!DI' qf IMM mug.lm !halllmfmly hl!eved tobe:
o : e ._.M

" e, qumuq(ms).wwummdm:wusm 2
. 'ufhmmwmnvmrmm-nmhmmmm D «
V" over the"veorld o is the; humien psyche® (p. 7). nnliw-m.fmmsm” .
exprdlms of p-ylmn reality, the most. Important qu will. océur vlrlunlly. Bt
nverywure Huwevar. Muller (1971) ln hll bnok m_m@y, >
g T | Gontendéd um the "rich n the qulck ercep me' %
 vivaclty; and.ever varylg fancy uf‘ the Greek nnuun, maké 1t essy to understand

thnt. .0 lanqmga was rlchef. no mthnlngy more, varled, t.h-n that nf { 24
A Gmda" (p. W) The Grado. as mythmakm. l’uu'uﬂ their maunm in ‘the B 5
. elgmh century B.C Evsn mmgh M mymology m{ad sll'ghﬂy from um B
localily to thenext, and from one soualeoruumhomnrzxt.nu-mmuplm ; A
-:d\um\gsumhwenm.uwmo'mnamelgmmunA :
dangersof pride,and desth. = :
v 5 mmmmmgxnuuymmmmymmmm Sl
artistsand poets were free mmdlfymdldmmd mw mw:avfﬂdr
'. " individual idess. Hesiod, for example, said that Aphrodits” vnﬂhe dmjvterof'
Zeus snd Dione, while the earlier ‘Homer, felt that - Apmddm sprang from the. © .

|- Toamof the sa. Loalprldalndcmdlﬂnmlhachnnqeﬂ-amanfﬂusm“an’ ey
128 each city mu l.ook me gnd nr gr.\ddal thal most - lult.sd thelr naeda “The mytn ; oy e
* surrounding the namlng o' r.he uanl’.ral city of Grnca, AMma. h L sxampl& that : i
‘reflsch the prlda and l.ndlvldull chm:torlsum of m vu-um L‘-od states, a8 ;
well .83 thelr ltur.udu u:wunk puru:ular qndl and wddeuel. Bom Pﬂu(dan p b._‘




Athena was yipposed ta\'uave placed them.’

nnd~ Athena wanted the clty, 0 a contest was held. Whoever gave the city the -

best gift would be Worshipped there. Poseldon Gave 4 horse; whlle Athena give
Jan nuye tree. - It. was decided that since the olive tree gave fruit and aymbnllzg\
peace-and stability; the’ winning vote wnluld be glyen to Athens, The’temple
.erected’ in Athena's honour, me Parl.hennn, still hll olive t.reen growing wr{e
Unlike us, the ancient. Greeks had no science Lu qulda Lhem, bﬂl: they
did uliesuan occurrences in their wvﬂq and they did have lmaglnauun. Fhke
(1900) sald that a thing is explained when It s classified with other” things
alréatly }am\llar ®. ZI)' Even the highest u:lence, M;«ev‘ér, can ;nly exvlaln

things in terms- of ‘what is aleady known. The oridin, progress,-and ending ofa

* thunderstorm, for =xample, can only be explained in terms of the phenomena uT

vaporisation and coridensation that help make it possible. Many Ll'wy.sand: uf

years ago, B‘afm-_e man had leafned to experirient in order to determine the how's

and why's of the universe, the Greeks had to Ifivent what seemed logical answers
to their. many quesﬂons. The raging wind wlal like the blowing of a glant. nngiy' )

man. The wind,, however, had been blawlng slnce ‘man could repﬁnbg
Thzrefore/!.hz wind must be created by a h‘nmenduusly huge and powe:ful man,
one who never died. Sm:h a superhuman belrig was called a "god".

Thg Grueks took their gods, lerluusly Since . the , gods cummllad
natural forces, it v i to treat them withcareful mnsldernuqn. They had ta
be bribed to séhd raln wher It was needed, and pl:lded with not o send dhnse
and misforl.une. +| )that remn, anlmals were mmced Lo them, beautiful

- Lemplzs ‘were built fgr them, and songs wem compused for mem. In mis wny,

rellg[on grew up around the myths. It is easy.to understand why the' rellglun of
the Greeks embraced a worship of the powers of nature. Unlfke:the Norse world

“of lzan'.er;, cold, bleskness, and lack of hope, the intensity of the Greek sun, the
. r ’ P o
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i ne'ames and’ importanée of the sea and mountain barriers - all  ténded’ to

emphasizs/ man's *dependence upon  nature. Each " power of . nature -was.

reprelented by a ‘god or goddess and each was wurshlpned acr:ordlhgly, To

wnrship meh- gpds, the Greeks told about a desth anﬂ«reblrm or disappearance
and ret.um nf a god In cnnkrasr_. the best of t.he Ncrt.hem myms are naglc,
about men and ' women and gods who go consistently to meet their death becaise
Sh herohm is ‘the anly hope in- thelr. world of despair. | The divine acllv\ty of “

rer.umlng in some bett.ar life or. rorm in Greek mythalogy Is often associated wlth ¥
- some cyclical pl’m:exs uf nzt.ura. The god'may be the sun god, dylng at nlght and
. being reborn in the morning; or the gudﬂe!s may be goddess of vegeumm, dying
in the'. aummrr and returning in the sprlng The - myths” of Demeu:: and 2 2

L Persephane, Dlonysus and the w-cnllsd flower myths cléarly share this common

~Asimov (1951) sald that the Greeks' were the forémost I exceliénice in

the formnr.\nn “of myths ©3). This 1s falrly. obvious when one, considets the -

L“; wonderful smﬂes, rh:h ln wmnslng lncldents, unusual characters, and hldden_ Y

. meamngs.. The Greeks were also-the first tg form tﬁeL\' mytHs around gods mst
not“only !wked and acted like people, but hnd many of the same qual!tles to

5 ' which man swh'ed. Only in Greece, sald Ellaﬂe, (1963) qld}myl:h insplre and

guldB not only ep\l: poetry, tragedy, and cnmedy, but nlsu the other arts (p 148). . i

v A This lnfluence l:an be seen as one readn Homer's The Tliad ar uny of Lhe wurks of

the great Greek such as y \ *For these reasons, {

plns nthars that wlll be discussed thmughout this section, the Greek myt.h: have

K -been th?sen.au the basls for a unit'of work on mythology.

2 e

Chara bf the Gre

* In-Norse myun, martals had tn deal wn.h gods who ‘Were co(d and :

aloof. ‘The peopls fesred thelr :Lrange, solgmn gods such 8 Odin, wha ,was nevar




i { one is svallabla.

m,r.le mm far guadem , constantly ruugm amung I:hemnelves and were doomed
to de:brucﬁpn Man was caught in thisiweb of xr_ruggla and nmanum couild do
nuthlng tn avold dire cunmmlcas.‘ ‘ln the Graek myt.hs.}' lald Hamm.on (19A2),

"man bscsmerths center of th unlvane. The Greeks created }h

guddenen in lhelr own image,. nut as_some fur:lgn, r:pul-lve belngs" (n 8).

* Becuse of their. seaflring u-avnls, the Grqeks were in constant oonhct with

gods'and.

fnrslgn races nnd ideas. But, Because of t.halr keen lntellel:t ‘and taste for .

s buuty, wisdom and LruLh thu)’ percelved rhalr gnds to be kind penple who. helped

the needy and wunlshed the, wlckeu. Man was allowed togo nbout his, bwzlness in

" _peace, arid-as long as he Followed e _examples|of the gdds, he' m nathing to

fear or dread.’ The Greek gods were above hurp;m ln‘n)ak. they were lvr_nnarul, .

but ohly because of the food they, ate and drank.. In all other matters such as

% Iovs, hahe, revenge, ]um\:e, and kindness, they-were equnl tn the average Greek

cluzen " This humanized wnrld in whlch man was fqu frum t.ha Dll‘ll lng fe-r

of an omnipotent Unknown helped glve Lhe Greek mylhs characr.en which !he
other mybhnlngles of t.ha world did nor. manage to‘acquns, and whlcn made the I
3 Grsek Myths more readlly avallable and undsrsundlble +o the ‘modern reader.

One of tha slmplesl ways to lnt.mduce Lhe char&cters fmmd ln the Greek myths is

$ t.n I\st them accurding Lo Lhelr pus!tluni and funcﬂuna ln fhe myths, As a:

onnvenlw\oe I’or Lhe resder the | anan name of each r.hurar:ter will also be' gl

! iethe heavily
A indggk nf g Mx logy (1964) for the dlu‘.u un of the ehuacberf
fnund in the Greek myths

i Hnmllmn‘n _mgx_y(mz) ard Rose's;




heaven Bnd e‘an.h and wlelder of

Zeus lJuE‘Ler). He was the rule

; the awful l'.hunderbolt. Hh pc\wPr was grester h\an that of all the other

dﬁuniues Logebher The Gnszkn saw. him as a rman' of gteat\stature who,

nevermeless, cuuld be decewed Dl' whu could fall in love. His bird was/ the. *
¢ s, i

ma oak

eagls and his t.re

ug_g_(_m she was ‘bot)y Zeus's® wlfg and suh!r sha was the

pruhacmr o marriage: snd mn%,rlea wpmzm ‘She was seen, hnwever, as-Usually

me ;ealnus Mfe engagsd in panlahmg me many wnmen Zeus fell In love with.
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of feuilized 1fe; of handictafts and -agriculture. She gracually became the

:mbud.lmem.lﬂmdmn nuwn,lndpm-ny. I-hrmlgwnlhe?nrﬂmmln -

Ammt}éouvatrumﬂ-wlmmmt-

" Apollo. He was the son of Zeus and Leto. He was a beautiful figure,
the master”of music, srchery, and hesling. He was dlso the God of Light and
'rn.u!. Delphi, considered to be the center ‘of the world, was home to his
famoys-oracle. Thie laurel was his tree; while his sacred creatures included the

v Artemls (gmg She was Amlln's twin sister. an was the Gaddan
of. wua Thlngl and was often shown’ to be flerce and revengsfuL ﬂ& cyprén

and -.\I wild thlngl, but upecmly the deer. 5 e
n :

} \
M_w Smwnlwunﬂluhlacoddeunfuvalm
Mnh-ldkomvunnngfmmthefmo’th-u Thamynlehhe:

w Htwnt!’nmnoflﬂl!lnd.vdn_ He was *
" graceful and swift. mm-fuzmwmmwi}gmmmmw
hlsmlg!cwmdnvn!L mmmimﬂwmumh\gdmgﬂw

vmm\umudm-dum

L ___Mm- mmnnpmww.rwmofwmm He

,wunotweuIlladbym-crmendphyed-vuyMnnrmluMmymuloqy
Thevulh.nwncrmmuhhhird " . B

H_ewm!_[y_um He wn Lha God 01 Flre, .emlumu sald w he

wnonnulMmqmmmmnlﬂmhﬂ.wnwmnﬂm Amang d

l'hl perfectly beautiful lmmnrhls, he -looa was ugly. He was lame as well; ths
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mﬂtdhﬂm&twnmhnmbyzu He was responsible for making the

mgmwmmmm
Eros (Cupld). He Wes the God of Love and was responsibe for giving

good gifts to men. mmnﬂmwnbum%nmhuh
often blind.

g , ' £ { —. %
Hebe. She was'the Goddess of Youth and the daughter of Zeus and

Hera. Shq sometimes appeared as cupbearer to the gods and was the wife of -

Hercules.

Inis. She was the Goddéss of the Ralnbow and messenger of the gods.

ﬁg_c;_m. They were the dmighters of Zels and Eurynome. There
< were mree. Aghlc (Splu\dor), Ewhmtyu (Mirth), and Thalla (Good l:mr).

1

The Muses. mymn.mmmofuummm

(Memory). Cupwu_;!tmmofﬂm,ur-\uc'-m‘my,.wd

tragedy, Thalla of comedy, Terpsochore of the dance, Calliope of epic poetry,

S Erato of love-poetry, Polyhymnia of songs of the gods, and Euterpe of lyric
[ .

B

M A Titan whownLordafmnvuqeein.ngrqtrlve:
ey )

M‘.!- He was cllled me ol mn or ma Sea. His wll’e was Dﬂl‘ll! a
dlughter of Dmmu. Thuy h-d fifty lovely dluahhﬂ the Nopldl, nymphl of
sthe sea, one of whlchwnThdul uu mother, ot Achilies. " /

.-
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Trlh: He was the uumpsm of the sea nn? the son of Poseidon.

The Nalads. They were water nymphs.. They dwelt In brooks, springs

and fountains.

* The Characters of the Underworld

Charon; He was the aged boatman who ferried the souls of the dead
across to the gates of Hades<He ferried across only those upon whose lips the

_passage money was.placed when they died, and who were dly buried.

Cerberus. This was the three-headed, dragon-tailed dog who stood
on:quard at the gates of Hades. It permitted all souls to enter but noné to

_.return.

., The Erlnyes (Puries). ‘These were sometimes said. to live in the

et e they i Idoers:. They were also_seeri In some myths
: b

as following men on earth to punish:them. \\< .

. Thariatos (Death): He also lived In the underworld, aﬁ?ﬁrm‘; '
the Bodies of the dead were sentenced either to everlasting torment or to the
Elymn Flald-, the plnce of blessedness. :

Hmm (Sleep). He was the brother of Thanatos lnd lived in Hades
with him. Howsver, it was common to see the drum- he created nscuwl from

‘thie underworld to man,” we

. ‘The Cherdcters of énm T B e R

M She was m- Guddea of the Corn, and the xhner of
Zets. She was also the mother of P?upnom, the wife of Hades.
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- Dlonysus (Bscohug). He was the son of Zeus and Semels, and God of |

the Vine. He was one of the must lmpm'mnl. guds of the emh. since each city”

b atars bull. o horoue L u s

Pan. Hermes" son was a noisy, merry, god who wu Ppart ammnl. ‘He <

was the god of shepherds and a wnnde'rful musician. He constantly played»’

melodies  upon hh plpsa of reed to atunct the nymphs, but he was always

rejected because o' his ugllness.

Centaus. These were half-man and half-hors creatures, Forthe

most part. rhey were -savage creatures. Huwever. Chiron ‘was known fur his

gnndness and his wisdom.

The Fates. .There wsra thrae Fates: Clotho. the Splnner whu spins *
" -the thiead of llfa, Lachs:ls, the Dlsposer of Lots who aislgned each man his’
. -destiny; and Atropos'. whose mind could not be changed and wm cit the. thresd

Y ue-m - ; :
" The above mentioned charictars were the' most lmporbhnt and'the

most commonly kmwn. There' were, - however. many other gnds, nymphs, ‘and

mmsurs, as well aa heroas to be found in.the Greek.myths. A search by Isaac

(1972) rsvealad that me number of characters in Greek mythology came to

frors En 925\(&11 7)

haracgglstlcs of Greek Myths ',

. Despite ‘:ne fact that different writers may:have added or deleted
sections of thé.myths, the Gresk myths fiave afew similar characterlstics that
__.Tun through all of men?d.'f}'vena chunclerli!\c: help demonstrate that the myths

" weie polytheistlc;. explained sclentific facts In fanciful ways; had chardcters

who  weres_ superhumian In abillty; .were full ‘of *magic : wéhders; had




gods who disguised themselves when mesting mortals. -

The Greek myths were polml&lc?mnl is.to say, th:re were many
mmnrmmmmmmma&um-mm The gods
mmtmmawm felt courage and defied danger as did those in the Norse
myths, ‘but were immortal and invincible. - The Greek gods and goddesses just
lived on Mount Olympus directing the lives of hu‘mnmnrhcynw fit. Thag'odl
}:f the Norse my!m on the other MM llva; only to die’in some glorlﬂad battle
that emld be cllnlﬂad as heroic death. - In ms Greek myths, Zeus controlled
the heavens and the - Bﬁrth, whllu Poseidon mlﬂlgad the .oceans. Athena
represented wlndom and Ammlu, mudas\:y. Harn guulded murrl& Aphrodite,

love. The' gods,, -lrhnugh immortal, were glven human attributes. Zeus,. for.

example, fell in love many times. Hera, his wl’a. was jealous. Al:huﬂa sought

revenge on Arachne for.her boasting. . <5

Another characteristic of the "‘Greek myﬂ'l wu that, by fnnc\ful.

means, they explained sclentific facts.” Winds, bolsterous students of Aeolus,
were under" his control but sométimes broke loose. The rainbow was a trail of

mm,mwnnmnmxu_mfmr_mmnm._

Earthquakes resulted from Poseldon's shaking, and thunderstotms from Zeus's

rage. The myths were, in-this sense, personifications of nature. THe sun was _

representzd by Apollo, the moon by ‘Artemis, the rainbow by Iris, snd the
hnh;l!it by D!lmatar. Many of our trees and flowers have derived thelr origins
mmmmlmmmmalmmkpltywm These
myths shnw us exactly whl: the anclen! thouml. of nature and how -:red they
considered lt. M be: D-pnm, In her égcape ‘from, Apolls

laurel tree, whlle Narcluus, lookdng at. himsslfin the w flnv‘ier.
1 : One of the molt wornlmmt chnnctarllucl of the Greek myths is that

ey have who possess super abllitles. Most of the
goﬁ for axnm:ln, are forever ywthful, phy-lully beautiful,’ -nd axtrsmely

| ,. 8




_'myths, creating magical worlds In which tfié reader could become an enthused

o2
intelligent. The heroes found in the myths always—face terrible odds, but
nmm:unenpuhumm utmyevarmullywh. wmhetmecomld:rs'
Ddynaumdhisman'hhlmdﬂmlnddelungﬂnsddnx,umunumd
Iusmofstmqthlndaleonng Anla&,lclmtlndlmly’ﬂ’.y wrestler, it is

'ﬂmhtmmmmtmmm

The Greek myths also nhoumhd in magic wmdam Au-, the Titan,
was turned into stone. T?nlkm-!ﬂn‘ovmbybﬂnlloﬂ llstwlfemrnedlnw ﬂ
peq:lle to replnee ugmned ln the ﬂmd Thﬂ, pitcher of wine belonging to

Baucis arid Philemon, the eouﬂrvmu took In che gods and treated lhem well,
continued to refill in a miraculous way. Narcissus beclma a ﬂuwur, and Daphne

mrnad lnw a laurel tree. Circe !ramformud men lnLn the animals r_hey must’
-resombled. Thess types of mmfnrm-unm were common in each of the Greek '

oiuerver Good deeds were réwarded,and vil deeds punished. Eventually, even

.hbemunftmmymmelnlpedlnmeuuﬂabylvnlctyufmnglnnl

wonders. Perseus, fwenmvle,u-edar:lmetfmm the"god, Hades, to make
himself Invislble, and flying sandals from
wufm\mmmhmeufmemmwmmmn
enticing to ‘read. - Right from.the beginnlg, for example;” in-the story of
Herculss, the reader Is placed in a world in’which anything is possible and
anything'is likely to happen. Hercules, when only two déys old, strangled two
deadly snakes that. had crawled Into the nursegy. Throughout his life, magic was
used either to help nr\hl‘nar him. Hhrf uses her magle, blood from the Medusa,

£ help lead to his death, Othet influences of the Wns canbe

seen in ;nyml of the flying horse, Ps"g‘mul, uﬂ& the deadly-stare of the Gorgon, '

mmamlﬂ.rm'rhis

-
In the mym, godqlwelredln 1dlsgulu when they met with
mEvmmghmmo}mamwhmMmﬂmmdbﬁ

uve Mumu. ¥
£
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domfmt_)‘ﬂrmmemmnlolymmeyoﬂeﬂvwmdmewth{nha
»muggwlgnmr?mkmmwwun Zeus and Hermes

 changed themselves Into. ordinary travellérs when they Jisited Baucls and’

Philemon, Zeus became a cloud when he wooed lo. Athena disguised herself as

an ‘old" woman * when “she warned Afachve of “het’ bosstfilness. - Apteodits .
. transformed herself into a huntress whén she roamed the hills with Adonis.

& " Common Plots and Settings .

The Greek myths are readily I.I\daﬂ!lndﬂblu‘ to the modern reader
partially becaise of the few plots m,’immp that run throughout them. Five

" of /the most. comimon plots include narratives of creation; transformation of ..

% love, loss, and K'BVB’.IQBI friendship and conflict; quest; and dlnapélnl.mnt and N

.success. The three basic settings for these varlous plots are either the heavenly
* ‘world above the clouds of Olympus, the underworld, or the earth, whether it g
. .was paradisal and unspolled or ravaged by greed, prige, andwar.

Creation s : *
Tl!urdmyﬂp.ﬂﬁaﬂmyﬁs.sﬂgﬂmmmtﬂcmu;\: &

The Gresks, however, show a gradual movement. from chaos to order, from
mf;mmfmmlhmmmuwmmﬂmm %
mﬁmnim-mmwu;mmthmw
hostile to humanity toward circumstances which reflect Greek ideals: order,

beauty, intelligence, and the relgn of hv’: “The brital overthrow. of. Cronus by k

. .Zeus, and p’;é:b-hllmm'anb of a hluﬂ_W of gods in'man's vlmlgg sau>khe e
‘am"w for many of the Greek myths, -~ & a

RS

imypes s Jond sl
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Transformation of Love, Loss and Revenge

g ;= |
The themes of love, loss and revenge are common in some of the i

e beLMLli::/w;n/G)aek myths. The many loves of Zeus and the ingenious methods ‘ !
y ) i |
deviskd-t6Get. the woman he_wants, while staying out of his wife's sight; form I

o ;

the basis for some of the earlier myths. The punishment. of the women by Hera,

[} Zeus's wlfe, also lllumatas that many of the myths with this plot, as well ag ¥
the othen, have a moral dlmanuon‘ The love of Apollo for. Daphne, Cupld for
Psyche, and Ceyx for Alcyone are some of the most widely known. Loss and
“ revenge often gave the Greeks saméthing to worry about because the treatment
of $he gods was dramatic, decisive, and immediate. Arachne was changed into
_ a splder - she-bodstéd that her weavigg was better than Athena's. King
Mldas, for’ his rashness. and greed, was given the gnlden touch. He realized
,almost. ton lar.e his grave mistake. 2 oF

Frleﬂdﬂ_\‘g and Conflict . )

Frinnmlp and conflict aré themes nul. dlfﬁcult to find in'the Greek

# myths.. These t.hemes, huwevet, sre oﬂm mup: along with many utha's nf

) wonder, Intrigue, and canfrontation.. Baucis and Philemon, who gave what little

they had to poor-travellers, the gods in disguise, were rewarde(hy the gods A S h
while the\r neighbours were forced to mffer drowning. The frlmdshlp shown by

- the fisherman and his wife mward Perseus Is a major theme in one,of the best R

told hero myths. The conflict 1n Ule imyths ll probably best illustrated in the

battle bel.ween Hureules and Han, as Hemnles :pends ‘most, of his. life

mnfmﬂng ‘obstacles which-Hera has put In his. path. Thu plou deallng wlth

frlendsmp and conflict are what. give the myths thlr rmmm adventures. Dna ! -
thinks of Jason's expedition for ﬂ‘e Golden Fleaee, and Theseus' battle with the

Minotaur, * : o By o




”

The myths of quest are among the most superb and illuminating.fo
modern readers. Mﬁyau&ympemmyufmmnhuqﬂmﬂm:,

-k

but they tell us what the Greeks thought of their heroes and the heroic figure.

The physical prowess, mental slertness, and courage of these herces were

“admired|by -all_ the ancients. Boys reared them, and the

mymmmmm«ngmmmmm-mm The quest myths

| wmuyhnlnmmgrm the Argoriautic Expedition - the search for the

j couen Fleece bf Jason and 55 of his companions; the Calydonian Boar Hunt

‘ lnvnlvlng Naluger s lu.einm. to kill the fuoclou: boar sent by Artemis to M

waste the countryside; the ten-year Trojan w-r, with such outstanding heroes
as Agambn;_m. Achilles, Ajax, Hector and Priant. o7 D

! . The mythic hero h'bevt; Hlustrated In the quest myth. No matter

which hero,one chooses,\whether Oedipus, Theseus, Pargu:-, or Hercules, uu

hero's story, according to Lord Raglan (1956), will {¢ into a rather ‘specific,

' pattern. The pattern usually ruis as follows: the hero's mother Is of royal

blood and his fatheF s of hidh social status. Bam.pnenumremeﬂmtm :

Mcmmmmmmnmmmmcmmummmm

bememoflgod. Anwhnmzwlymulemumm,uumu "

urﬂ_edn\nymrumdhy‘fmtzm We usually know very little of his
d\lk‘t‘nod but. on reaching manhood, he returns home. After a victory of some
Kind, he often masries the princess and becomes king. For a time.he reigns
uneventfully, but later he Imu favour’ with the gcdl or people and is. driven
from the city, after which na mnh a mysterlous du\!h Hl- body is seldom
Burled, but he often has an assumed burlal place (P, 179). g

2 Oedipus, for'example, 1s the son of- Jocasta, a princess, nd King

' m,bomam-umw::aunm Hanmmmmemmneumwxmmr

,h‘[dnm.'eemlng\ylnmmluofnmmm unmnﬂutnklnhh-m.m




. he is carried away and'réared by the Kig of Corinth. -We knnw nothlng of his -
chitdhood, but on reaching - manhuod, he returns to. Thetss after kllHng s
father’ and answer!ng the quesmnn of ‘the Sphlnx. He then marries'his mother
nd becomes, king. Hp n fans.for yeats ‘but later when he discovers his st -
deed: he'leave; the dIy agaln.. He mets with. a mysteriois deam near
Athsns. Even r.huugh the place of hns butial is unnermln. Lhere are many

assumed plgces of his actual burial site.

B

" Disappointment and Success

As have already. been alluded tos thames “of dlsapgmnzment and -
. sumes per;oﬂh::lly are; the' focus' of many ‘of the Grssk mytha Greek; who
lovsd and feared the gods, sur:h as Hen:ules and Perseus, were often treated to

many ‘successes ln theh- llfetlmes. Harcules was glven the strength to perlorm ;

X Lwelve mlnaculnuu Lasks, glvmg us ‘one of {ife most adventurgus: Greek myths.

" - Perseus wag s given help w

- the gnddess Hera wanted bol ules-and Perseus to suffer for reasons whlch

unfmuyfulness and baeause she amld not. punl§1 Zsus, he was detzrmmed tokill
Hefcules. -Perseus was also the son nf’ Zeux wna vlsﬂ;sd Danae in the’ shower of ;
, -gold. - Hsra, in her jealousy, wn dekermmed to mal&e Perseus' life as d:fﬂculb R

possible. “All those who angered the gods sither by, ,t;::stfulngu‘
nmdemnluon were also punishéd.. An the:. mythn uY Phsemon and Nlube, the ;

shnes-,

punlnhment wau daath
o
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the ‘develo of his mbrals titudes"as his cultire and partly

because of his vivid nmaglnauon and sense of ‘wonder of his world. These myths

»hava ofnan been explalned in many ways depending on ‘the. dln:lpllne explmning "

°: them. They Yiie been ‘treated as corrupt forms

namre, asa stagﬂrLcultural develupment asa scu:la] and Dracﬁcal phenomemn,

as literature, and u/a parlaf language.
'y

oy Tha Ereak! were:ahead of other. peoples in me creahun of their mybhs.

in the - sense -that the gﬂdl were created with'a human furm and- had humun

< ‘attributes. They' created ‘a- total ‘world fm thelr hurnan like god! Mount

Dlympus became thelr city as Athens was Lhe ctty of the Athemam. Throughoit -

‘the ‘myths, the civilized culture, and hlgh ideals of the Grascs ‘are demnnsu-ated

" through the - use-of a wide selectmn af charsctsr types. The.many. majestic, :

\:haracl.en in the .}eek myths range from the most. powarful, the Ulymplnns, m
the" lessar ones-on earth and'in the underwnr(d. .Ths:e gods, goddeses, monsters,
and hernes becume s0 lmpntt.ant to the Greeks that they evenmally became a
parkof the Gresk rellglon. Even though the reuun died, the benuty. wlsdom,
‘and truth wne faund In the sr.ones hedve kept them alive B

Many af the Greek myﬂu have been changed by wrlLers in different
v clty state in. Greece at, dlfferent L\mes. -Nonetheless, a few cnmmm

chnacteruhcs can, st_lll be seen lr( all” of I.hern. Ths Greek myths are

pulytheisuc, personlfy nature, explain’ facts ln fanclful ways, sbnund in magic, !

and have .gods who disgulle thsmnalvas when Lhéy.meet mortals. Any of thesé
chnacterlsucs may. be seen. relauvely claarly as the Greek m?thn also have few
~. plots -and seu.lr\gs. Aliof the stories, havlng uulr setting either on Mount
OIympus, on the eAth, m' in Lhe undarwnrld !rE narratives of maucm'

tra.nsformaunn wof. lave, luss, .or revenge; ndshlp and c\riﬁ’ﬂlnt' quast' and-

# dlsabpulnunantandsuccem S A R

mory, as allegof(es of .

<




L ‘Inunducﬁon

ln U\e de\?élnpmenl of a unlf, in Greek Mythulugy fﬂr the junior hlqh

,gtade:, lt ls lmpurtant far the dellgner to consider the nawre of the ltudant for,

< whum the umt,.h lntenged anﬂ the place uf fnyth. i m the ;tlﬁ,an\.’a readmg thlh. .

Consequently, _this ch tna lncludel a hrlef exsmlnatlun af the lntellectual

develupmsnt of Lhe)mmg adulesoent and How his ' soclal and Physlcal qrowth are

* aspects of developmient.

the dev_elogmentsl process.

by ‘his | A’ Research of What studénts at th:

junior high‘level like to read and why thej want to read i

also dlscugsed.

O A

I Deve

of the Voun’q Adol
s

m\rl.lcular reading_ m:tzrial, it is nsceuary \u Lnke a lonk at r.he develophvg

adolescenL Th7 voung g is ectud sucnally- and

physichlly. An {mlescenm readmg chnices are arfecm by each iof these . -

Many schotagg have had | much to.say abbut the study nf the developlnq ’
adnresnsnt. but none Has been more prumlnenl than F'Iagat s through hl:
xhudlss that Educabors realiza lhat peuple generally psss Lh\‘ough varlous stage§ %
Df de‘valapmant befnre bhey ‘reach adulthood. Even H\Dugh I.hE raLe uf
_development may vary, d:pendlng on such factors as lnl,elllgence, envlrunment
lnd sex, all people can be evsﬂbually classified as being at a partlculsr,:?.sga o

‘For * the ‘purpose of this study, ﬂga‘ ,wthnr is




O 3 o ty s .
concerred  with the, young ‘adolescent, ages 12/to 15, who has reached what
i Plaget. (1958) called, "the formal operations stage” (p 202).

Enchyearnmdangrwul:h wtnlmmna'gmrnrmal

A S _wmmwnmmmmmmmmﬂ

LR dmmmmmmdmw\vemhpnﬂemsmlm

fdi-mgg fo sLage that random.

bynnu-derpd, 2 .ppmmr.o'

behaviour begins to-be replaced

A 4

pereeptlm nf ages -nd ur;n Duﬂng rma ﬂn-l .ug.. uf dsvelopmlnb. Lhe
- muunuhub-mmlmme H\lnl{ﬂglndmh‘uclmewlzsm
WE 'mvmlmmmmmumofnnvamnfmmty Amangwphgat
: '.'(l!m).hymwmthmwbmmwunpmmrm

mmmbhn!nmnummmummmmwmmmmwm

n‘r'u-mwmpomuxpm). wlthw:mwnbﬂlty.treym _'

lﬁlmthmﬂmhmhﬂumhmfmhmm
3 wwbsu@r-blamgrwuurmpnhgsfwngdammafmmoftm

Greek myths. .
s S Piaget (19“) belleved that "young -duleseanh also begen o se the
! nuummxps bar.wm the past, present, and future (p 342). As this ability
ansient ones. With

3 . develqps, ‘the student. mdc to cumlder present solutions

ths new:anuu-sa thinking ablllty. smlméntx' interest in réa\rﬁng broadens to

l}n:lm?j with a wide nnga of. ideas "and meanings. ‘At this um‘a in their
: d ) i .

e ready to look for characters whom they. can use ‘ap

3 mespubla role models. *Reading thie myths may:provide Insights int the young '
¥ .‘.dnlmeu\t’lown problems, . and offer clues tnhowb'atlnn_lvg!hsni. In their |

phmmlandmh!blhanwim hheywmywngu Formnltely.ltlsntum i

pmbbem Up to this pnmt X




it general sdhsme of Lh gs.

. # L
everydly lives, many adoleseenu lack people’ lhey admke enough to want t5 '
identify with. and use as a pattern, fm- thelr own development. Myths providé
heroes, kind péople, ¢ generous:pegple, and shy pecple, any of whom could serve as
* a model td the young adglescent. v - .

. .The sbllity to see the ralaumsmp bstwuan the past, present, and

future also leudl to an interest in how man, animals and plants fit into the

Myths can provide the opportunlty for the young

: adulescant to vxew hnw bfier people in other lands at a different time saw the

relationships between man, animals and planu. The nature myths, explaining the A
beéginning of things, such as the first frog, or the seasons and the influsnce of
huiman-like' gods: on the happenings of gncient Greece, could setve to make;the

 of the i ' of t.ha within nature, and o

what hnppens a8 2 resuilt of ot aring about nature and the natural processes:
=+ 2 dodification of personal moral cnnupu Is closely rel:ted to this age*
‘”aups new _sense ‘of social mLeraenon. This interaction” has been well
d onstrated by ‘the " rise, of* action gruups, vahucul groups, and youth

mnvemenu. Adolescenu' ldsas about. rlghl: and wrong begin to emerge. Their

previous eqocentricity glves way to & sense of droup solidarity. Pilgrim (1968) . ,7
i suggested that solidarity is not. only pramunced in the groups the young

adﬂl:scents belong ‘to but slso in their chmce of reading matarlal with such

common elgments as action, luipanse. and my:ury (. 39) The young

'udn ean want ln kru:w l‘hemnelves and where they belong. To see thelr own

lives clunly, adalescanu naad to look Into contrasting experiences of bthers. As

Plsgst( 8) pointed out, *ithe _' individual who begins to consider
v
hlmualf as the equal of adults and toJudge Lham with complete recipmcity..."

+ The mnrked ehlnges-‘ln phyllcal Bppearnnce in adolescenu §re

accompnnlad hy marked changee in umutlw\al reactions. Crow (1955) ccml:andad

S o
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that adolescénts have the need for ing and completeness (p. 97).
Fears and superstitions often évelqi in

growing adolescent. giving rise to

their.need for "answers®. -Schmidt (1973) ed the ash
ability to focus on problems, outside themselves, as well as to accept the

unknown, the and the m ®. 50, The Schmidt

contended, therefal, seek ‘stimulation and qestery of their environment. A’
logical conclusion Bv"llt reading materials and questions should provide enough
. i : !

dfficulfy tolead to somé siccess after some thought. g

According to Pilgrim (1968), 3% adslescents grow older and become
more concerned with their own eme‘rglng image, inclination tnward hero worship
‘betomes mpurtant(p: 87). The hero is likely.to be someone older who appears
to embody all’ the attributes adolescents admire and would like to take to
themselves... The young -adolescents want to kiow what Is *right® in soclety, as

.well as to discover common elements of humn experience such as love, hate,
Justice, and a sense of fair play that their heroes exhibit. Again, the many
heroes in mythology illustrate the ideal qualities of a person. Despite the fact

that many of their llmfv-ntu inflienced by" extemal ‘forces (the gods), the
mmmlmmmnmmuummem:mmmm

today. Thus scents can with the hero they meet In
N -

. the myths. - ¥ . &

N Ammunﬁa{rsm.mtzmxm. They need to feel a
sense of personal achievement. They need to give and r‘lealv_a‘ love. When these
nesds ars rot adequitely met. by other means, myths offer_adolescents the
opporﬁunity to find models upon which they can base their own standards for
mesting thelr riecds. T myths stidents find” the 1im\ﬁum- of thelr lives
oxtandad “In exciting wnyl. l:onquut Impossible uivmt.ura. and ulu(lnd: of
‘excitement are open to tmm Usually ‘so much that happens in their uverydly
lives, happens seemingly without purpose or pattern. In mytHs, however, the
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"design® of & ife, as In the case of the mythic hero, and.the logic of character

development, lend zest to the experience of students and hel; them shape their
own design and meaning for u:oelr lives. Trge acquisition of formal thinking at
this lla‘ge glve: the -adolescent the opportunity to read the myths and accept
them as literature that contalns fictional characters who were ;ru:e thought ta
be real, but still have the qualities that are so vital to their existence in their
own surroundings. .

One of the chief problamt the young adolescent has to contend with,
as has alréady been referred to, is an ldentity crisis. *To help understand this
idea, Erlkson (1968) stressed the coneept of “rale". Hu:spuka ¥ e sBataaait
as. trylng cmt one role aftzr annk.her, mmeumas dLrect.ly by acting out the
behnvlnur, and sometimes v'n:'arl sly through fantasy. ‘A few of thgme roles are
 as follows: : . | |

1. deliberately trylng to? Gte  cartain Kind of impresilon of reputation;

2. developing hero worship for prominent figures in sports, politics, or
entertainment, carefully studying them and trying to imitste them;

3. seeking opportunitles to have contact with unfamiliar philosophies, racial or
ethnic groups, or otherwlse exploring the possibilities Involved in cultural
groups or life styles differant from their own;

4. fantasizing themselves having qualities or playing roles which ars grossly
unrealistic (. 520).

Each of th
adolescent has someont to use as a model who Is from a different time and plade’

" in a situation th!f: is off listic. Thls is:all a part of mnklng the transition

ich lhere Is relatively little knowledge Df or
If- , and related trnlu

from childish: egocentrisms, I
concern for the percep of. ol.herl. to
: S e

n of the Idenuly crisis,

which come with successful
At thB’-'Ol‘mil epenuunl !“96, the, young adolescent begins to gl'!&

les can be alded through the reading of myths, as the

and understand metaphor and llmllz. To understand these eunl:eoh, the :young .

person must grasp that one’and the same pmposlt.lnn or statement un have
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dlfferentmelnlngé To understand the proverb "a rolling stone gathers no moss”,
for instance, the young adolescent must grasp the fact that the sentence can be
 interpreted »; fnultiple ways. - Likewise, with this understanding, the young
person can’ better u many of the and

N R N T

" meanings of the myths. The Trojan War, for‘example, relates to history and |
| fact. The cause, however, may be fantasy, while the stories of individual
\ -+ characters fmay be symbolic.
Adolescents at this age have a need for change. They suffer from the

i

\pr'usuu of routlnes, - adult coercidns, and tensions, and the necessity of
fﬂﬂ'"l'"\o"'! to a code of manners and morals whose reasonableness they do not }‘
Upderstand. Myth, In this sense, not only affords fun, pleasure, and resplte, but ]

_ aids them In the adolescent,quest “to know". They question and reason as did the
ancient’ Greeks, so reading the myths may make them better able to cope with
their own questlons and resolutions. A3 they respond well to opportities for
Creative expression, writing, dramatizing, and painting, while studying the
myths, they begin to explore and develop new-interests.

E o 1. Reading Habits of the Youna Adolescent ;
. = - .
. * During the past forty years, there have been an abundance of studies -
dane on students" interests in reading at various grade levels. It is usually agreed 3
that readers become nonreaders by the time they reach the-unlor high school ;
grades. . Swenson and Mauck (1949), for example, found that students in"grade Z
seven read less extensively than students in'the lower gndm. (p. 145). Hmm H
" (19691 also suggested that. students, who have reached the stage of Indeperident -,

‘reading, ages nine to eleysn. lmw_l decline In thelr fondness for .readlng (p.6).

This decline, she sald, s partlally because educators fall to supply readers of this

- “age with a sufficlent. quantity of good resding materlal, and partially becauss

they fall to guide the reader In book cholces: The decline WM/M
0 -
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for reading :lto cnlnclden with th: Irt&raaslrv-; lead of dlfﬂcmuextbmkx meund
on the, wden!., Since - "ldwul reading” has hrgely Yaer Weguifed ading": an

aversion Is often’ msted which kills. Interest ; in recteitional mdlng. The

greulelt poulnle Cause-1 for the decl\ne in the amount of reading done, hnwevr_r,

is pmbahly the -tmmph:re created by nd\o, mvlen, ulavhlun, and now

nndvavald dolng mlngx we do pourly. The poor readers reau little and gat lexs

uuwacum frorn What. they ‘read, as they are often unable'to comprehend the .,

mnnlng of the mn.erlal “read. * shnlyar (1967) found that the effacl of interest -

el

\¢

on’compeiension Was significantly-greater for the Jowe ahmty aroup than the -

-
higher' ability group, yet toth-grows responded mmfavuunhly to msmnmea:/,

storles. than to low Interast stories (p m. Tiisg finding. helps. :ubmntrm the -
later ﬂndlngl of Estes nnMugmn (1973) {'hey “elairmed that, ““The effect of
xmennt on reading Is obylous to anyéne. who has v.e_«ted or taught reading
cnmprahenllnﬂ" (p 149). They foun Qhat wben students’ lead storles they were

Interested In, the cumpmhenulnn level went up in eve.ry Instance. Hyrel and.:
wmﬂeld (1978) also ﬂmwed um both boys' and ghl- comprehension scores were

significantly highér for hlgh Inhum.» materlal (p. 45). It Is clear that students
not. nnly give a better response to stm‘les they are interested in but/if = *
2 comprehemlnn scares are golng to rise, more lnLerasLlng material will have to be

supplled.

Many of me mmxe: in reading” lnt.erem have been’ bned solely or .

partially on the lnt.allecmal nhmty o(‘ the mmenu, Rankln (1944) found that far kK . “

Janior hlgh tmdenh. Y dless of books 3l on theme or
* specfic: topics of.the bcokl, “while other factors Included the ‘need for mmn, N
4

adventure, and excltementifp. 52). Soates (1963) in a search for slements in

i AV s b o

\
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short stories which did not appeal to all students when grouped on the basis of

intellectual ability, grade. level, and sex, found that generally all groups
preferred the narrative, told by an omniscient ‘author who, in his stories, stressed
the theme l;f bravery and cowardice (p-109). Beach and Purves (1973) in their}
major review of responses to literature, reading interests, nndrlnheedwy /
literature, -suggested that &itain trends in Interest were apparent. They
mm:lwhd EhnL, "the Interests of smdents are most \:laarly nssnclnmd with the
-ty of a work rather than its form ar styles” (p. 108): -Norvell's study (1973)
/also revealed that there was a high degree of uniformity between superior,
ayverage, and weak :Ludsn!.s when asked to rate’ readlng materjal. The moit
hvnutsd bookt were- those of lﬂvunbuze, my L!ry "and humour (p 27)

@ To facilitate a cléar Idea of studgnts' reading development -and.,
Interests, it is obvious that several studies about reading Interests at various
grade levels must be examined. *Rudman (1955), in a nationwide' study of
students In rades four through elght, found that thess students chose mystery
and adventire as thelr first choices to read about (5. 503). Norvell's study (1958)
of 24,000 student's interests found that fables and fary tales'were popular in
gndu‘thmhﬂvn,whue:ﬂxu:t.rﬁyﬂ- legends and folktales were
MeKenzle (1962) found that students In grade six chose
adventure and mystery 62.5% of the time as stories to read (p. 35). Gillespie
(1975) tnund that bcyu and girls in the middle school years read fagt-moying
adventure; folk iterature, historica
As 1§ already evident,

favoured (p: 104). -

fietion; and mystery (p. 59). - .
efp-is-much overlap of Interests across the
grades. The same l-‘lppmnt when one ravfwn the, studies ;t the junior high
school lnval. Shores (1952) studied the reading and lafararma lnmulh of junlor - /
hlgh nmﬂenh. He found that 50% of the students wanted to rald ﬂcﬂu\.‘ The

,lreu Inclided mystery, stories about “young people, ndvantme, and romance




(p.375). Soares (1963) found that for the junior high student, the most
Interesting story was Zréh ony physical action and Contalned one main
chardcter--a very attrdctive male tesnager of unknown status.. Soares' study
also .Indicated that. st.udents at this age do not want to read marm that have
students as maln characters (5. 110), McKay (\;_m teported that students In

grade seven were in books in the ies of

mystery dnd
sports: (p. 12): Ashley's (1972) study broke down the areas of seading ore
speclflcally than did most of the other studies examined. Ashley. found Lhal
g\‘ade seven students’ ranked mystery !f.ﬂlle ln the -top six of the forty llstﬁd
, They chose myth and legend as' thelr first choice 6.8% of the time, while 3 s\x

N chose it Bl their sacond choice, and 11.9% chose' it au their third ehﬂlne (p- 29) N

Bleakley (1977) also. found that ér.udenn in the ‘Junior high grades prermag
mystery, sdvenmre, and  humourous sumes. Bleakley alw,mgeq that boys
preferred mle .maln charactefs and.that this preference was mor Intense trian
the girls". preference for female characters (. 21). § <
Teachers and_curriculum makers allke are aware t.hat'the graded

\ school tries-ta provide homogeneous groups. However, even In such gmups, there”

"'may.be a two- or thmq-ynar year chrnnaluglgal age range, and students at the
same .age may reflect varied levels of development. Despite this, Groft (1967),
In his study, found that of the forty kinds-of reading listed, the ‘basal readet
placed- In"the fortieth position when students were asked to ‘arrange reading
miaterial according to prel’:renc: (b 12). The previous study, along with the
findings of Havllcek (1977), m-t bays and airls feel that 'reading is something |
"can do without!, ‘reading is dul', and "bopks should not be read except for class

assignments' may mean that more mlavant, and books,

not "school’books*, should be put in the hands of the students at this age level.

|
i
1
b
i
!




V. Summiary * ]

. * - '

There are many factars to be considered before a curricu m/deugner
can develop'a unit in Greek myshology for the junior high grades. One of the
is the students™ level *

most i factors to be
when they reach the junior high grades. From the evidence given by Plaget,
Pilgrim, and others in this chapher. it Is cleaf that the young adolescents pass-
through a series of stages, at some time or other, and almost nam:h fhaturity
dur)ng their years in lhe junior high grades. As they get older, lhey are glvsn
less help to cope with problems they encounter, as teachers and pstanh allks .
feel that-with their expandmg lnhellectual abﬂltlel they can "grow-up" on thelr
own. The ‘young adolescents unuh’e lhe ability to analyza and syuematlcally ’
order évents to show ralaunmmps betwean the:past, present, and fumre. They
uuda moral concepts, search for security, and change roles often as :hey look for
some acceptable prototype to facilitate thelr own -emerging image. They &re.
better abla‘ to understand metaphor and simile at this stage, and bécause of the
sufferings of routine, coerélons, and tensions, thely search for chnnge.

Another very important factor to be considered before any curnculum

T da:igneﬂ is the reading habits and interest.of the students for whnm the unit is”

h be developed. SBVBral Df the studie: of the readlng mteres\.s uf the young
adolescent examined in t.hL!‘ chapter reveal many mmmunalmés. .that -the
-L_udenis rsa;:hlhg the junior high grades show a decline in theamount of reading
done, that.the comprehension level rises with the reading of high intei-zst siuries.
Q-Lh'nt students r\énd backs for actlon, ﬂdve:';wre, and excitement, that ShiES
Ilke to read sborles of adventire, mystery, and humnur, and students respond
more favourably to tradebooks than tal{kcuks.

The' concluslons, to bs drawn seem obvlous. Since reading decllnes at

“the junlor high grades, every ppulble avenue to restore :mdents'\lntargn in'’
¢ 5 ! s N4
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*at the junlor high level.

i ‘ . 4 1 . e
-mmﬂbawhrad. Almmnmhvmmymw
E Mmummhm-mmwyum The
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Mpwmmhmmmmmamhmm
developmént. One type of story that encompasses all of the above qualities is

themyﬂ\. nmnmmmmummmmm

raglrﬂlut of sex, reading ability, nr 1.Q., and since myth ll ﬂllad with ldvantuu
romance, nnd herces, 1t seems th-t much fore- m-r.erhl/un mymnlogy is needed




pshley.(1972).

menm

This chapter wlll be mnmmed wllh U’IO Dllﬂnlng of a wnit on

myumlngy fot the junior high™ schodl llnguuqe arts progmm. Flnt. the
of ' the library-activity h unit will be dlscul‘ed Nm(t. a

wneul summary ur Taba's (lmﬁ:unlmlum dnvalopmant model will be given.

- Following the .numrnary. a detalled step-by-: step 'nrm-ﬂm uf a unit on Greek
| mythnlogy will be discussed. The seven Itepu m be lnch.lded hr a datalled .

-

‘discussion_are: f needs, q specific selecting

mtgm.nrgmmngcum ulad.\nglnnnlngnpu'luuc. urg:nlﬂnglkmlm
weﬂuus lnduvll.ulung. B |
e 2 y .

mugmmmy-mmmm-mmofmmm

_mwmﬂ%mmmmummufumnum

mmma«ﬁd‘:mnmmmmwmn level, uumxt-uuum

7dwlnupuuwllrmundofwmad|mmnbct. Whenmmxm

Mngnfmduwd.lelnthmuhy Grn"andAmhy whlchmﬂukllbrnry

than hxtbeakl,@lt seems reasonable

books are prufmad n.udenh myet
to Include library books In ¥

an In unlt on s

1 See Chapter 3, p. 40, of\‘a.u,nmtm the findings’ of Groff (1%7).and
) h S5 3

h to mymélbgy. The development. of
beo‘aun the mythology




“ean “help.fulfill the needn nnd alpll:aunnsof the yuung adnl!sj:e it.. The npprosch .

that: seemsmiog is the library y undt.

Taba's (l962) duﬂnltlon of C unlt o “eaih ozgsnnzed segment of "2
mﬁ'mng-lmnmg man" (p. 347) will be ued ‘asithe hssls of
sdvantsges of the unit upprnm The ynit developed in

4 disussion on the

ls‘ thesis Corilsts of

lnsh'ucllﬂnal Béu‘lltle! that are devsloped ntnmd flve ene)ral plots. .Fhese

Include ves  of:, creatin;  tra F love, loss; and revenge;

uxmpwmtmenes and successes; guests; msndshb and mr}LucL\ 1t is-oped uzgf'

. the systematic spproach to the sibject matter m this unitlwill b{u ore effective, ' -

Ilbrary-r:search ‘activity. unit.. As Wesley, ald Adums»udsz) suggest, since the -

‘the; teither fran depending £oo heavly on mmuuks. Theluseaf tradsbooks i o
":_qc\l;j a m}é;n ¢ only provicies practice in, resiing skl

than ur Incoherent ‘afd plm:emul sppmanh foumn the' mxthoeﬂr in.use now. “

/ The particular klrld Df umt to be developed In- this chapnzr is the

vllhrary-rasearch nr.‘tl\{lty unit. ls)miquu in that it, fm:uses thsvst_udenl: Ind his

‘needs, the nb}egt!ves of the unlt are more readily met (p 17) This r.ype nf unn-

calls fora varigty uf mmﬂau presented in dl"erent Ways| thereby dlscwraglnq

ind - in’ mdlvldualized iy

~gut It also helps st late-the hahltulunm reading. The unit .~ &

meufore moumpa the lent, thus making learning more eaningful. - Simon

(197:») fsels that stuudeits should fing It easier ta relats ib actjvities done'in this & :
type of unit ugproal:h becatrse they. are:actively. involved Ii rocsﬂ/

e et e

" The llbre.ry-re»nrch lr:l’.lvlty unit awrnnl:h not anly l?rumci.al a rm’:all ¥
-

‘of ~f¢cmnl Inrurmaunn, but it also encourages the une of. Mv@ldp ¢

coneapu and the more advanced thinking M such a8 uxuul/,ﬂd//f .

appreclative sills. - For exarmie, st.udeuh in this uhit will be.gipected 1o knaw

the ‘gods and goddasu:. ~hut"they Wil als” be" expected b understand——




s
» nf mytholngy ths cham:e to davelnp ‘that intar:st and expand hls kmwlnge nf

S

. dome nalitles, basic_elements, and s in"all the myths to be ,

" coveréd jn this unit as'the same Characters sppear over and Gver again. The
characters, therefore, become familir faces with specific Bttributes with which

N St

the students can identify. . G Y
", < 'The naturé of the ’Ilhvrsry-ren'srch-muvh.y unlt makes use of the
school llbrsrlan during: regularly schediled” pgrlnd: “This not. only cuts down q
the number- af students the tescher has to wark with; but it glves: the itudents
the opmmnny “to etk with the person who knows the mnk.erlnl available better
than anjone . else. The stuident in this trpe of.unlt. Is actively lnvnlved rather,
mnn pss:lvely nntemng to the teacher. Thé students, with the help of ma“
mpne:, will have to decide what they want fo doy based on | the miany acﬂwues 5
‘given. Grice the studedt decides which lcuvluu are tobe cnmplebed/he hes
lnrzrference fmm the rstt of . the. class, - snd can. prm:esd nt hh own- pace.-

" ‘Because the individual activities do ot haye t3 be completed 10 3y, puqnulm :

i Class peﬂnﬂ, the ltudu!l is ll.kzly to be more relsxed and to wotk as the, need

ariges. B . .
The muwaeuvny lppreanh cdn prnvlde ﬂexibmty “and

‘ease.of application’ for bath the teacher 4nd th ttudent becsis it 1s-operi for

‘changss, and allows- the student to; select. mare varied activities_ as the nead

L arises. For example, more difficult activities can be qone as group “work wxm a

direct quidingsby the teacher, or cropped:eitirely- from the list: of. research
questioris. Al students ¢an thérefors viork pmmcnvexy and successfully.. . The

many: muvme; lmluM in the unit: offer any uhudent. wxm interest’ ln |ny aspéct

¢t picticular areal s S J® l‘
. The u@u In this type of unit ipprull:h does not "teach" during avery
« cla:s parlod. He ls baulcally a resource pencn, a’guide, a dlraek.ur. lnﬁ a

ax reuuch asshunt.' As much of the. e lng takes place In the llhrsl'y. ll(.He tlmu ¢
A




&
.~ material tests ‘the' stiident’ § 'strength, at other times the vocabulary and skills
;lrendy mastefed are‘vB‘ut to use with easy materlal so that confidence, fluency in
d}acumnglthe myths, and @n enjoyment of réad\n§ the myths will be greatly
\ . G

o

incr\eined‘

, Y
.- il General D of the Curriculum D ént Model

Effective learning unifs should include an introduction to the teacher,
vperfurmancs objectives dn all cognll:lve levels, resource material, performance
activittes, and evailiative tools. £6” assess students' atgainment of preconcelved
goals. The résourceful - teacher- should then -add variols other modular
s:omponenu in accordance wlth the creative and mental needs of the studenh
Invelved. As Taba (1962) has sald:

Usually the development of the teaching-learning plans is "
left- to. classroom teachers. The curriculum guides are at
best only skeletdl dffairs, which merely describe some of
the foundation outline, the content and possibly suggest
g . types of learning activities. Yet the job of organizing the
mi®iple facets into a coherent unit, of applying the
multiple criteria to the making of even fairly minute
decisions is too complex not to deserve careful theoreﬂeal
‘cnngld:raunn (. l7a) . <, .

Qne'of the first steps in designing a new unit In any area s to select a

currlculum devzlupm;nt model which _ean be -used In'the M:'tual plmnlng and

wrlung of the unit. Since Taba's model clearly explalnu each of .the nausury
steps’ ina malghtfarwgrd wly, her model hag been chosen in the development of *
the unit on Greek mythology. . Taba's (1962) model for planning=a<unit of

_instruction has seven steps: dldgnosing needs, formulating specific objectives, . -

selecting content, organizing content, selécting learniria experiences;, organizing
. learning experiences, ahd evaluating (p. 194). - “*{3- » o

'Sr.ep one ‘consists of dlagnosing needs. The dll‘gﬁﬂ’!l fairly general

. 3 » E ; -
analysis of problems, cgqglum,, and difficulties. Its purpose Is to place a new |

Y
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*_is‘given ta whole class teaching“Instead, the teacher moves from one studeitt to

another m answer questlons and tn glve asslstance where needed. The teacher's
bam: raspunslbl\ty ls\w ensure thst students are glven ithe opportunmgs for

independent woxk. group work, and dlscuuluns. .
‘Even though' the learnmg t.hat takes, place’ in rhe regeareh activities

requires evaluxuon, "the methods of evaluating used can be as varied as- the

activities or the students. The' parti unit oped here has an

scheme based on each research acnvlty. Evalyation wxll ‘be-done by the m;cher
and the librarian. Students will be Evaluated on Lhe baxls of the researl:h done on
activities chosen, the actual writing activities’ lnvnlvad, and the presentation of

materidl, Pait,of the evaluative process wm alon include peer’ svallsition. ‘The

,lmpurhnt fact to remember Is that- ln such an Il:ﬂvlty oriented unit the

evaluation is an ongoing process. \ :

This type of unit may foster a lové of reading and ensure achievement.

’hecause it DrDVlst for involvement by the student. 'lhls approach, wm-

meanlngful problem-solving aﬂlviugs, alaa provides purposes for rssd‘mg and a

chanics to. npnly reading skills in many vaned situations. As the student will Kave

" to read‘a vane!y of myths to be able to qomplate each activity, his reading

ability is being and, more i

<

acr_lvmes of most interest, he is hkely I:Q devalup a greaLer interest in myrhs

;a5 he works through

rhnt will be better underswud and remembered longer
Students'in the library-research-activity unit are also provided with a

flexible unit thgt they may modify. A variation of the actlvities Is accepfable as

4 students are given the oppormmty to puese thieir dlfferunt inbemts There are

mmy prnvininns fer vny\ng thz Ppace uf the unlti at tlme.! the challenge of

2 Sea Chapl.ar&}, p. 38, of thls sLudy fur research on the lntzrest of the
% yuung and its afreot g




. to be judged carefully. LI
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emphasis on and generate new ideas about the curriculum. It, therefore, consists
of drawing together already existing information on the material nesded by a
particular group of students, and scrutinizing this information in terms of the
needs, abilities, and interests of the students .for whom the unit Is being
developed. This_diagnosis of needs should provide clues to the objectives which
should be emphasized. Jo? .

Step’ twu consists of formulating specific objectives. It is likely that a
" unit 'will generate richerlearning if the cbjectives for the unit are fairly
comprehehslys and some materials are included on each of the following:
1. concepts or Ideas to | be “leurnzd' B
2 amum sensitivities, lnd feelmgs tobe develo :

3. - ways of thinking to be rulnforced, strengthened or inltiated;
a naﬁum*unmbemma. ~ . 4
i . 3 ¢ 3
Ammuuwwmmwmmammunmm
mmmmng-cuvmnwwmm-mmmmmmvm

learning activities which uthfy multiple obbcuvn. In phmlng the specific

wmmm-mlzmummmzmmmmmmm-uy'

l:hlevnble. lnl m-t further nlulﬂedum of objectives mly occur at later steps
in the planning of unit. A

" After an n;;llytl'l of needs and l tentative list of objectives, one should
select the lwmprllu content. 'Dnc.e gens‘ul toplcs hlv;e been selected,
material needed to cover eachi mpm adequately must be selected. In tm- case,
the slgmﬂcnnce of the cont.anl, as wel! as its rndlng dlfﬂculr.y and
qapmprlataneu to the needs and the dsvaluprmnhl levels of the lmdentl. have
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After the content has been selected, \\m/us e organized into some

leumlng sequence. The wplcs, the ideas, and the cuntent samplea are arrnnged‘

50 that there is a movement from the known to the unknown, from the
immediate m. the remote, fro[n the concrete to the abstract, and from the easy
to the difficult. Wit this type o organization, thought must be glven to shaping
content so that It facilitates the type n‘f learning ucuvlrjel needed to anhke‘ve

., the unit's objectives. The possibllity for various methods of ingtruction is alm\

provided.

w:th the content outlined, one must plan Lhe lwnlng acuviues The
first rule to observe is. that each learning activity should serve some def)nl\z
function, Questions’ such as_the muuwlng must be nsked when deciding on
learning’ acuviues. Is the acuv\l.y nppruprm.e for lqamlng Iha main ideas? Does
it serve the objectives ;of the unit? Doel»lt‘ serve more than one. ob)ecuve’l Does
it prra‘éno;e‘acuve learning? 'Is it appropriaté for the ‘maturity level of the
student? Can the skllls required. by it be learned by the process giveri? Care
must also be taken to.inclue a variety of ways of learning--reading, writing,

" observing, doifig fesearch, analyzing, cting and

' The next :LBH i3 to plan the nréanlz‘atiur_\ of the learning activitiés into *,

a séqusm:e,io that continuaus and accumulative learning is possible. A sequence

of learning expeglencél involves at least three stages. /0

The Introduction, which serves to create involvement and moﬂvatlun, and
orients- the :tudenk_n to the unit, ‘and" establishes .a ‘connection with their
personal expetiences. Occasionally, If the topic requires a preparation of
feelings and sensitivitles for full comprehension, it-may be necessary to read
a story or watch a film as a part of, the opening sequence.

2. The Development or Study, consists of leurn\ng experiences deslgned to
* develop various ntpecn of the subject.

[

The Application or Summary must be made up of activities designed to apply
what-has been learned. By permitting variation in the approach ta learning
actlyities at all® stages, there is a'greater possibility of offerlng each
lndlvldual his optimum to be and

i
i
i
i
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i
i
i
i
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\ level. The few selections that are included in the textbooks are unqér such

 connection made betwsen the myths studied. For example, the stories in the

- toomes. - |
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Step seven, , consists of the the '
diagnosis, or the establhhrr{snt of baselines for learning and appraising progress

and changes.” All evaluation s more accurate and objective if the evaluativg

Judgments are based on evidence from students, teachers, and written work.
Much evaluation should be continuous; however, in the acilvlty unit appreach,

the evaluative procedures can be bullt into-the various activitles of the unit.

i
!
i
|
i

IV. Specific D of the Curri D Model

The following pages contaln a more comprehensive discussion of each .

of the seven steps In Taba's model for curriculum develwment Each of the’
steps has béen specifically applied to the davelwnmant. of the unit, "Greek
Mythology™. ' . p

" i Ll
Step I Disgnosing Needs i . . 4

There is presently very'little work done in mythology at the junior high

headings as "Adventure”, "Courage”, or. "Heroes". The ‘guidebooks mhml\y‘

filled with literal questions. about a particular’ myth, Often there 1§ no

grﬂe nine textbook, Exits and Entrances, contain some of the same characters,
but there is no nuampt to axnliln why gods: or herges ncL as they do in &
particular situation. There is also usually no hltempt to bring Lhe mythl to bear
on present day life. The fact that mary of our prmnt day, words are derived ©
from the Greek myths is Dvel‘lnoked The students are not" glven the, nppor!unlty
to relau chnrncwt’dn rei.\ life'to the chuucteﬂ they know fmm the myths.
The few myths Im:luded are presented In pl:csmenl fashion, and | thu students 3
cannot possibly see an-overall plctugrnl the world of the Gruk godl and °.
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smému readily identify with their, book heroes and herolries when
they are not mere human beings, but gods, as in the Greek myths. In them, they
discover @ new fineness in new for .ul'nobla
action, and a néw | oniife. This

provides an escape

from the dull, frantic world they live in, and brings fulfillment bécause It gives _

new Insights and strength. Students at the junior high level need herces,
gmumwu,mwmmmm&mmuwm
individuals. The‘l:redt myths .II'B certainly equipped to fulfill this function. The
newly acquired emotions at this age have to be dealt with in a way that is
acceptable to soclety. “Upon reading the ‘myths, the student can see how
boastfulness, greed, kindness, and hate are treated in thsm.;‘ il i >_ R

Adnl‘.mnt,l have to Gontend with the many conflicts that arise

because of their physical growth. With mﬂ: on particlpation and sports, our

soclety strives for the ideals of the Greeks in beauty, health, and youthfulness.

wmm’.mmmm.tmbmlymmmthanm
anm-mmm;dmmm ‘rh-!hre.mkhl

relating to the physical activifies of the Greeks, specifically the Olympic Games, -

. may serve to demonstrate the need for years of practice and dedication to sports.

We have inherited many words and ideas from the Greek myths. They.

,_;\mmmmfmmm'mwmmmmwmm
'nhjects.q A student, whether | in sclence, art, v
archaeology, soclology, or history, must acquire abasic knowledge of the Greek
* myths Xf'nalll.ofully understand much of what s covered In these aréas. *

demnmtntad by |psul

4 See Chapter 2, p. lS,oft.hhnmdy for specific mmplal of how words and
ideas from the Greek myths are used In.modern language.

P . 4

Chapter 2, p. 28, of this lt.udy for uumplal of thess ‘emotions as




- needed. The student at _this stage of lnmu:c el
: pruhlem: in a systematic wﬂy. ind is lnma.w in_the wurld beyond his y

.«s_uch [;ennnl almg as:
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smm-mmmu-mmmn mnmbandnnnlnd
Norvell’, mm:mmumwmm-dmunmmmymmm.m
ﬂlledwlthymngherou. mofthetypuoillmiunmwmﬂyha-u
ofnuelsmmtwmmmmnmwlymmmu
- mythology. mwmmmmnuenwmmwmm

Because Junlor high school grades vary in ; interést and
motivation, a unit that Is capable of these“aspects Into consideration Is .

22
lopment can approach :

immediate’ family. The: need for “group® solidarity . is also a pmm\nént :

ic of the young 0 . His many mfxod emotions to the wurld
around him can be' dult withina group setting as he has other pecpla's opinions ¢
h: help . him work out his own problems. This seems to suggest r{m the
library-ressarch-actidity’ unlt with an emphasis on group work may serve a
vMb purpose. For example, the various group projects ln this unit provide
mmmmmmwtymbem.cuvumemwuf:m,my
glvilghlmlmwdlmhhfuu@wﬂhom -

Step 2 Formulating Objectives ¥ e
- Emﬂtmmmwnmwﬂdmﬁwg%a~mfuh
more specific lbinvlpunl objectives. - A unit on Greek mythology should lm::ludn -

(s
1. Students wlll appredllta myths in their many forms -nd retellings. =

- Students will understand the lmpm-unce of ‘the myth- in te lives of Lha
lnclent Greeks, *

v

5Suﬂnptar3,p ”.ofmhmdyfnrmnﬂnﬂnglofﬁlﬂnmﬂﬁs)md
Nﬂrvoll(l?'l’) lndluumthamlwlll *udentl like to read. .




% Wuwmmmmm&mwmyhmmhdﬂyum
"4, Students will understand the importance of the gods in the everyday life of
the Greeks. & .

5. Students will grow in their understanding of themselves and the people
around them. -

Behavioural objectives growing out of the general aims deal with
specific knowledge of facts and’ concepts, critical thinking, interpretation of
data, application of facts and principles, logical reasoning, values and attitudes,
and language skills. As the type of unit: being develdped ls the research actlvity
unit, each of iha activities will He praudad by a list of specific objectives that )
“are to be fulfllled by the -duvlt.y thn lm.lng objectives, such infinitives as

A"Ln know*, " , and "to ', are more than

d)]ecuvs. and will t therefore be used in, H\s ganaral alms. More concrete
Inflnltives are "to lﬂnﬂfy". "to list", or "to construct". As are more

! mhwm:nﬁenuwmurefumtlond they will be used in fi ting the

Iﬂmvhrllobbcuvu H .

Skills that have to be reinforced, practised, and applied and mastéred
mwhmguummmmmuymlnuﬂsml Somenf
the basic language skills include:

. learning to listen and speak fuently in a group;

finding the answers to specific questions in reference books;
becoming lntérmdlnrvmtldorlelm‘. .
mlmag-goodmmmmuru}ulmlnhuawnwumn; vt
drawing lecmnta'l}ifarema and c‘nnclm‘lnm; .

understanding Increasingly advum:_ad and complex material;

R

participating in the ium:uc and emotional ‘experiences of the tuu'm_r; -

SSeuPunll,p.Eénfnﬂ:anrwlﬂcmvlmnllnbbcﬂvasumy

form an Inug-uiadpulnf&&murchmﬂvi




8. finding more muuvéﬁpn to read many worthwhile books;

9. selecting reading material that meets a personal need or broadens his
- experience;

10. - reading with the Intent to/organize, remember and use ideas.

Step 3: Selecting Content

Adolescents llke to read lhnrle: in which the style Is clear and
forceful, the plot fast-muvlng, lnvulylng the mader in the st.ary wlth a minimum
of demlpum and delay. The storles must also have clsar cut. Lh?mes and
exciting action plnl!« ‘Although the young adolescent may not yet be a serious
student nf llr.ernt.ure. and. may read only those smﬂes that entertain, the .,
curriculum designer should not nffer students nnly thula stnrlu which may be,
without thought, lnsblnuy Enjoyed S ® s i

. Itis obv!oﬁl that Aome adapuuon of the myths ls necessary at this age
level, l! one wuuﬁvnt expect a Junlm- hlgh !hld:ﬂt to read the wrlUng: of
Hnmer or,Ovid In the original form. The myths selec(.ud should not be wrm.en

. down to lbudenu, but have theme: and experlennal that students can undetmnd

" and appreclntz. “The ndaptad Versions shnuld be thbroughly comprehensible m
the young. amls;cent without ;aarlﬂclng either the splrlt of the richness of the ]
Dﬂglnlll.
" Myths deﬁl with man's relldomhlpl with ‘th&\@ds, with the
relationships of the gods -among’; themnklxgs -with the way a man fulﬂlls end
aoc:ptl hli du-ﬂny. and with the lh‘ugglg between good and.evil. Myths chosen

for this Unit Gontal stion; Sspense, and conflict. becal(le the young adolescent. .

}zndsr likes lulpeilse-ﬂlled plots ts that Tead him unnrll".\cully and’ hreathle_lsly from

See Chapter 3, p. 39, of thh ‘study for more mara(:‘terllucg of stories
-tudem ke to read. Gors :




- author depended heavily on the recommendations of various selection guldes and
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one high point to another. Because he likes exciting characters and a narrative _
line that permits easy reading, many of the myths selected for this unit are
short. The inclusion of short myths also allows the student to enjoy each story -
individually without a thorough understanding of the total system of mythology.
mv&,mofwuwwlmnfmwwmoﬂm
ehanchss, nvanl longer mn-ll.lm such as the stories of Jason and The '[mjan
War are also included. rmmﬂumlpu;emmnumummueumaf
heroes and their families. |

As a ruult of the knowlﬂge of ml!arlnl: lvallabls w& that
smdenu want to rnd, an extan!l\le nnnotxmd blbllngrnphy of nms fifty bnoks is
Included Thay are, in !ha writer's opinion, wfﬂclanr. to satisfy lhe qgoals and
hahavlnurll Db]BCUVBl of the uﬂlt and- allow lwdent.l to enter H\e world of =

-  mythology through research in art, astronomy, climatology and drama. .The

“-reviewing media fgh his choices. The books were highly recommended by such

gquides as School Library Journal and Booklist. Other ‘books were selected

. . \ :
mmmmﬁlymﬁﬁdhmu'mmﬁm'

literature such as Arbuthnot. Mvﬂntmnﬁllynvmmmauﬂua
ﬂnumeafu:uhﬁmhcthﬁsnlmbeu;:xmd,!\dlfmmﬂmby
the author, have also been Included. The books listed, not. only have the qualities
of ‘good literature for the young mw;mmymlmmmempm um_

have been chosen. Reed's ns in-the f the Constallatl

example, .not only lwnla to rha mdanh lnuarprad ln oovuulla\‘.lom but also
shows the uflect of the Greek myths on our present day lives. For those students

"

i

8 See Appendix A, p..145, of this study fér the annotated bibliography.
E | p 4 ) B
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whose interestIn the myths has grown as 4 result of reading them, it is also

" huggested that myths from other cultures be avallable. Therefors, such works as
The Children of Odin and Who's Who in Eayptian Mytholoay have also been
Inclided In the'Bibliography. Along with the sual considerations of boo print,
illustrations, and binding, the author has selected a few Gther mmz f

- Smith _(1967) that are-useful to consider when purchasing books on my’tht;lcgy.

. These Include: ]

1. The book h effective, al: the students' lavel‘——h-dealing with some

i birth and death, friendship and enmity,

uman
- loyalty and dlslnyally, )ulr-lce nnd injustice.

2. The book creates a great adventure, a_situation full\ dangers that a
sLudsnL can parumpate in'fervently- and whully.

L3 The book creates essentially real people, and they are psapla a student can-
- cornprehend, - encountered In "situations that for him reinforce their .

* significance.

+ The book :ucr.‘eufully creates a fanmtlc Wﬂl‘l%iwdﬁl\t canlive in
, temporarlly. . .

5. The book captures and lllumlnales with I‘{rm!usl vividness and lenlitlvity the.

; reality of the phyllk:al world of the child.

" The book creates, in a specially effective way, humour of situation, or
character, or of language, humour which the student can share. (p. 120).

"n'm annotated bibfmgmhy provides aslist of books allowing students
to read a wide variety of other myths.if they are Interested. *The unit _has.been
divided into five major chss\ﬂl:sunns based on the most commion plots found i in
the myths. They, are: nmstlves of creaﬂnn”transfarmaunn of. love, loss and
revange; friendship and conflict; quest; and disappointment and success.

The narratives of nrutloh} show ths gra@al movement * from
clircumstances hostile to humanity toward nlrcumébnncei which reflect the Greek
ideals of nrder, beauty, \n&elllgem:e and thereign of law.. ‘The reign of tha
Dlymplma provides the ‘stage for many nr tha other myths, as l’he gods and

gaddems play a very important part In almost all of the Greek myths, Such

i

N
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myrm as Prometheus's glvlng humlm ‘fire or the coming of Pandora will serve to

show how the world came to be asitis. . .

The themes of love, loss and revenge can'be widely demonstrated in )

" the myths. Theove of Apollo for Daghne, or Cupld for Psyche are probably thel
most common. Loss and reyenge can be seen in the myths of Arachne; King
Midas, xceru:, and Echo.- These myths also help explain to the sf.uden;s‘that“
various behaviours were not accepted then any more than they are now.

" The Greek myths of quest such as "Jason an‘d the Golden Fleece’;and

the stories of Theseus ‘or. Hercules embody the qualities. thnl all (Begkl urnve

for, and rhe qualities rhat snmm Lndiy are-still seeklngA Tyé rrmdem day

heroes of superman, Cuﬂdormﬂn, and Spiderman help , students /became .

acquainted with. the qualities of the. hero that Bre still Edyﬂéh myths

also permit the mldent to study the herole pattzrn in detail’and compare heroes

of. d.mmm. cultures. . For this rensun, myths !rom other uulture; have. been *

\m:luded in the annotated bib\lnguphy. ot SR

The chsrnct:rn in mythology who loved and feared the gods were
fnvourad by t)w gods and wsre blsssed with, success. The fnundmg of Thebes by
Cadmus and me saving of the just and faithful wutshippen, Deucalion- and
Pyrrha, are good exnmplal of Whll’. the gods did when they ware respected.
However, dlsappainlment was often the result when' the gods were angered
Rashness, boustfulneu, and-any furm uf condernnation' by humans were fnllnwed
by severe punlnhment. Exemplel can be taken from jlmn:t nny of the myths, as
the gods observed and took part, in almost all happenings on the earth. The greed -

© 9 See Chapter.2, p. 29, of this n.udy fo)' an’ sxplannunn of me heroic
pattern. . "

10gee Appendlx A, . 145, of this study for the annolshzd biblicgraphy.




- * of King Midas turned humorous for the reader, whilethe fate of ArachneE\\‘d

Phaethon were

Yy N 58

‘more serlolis

angered gmh.

of ‘the wrath of the-

. going to’be lnterastzd, and they may therefore hck the n;pdva!.)gn needed’to.get .

the most alue from the unit. To help avercome this problem, many books Fave

been selected t.hlt draw on varied \nteush but still relate to mymolnsy

It must be expected that whatever themnlent, not. all smdeats are

Included- are such books as Words from the Mykhs The Stars In Our Heaven:

" Myths and Fables, Heraclea, and Fair Qgg and Smne\Faces. The' lncluslnn of

. such books’ w\l\ introduce the. students to some of t.he Greek my'-hl that they

need to know ln order to fully underltand and ﬂiwm}au the lmpact. nf the myt}\(s
on their present llves Interest.in etymalogy -and am—unnmy are umer ways m

further interest' in Girls ln early.

feehng the need m ‘
lhuw nt.rengr.h to their male :mnterpm.s, wauld surely anjuy Hsrnclea <and other
similar myths. 1

Si

ing Contént
. Myths have been divided into as many groups as there aré people
classityia them. ' For the piirposes of this unit, however, they will be divided in
such a why that each chlld over the course of the unlt. will have to deal wlth nL

leasl one uf each of the various groups:’ The order ln whlch these gruups wﬂl be

dealt wlth ,will largely depen:f upon the lndlvldua nblllzlu and intesests. The

groupings, wlm examples from the myt.hr, are as lollnws-

L Nefratiyes of -Creation--The overthrow of Cronus by Zeus ‘and the

‘establishment. of & hlerarchy of gods and goddesses in.man's image, plu: the
uuunn of: many, of the things in nature wlll be included. \

53 Nunuvas of Tranl!nrmlupn of Love, Lon and Revenge«Tnnsfo:mauam e

of..many kinds abound In the Greek myths,.but, the most’ common and
appropriaté for this- level Include the transformation of Arachfe, King
Midas, Nlobe, and. Nnrc{uul. M ; i \

|
i
i




* Arachne, ‘for -example, nuu\d be mcluded in the nirrntlve! of creation,

one follows’ the examples given to ulu:traue the categorlez. The yth of

. prowess, mental alertness, and courage that the young adolescent still sees

+for. Psyche, and the fall of King Midas serve to show:only some of the'

P - . 59

5 -
Narrative of Friendship and, Conflict--Friendship and eonflict are seen in i
several myths, sometimes as -the main focus and sometimes as a minor ]
influence. The myth of Prometheus, for example, shows his close friendship i
with man, but his stealing the fire for them led to a conflict with the gods. i
The frimd;hip of the fisherman and his wife'to Perseus after they found him 1
in the chest gives us the beginning of one of the best told hero myths. The I
fact that Zeus is Perseus’ father leads Hera, Zeus' wife, to be In constant {
conflict with him as she was with all of Zeus' students by mortal women. T
Narratives of the Quest--The' myths of quest are among the most superb and «

illuminating to the modern reader. They not bnly. tell us what the Greeks "

thought of their heroes, but they demonstrate' the qualities of physical

in his heroes and would like to see in himself. Even though the theme
quest has been found in many of the Greek myths, three of the most
important include the Argonautic Expedition, the Calydonian Boar Hunt, and
the Trojan War. Heroes such as Jasdn, Meleager, Achilles. Perseus,
Theseus, and Oedipus should be studied to see the familiar heroic pattern. B
Even the modern heroes such as Superman fall into this pattern, and should .
be studied to make the students aware that our mndern heroes are unly
replicas of those of the ancient Greeks.

v X
of D i Bnd S ALl of Lhe in Greek
mythology are, as were the Greek.themselves, influenced greatly by the
gods. Many of the myths are filled with incidents- of disappointments
because of the wrath of the gods. Orpheus' love for Eurydice, Echo's love,

disappointments that. can befall the characters for various reasons.- Success,
on the other hand, is illustrated in Theseus' conquest of the Minotaur andin- , .
Perseus’ conquest of the Medusa. These heroes were favoured by most of
the gods and therefore cannot halp but be successful in their ssarchlng!. I
N
|

These flve categories lm.ed are arbitrary.. T?s can be rpndlly seen as

conflict or a5  general qulde for?

thé gmunlnq of the act.hrmes ln the unit, t_h:se will suffice-(Depending on the
knowledge of the teacher and students, the lnbewlls, and the needs of the group,
the teacher could easily find ways to madify the tk.nmmre) 2 3

_Xm (1965) for the classification of the myths used in the unit.

11 The writer dépended on MacPherson's.(Four Ages of Man - The Claitical
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A possibie Introduction to the ult might Inciude ‘a general
lnt.rodn_;cuén to the Dl’ymplam, including their names,; symbols, and particular

This could be

through the use of a -wall
~ chart, or from a discussion of several short mytm.. : 6
Activities dealing with thé ﬂrs’t group, nafratives of creatlon, should
serve to erouse students' Interest lr‘\, and answer thelr many, quéstions about how .
* other, peopla saw the beginning of their World. This could even be compared with

the Chrlsﬂan view of creation whlch lhnulcf already be fammnr to mcm. students

at this age. Deucallon and his wife cuuld also be comnared bu Noih and’ hl;\ R

) family. The origin of mari( of our aspects of nature such as Lhe constellations or
frogs, should serve, to giva the students some idea about the thinking and
raas;mxng of thie Greeks, and the agelessness of the myths. The role of the'gods
.and gcddesses and melr Influence on man's destiny will also help fucun
dlscuss\ms about man's earlier beliefs and customs. :

As thare is some f{luse resemblance between Lhe first group of mytm
dealing with creatioh; and the second group, about love, loss, and révenge, t.hanz
“Should be a-natural*flow of interest and enthusiasm Into working through t)!e
activities of the second group..‘ These ncuvlue; will lea\d to a deeper Insight into
the ideals of the Greeks and the responises of both gods and men will 6ad to a
dlscusslul\ of many human emotlons. The myths ln this group can be directly

relaced to common everyday thlngs and expexleuces ‘that the itudenbmny be
familiar ‘«lﬂ’l‘ The boastfulness of N\ube, the lack of wisdom and rashness of

King Midas, or the chlldlsh behaviour uf Phaethon can be seen in any clasnrunm.

The results of these behavlaurs, in’ 'JI: myths, should serve to lndlcata that the

Greeks, like their modern counterparts, despised these qualities. Ench of these

“myths should be enjoyed as'X single story with its own action-packed plot and

uvely characters.
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N Qecnuse of the’ grast interest. Ir\ friendship and conflict at this uge
level, myths ln this group are ukzly to be popular. The ncr.\vmea for this‘group.
focus on t.he importance'of frlendm\p as well as the intrigue and adventure that

usually stem from conflict. Mylhs have been’ chosen to lllustrate cnnﬂlgtm

between Lhe gnds, between, the gods and men, batween men and men, and

between men and some unnatural fnrce such as the Mlnouwx or :ha Medusa.
Since.. mding Inlerests studles have eleaﬂy shown that the young
amlment wants and needs to read about heroes und their, udv:ntures » quest.
‘myths have been chosen s the fourth group. As the quest myths are usually
lmgar than thase.in the prsvlnuu three groups, o the: swdénl may discover that

_‘any one of the quest myths is a collection of shorter myths: The quest of

" Perseus, for_ example, is-comprised of many interesting shorter stories; the

 finding of Perseus by a fishermen; his many’ encounters with the gods, and his

evenmal capture of. the Medusa. Activities relaﬂng Ln the he:u will help the
student see Lhey role of the herg in the, yhhs and the effect the gods had on his
behaviour and that t;f his: fx;nuy. Q

tennclnus. 'alkhful, and courteous are }mt a few examples set by the mythic
" heroes that are worth follnwing even ‘today. These heroes may build strength in
the !tud&;\t nnd le:ve hlm with a feellng for-the wonder that is still to he féund
In the world Thele myths mny also help the s'.udznl méllzs that the heroes fall

Inm a’particular pattn-n, nalled the mythic hero pnm-_m This section could

bﬁ xnr.roduced by a ﬂhcunlun, or readmg of some hero already flmlllir tn the

, students, wch as Supermnn or Robin Hood. Myths that follow would include
5 " 3

12See Chapter 3,.pp 35, 40, of this study fof research on the young !

adolescent's interest In reading’ ‘about u\h advent.urs of hemel.

’ CP‘pw 2, p. 29, of, thls study fer an =xplnnauun of the heroic

pauam

inspiration to be cuur'agequx, loyal, ,
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v; . those of Perseis; Thzaeu:, Jason and Hercules.  These tales have the quelities

: which.'a student demands in his readlng«llmpl\clty urQangu-ga, singleness of.

& mnuve, and directness of action. . =~

' \ *
The fifth category of myths dealing with disappointment arid success,

can; be approached best. by ing some of the students have had

with disappointménts and successes. Followlng this discussion, some of the

" - [ .
myths already covered in the previous four categories could be used to illustrate
{!|e role the gods and goddesses played in the disappointments and successes.of .~ P

’ characters. The beginning activities developed for this

group of myths will

relate to either the theme of disappolntmient or the theme of success, as it is the
Intention to show that the same god treated characteis differently for different
reasons.. Such short myths as those. about Midas and Orpheus could be included |

.- for this purpose. Once the Idea of the ‘gods' involvement in the lives ;:f‘

individual has,been myths, having several characters could

be utllized to find the. varled Influences of the gods un many. characters ‘within

the same myth. Such lnnger mylhs as those about the great’ families of the time .
" ‘could be used here to lllustrate" the mﬂuénce of the gods on succeeding o3 i
) generations of the same fnmlly. The Huuse of Thebus, for example, was cursed -
= o by the gods from one generation to the' n!exL These longer stories also serveto
bring the students closer to the genarauans of mortals, with their peculiar codes 7

of ethics; who have gone before.

All five categories of myths will have ‘some averlnpplng of ldeas and
contént. In each’of the five,categories, the actlvities encourage students to

By . . move from something they find easy and enjoy doing to content that requires a

deeper § of The of the content from the

concrete.to the abstract also facilitates various lea{nlng experiences that lend

themselves to a variety'of objectives. i /
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Step Selecuﬁg Learning Experiénces

The nature of mythology and the many myths seledbed for this unit
" provide .the opportunity for a wide varlety of learning' experiences. Becau:e
marly students have very little previous knowledge-of myﬁolegy, some actlvities
dealing with Greece, its people, climate, or sports could serve to make the
students-familiar wl'Lh the country from which the myths came. This infnrma.tlun
will also help to clarify some of the relasfom for the creation of the myths. The
home of the gﬂds and goddesses, for example, is Mount Olympus, the only.
mountain in Greece that has its peaks above the clouds. Activities dealing with
words that are presently used, but originated from the myths, may also help asa
stsrtlnq point for a class discussion on mythology. .
' Discussions of pictures found In bosks, as well as wall charts, are good
ways to lnn‘nduca' m;dents to the study of any of the five mtag;;lu previously
discussed. Almg with thess,-slide/tape prosentations should help to credta a

and undeubandlng- T : : \

. . The nature of the library-research-activity unll cl:arly puts the
- student in an active learning role. Ju:t as myths cgn be created for s’wdenu, 4
hhay can be creibed by students; not only in words but also’in art, drama, and*

sculpture. They do not have simply to summarize or retell a myth, but ‘as a

concluding activity for each of the five groups, they are expected to make one of
;. their o\}m. In & urilt on Greek mythology, one can ask the st’.ﬁdant tosuppose: that
“~ Perseus had a cémera when he firs}. saw the Fates, or that Jason hiad one when'

he saw the dragon’ colled .munﬂ the tree. What would come mgL in the

phouzguph? what lles in the backgruund'l whnt sort of ‘faces dld H\e Fates

heve?

clearer plcture of Lhe people | belng studled thereJare creating a greater lnr.ereal, .
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' The activities chosen, whebher planned for the lndlvldual or the group,
will give all students the npportunlty to work at their own pace and beanme
involved in d:scussmns, oral presentations, drama, and drawlng. Whemef the
- myths studied are rewrltlen by.the students, acted on sbags, or developed as a
set of picturas, the !l:udent! get the opmrmnlty nseded to work with I*mylhs

and change them w fit their needs. Students should delight in the fnz;t that the

myths as grgai literature have already been interpreted In many ways, and that
5 their Interpretation will’only add to,the list. Therefore, each student may vary
the interpretatlon, but maintain the same*structure of the story.
Activities such as ﬂndlng references to ‘the -myths In modern
m.eral.ure. advertisements, ‘art, and business; studying the importance of myths.
the naming of places, .objects, and constellations; reworking the myths in the
forms dfyplays, mimes’and artj and playlng with puzzles and p\cwres. all provide .
- appropriate Iesming experlencss at the )umm- high level. 3 .

,SLsc 6: O Learning 3 .

" . Teachers sometimes have been reduced to mere, ménlpulators of. .
matarlals; on, mechanical followers of a program that tells them Sxactly the -

" steps to follow, what questlos to ask In o sbiiton, and sven whak responiées to

§ " expect from students. Too much emphasls seems to"be placed on materials dnd
processes and—‘hpn litﬂa ‘on_ students and the ways they learn to read aqd use '
reading as $hey learn. The'mialor advantige of muhe of unit Ig that the focus

*"s on the. student, his needs and abilities, so the tegcher/s respgnslimxx.u to
supply the situations to provide experlences, while the student s usually given
the opportunity to organize his own experiences. Despite the fact that some of

i what happens in the unit. depends ar\'Lhe individual stident, some guldance and

requlred learning experiences are included, otharwloe the swdmt may: miss’
mma!hlng that could be benaﬂclul » -




" and requlre the studénts as groups to discuss the Greek myths.. However, the

. .

NI . |
{o‘me of the figures ln myth are known by more’ than one name, 50 one

hil tD decide which form to use and uw it cunnlmnﬂ)’. Part of the problem

cDuld be ‘overcome with-the use of a large wll\ chart giving both the Greek and

Roman names. How:ve.r, “since neurly nll recent writers for students use the .

Greek names, it ll probably better fur the reader ta use them as well. This habit

will cut dnwn on the ‘ln' and as all students
will mve to learn the gods and gadduses by the same names.
- All students will be given-a general Introduction by the librarian or

the teacher. When beglnning rhe unit on. mythology, the Argu-odunu;m is

necessary because It makes all students aware of the ‘variety of ‘materials

avallable. _These' materials could ‘Include setellings of the mjths, books of

paintings and statues, dictionarles, or other general books relating to the mytm
N " The writer has atumpledhmnlze the learning exper\enm in such
; 8 way lh‘ .the students m&y move from me euncretéand basic unﬂersmndlng o‘
the stories to the research questions “demanding & more crlug-l and broad view
of inyrmyvl?gy. ‘The‘ mid?n't:h’alwsy'c playing an -que learnlng role, as '.hls type

of unit in offers so ma’ny

for the student to develup his
mental abmues 1n a wide varlety of releareh actlvities Lhat interest him.

= The acuvlﬂm will generally move from the facts pruenud in the
my;M to the Eomparhan with other myths, to the link with plesent. dny life, in
art, advertising, or’ Ilmatme. The Individual research ectMLlew hnve been
h student will be responsible

grouped around the five ma)or plot headings. " E:

' for completing some of the activitles from each group. The cholces of grouwp

projects will consalidate the knowledge ‘acquired from the Individual actlvities

student, at all uﬁget in the organization, will be given ample nppnrgunlty tn"glve

[

" his Interpretation of the myths covered. Lo




Step 7: Evalustion : "
o .

Evaluation Is an integral part of the unit, with sufficlent activities.to

test the many objectives listed. Judging students* development In literature on

ot an

the basis of such as and t, however,
easy task. To appreciate Is to be conscious of - the significance or worth of

" something. To_help stucents appreciate myth, the teacher must help_them
_discover its essential values--the’ concepts it expresses and the way these
cum:epts are Bxprested. Interdependence of interest "and appreciation requires
an open-mlnded and enlhuslnstlc teacher, one who is aware- of nnd sensitive to
the students' needs; lnteresb,‘ and tastes. The teacher must also have Lhe
cregtivity to stimulate the students'  imagination fgr involvement in- the
experiences provided and the-ability to.develop their understanding of-the story
by. posing pertinent questidns besides those listed in this unit. The tocher and
students must, therefore, halt perlndlcally and judge the success of what they
are scnumpnuﬂlng and What growth Is ukmg place through a consideration of the |
i following:* i

1. the recurrlng frequency with which a student uses his lelsure time
out of school, to read books about mythology for fun and relaxation;

2. the quality of books, stories, poems, and other feading material, felating to'.

mythology, that the student selects lndepzndently of the help ofa resource

person; .- p
3. the ablllty to distmgulsh between desirable and unrfesu'nble qualitles of
-myths in themes, plots, and characters portrayed;
4. the of fiew from m that could -be used in-
e aLher areas of the curriculum; i . :
5. which “""‘ml.hs' hared with

pnrtlculnrly through oral and wrltt.en rwurts'
6. . the deslfe to reflect an lnlemt in myths through creative sxprmmn'

- o drlmnuzlng. storytelling, discussing, phylng gnmel, painting;
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7. the lblm.y nf the gtudent to Work elther individually or lh 9roup| when
delung wlt.h the myths of various- Lhemu or plots; N o

8. the acquisition of undermndlng of.the anclam. G.reek:.

The preceding criteria are, bnh:nlly for the evn.luaum nf me |Ludent'
progress, to see‘how> well the content and actlvities designed fulfill the general

- goals. In most. cases, the particular quesunnn, whether they are written

exerclses or drama activities, can. be avalunt.ad directly, depending on t.he
perfermlnea nr the student when answering the question. Eviiuuuon Is generaﬂy
specific, but room is made for peer évaluation of group projects and af ongaing

of the of activitles. -

SUMMARY A
N ;

For the. purpose of. this‘unit on Greek mythology, It was decided that '
/ g s

the ler.r‘y’-reusrch-ld‘lvity_ unit was’ Lﬁe most beneficlal. Next, Taba's mndel :

for - d was in general tesms.  Finally, Tnhu

.
mndul was specifically discussed ‘n terms of Gruk myumlogy and ms unit bslng :
developed. in Part Two of this study. Each of the seven steps, from dlngmslng-

needs, selecting and organizing content, to_selecting snd.

& learning s and eva was gﬁwuseﬂ in detail. -




o .
CHAPTER FIVE 2
SUMMARY AND RECOMMENDATIONS

-~

The conception ul this :Ludy is the result of an e«umlmt.loﬂ of varlous

textbooks presently in use in the junior high school gndel in wa\dland ¥
schools. The textbooks examined clearly indicated.a serious lack of selections on

and the used were in very‘ i and
disjoint@Mfashion. i
x The lack nf mytholngy fm- this age gruup led the ‘writer Lu a dlscus-lnn of

the "nature ‘of mythology and a, more indepth analysis nf Greek: mythnmw—'—*‘

q;emﬂml.ly The malyda of -the! L‘.reek mytln lncludsq a discussion of mljnr

and common plon and !Lﬂfl;l in

. the myths. 7 . \ 5.
mefmmmmécmmmmmmmm.

wbn’hmmhmthm‘lmtm&nkmmmymw-
+ The research and éxamination n}nﬁymﬂm’m the young adolegcent’s reading”

lnlerd.llnd Wlbmymwmhﬁmwﬂmw

mmmwmwummxuammmWMMInnL
Omﬁnmlh;hmwhadlla’wledgeolﬁﬂd\ﬂd hulnlel'm-ll'ld

.'nuds lldlknawlldge of my!hnlogy that can help muthchlld‘smdal'.u:

* Junlor’ high Iavel, the next step was to devalap I nlxuculnr rl\al,hod of-approach. i
to the subject” mll:tar Based “on tasenrch clnd n l:hlpr.sr ), the llbnry- '

& mearch«ncuvlty unit, appeared to best mnt the nnd: fora eurrlculum de'lm

Taba's (1962) model for mrrlculum davulq)msnl. wn then used for the munl :

-taw by-step d-v-lnnmant of the unit on.! Gruk Mynnlogy in Part lL

1




nf practical educatlunal mnurlul, but the. :tudy also serves h: promate the idea

self~contalned lnltrucﬂonul unlts. @ g ’
= & ' ) " The lnnuueuonal unit should be treated’ as a gmlellne for the
. development of a beu:sr of and"

for Greek mytholoay
by * junior hlgh s:hnnl students. 7eacheu shnuld feel free m\add or delabe

actlvities as r,h,r. need arlm. depending on the pnruwlur

?ns and rawuroe:
avallsblé, More material for the annolated bibllogrephy ie

eeded as new nnd :
_wnrthwhlla books on myum;gy are being, and wil continye to be, published.

" *. The ‘study, mmprlslng as it dnm a r:tlnmle, speclﬂc activities, and an
.l‘ .armotamd bibliography to facilitate its' use; could be und with sume madlﬂeauons

Tha outcome uf this :tudy ha- been nat only the producunn of a plecu

that other klnds ‘of lltarat.ura can be and possibly should be, deyeloped ln

in the Folk Litey

ire course ln the senior, hlgh schuql lsvels.
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"h-vebeen a badomen,,

INTRODUCTION 70 THE TEACHER ~ *
- 1 Introduction

snmu are forever u'kmg the quéstions: "But why was it called
that7e "when did it uoqu from? More then than not teachers und parents. are

Jat alosfora. witabl¢ explanation.. Snmehmm the anclent miyths can provide a
sui'huble‘,nnswe: The lmpﬂrhm nf ma myml ln this regnrd can/ﬁ easily
" demonstrated. .For. sxlmpla. with ail me talk ul’ the Titanic and'the possibitity

of nhlng it, uudanh may . bewne lnu'lgzd byit -nd wnnder why. such a'giant

‘xhlpwug:vq\u:rfnmme. A-:fﬁclmtexmm-ugn ‘may. be given. lnl?ll the .,
glmtmfpwasmhnd. Tn express its size, itw.s hlmﬂdthe'ﬂrﬁllc.lﬂarm ¢

Tlhmlmafglmhlnﬁn&mytfﬂagy. mmwumtmhmm
'\dwl’vmﬁmlhwn MV&MM“ 15, l?l?.mlbv&yﬂm

fvmltsuu*anm The-.wmdlyuﬂriabhﬂpwklnumhmn
'Perrqnlf unmmtndhmm -umgmmylmlagyu:y mmh:vo <3
lvoh!dmehlbonzﬁlmn-. That was’ Lheklnd Mnﬂ@mmm

beumadmmtnbe'ouuwedbymtrwﬂm Bed&l t!ae'l’lkane.fwovmb

“of thegods wucamplalalymﬁ.myeﬂh the myths, nmmetheirmma m.uy

) - Studmu are nﬂan lmrlgued by the mm- nf thlngs nnd how sueh %

names are dnrlvod.. Ths name of the gnat ocean uspmung tha Americas- frnm

.

.»: . the Dld World may: be uknn asan mmple. Thmugh Lhahelp of myt.mlngy. tﬁalr R
s % AR




“ofGosanus. Thé Atlantiades wiere associated: with the' fr westerh water of i
.Oceanus, so that those wéters were called "Atlantic" as \r;a][ as "Dcean® and . L3
Ctoday, we gall i #Atlantic Ocear. Many other referénces wil bs made to © °
Englhh wards belng derived from the Greeks In the’ nekt secuon, asi langung: of.
-\myms is nu smail part of our cultural herltage. i . - i og }.

* Mythnl.ogy is'a cullecuon of storlea created by men ]o lived ln i

anclent times. Lsckmg scientific knuwlcdge they axplamed what thay saw and -
heard in nature in Le:m; of the pleawres =nd d:splsasures of gn? and goddems '
to wham they athrlbul:ed‘ special | unwer«. Myths about these supernatural beings T

were handed down orally from one generation to another, uitil thie great Greek | |

Ppoets began'to rite them. < . .. - g 4y -

. came fmm, especially slnce the sLDnes are full of exc mment, al:uon, and . g

!uspenne. Take, for. exampla, the advenhlr:s of Herculel snd ms Lwolve Iabours, :

.or Persem and his conquest o the Medusa. Stuidents, besldes :lmply un)uying the

myths, stmuld fmd in. Lham a sumulus fnr the\r own creal:nve exnrauloﬂs, blklng i

form in art. so0ap. cuvlnga, poegy, nrlglnal myths.

The characters -of some comﬁmpomy t;omlr:\xmps are modam o hera G

velslons of the mythnlog\csl heroes. A fantastic ahnraeher, Supermaﬂ, hss ‘been

5 extremely populu, enpeclally because of hls double ldenuty. Almwgh mmlng 3 e

Sp- 7 from &planst destr 'v bya s and ssessin g;gut.poweu, Supgrman %

llvu on Ean.h in hhe mndsst uhe of -a-journalist,. El§ﬁk KsﬂL e s Hmld.
by hL! lleagt Lull Lane.. :This V’mlllﬂﬂ
mmwflaga of a hern whose powers llterally are unllmu:ed resembles

mthlcal h:raes. :We recall the llv/es of Paneua and Thes:u:, Wwho wera nnt G &

“known unul after thelr bréve deeds. Tha Supermnn mym stlsﬂe: ﬂwa necret P :




dreams of a day when he can prové himself an exceptional person, & hero.
 Students love these stories and often treaf: them as realty.  After Supermari had
" spent. the night with an ordinary girl in the movie Superman I, the young boy in
front of me immediately said: "I bet she'll get pregnant. I wonder If tie baby
will be like Superman: . 1 hope he"doesn't give up his good eyesight. and strength
. to marry her." o H . 3 " o

! I Rnla of Mythology in Modern Works .

Ou chisf source of knuwxec‘ge of ancient myth is the literature of

Homer, Virail, and Ovid. Since myths help shaw how the anclent people viewsd
thelr wiorld, ‘and since they are {nteresting"and entertalning, students should
5 osneridiiathan’ Weican sl sse or refer to anything that does not. In some
w ,' way remind us of the Greek myths. . In | literature, the ‘works .of Aeschylus,
Lengfallnw. and. Shakespeare have many allusions to the Greek mythy while
Mozart's "Juplter" Symphony. and the Parthenon in Amens illustrat - the’
importance of me myths in music and the arts. A study of Tha lliad or The

2 = _gygz can often produce facts about anclént Greece' that are not dis verable
“through formal research, ‘thus relating the myths to history. Mopd modern
w P references are found In advertising. "Atlas" tires, referring to the/strength of
: Atias, and "Mercury” cars, referring to the spédof Mercury, are only two

» examples of Aow modern advertisers make use of the myths.

; i
b 1. The Nature of Myth .

: In the past. centurles, myth has been ‘wplained in magy ways. One ls
euhsmerhm, the bellaf thnt the ‘gods ‘Were really earthborn belngs who I\Id
parformsd +such hemlc deeds that they were delfled after death. Others v.hcught
V5 myuu to bev nllagnrlan ln which each god represented some awect of nature,

. . B . . § ¥ . ) 74

. while ‘anthropologists- explained, them s a natural part In uf development of - *
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! éttempﬂng to find .out’exactly what myth is. A simple duhnctlnn is made s
A v . Y

prlf}ume beoples. No matter how they are explained, myths are ‘wonderful *

ltnrles, rich In surprising lm:ldenLl andsual mﬂmu, and hidden meaning.

Many Ppeople assyme myth'ls a lxa. fnlklala, ora legeﬂd “without

between these three types of literaturé: N N

1.’ Myth-is.conicerned with the origin of the world and man, the motions of the
stars, vegetation, weather, storms, the. invention of useful arts, and the
, mystery of death.

2. Legends.are traditions, which relate um fortunes of real people ‘From the
past, or which describe events not necessarily human, that are said to have
occurred at real places. The smrles of RobinHood and Klng Arthur would
fali into this category. :

3. . Folktales are purely imaginary tales of the folk, having no otheraim than to

_. “entértain. The Grimm staries, for example, are considered folktales. °

S .\ . IV.Creating Myth ¢

Most. of the myths studied will no doubt be stories of the anclents:
Hnwever, it is certain that the students will want to create their own myths, and
‘it is easily done. The following pattern wil give you some ideas for helping any
student create, his own myths. Lack of knowledge, s the first essential for
developing myths, and closely associated with this is the desire not to confess ft.
In"Gresk lnythology, for example, the Greeks did not know.why or where the
Narcissus, a beautiful flower that grows by the water and always leans towards
it, came from. Asa r;a‘sull they Invented the story of Narcissus, the boy who saw
himself In the water, and fell-in love with himself. He would not move from the
water's edge, and eventually died. The gods, in their pity, turned him into a

flower, the Narcissus, which still gn;wa as if looking at Itself in the water.

From a lack of knn;ﬂlzdge irlsel fear. Nature is often rgrrlhla tous, 3

today, Inspite of our knowledge of the lnw- by which she ncu. An eruption of

Mount St. Helen's, or an earthquake In Nh./arsgua. is xufﬂclent t,o strike terror




; - ; 32 -
|n;n3=rmm03-ymm. Tha-uhaibe;n_hrglyhmad.md:hnofme
Titanic, the Incidents of disaster at the Newfoundland seal hunt, or the
contining destruction of oll rigs, sich-as the Océan Ranger, reveal the fearful
forces locked In the sea. Today, If a hurricane occurs In the Atlantic, ships are

# - ) - mrumm"muum-cml rmwmzuMymwam:mmm
— be avolded or 'yentured upon with fear and trembling, or to be calmed with
mlﬂmunzn made by guesswork. *It was as though zwny veélssel were an Argo,
the uhip used by Jason In his search for the Golden Fleece, emerging by sheer
£ au:ldent or by the whim of .somp god or goddeds.
Allled with this lack of knowledge and fear is curiosity. Curiosity
" seems natural to man, lnd has no doubt beeu 50 since the beginning. Mun has
always wnndared about the secret of the ocean's bottom, lhe life in outer space,
i and- the- spider’s ability to weave a web. Whenever man does not know
something, his Imagination is set in motion and by his own efforts his curiosity of
the particular Imlc‘hnudled,-ﬂh:ﬂmr‘r\emmmw&mmgmmm
else. h .
{ numxtvmauuumcqumnrohnlngy rmsrsfmm
: _ " the idea that:things that are considered allke In one or two polnts, are sllke in
mm,n—logyuufmm.Mcmumau.m,mm”mam
better is fo\md. The average man, Icwgvgr, never geu anything better; he stops
¥ " with. the flnt guess; as his ancestors did. Seeing a llkenen,sn' ancestors
imagined Ihe Identity. The wind blowing, fu; example, was a powerful god, while
the rdinbow was a goddess moving from her heavenly home to earth.
o : B Courage s also & major factor In I:h‘a production of a myth. The
heroes, Jason, Perseus, or Ddym, dared not merely ‘."’ t_arron of wind and

wmﬂdbywlxelmofﬂ!em and can often avoid the dangerous area. To -

"starm, but the certainty (for so It seemed £ them) that the Ocean held monsters ;

AR st i
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"bent on their destruction. As men were brave, they imagined gods who were
brave also and therefore honoured bravery. . - ; fieet

The shorytzll.hjg impulse is alfo very important in the ::‘ren’tlon of the
myths. The anclent Greeks had a vivid imagination. Little by little the stories

grew. They were told around campfires and warm hearths, becoming more real

+with each retelling.. In time, the Greeks had vivid ideas about the way the gods.

béehaved. Sculptérs -carved statues of them and architects built magnificent
Mpiel where they could be worshipped.  Festivals and athletic contests were
held in' thelr honour The delightful stariés doncerning them were eventually put
into music, poetry, and plays. . .

{ V. Eunctions of Myth
.
] ;7 F »
Myths can serve many functions in the education of our students if they

fi 4

are given a chance to read and study them. The first function is to prévlde a
landscape for allusion. The more stories they heaj of quests and questers, certain

loves and deaths, and fated heroes and monsters, the more the landscape broadens

and deepens. The Chﬂ-rEC‘BI‘S are people they will meet again and again in all " . .

aspects of our cultural history. They know that stories are built on stories, and
urtjnn art., If l{!ey never know dryads or fauns or centaurs, they will n‘ever
recogilze them in the tales of Narnia, that they are usually expected to read, or
find their faces on museum walls or in the black silhouettes on orange Greek vases.

Myth's second functlon could be to provide a way of looking at another
culture from the inside \:u:vt. If the students learn the pantheon of Greek gods,

“they begin to understand the Greek world view. The stories have to be known

* before they can learn what and how and by wham and why they. ere made. If

they look in our own culture today, they can see some very surprising shadows of

the past. Spiderman, the Incredible Hulk, and the Blonic Woman do not spring

. !
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“drastically changed from those of our ancestors. And sd, in Spiderman students
can see Prometheus, in the Incredible. Hulk there is Atlas and Hercules, while the
Blonic Woman, springs from Athena and the Amazons, hetbed wiong by the
electronic revolution and feminist rebellion. .

* The third function is prabably a little more difficult for students to
grasp,- but it is important. Myth b:cnm;s’s marvelously adaptable -tool of
therapy. Myths are made up of large and small units, motifs, and colourful
incldents that are found from story to story, or culture to culture. With slight
interpretation, these moﬂ(s fall into place‘ln an Infinite varlet‘y of usable and
attractive forins. The'bad mother or stepmother can be found in Medes, the

areedy king can be seen in King Midas, while the conquest of a glant parent Gan bé

* found in Polyphemus The myths providﬂ all types of characber.w on which studsntl

can base/ their daydreams or their lives. . ~=

Myth can also provide students with a host of wergs and phfnses that
may otherwie -not be explained.” The planets such as Mars and Mercury, for -
example; get their names from the Roman cotinterpart of the Greek gods found in

the myths. Each of the major constellations, according to Greek mythology, came

 about because of the pity of the gods when saving someone from death. Instead of

going to Hades, the underworld, they were spared by, being put among the stars

and were given names still used today.

‘Another function of myth is to entertain the students. As students like
storles about heross, peopls in histary, famous battles, monsters, and a place nd
time that do nof ‘include everyday people, the myths are sure to entertain them.
The myths are usually short enough tote enjoyed as stories lrﬁwmulvm, ani

written In a simple straightforward way that does not glve lengthy explanations or

descriptions fhat are often-unnecessary. The storles do not have complicated

Pplots, nor do they have intricate relationships between the characters. The level
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of action and ‘suspense in them is high, and is sustained from one action packed
scene to another. ’

V1. Explanation of the Unit .
. ’
The following unit, devised for the_junior high grades, can be easily

adapted to the needs and abilities of students of various ages. The unit consists of

a lst of general and specific for each actlvit
and \group project. Special emphasis has been given to the actual study of the
goés and heroes, & it is realized that many of the students will not have read
‘tﬁany off the Greek myths. Also, realizing that any class that has not been
streamed according to ability will have varied needs and abilities, many of the
activities are adaptable so that the students };'an choose the activities appropriate
for them. The basic objectives for those activities will still be covered and
“mastered. , .
Evaluatlon is an Integral part of the unit. In most cases, the particular
actlvity, whether a written exercise or an oral presentation, can be evaluated,
depending on the performance of the student. The tedicher can, of course; vary

the evaluation if the need arises, as the marking scheme used here is only a

" : :
. guideline. The specifics for. evaluation are given in the Individual student's
~actlvities. Much’of the work marked may be displayed in the classroom, as this

might arouse interest in others and give a sense of a job well done to the student , *

“doing the work: . ¢ /- -

Followlng the unit Is & list of mawrlnls such as fllmstrips, slldes, and .
films that’ fay greauy assist the l,aacher and student with the many quasuons
but will m‘lse m"ls studying the unlt.. Also, an lnnnhted blhllogruphy of the =

mest highly recommended books on mythology has been' Included In cdse mahy of

~. thu llbrsrles do not presently have a suf}lclent ‘collection to effectively support

this unit. This bibliography will assist librarians when ordering books, as the books




. e : P
listed have already been highly recommended. h
: What students leacs- from this unit will be ‘a part of their total
mwmmhmhmﬂ_mmhmm-um\hnedwhm

. studying other subject areas. These stories will feed a student's imagination and-
spirit, and enable him to come to grips with teality and the emotional problems
arising from the growing-up- process. _With the selectipn-of the recimmended
myths and the acc activities that are here students will -

experience the unit at their own developmental level and according to their ‘own
specific needs. The teacher can then be confident that the student's nourishment
 will be substantial and his growth genine.

" VIL. General Goals of the Unit - ‘ a3

The general goals of the unit are as follows: g 3

1. students will develop an apprefiation of the Greek myths as stories to be”
enjoyed.

2. _students will develop an understanding of the major gods and goddesses on
%\‘ Mount Olympus, and the role they played in the life of the Greeks.

/mmdmu will become acquainted with a representative .elacuon of - Greek
yths.

Ls will bauar understand that mythology may preserve the ideals,
and values of a

5. ,students will develop an understanding of the importance of the Greek

myths to present day life.
| & students will'develop an appreclation and understanding of the many media
[ . . B In which mylh ‘can bg presented.
- " 2. stixdents will understand the impartance of the Greek myth to subsequent
literature. i .
~ 8. students will develop a further Interest in numr mythologies of the wnrld,
» Nnmu, for example. .
. 08 ) — .
. 2 o
ree . .

.]f o b i




VIIL Unit S and

The teacher must .be constantly aware of the-fact that skill
development. and understanding come faster and easier to the student who is
.. rewarded with enjoyment. and achlevement. With this in mind, some posibilities
for Iﬂmﬂﬂng the unit Ln;hesmdmtsarelmludu Desnexhe fnctmumma_
of the following do not-seem to be directly related to myl.hology, ‘they may be
used ss stepping stanes from a particular subjéct matter to a greater intergst in

mythology. - B g * »

Archxeojogx Archuulogy may serve to hmngen an adolescent’

he Walls of Windy Troy detalls the life ‘of Heinrich. Schil
ploneered modun arghaeology in his discovery of ancient Troy.
reader intrigued by this book may want to do further readings-ir. npclunt
Greek civilization.

2 Herm Most people have some hero whom they admire and vmose image
influences their dreams and actions. Any of the heroes from Superman to’,
Crazy Horse could introduce the specific pattern of all heroes.

3. Sports. One of the most. interesting collections Is Steve Gelman's VM
Olympic_Champions which tells the exciting stories of eleven teenage
athletes who won gold medals in the Olympjcs.

4% Bioaraphy. Charles Robinson's Plutarch: Ten Flmg Lives uaeouecumuv
five pairs of lives, one Greek and one Roman.

5. Mathematics. Leon Terry's The Mathmen allocates a chapter to-each of the
great anclent Greek mathematicians and their discoveries.

"6 G BlmsttlTheTreﬂman.ltT good -
% book _for the origin and evoluunn nf the
English hmﬂm while Asimov's M_FIMM!SL! draws specifically

. on words from the various myths.

7. ‘Flne Arts. Katherine Shippen's The Heritage of Music is a histary af muslc * -

from -the anclent .Greeks to contemporaries, with explannuons of some of
the musical lnl!rummn and how they urlglnntad‘

8. Heavens. Peter Lum's The Stars in our Heavens: Mmg and Fables shows
that the heavens we see today are the same as that famillar to earlier man.
- He also rellten some axnlnmtlnns of the formations of the stars.
After it has been decided how the teacher Is going ta jntroduce Greek "
mythology, the names of the major gods.and goddesses have to be dealt with.




8 discussion of the major gods and goddesses (See Appendix B), including their

@
B

The fact that the Greek gods a-lp goddestes were human types, with ¥ach being
responsible for some funckion of everyday life, must be constantly reiterated <A

functions, ‘their relationship to each other, and their particular amibutenhuﬁld’ N
be conducted-with the students. Students !huuld also be m:da aware that' mmej

authors chnuse the Roman, ‘instead of the Greek, names of gods nnd gnddesses
when wiritihg the myths. A cumpaﬂson Chaﬂ.,‘ pmmmenﬂy displayed in me

. classroom and llbrary, will help reduce man{y_ of the nanfuulan: Lhat might

otherwise arise concerning the msny names of ‘the same deities. Once the

stuidents have been introduced to the gods and goddesses who are neéded ’fm.' 4 b
“bisic understanding of many of the most.common Greek myths, opportunities
mu:r. be given' for studenu to work with mate;ial concerning their favuurlbe god
or.godbess. Students may wish to read a myth in which their gnd or goddess

plays a dominant role; find out about the god's looks, dress, and symbols;-or . 5

simply find the relationship of their chosen god or goddess to the others on P |
Mount Olympus. In any case; the studerits should be given ample opportunity to .
«describe, discuss, or relate their findings to the class. To increase Interest and -
to help deter,"deg-earing" library botks, the' teachér may also wish to distribute ’

buukmérkl deplci‘.lng the god or goddess chosen. (See Appendix C for ex(amplm)

Several Individual activities have been suggested so that each student

has g,wide ;\ulce '\"lhan selecting activities to do. Some of these actlvl%la: are .
_/ﬁ i for_example, ‘Activity, 2 ‘and Activity 3 In Gréwp 2 ‘deal with ;

constellations. However, Activity '3 g more general and requires more research .

-than does Actlvity 2, which is more specific, dealing with-only one constellation

- and oné myth. ‘Each of the activities could be siven equal evaluation I¢ It is &0
. desired, depending off the time and effort spent on Individual activitles, The .

evaluation, agaln, is just a guldeline and can, .vary as the teacher decldes.




TEACHER'S INTRODUCTION TO STUDENTS

The following brief discussion of mythology explains why myms were
;nvented and '.elll of their lnfluem:: on the people whu mads them as well as of
lha&r Influence on us today. If you have nsbened carefuﬂy Lo the buak talk given
by t(i!‘ llbrarhn. you should be able to add to the dl!cusslnn and understand most
of the allusions to the Greek myrhs. 2 o B

Myumlogy isa cullectlno of stories created by men ltvlng in ancient

° clvlllzaunm The Greeks. annns, Celts, and Indians, for example. all cieated
their own myths. Lanldng scientific knowledge. “these people. explalned ‘what
' they saw and heard in nature as being the result of the goodness and evil of their

. gods and goddesses. Mths atbampt '.o expﬁln such things as nature--the ‘earth,

stars, climate, oceans; manuhls bmh and death, hls~glurleg m batue, his -

ml:fnn.unel, his punhhmants and rewards; and the gadu--whera they came from, -

their particular powers and symbols. L

- .Mythology Is found in the history of all early peoples,.but we are going

to study Greek mythology, -a% it has affected us much mare than has any other.. *

For example, many of our everday words are derived from the myths and much

of our literature makes frequent allusions to it., During the. study of this unit,
p : G e o

however, the opportunity will be given for you to explore any mythology you wish.

* " The gods of . mythology -were once as reak to t))éh believers as a

' sunrise, or as God is'th millions of Christians today. Today, the Greek gods exist

=5 only as reference poihts for modern students who swd/ mythology. Qur Xnngusga

ls fllled with words and phrase: we have inherited from the my\:hs. Many wurd:

!lmply come from the names of the gods. "Panlc" for \nstxma. cnman from Pan;

"




R axumple, one can see tha Bosporus ‘and lnnlan Sea when looking at a map of
tha Mediteranean Sea. Greek mythology axplalns this as.lo, a ‘beautiful yuung
gh-l belovedl by Zeus, who was disquised by his cunning as a cow in order to put

) his’ jealous wife-off track. ‘The ever-watchful Hera, hpwever, was-not to be

: fooled, and she doomed o t be chaséd about the world by & tormenting gadfly..

LT ¥ " IEls sald that the Bosporus, which means "cow's Vul‘d’. and the [unlan Sea.were’

: cmssed by the fleeing Io, and both were named for her. . W

: R B For years Gresk myttis wers not. written down. They wére handa;j

down hy word 07 mouth from father to son, from one gensratmn to the nex'..

e -+ that others in the vicinity would at-once accept. 'Sg, it usually happened that the

.varslnns of the same myth, as-told in different localities, would differ frém one
’ v \

another.| | - ¥ Ne ¥ .

i "* 'Many people assurge that ann myth: are old; however, the mythmaking
/ mind did not ceése with the decline of nnc‘hm. civilizations. erters still love to

/. . make. myths, and often create flqures equal. to me best of the ancient. world. .

Le . years and awoke to find the world .xmgemer changed, is one such sxample.

-mythic figures of recent tjmes. ' v

i ‘o The Greek ryths are filled wigh stories of heross. From the study f
* such-heroes you will move to the study of the heroic pattern. This means thak

<. most hsroes pass thmugh many of ‘the same stages s they move, from the

; L . flntrnductlon to ‘the more specific detalls aﬁ thelr adyentures. Some of the

:ecurr:nce: In the hefole pattern may be seén in the explolts of Jason, Theseus,

from_ Tllan!. Dl:her words come from the ar.‘tlvltle: the geds were lnvnlved in. -

Dﬂgﬂ they were greatly altered by- those: who, recelved them, and clever, ,
*storytallers and.posts with fine imiaginations would ‘add touches hére and there

Wa!hlﬂgum Irving's s, Rip van Wlnkle, mguld Duu:hman who fell asleép far twenty[

EY ad v ) - appealing figures of, Peter Pan, Santa Claus, and Supermnn are lust a few of tr'le“’




85
. wpmmmmunmmmxnguum1mm.mnuu
naual.lyfmmlmydf-muy'huflﬂuhnklmmdllofmrehtudmhn
mother: The events that surround the hera's birth ars frequently unusual,andhe  *
*is often thought to be @ god. At birth an attempt is made to kill him, but he is
mmym-fmumwwmmmfmmum.mmm e

i umecfnuww.mcmmmwmwmhummumm. After a

“ victory over the king, glant, or dragon, he m’miu the ' princess, and becomes

King. After a féw years, he s criven from the land agaln, and then he dies.
——

“The stories that you will smdy for the mext few. weeks are nmsth-: !
have been wrluan by those lm{lanl people, and are. now belng rewrmm In‘a : .
’ language' thltyuu can understand for ycutnrudnndeﬂlny. : -
The library- muueh-lctlvlty r.ypaunlt isa rauuvaly new approach to
. studying a sublect. Asmummmwmmwmmmumm i
in the library. Vwmmtmymmmmmwmm with
the exceptions of a few < or -oral readings of some of the most
interesting stories. Thrﬂhnfﬂnmmdm'lmlmhmheblnmy
way possible. Thsywluwvldeymwlﬂuhﬁzmummdn-thl-dglv:m
mmuummummmwdmmmmmmmm o
mnmmmmmmf‘nhwﬂﬂﬂum g
numyuu\nu.umnnmmaﬂummnumwnmw
1Y Have besn develope for each grove. runvegrww"

.
G 1 leuvuof creation. % . -

2. 7 Narratlves of t.nnlrormluontnf love, lnu. lnd revenge. v ;
3 :Nll'l'lu\l!l of frlsndnhlp and conflict. .

4 Nln-luvu of cu.mu (nm:hu).
‘.5, Narratives of disdppointrhents and successes. =
5 i o s




3 ‘Mmhmmmmmmhmm “You
’mummmm\éwwmmmmammm
nmyofummxlde.dlyﬂthmnofunmmuwem This should
mmnmummmwmummmmﬁm :

‘nfmefowmm)-cutnmmvhm maawulqm)rwunq;pnm-ntym

0

hmummﬂulndlvlanlu:ﬁvlﬂaymmnwhedwmml,




P W e i
" - NARRATIVES.OF CREATION

Mount Olympus, In sauh case, the movement s from clrcum-uncu hmtue to
humanity toward clreumshnmz: whlch reflget Greek ldeal& order, henut.y, P
lntamgence, and tha reign of law. The brutal nverrhmw of" Crunus by Zeul. nnd
the ambushmnt ‘of a hlararchy nl gods in man's lmnge seh me :ngo for mmy

/ormehmk myths.




» 2

3 _present amyth in another form.
. 3 :

B demsnstrate a knuwledge of a goddess.

select : for

Evniuauun . .

T The mark will be based on the uccuracy of the deplcuon of the bh-th as .

nt ralate.s to myth and the Infm-mauon g\ven in the captmn 3 LA ‘
B .y 7’
Explanation - % -

g This activity requlm very-little re:qarch. For the‘ student who is
hesitant to sturt with some research topic, a plciura of Athena may serva toget
i

the sludent started on this topic. Because this acﬂvlty requ!res lltL\e research

" and few writing skllls, H: may be done by th slower or Iess lnterested students.
Greek Gods and Heroes, and The Warrior Goddess: Athena are books that may be -

mggaltednspnsslhle referer\cas AR i /
: '
. SRR I
' L]
B g 5 N "
; b . \




- b.: the duties of the gbgr gnddess

. c. the major characteristics of Lhe gad or goddess.

é
The :Ludent will be able t b, . N
.- demonstrate a lmnvflsdgs of one gcrd or gndd;ss T :

7% selg;t appropriate material to Use from the general references. \

3. present the material clearly and onm:lsely. in written form.  °

Activity . Vo ‘ i '
Choose any one god or geddess whse name you have heard,
" least two stones about him‘or hey and wrlra a paragraph lncludmg-

a. t)le ralaumshlp to t{e other gods and gnddeue:,

d.  the symbol used by the god-or goddess. N \

Evaluation

. The pnragraph will be mprked acmrdlng to the masl:ery of Lhe Hu-ge
Ry,

nb]ecuvss. ¥ . ] 4 -

The non!.alns general refsmm:es fnr

mnberlnl on the qods and gnddesses, so the students should find stories easlly.
All students should dﬂ this-activity, as it will promote confidence and a sense of

achlevement.




-ACTIVITY 3 . « g oty o I g 2

f

]

| Obectives
3

f

[

| The student willbaable to =~

\

s mm‘ﬂnhnm,wﬁm. . i 2 .
.!'z,\dunmirm.wwmu;mgodum g gl S &
"', show-a clear understanding of news broadcasting. & g
4 _dan;unitrnta an ur!denundlng of amythin a new form. o . i
paty g
. " Report rha -xplnlu nf some gnd or goddpn as" mlght be done on a’ 4

mnﬂmmmbmldcm e
" -

Evaluation TR 4 '\.4’ L

.~ “Students often have the opportunities to listen-to some feat of a-
character “in contemporary soclety. This activity will not only make them.
m,mu-u-wmwmmnmumyw BN
.M-mmummzwmtofnmlmmmm )

R mmh-nl-ngugamdmmnm o G N R
. " -
= # P &
. L v .
& '
- #
) &
& - .
\ .
. N
. [4 - .. . 2




., 3 Example- Bu*ld your muscles

Objectives -~ € e A

The student wm bedbleto - ¢ = a

1. cummumcate effectively using a faw wm-ds w o
2. associate o s of the gods or with'modern products.

‘. 3. demonstrate a knowledge of several gods and goddesses.

ety M S e
) Make . shur't\cummercxaxs .whlr:hv Include a god's or gudi:ess'g
name. Each cn_mm:mm should, demonstrate some attribute of tf|e mythological
figure. B ot \
] L i
G
\

* Practice daily with ATLAS WEIGHTS s
/ o " {
Evaluation ! \

The ma.\‘klng wlll be based on how well the cnmm!lclals' lntant. relates

to the gods and gnddeues used. o B i N
r ~ - ‘ . . J
sen a - .
Explanation N wo \ g i

% ' * This activity 13 a little more advanced as it requires more research and .
cumparlwm. The rzacher may require as’ mnny commercials as he wants,
dnp:nqlng on the backgmund of, the students. The teacher may &ven declde to
delay this activity until lntér in the unit when the s‘mdenu will have more
knowledge of the gods and goddesses. In this way, the acuvi.ty could be used as a
sort.of summary for the particular characzerul;lcs.auocﬁtad with the mythlcni

. figures. . N . A




e . il NARRATIVES-OF CREATION 7,
. ACTIVITY 5 - s : )
ob] )
- The'studént will be ableto . . T g o e
1. present ideas lmaglnauvaly in art form. ° . \ .

- 2.. demonstrate a knowledge of the home of 'the gods and goddesses
B sh&:w some relationships between the gods and goddesses.

7 Activity

Imaglne ynurself transported in a dream to Mnum. Dlympu:, véu

wzndared amund and gazed in.wonder at the palaces of the gnds and gudd
ln a mural give an account'of what yuu saw. oo

. Evaluation \

* Olympus and the other objectives. s

Explanation ® - . L SN
» g Mount Olympus is mentioned in several myths, and even though the

%" gods and goddesses often come to earth, They, must live In harmony In this

. central lucaﬂun. 1tis Mved that the student! will get a better underskxnd\ng of
the hisnxchy of the gods and goddesses through art.




Ac'rivnv 6

~ ' Dbjectives . ot o E
. —15—— B )
L4y The student will be ;hla to- A

1. usea varlety of researnhvmaterinl‘ ool

" 2. analyze and lynthédze material. - . i L

3. present the material clearly and oom.‘lnly in wr&ten fcrm.

ctivity : .

Write a report about Ancziam. Greece. uslng encyclopedias andhther

. ] refarames as your sources. Be prepared to shae your report with the ol
A VIR B i
: Evaluation -, - i g

" The mirkc will bs based on how well the stuident redches the obléctives.
sve et . : - «

Explanation  © . i3
Many: students never mlnk of Greece unless rha country is studied in .

‘\’ mhl studies clan This activity lmuld help the students see that- Greecs was

,awmmxtmnmmmmwwmmmumwmm_b

/ students cls:lfy mlsundersnndlngs they may have had about the people who-were—

a parl of the mth—ng»nklng lmage. The teacher could direct the students to such 4

/ books as Crowell's Handbook of Classical Mythol as well as the encyclopedias.
/ - i .




: L seethe progreslon o the god's pawEthlng' force to using intelligen
.2.  compare the crenuun of the Greek god;.and guané:sas wAth musa of annhhsr i

g 5 g
NARRATIVES OF CREATION
| ot . o~
ACTWllTV T -
Objectives

The student will be able to | e ar SRy
} P

. tul.ture
3. analym and synthesize. mnterlal.
4. cnmpare the Influence of dlﬂarent wlkures n t.halr mythologies. » /

Activity " -, .

{

\
“ -Compare the coming of the gods' nnd goddesses on Mn*nt Dlympus with

the gm!s qnd goddssses at Algard in the Ncrse myms. g
* o = b 4 .
Evalustlon- N S e e . ) A

The mark will be based on Lhe four abjacﬂvt;s.

Evaluation. ° - R Lk

This activity iHustrates that mythologles dlffar - with dlrferent

cultures, and that the culture lt_sel_l, its idea: lmahe, and beliefs sll Inﬂusnce ¥

the ‘mikfng of a mythology. This activity requires ‘a relatlvely good. -
understanding of mythology, and could be done at a later time If tha_&,anchm‘
such as The Childrén of Odin
and Mytholoy would probsbly be helpful for students completing this activity.

‘feels that his class. is not yet réady.




. I
Tl i ... ‘NARRATIVES OF CREATION ‘ Ly M l :
U OAGTIVITY B y S ¥ (
COblectives ¥ ".- & “ L i
Tm:wdentwlll beableto - g A |

o cumpu-e nnd contrast qu paopla frum diffesent time peﬂod'.

2. locats perunanl Informatian from varlous soutces.

3. present lnfqrmal:lnn logically and coherently.

Actwity ‘ o ‘\
¥ - _Thomas A. Edison has heen called *The Prematheus of our dmeﬂ“
Glve a talk to um class cqrnparlng the* lean, Pramstheus, to tha more medatn

1nventor e . !
. . 3 e b

Evaluation ; L e ) i

wu, v The nral PrBsenhuM shuuld be: marked by l'hB teacher lmmedlnrzly,
bpsd oot sbudent.'s abilty to Tommnloati information orally.
Explanation s { ; [

. This activity brinés the 1deu ov the more ancient mymélngle'al figures [ -

mm modern times. It provldes an excellent owarmnlty for mmenu to compare -,
t.ha lmpnrbant charactan in M(Lh%y to modern inventors. It alau mowx thm ¥

that no mnttar where or when in time, each society has people wM become great
_. Inventars. - y ) : .




GROUP I }

. 1 C )
INDIVIDUAL: RESEARCH A‘éTM“ES
: SRR - !
+ .+ NARRATIVES OF TRANSFO!

TION OF
. E
) \ LOVE, LDSS ANDREVENGE . - :
| L

. The themes of love, lnss, ‘and revenge are common in suma uf bhs'
o blttar known. Greek myuhe The many loves of | \Zeus and me lngenlnus methuds 3

- davlled to get the wumer\ h= wnntsv while :taylng uut. of hls wlfa i slght, fnrm

. the basis of some of the wller myms _The punlshment of the women by Heta, :

Zeus's wlfe, also illustrates t{mt many nf the myths wlth this plot’ hava a mu:ﬁl'
&

dlmenslnn The lee of Ap&‘lﬂ for Daphne, Cupld for Psyche, and Ceyx for .

‘Aleyone are some of Lhe mnst\wldely knawn. ‘Luu and revénge often gave the .

Greeks something to “worry it because ‘the Lreatment of thn gnds was

dramat]c, declslve and lmmedlate Arachne was changed into a spider becauss,

" she boasted that her weaving was better than, Athena's. King-Midas, for hi

raahnesa and grssd, was glvsn the ngdBﬂ muwh. He rasllxed almnst too laLe his#

. v N
" !nvu mistake. k




2.

'y one cnnstellauun by name and form. « - E % |
dufendmeexplnnaunn. 2 s 5 )

X
qemnnlhata a knowladge of the’ Eraek myth rslatmg to,the cnnshsllan

the| thole story u‘ one cf the cmsiellaﬂens. Report dn how the cnnsbellaunn

Acﬁvltx

/
Dnly p@rt of me story of -each cn%llauon is given. Find nnd read

the result of a transformation of love, loss, or revengem f
, L e
\ .

[
ia ‘Cancer, the crab, is one of the zodiac signs that correspond to the labours of

Hercules. 1t has no brigft stafs but Is marked by a cluster of faint'stafs.

b

o

Eygnul was a friend of Apollo’s son Phaethon, wtio was killed while riding a
chariot into the sky Cygnus moumsd the death and became the swan
éonsrzllahun. =

gasus, a wlnged horse sprang from blood of Medusa.. It was given to

ellerophon for killing a monster, an

he tried_to ride-it to Olympus.

. Unfortunately, @ fly stung the horse and

rider Was thrwn.

He became

. obsacyationiaf the wark, e

lams ind bllnd. Pegasus was then blnnsd among the stars. .
Evslus don 1

'g The hark_ will be .given on ' the bisis ofthe explanation and an

E)(elll; an‘ '
. ‘Ihln acuvlty could be uud as an lntroductlnn for this section; as the

'rewlu ~will lndlenl.e _that hecnuse of the gods’ pity, dlluke, or love of some




L 4,
whare tha ara lull
g vlalblanummg ‘the xhu-s Ths teacher may even Want ko start. th Activity 2 and

" use' this one as a brlef ;wlew nf the sectlon,, ln any case, the research requlred

B wxq sive the students some fnowledge of the myt.hs as they m. ué theme of
unn’formpun

- Patterns ,in ° the Sky:- smg of the Constel mnm and A ¢ 7 )
i SR o World Mytholoay would ¥ \ces the students should start with. &




T only one. myth, dealing with only ori mmmllatlnn. The ldea s to pmmcl;e

‘(DI?

\

ACTIVITY 2 *
73 -

ectives -

. The student will be sble to

Cmrt ths wuranoe af the uudstallatlm,GRIDN Indlmhe alm !.h! v
pmltlnn of SIRIUS arid i PLEAIDAS.,Mough the use uflms tirsek mytm, S

nplaln why esch of the’ gmups\‘ua conitellation'Is pusltlnnEd that: way and:
a3

mlnnauun L : " : g ¢
Thll actlvlty could be chosen by mutudent who cnn pe. wllh readin

lntare:t and a high success rate sn that, the sv.udenm will be mcomagsd m
continue rrmﬂrvg the myths. The student shnuld be rade awara of the fact that;.”

ganually, all m%pmuuna had their orlqln asa result: of. some., nharnnta: |n
myth falling in and out of favour with tha gods. - This® acﬂvity could.be dona on




The:mdan?.wlllbéablam' -
o P . 8 bl ’é

8 ldeﬂhfy one mmtellaum by name und furm

2 genetallze abaut.khenames of ather constellations. R

3 deﬁnd hlmexplanauon. £ iy T -

gor\;teilarjnn: that' you' have seen .or tead ‘about and,,

;. Choose " one-

to Greek explain how the its,name. - Draw -

me\mml:ellatlun fdr the nuerhead prn]ector t8 help explaln your l‘lndlngs.

eaordi

o >~

. gt

:;xglnnnuoﬂ Gy 2 8 DY
Thls actlvlr.y enuld be dons by the 'more | lm]ulslnvz smdent whq likes a

i ehallenga. Research |kllls have to be hu-ly well davelopeﬂ’ and»n wlde Knowledgs™
of the Greek myths is requlrea: lf the explnnatlm. is wel.l done, it is hnped that

nmmuamhss As Was sLamd i Acuvlty 2 the gods of goddesses creatsd mef

“an lnterest will be - spa.ﬂ(ed in. quesuonlng tha naming and formation“of nlh!t., F o




-

NANRATIVES DF TRANSFORMATIQN UF LUVE. LOss, REVENGE

o - T ey iz,
ACTVITY & . i ;
' Dblguvéa o x 58 g !
he #adantaulli boablg to i E ey ’ s

1. aphln the origif’of one word fmm everyday speech. L

2 &velnp an mberest in words nrlgmaﬂng from the Greek myths. .
3. use the words learned ln gyeryday sveech. A el ) i #

—

Acaﬁvnz Sy o oWy 8 E B
" i ’ From the list of flowers nga,/;exect one and ‘éxplain its nrtgfn in
terms of the Gresk gods and goddesses. '+ . ! _— 8
L, Creclsust o hyackth s s B
i wnflnm o _ daphne ' e 2
" '.v_dlanbhul S "\' ris e N
g ” Y ; L . L 3
‘Evaluation” ¢ - ; Pt
-The mark will be based on the gereral dlscusslen of the resedrch dma 2l
i the story chosen, o . * : 4

En’glanaﬂon

-7 UThe flowers selested are not- hecessarlly familiar, bt they are, emlly
éxvlllned Dther kinds may be added 8 the unit progresses. Either f.hln activity
or Acuvihy 5 may-be sufficient. Both imay be done, however, if the students
snjny the exer:lu. These flowers recolved thelr names becnuse of -the influence
or feelings nme god o: gndﬁeu had for the ehancr.ers. As n result, chanctgrs

. were Eransformed Into flowau / % s 4 RIS




. ACTIVITY 5. . L
Cblectives T o
+ The Student.wil be able to . o L

L diw’sn understanding of the ancient. Gresk belief in’the. besirnings of

_". things. : e
3 : '2 éxolaip the reasons for the beglnnlng of one u-eetlon. ‘
8 3. simmarizematerial . . ) e

L‘.reek myth’ls vftan used to explaln the things in nahure. (r‘:hnosz any
, one of rhe fnllnwmg and surmatize the myth that explmns begmnlnga of the
thing chosen, Remembu Lo Inclide how it is the result of wme love, lns! or

o revsnga by.the gdds, i i
frogs spiders . kingfishers .
| , b 3
. walves  dolphins ]
Evulundm 7

The mark wlll be given on the basis, of the salucuoﬂ of the myth and

me actunl summary.

_MM j $
_ - Other words ‘should be. sdded to those nbove as the Unit pmgres&s.

. 'Each of the creatures menuonsd In this activity' were craated because of some

“explanation given in the myths. They are explained.as belmj the result of .the
affections or.wrath df the gods and goddesses for, some ‘characters f\ounddrn'lhe ¢
‘myths‘ Tales the Muses Told and other books from Section W of the ennotated

 bibliogtaphy would be very helpful when conpleting this activity. b ¢ o
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NARRATIVES OF TRANSFORMATION.OF LOVE, LOSS, REVENGE

ACTIVITY 6

*y . Dbeste P
“The student will be able to : "\ $ONG
’ o b demnnlu-amh!sknwwlsdgenfmuﬂhscraekmythm\
»’ . "B preent:mymlnnmﬂmnmnlng’ulfnrm \<
3. demonstrate ar nderstanding-of the effects of the gods and goddesses on
mortals.
-, -
Retivity = o g ¢ o
= Mlustrate s scene ffom one 6f the .following myths sbout a | -
< himform-tl.m’u - = v P -

* ApolioandDaphne © Cupld and Peyche - Ceyx and Alcyone /

e ) ‘Thnmarkwlllbdbneﬂnnd‘nltudsnt'amumryofmthm y
*. Cobjectives. . . :

. The " activity “shoujd firmly Implant the idea that the gods and

. " 9oddesses in Greece piayed a very important role i the lives of mortals, and
*mtamwa‘w’mum‘mmﬁtw“m some changes
ewldbemldhyu\etmrgod Students may wuntmlnccrponha this M:uvl? *

"paplur 'mnchi AIl ldeaa thauld be comldnred lnd npprovzd It pnnlble. Thei
books. llltad in Section 1 of the annotated. bibliography would pmblbly be most.
L2 umbhfnrmlllcuvlty.muem, mmm-m_@_mum
mnmlmnmhwmyﬂnmw . i - S
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NA)RRAﬁVES GF TRANSFORMATION OF LOVE, LOSS, REVENGH

ACTIVITY'7 | S 2 "l W
ectives
The student will be able tn ! fios

1. create a myth bmd on lnfnrmaunn already known. - -

2. ‘present the mnterxal in claarly and concuely pn written form.
& IR -
; § o

Activiy T . ¢ : . 5 .
. Invent a myth to account for some object in the world around you. For
'sxn.mple. the rose, or the first automobile; the coming of twfllght. lntraduca

into your myth the figures of some of the gods or goddesses about whom:you
have studied and in whom you ars*t.eraned '

N . i

The glark is based on the student's mastzry of the nb]er:tivas. .

Evuluutlnn

'_Ex- 2 » .

»>. . .
is given under the assumption that the studgnts have read enough myths of this

The "activities In this “group have dé/alt,with the reading of ,various
'r;|ths and the Interpretation of the transformations found lnl them. This actlvity

type nﬁd are_ capable of c‘reat.lng‘ their own ‘myths by uslngv some- of the
'cﬁnnc!.ars they have already encountered. [t should give them a feeling of
adding to the mythology of the Greéks, and therefore, foster further readings.
Teachera could even collect the myths, and after reading and editing them, thsy
could glye them to thie library in the form o' a book. Maybe some students wmld

S \-nv_ﬂ. # design a cover llustrating the contents and the use of transformations in

the Greek myths.




GROUP 1l
s T
s ]

INDIVIDUAL RESEARCH ACTIVITIES

FOR ., - )

NARRATIVES OF FRIENDSHIP AND CONFLICT . .
3

- These themes, ‘however, are often ‘strands along with many’ n!hers of
wonder, lnmgue and confrontation. Baucla and Phlleman, who, g gave what u:us
they had to poor travellers, the gods ln dlxguhe, were rewarded by the gods while
their neighbours were forced to suffer drowning. The friendship shown by Lha
flsharman and his wife toward Petseus'is a miajor theme in one of the beat tnld

hero myths The conflict in ‘the myths is probably best Ulustrated in the battle

batween Hercules and Hera, .as Hercules spends most of his life confronting

nhstnc S whl.ch Hera hB! put in his path. The plots dealing with friendlhlp nnd

" conflict|are what give the myths their . fanctastic adventures. One thinks of
. B E n

' Frlandéhlp and,conflict are themes nat difficult to find in Lhe Greek, :

-, Jason's expedition for the Golden Fleece, and Théseus' battle with the Minotaur. * ’




. ACTIVITY | $ =

© 2 usea variety of refareru:e mlterlals. . 3

o repqrt m-teﬂal in clearly and conclmly In written form.

* why the gods and goddesses were either his enemies or Ms\mends.

. NAﬁRATNES OF FRIENDSHIP AND CONFLICT

Objectives ~ - -

The student will be able to B
I demurutnte why ‘success and failure were baud on friendships and :onrllcl.s

* with the gods. 5
“

“ b
Al:Ll‘At . 4 L .
R&J\e story of the "Argmauuc Expedition®: In a chm-t list"the
gods.and goddesses‘who were enemies and frlsnd- of Jason's. Explaln huw ‘and
. T

Evaluation - . - 6. i g

The mark will be based on the mastery nlﬁefb}ecuves.
éxglaﬁnﬂm - : i

This anﬂvn.y could be done as an introduction to the omsr activities In
this !ectlon as it muhes nnly a listing of the gods and goddems and how each
-was either for or against Jason. It should serve tp make the students aware that
“all of the gods and goddesses were involved in the. averydsy lives of the Greeks,
and that, dependlng on how l.hey felt about the person, they helped or hindered
people amordlngly. 1f t):s tsachur feels that some of the studen%l are not yet ~*
ready for a plece of wrltlng of this lenth, then mey should mnve/un to some of
the athsr actlvities ‘and Drcbnbly return at'a later ‘time. Greek Myths, Greek
Gods_and Heroes, and Thn‘ H:rust have varied actounts of /th Qrgmautl‘; '
Expedition. .




+ ~
A o .
- ' NEE R B oo
: i NARRATIVES OF FRIENDSHIP AND CONFLICT <
ACTIVITY 2 o ,
g i 3
.. . Oblechives o i :
The s%t wilbeshloty " & A7
s \ w, Py M ?
1. expl -\n ma reasons_for a character's friendship or conflict with a god or
idess.
\:- e 2. b an Y ding of the explar n aiven in Pherrm-h!
%, et wledge of the lives'ch chossh,
g 'f.-gvltx & . o~
» Afur rendmg nppmprlam myﬂls dhcun the effects nf frlmdahlp nr
" ey cnnﬂh:l ln any two two of me following lives: | G e e 2 ;
; Persous " Theseus .. ' Persephone
bl e . Achilles Bellerophon . Daphne vy

=, The msrk wm be hned on well wrmen accnunls of the ma]nr incidents

T ot mumssmp or conflct I the ives chosen.

s iﬁ This.activity should. be done by all “students, ‘as It acts ‘aban -

lntrodl.m’.lon to the llvas of the heroes In the next sectlon, and also illustrates the

\mnortlnca nf belrlg in favour with the gnda. Ths bunkn rsferrud toin Acuvlty 1

contaln myths about the characters listed wbnva. i




" e "An apple of diseord”. .

ARRATIVES OF FRIENDSHIP AND CONFLICT
T acTvTY 3 - ’

poiives - - . .

The student wil besleto . o w 2
1. lnfer meaning of modern day expressions from the Greek myths.
2. 'show a knowledge of twn well-known Greek myuu. a :

3. sppreciate the wide use of Greek re'erenca;x‘ln modern speech.

Activlty " - v

Chogse any two of tm follnwlng exprmlnm nnd glva the mnnlngs as
they relate to the Graek myths g & N =

. "That ishis Achilles' heel". . Lo - % L
" b. "As wilyas Ulysses". sy &
c. "Difficultas the judgment of Paris".

d. "To work like a Trojan”. : : £t

Evaluation -

TR mark I ber based 6 & sty éf the sctual n\eﬂnlngl gxmﬂm—

the awlanatlw of the expressions. e 2ol &
Explanation . (T & ' *
SN

The expresslons ‘chosen may not be-farmiliar to all stiudents; but the
selectionIs wide. ‘During the course of the unit, most students may have read
‘am;gé- ‘about Achilles, Parls, and the Trojans. As the expressians relatepto the
Trn]ln War, books lucﬁ as The Seige and Fall of Troy nnd A Fair Wind for Th:x‘
would be partlcularly helpful for the students wno have not read any my\hs ubout
the Trojan War. (I ! :

-




| R

ACTIVITY 4 : .

X Objegtives . "y 0 i ot
The student will be'able to .~ ° i o -

of, and an ‘of the Influence of, the gods
bl g [

2. illustrate the lnterpreutl‘n‘!m na meanlngfuLway. F

draw comparisons of myths v\{lth modern media.

chvm_

. Mnny Df the modern knlavislon cnrmuns have chlmtnrs whu resambla

ol mythlcal figures.” He Man, for example, has ‘the ability to changé hlm:elf as
\QA Zeus, and bhh strength reumhlel that.of Hercules. Make your own comic
strip-with captions, deplcl:lng a god's or goddesses' wrath on some charactdr of

. your own design. *

i g

valyétion 2 3% °
The maik will be basgd on an-examination of Lf-m work;
i " .
£ 5 rpm . g i
Eg;langgnn §

" g Mnny of the Snmrdny marning castaons ‘that the students watch o,

hlavmon -ra filled wlth characters who resemble mthlcul ﬂgurs; Sometimes ,
rhey are shuwn as'| mey would appenr in the myths, but oftentimes, they are given
dlfferanl. qunlltlea snd characteristics that relate more to the modern age. 1t is
- fel: that an acr.\vh.y of this type will help make the students realize this fact,

and ‘the fact that the characters. in hha myths atlll have much to. 198y to Lha

"space-age" pencn.

 |\




Greek myths. ¥ (\ §

.+" -of brjghtness. --KEATS

——t § | .
Yo g . o, i T A 110
'NARRATIVES OF FRIENI AND CONFLICT .
L 225 ’
: " R i
Y ACTIVITY 5 ° : k o |
Objectives * wi’ g . \ ' P %
The student will B ableto.  ~+ * . . \ et :

L locate references.to mythology in works of n%hm; writers.’

2. olain references bo\Graak mythology madb by wrifers of. 2 mare modern,

= \ s K

3. ‘show an under of the in f re made ‘to. Greek‘
mymolugy lnlpssengan rzad . 3

""any two of ‘the Fnuuwlng well rkr\own pdu and ‘&

" Apoli's AT ES .
made every eastern Cluud asilvery pyre
All'the'cfiarm of all the Muses often ﬂqwerlng
intoa lonely work. --TENNVSON

C,e Shs dlsbed out thé potpie with Uly"VPlan lmP!l'tl lty. -= WYLIE. -

;4. Fearis khe ﬂ.re that melts Tcarian wlr\gr

~-CO, TES.

sane * man weuld daniand from the pods the - gift." of M
LACKWDOD -

{. -How riany ‘cowargh, whoss héarts ara ali as rahL as stairs of sand, wear yet: .
upon their chins the belrds of Harculm and frowning Mars,
*SSHAKESPEARE. o+ . Ry Ty




,.- mmm mnnﬂmmuumuem:l
mmmu—m«mmwwwuﬂn&. Nuﬁ:bt‘

will begin to remember somé of the names from read postry
; u-z,mm« beginning to make sense. //This activity could be dpe by any

student. who has an Interest in, and an




- T The Oracle - Arthur Dawson Ficke

e 12
NARRATIVES OF FRIENDSHIP AND CONFLICT
“ACTvVITY 6 : & 5
Objectives ;
The student. will be ableto: ' © - 0 & !
1. explain references made to Greek mythology in works of modernday authors.<
. 2. showan under of the of in the werks read.
3. mmmhlmmmdnmdhmhmm \
g T o 2

“The following Is a lllt‘f)f poem titles with Greek Mﬂn’mtm
well—!mdwn wrlhn. mmymm sné‘dlaa-whyym

the title s a good o ; o

Cupld Stung - Thomas Moore _ T, i e
~ 4 Tqmner_vu'-ﬂ\enmi-bod »
i To the Muses - WilliamBlake (
Hymn of Pan - Percy Bysshe Shelley
" The mark will be' based on the clarity of the explanation.
N

oo [T This actiiity requires the reading of both & myth and a poom.
Cppra Ha{)m.. this activity does not require, an indepth understanding of the posm, .
should

act only & an introduction to-somé of the writers the students will

 encounter In later-grades. If the school library does not have the poems listed,”







. The student willbeableto . -l
e :
‘show an 1
“inthe myths -
2 tdlsﬁxuunTmlmwﬁ. .
3 of the, importance ‘of the gods and goddesses
3. lnﬂullvuuflbenms{utﬁmek:u o A A L

4, mwmt lnfnrm.f_loﬂ read. |

rﬁpoﬂ: t.hn mltarhl clbnrly u\d cnm:lnaly # wrlthen fnrm. o

Activity” Com T s ¥ P
umm'wmnpmwxummmmm-mmu‘r
mehnhn War. mmmwwn#wmmnhm-m

Mmhhmm-ﬂuﬂru&mﬁu . Sy -
o al 'Cnusasof!_mw. A '., 3
b, Caferingaf the armies. : okl
Cc.. Thewaragainst Troy.o . . L Lot R e
so P o
d.

.Almu‘-ﬂu’m'ﬁd}a' ANV prh




m-ttha-m-um& TMTn:hnwnr

mwn-ummmdmmum




" The student Wil be abls to

1. . rélate remﬁ: for friendships. and coflicts smm'j the gods and goddéssss.
Z; know nbout. lthe< family llna af the Hou!e of Af.raua.

from one generation to the next. -

4 usea vanaiy.ni referam:e material: B o i

o P LA "'4

Acmt T e s B0

w ¢ 'Doa fnmlly tree.for the House of Atreus, and digcises how ench fnmlly

mmber was affected by frieﬂdshlp o conflict with the gnds or godd:sses

The mark will be based ‘on ‘the material presentegand the quality o

the resench done.

This ‘u.-ilviny .u;m'm the .r'ndenu to.see. the wlll of the gods and ine'
gbddssssu In the lives uf a tamily rmm one genmum to another. It should

lenv! the lmpresslnn Lhn(: what, ope faml\y member dﬂe: affact.! Ell succBedlng 57

members ‘of the family. It should also guexp to make!the point that many mythq
* ate  related and overlap. “If u‘.e tenchér ch'ndss or If the students wish, other
! familles.could be chosen. Omar pns!lbla ‘ones mlght include The Ruynl House n’

: o3, tmce how thz gods ar goddesse: conunued to affez:t t.he lxv- of . a f-mnly -




2 .croats hll own’ myth ’ $5 5 i

3 wme lnaclesrandcrant\vu mh@nar. T R i !

t gwn my‘au The toplcs glven m: Just. luggnllons, as it u likely the students-will

nlva thelr own ideas. An oral m‘eumt-uon nf the completed myths will show’ Lhu
clm ths varisiy of 1deas that can be genanw by stich an activity, The written’, :
ted for the elulrnom. the llbrary. or tha schook nampnpur.

myths cnuld be collect




B l, . student’s huoduc?.lbn for a discussion' of}.hg heroic pattern.)
K, Y 3
i : s 5

i A . " GROUP 1V,

lNDlV.I‘DLJA!.. RESEA‘RCH;ACTMTIE?
Q IR ng)ri" o
L . NARRA'HVES OF QUESTS -
- A The myths of quest -are among the must aunerb aqd mumlneung to
. By mmlern rsaders. Not only do Lhey include many of nm uLher plutl nnd -ettlr;gs,
. ’ but'they tell s what the Greeks thodght of their herole figures. The physical
: -pn;weu; mml alartnetQ, ‘and nnué\ag; of these heroes were admired by all the

® anclents. The qua‘ar:‘mythsv guneull\y fall into three catsgnrle:s: the Argqnauuc‘ .

Expudm the search for the Gnlden Flesace by Jason and 55-of his compuhlnns,
i Lhe Enlydcmlnn Boar Hunt lnvalving Mslsagsr 'S !tl.empt to kill the ociuut bnnz

oent by Artemis l'.u lay wasla the countryside;- ‘the m ya Trojan War, with m_
. oubnndlng heroés as Agamemnon, - Achilles, Ajax, a Hector. * (See the:




\
. - ; NARRATIVES OF QUESTS
. 5 5 ’ ‘ N % ' ty

. AcTvITY 1 5 ) ) £

‘Objectives
. - . Thestudent will be able to

1 shuw an \mdsuundlng of a character through cmuvs means.
7 relate_ Ideas from the myths to madern peaple. =
By 3. enjoy adding Ideas to the myths. e . <R
4. .research a topic using a variety of sources.
i Activity oo i e \
Make ywr own dulgn un paper to lllusuate one of the follnwmg" a | &

shield for a hero, a rnhe fnr a qodﬂess. les the reasons for the design you use.

« Evaluation » E

S -
The ‘mark will be based on the finished product and the explanation

. R . s e .
given. \,
, i Emamgnn - &,

‘ .~ To introduce this muvlty the benchzr could probably discuss ‘the a v

F: Newfoundland flag; r)m meaning of the colours anti 'shapes, or inttoduce the
students to dllfamnt ts -of arms found In encyclopedias. . This mny'help
students understand the mh\ﬂlm] of th! activity. Maybe, wlt.h the help of the il'[.

b teacher, the :wdanu could do the works -of art durlng art class -nd then hang
* them around the ciassroom with an explanation attached to each.




. 4. hisdeath  .r

" andthe selection of pmum used. -

ACTIVITY, 2 ! . "

The stugerit will be able to
1. report on the life history of Ha‘;m“.
2. slect appriprite materisl from yarlos Bources.

3. Amange materhl in a‘clear, v:enf:lse manner.
o

" Actiity y
Write a blography of Hercules incliiding such information as:
* 3 i)

1" his bigth" o

2.. hisInfancy. .~
3. his !‘nelve labours

Suwlement your , writing with sketches or: pictures of the mﬂw =

hlppenlngl. g L
ks
o " A i

Evaluation

The mark wlll be based on a well-written nccounl. of Hsrculm' llle.

_ . -This actlvity allows the students lD nudy lndwth the life u\' ane Df the
belt known heroes of Greek mtholog;’ This is a fnlrly any lctlvlty that could
be used by the slower or less lnl‘arelted ltud!nts, or as an Intx‘dﬂm to the- -
next néuvuy. -




ACTIVITY 3 ' - s

ectives . .-’ -
The'student will be able to  * 3 * i P

1. deplct a myth in another form * T
2. lllustiate the history of Hercules. * <y
3. ‘select matsrlal from different sources: '

Activity = - : . g, )

Do a mural of Hercules's 12 labours.

Evaluation ¢ Tl

* " The mark will be based on the compléted project. +

Explanation ’ %) x . .

This activity could be done In csnjunction with or in place of Activity .

2. The materlnl cnvmed !n both wnuld be thg same. The ma]or dlffersnce wmﬂd
be ln the form.of the prmeﬂhtlun. Harculnl, being ona nf the best known Greak
hemel, aheuld help students bethar ‘understand the idea‘of the quest, and

—
ennouuga more Indepth Teading o of the longer wurks as they have to interpret. -

the material to produc-_ an artistic method f their. Dwnrmlgn.

S




=

- aswell s’ wnﬂng :klll-,

122.

NARRATIVES OF QUESTS * .

ACTIVITY 4

Oblegtives Wi 5 .
The studént will'bé able to ’

I discuss'a pattern daveloplng in the lives of me heroes. al

2 deman:tragg the Greek Idea of a hero. . A
3. . .draw compﬂrbnns from.different sources.
4. - write fluently and concisely." -

- Activity

Compars the lives of any two heroes from te following list: .
- Perseus, Theseus, Jason, Hercules. .
. The mark wlll be-based on ths pnttern fourid in the lives of. t.he heroes,

mlanﬂt\oﬂ - o = g [
. - The example nf the dewrlpuun of the life of Dedlput which fnllows
this actlvity could be used if the ttudmu need a guideline. The major purpnn of

this activity lsto illistrate thatthe heroes of -Gresk mythology follow a -

B pargt-ular pattern; If dashed, the teachef could cover the pattern with the

. g}m by using the, example, or by choosing e of the heroes, such as Superman,

with whom Lh! students. may be more famlllg) This task rarlulras oxh:mlvs

randlng. but It should be both lnhuruunq and bensﬂclll for all lludsnu.




2 3 j" Sz

" - The herolc pattern usually runs as fallows: the hero's mother Is of -

royal blood and his father Is of high soclal status. Both parents are related but
ng-mwmmm»;ufmow-mﬁmm
repited to be the son of a god. An attempt is made early in life to kill him, but
pnm&-muﬁmﬁwwwﬁ. We usually know very little of
his childiood but on reaching manhood, he returns home. After a victary of
some Kind, he often marries the princess and becomes king. For a time he-reigns
unuvanﬂuuy. )lu(vour with the people or the gods and Is driven

from Ml.y. after which he Meets a mysterious death. Hla body ls’seldom
' buried, but he often has an assumed burial palce. b

Oadlpu:
3 } " The Hu‘olc Pattern

Dedlmllmmofaocm.lprum.“muuls.bomafm
Mﬂmny*bhwnhhvem wlﬂ!hathlttasinﬂnguln

nfDlony-n. Lmhhrlutqldﬂhllm.hnhnburrhdmlyuﬂmmwm

. Klngn'l:ulmh mmmﬂmmmmmmm

mwm-mummnmwmmmmnru-
- Sphinx. I'lﬂmmurbhhmﬂuwldbecmmklng Fhmlylﬁxyllﬂ.hat
hmmmdlmmhhp-lm,hlumhcltym I'hmwlhhl
WWMMAM Evmmmﬁhplmofunldhwmm.
mlnmanyl-um.dpllwlofhhlchllhllllllln.




. D jective .
The studert will be abie to

Activity

: 3 124

actvirys 7T

1. select pertinent information to a given topic.
2. use varlous sources for comparative purposes.

3. show, after reading Greek mythology and the axble, that ‘character types'in
both are very similar.

Compare ' the carest of Hercules With that of Samson inthe Blble.

: Some points you may want to lnclude are: haw they resemble each other, the

experiences of Blch where each came frnm, how each died. .

Evslustion P . -
The mark wlll be determined by the degree Lu whlch the student is

sum:essful in lulﬂlllng th ob]ectlves.~ o L

Explanation, PR L

This type of ncuvlty hslpu Illustrate ms close resermblmce between
flgures-in the l:mek myms and’ t.hnue‘ in’ the ‘Bible, the bask of the ChrI.ILlan
falth, .If any smder;u lndlcete an axtrsma interest ln this luuvlty, lt could bs

. suggested that Ahsy- cnmpum the vmlom of the fldod and the creationof man

fmm the Bible wlth Hm verslom from Greek myth. Th\s activity ls mora
dlﬂ'lcult thnn Actlvity 4 as two people are belng mmparad frum different. um
perlo& Thla shnuld not pase. any lerxous problems, however. The mchsr ‘may .

help with the ngedad references from the Bible. .




3 NARRATIVES OF QUESTS
ACTITYS
Oblectives S . o
+ The studeit will be able to
i : 8 dam‘mutrate-n_pau.em developing in the llveaﬁwf heroes.
2. demonstrate the Greek ldea of the hero. ~
3. -draw mmplrlmn: from different sources.
‘4 write ﬂuanuy and conclsely:
, . 5. show the rélationship between the modern and anclent herves. - p

. o a Y FRNEY SR : il
Activity.: - 3\

i e Analyze a television heru in the mythical mude

s (T he hdru!n pattern discussed in Arzﬂvlty 4 shnﬁld be ‘used ‘as the bam fnr ynur

analysis.)

The mark Wlil be based on the pattern found In tha livas of the heross
and the writing sdils, ‘ . . 2
“Explanation . 4
Ths actlvn.y is'an exmmlm of Adl:lvlty 4 and Acuvity 5. Actlvity 4
mlh for a compnrisan of heroes from the Greek mymt, whlla Actlvity 5
" compares heroes from differant time periods. - This -.:umy requires the students
N to observe lpd research. ma fmodern ha}-n for the purpym of fitting him into a
particular pattern--the }mr’nlc pattern. Hopefully, the '-mnu'wm realizé that
the presant creatiors have baséd thelr heroes on the h:m'm ny'n.a Greek myts.




. . " NARRATIVES OF QUESTS

ACTIVITY 7 . . ’

bjectives *+

The student will be able to
. %

o N
1. present a myth in another form.
. 2. prm:tiu newskepurtlng. ]
3. select pertinent hformation to a given topic.

a4 report the mnlarLaI m-ally in a clear, concise broadcast manner.

Actlvity N .
v g S Report the ekploits of any herd in'a toun suitable for a modern fmws 5.
1 ‘ ~ broadeast.” R‘epm-t to the class. i B
The muk wm be based on the. oral presenbluun und the information
pmented The class should be given the nppnrtunll:y t grade the report as well. | t

Explanation - ’ Lo
J © Students at this age do not genemuy' watch the news. This activity

will ancnumza thém t6 da so, not. . for the : but

. for l)\a style, tone, and clarity.of. the prssentatlun. 1f the acuvlty ‘e £ be
too long, the_ Leachar could glve ane sxplolt of a psrumlar hero and contlnue
i ﬁom there. The choice of explolts and heroes should be\su great at’ this time )
€ ; that the students will have little dlfflculty in flndlng the necessary lnfcu'mauun.
1t is suggatad_thn! the students, as. well as the haanher, grade the papers. This
will give the students a resson for watching. the news and forming thelr own -

oplnions.on the presentation., . - . =&




= *''NARRATIVES OF QUESTS - = Yol aE ;
;. . ACTIVITY 8

Objectives:, ; o co vy .
The student will be sbleto i

- 1. * discuss similarities between himself and a character from r_ha myth&

2" demonstrate a clear undenmr@lng ofa hero.

» ) J 3. 'wnrk with comparatlve studies. -3

1 Activit 5 e

i . ’. vt ¥ Idmhfy yuurself mth ‘some. mythlcal hero most, llka you and discuss ©

S the slmllaﬂﬂes’and me dlfferenne; . 4 o - : N :
5 Evalustior oy
d The mark will be on thie quality of the written work. dge T

)(glanutloni
Students wlll have nlready‘ nempared mythlcal hemes “with' other e

mythlml éroes and with modern, hernes . This will glve them the -,

\ ) wportnnlty to thirk abnut thamnelvea, how they fssl about tmng:, how they m:t. P 5
' +  and so on. ‘At the_ same ume, raseurch must. be ¢cns ona mythh: hem lf _the %
%ompnﬂscn Is '.n be subsunull. anefully, atudent.s w\ll ﬂnllh the activity, with el

a po:ltlve feallnq ubout themselves, as they wlll reauze that, they too. hnve nmz 3

.of the qualltlea nf a heru.
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5 yﬂwesor quests, t o
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+ ACTIVITY:9 . . - Y
5 ¥ . : 4 ~ & Y s -
Lo DR Dblectives e s sy LY i
' The student willbe dBleto . . . - TR S
5 . L o o 8
e ME ogérate a recording'machine v
L B demanstrats the qualities of good orsl reading B N

3 e 3. :select ;p‘proprlal'e‘_mémdal.; i

R nppnnumty is’ glven here for rhe stud:nt to r\eﬂecr, on Lha ryths

“read \n ﬂ\ls group. Ulumltely, nch student. wlll declde ¢ nn hls favuutlta heru and

mym on the basig nf wch lrlterl& as the advsnwre found in the myth selected;
the retelllnq itself, or me quautles of the hem chngu A brlef chat with the .
. ) student. as he wotks lhrouwthls actlvlty may help l'he teacher L’huve a hatm
Loy 2% lidea of why the parucular hv:m “and myth were cr\osen. tbsrefure gMng lhe
. t.enchsr information fu{ aelm:ﬂng further ramlm; mateﬂals for, the student.
] Presenting ma materlal to another - school, cléss, or- library. Mld glve the
- student a senss of success and achievertent: Actiity [0 may be'dsed n place.of

fhls anuvﬂzy ifa |Ludmr. appears w dlsllks wotking with racnming equlpment. L
p '
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. Evalungn

AcTivIFY 10 T

.-Objectives |
ihe-student will be ableto- -

1 selaclappruprlats mnt.srlal from’ s’varlety of sources. ¢ .

2 mgenlze mar.aﬂal ln a l?glcnl, .cleur manner:’

: 5. ;
3¢" present r_nal:eﬂal clearly and I5gically in written form. . oo O

bivity

2 The mark wmnebmdon he

. and" bhe nrgannutmn.

* Thisactivity ‘could be used instead of Activity 9. for the pur‘p of

4 reviewing this: group of myﬁm The ‘student - has t5 collect. material Hom a

variety. of sources; a:gagly ‘u-e material, ahd present the materiai In'a well .

nrgunized munner. Tha scrapbook cuuld be presented to mu!her schaul, class, m! Lo
. ibtary uless: th= student feels he would 1ike: to keep the mar.erlxl for hlmself. 2
Thu nnplar at the genanl office could be “used for rspﬂnung plchure: and ‘ Je
lnformnr.lnn needed for the scfapbick.- :




. adventurous Greek myths. ;
’ thz drended Medusa Vet the goddess Hura wanted bohh Hsmulas und Perseus to

GROUP V )
B e n [
INDIVIDUAL RESEARCH AGTIVITIES . . ' =
\,FDF{ ) %

or

Peruua wa

- luffer for reawm whh:h were. uut of their l:onu'ul Hencules was actually the son

of Zeus, whn vlslhed Alemena ln'Lhe gulse of her hﬁshand while. he was at war.
Hera dlscuvared his unfanhfulness and, because sha could not‘punlsh Zeus, she
was determined to kill Hercules. Perseus was alsn tha son of Zeus ds he vish:ed
Danae ‘in a shower of gold. Hera, in'her jealousy, ‘was dewmlned to mnke
Per us' llfa as dlfﬂcul! 28 possible. All mose who angered" the gods elthzr by

rashness, or flon were elso punl:hed In the myths of

 Phagthon and Nlnba the punhhment was death. - N N
\

, NARRATXVESDFDISAPPO!NTMENTS AND SUCCESSES i S




te NARRATIVES DF DlSAPPOlNMNTS AND SUC&SSES

emawy BT o . .

The studenfs willbe ableto -

L cnmparef 0 charlcten from the myu;s ¢ . .
"2 Hemonstrate how the gods and affected different-c in
the myths. . i S o

. collect materidi trom varlous sources.

4. report the material orally in a clear, well organized manner.

! Activty ] § S

* role the gods and goddesses played 1 ma myths. The comparative anpect of the'

Read about one o more mythlcal chnucun who elther nm;ared or
plulued ‘the gnq or' goddnses nnd were élther dlmppuinmd or nlnsed as-a

result? Reporttetheclasa : v v e

~“The mark will be ba,sed on the makarlal reparmd ‘and"the quality of the

prasenhnuon.

Explsin:

7 This acuvity mby serve to demonstrate Lo the student the in\uomm .

'lcﬂ‘dly Illuwl l-ha ;tudenl‘. to dbvelw wrll’.lng !kllll ln this.area, and thz fact
'J\It it is to be prssen'.ed brully, lllnws the atudant to demonstrate the skills




. the m-tarhl reported.

- Dblectives

NARRATIVES OF DISAPPOINTMENTS AND SUCCESSES
ACTVITY 2

< " )

The student will bé sble to R

i <b
1.. uhow Greek mytha In terms i s mday .
2. demonstrate the importance of Greek myms to today's lnnguage

guther material from a varlety of 'sources.

Activity

sy "
fnllnwlng expressions  with reference to - the’

Explain the

dinppclntmmts and successes lound in myths: v

a. lhe heel of ‘Achllles
b. " rich as Midas .

c.

*she was an Amazon
d. falrestelen .
e. strong as Hercules - ‘ - . -

Present your findings to the cless.. . ©~ | %

The mark will be based ‘on the prslenuthn, selectlon of mytha, and

G £ g Ey

.7 All'toooften tudents hear ' worde and phrased that seem to be

famillar. Unfortunately, through no"fault of thelr own, many times they do not

et




1 3)‘

background in. myt.hology. This type of activity will encouragethem to ressarch
such phrases and pass the /nrml'.lnn on to the class. There are only a few listed

here, but the teacher o student can add to the list. If It Is felt that Individual
students cannot do all of these, the class could be broken Into smaller groups and

each group could be responsibld for reporting on one phiase. This will depend on
the knowledge the class alr;sady has and the interest shown In the activity.

understand the maanlng of Lha words ‘or- phrases ﬂmply because they have no .




N

> ., NARRATIVES OF DISAPPOINTMENTS AND SUCCESSES

ACTIVITY 3

Objectives
™ The student wil be able to

1 relate one plruz:ulnr Greek myth.
2. reseamh a vulety of sources.
3. pr!nﬂt materlll clearly nnd concisely in wrluan form.
Activiy -
i Rnd the. myth of Pegasus and Bellsrq)hnn. Prepu—e an oral report on
" oneof the rouuwln?;

& Mr. Jones ls golng to ‘use. the symbol of "the flylng horse" for-his new
courler service. Discuss the impartance of the symbl.

b.  Describe the !yrwbol that. :tmds for the msdiml pmfeulon. How did it
- ,nrlslnnnﬂ )

o The mark will be based on the information reported-and the style.
Explanation < - o

This activity s a Conﬂmnucn of Acr.lvlty 2; Our wnrld ls fllled wll‘.h‘
symbolz. as well as words and phnne:, thnL havs their origin in Lm myths Thare

are. only two included in this activity, but hha‘beacher or m:danu may add thslr

“
{
i ¥

own.
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s |
NARRATIVES OF DISAPPOINTMENTS AND SUCCESSES,
ACTIVITY 4

Objectives 3
- The student will be able to
1. demonstrate a knowledge of Greek words and their brmnl\day meanings. -
2. compare the quality of different advertisements.
3. view advertissments critically.

4" demonstrate a knowledge of the use of Greek v[nyt'h in advertising.

= Activity . 5 : S 7
Find at leut two ldvartlumanu. lrnm any medu that draw on myth : /
: m help sall the pmdm:t. Explnln tha use of. lhe reference to the myth.

Evaluation 2 s

Thln t.ype of nndvlty lends itself to the dlreet qustl’.lonlng of th value
nf a prodtm. For example, do colmetlcs really make a“person besutlful Just
/ becauae Aphradite's picture or rane 1s on the product?




NARRATIVES OF DISAPPOINTMENTS AND SUCCESSES

ACTIVIT_V' 5

Objectives  * . . g " ) :
J

The student will be able to: ~ + 4 P
1. demonstrate a knowledge of Greek words and the presgnt day. meanings.

2,_compare the quality of advertisements,
3, demor'{smte the use of Greek iyth In advertising. *

4. effectively use 'some Greek gods or goddesses’in the premotlun of some
“products,

3 " '_: r /

The advertising copy writers of big bisiness firms realize that many

. educated’ persons are famlllar with many of the Greek myths, and so aften use

Lham to polnt to-a business mnral or to drive home a selling point. Mske your.
own adverunment (wmmarclul) of any product you wlsh uﬂng Ereek myth to

help you sell the item. . N /

vd !
uluaﬂ W E 3
1he maxk will be ‘based-on the salsctlan of myth and hw well It has

been‘used to lilustrate the producr. helng ndvamssd
3 i 1

e

As many of tha companlaa. brand-nnmes, und prodicts that the

studunu see every d-y derlva muw-lng fram the- Greak myths, ‘special aLtenuon

3 ’oould be given to this -cuvny. lt Is falt thlt an introductlion’ shiould be ‘given
.berora students aurt this lc'L\vlty. As ‘the’ theme ls disappointments and

sucneuaa, tha Ideas used muut come fn)m myﬂm with Lhale thumss Students

may ga:, ldm from any saurce or can use thv\‘nllowlng example for guldam:m ol




A thousand years befareHelen brousht. disaster to Troy, a sea king of
Crete built himself & lordiypalace of cement at Knossos. The architect, in a
moment of sentiment, forgot the procession ‘of warriors and scenes from the "
# mwmmmmmmwm.m-mlummmmr
pqhulplmnaﬁlﬂtthwmbqulmru\gﬂum The colours;are as |
!Mulfhuwmumy'mmmthlmwmwum -m.wgnu-\

hand Which smoothed the surface has,been dust. for three thousand years. The \’

' AtlasPortland Cement. Company.guarantees that, thelrcerent ls as smooth and
Wil last ss long 8 that used in the palace af, Knossos.,
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¥ NARRATIVES OF DISAPPOINTMENTS AND/SUCCESSES i
. { N . /.
ACTIVITY 6
lectives

The student will be able to

1. drawon Greek myth to Interpret drawings. L -

R "2 createan appropriate visual Image of some mistakes in language.
: 3 ‘emonstrate an tinderstanding of some of thie mistakes in language.
. \ G % P ; % . i
Actlvity . e .
& B o Ammg Lhe evils that flsw ‘out. nf the jar ;het F'andnra bmught along as
" e dowery ‘were undnubfzd!y evils  of . language; mistakes in grammar, .

" pinctuation, spelling'and the like. Make a drawing shoiing Pandora opening the
¥ : oy 6

; Jar andallowing these evils to fly away. . -
" . (For example, one sees AIN'T ona wing,) B . -
Evaluaﬂm g ‘ Ryd

o “The mark will be based on an examlnnunn of " the drawing, aid the
“ mistakes to bu fnund in lnnguugs. :

* This acuvlty is chum as it glvu the students a chance to see how

| easily” Graek myuu can be Interpreted or used. It also nllom th uudenu to

; demnnsmm \:hel.r kmwladga of whnt the evils.of lungunge may be.
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NARRATIVES OF DISAPPGINTMENTS AND SUCCESSES !
: ]
ACTIVITY 7, ; 3 .

+  Objectives

. The stydent will be able fo

1. present'a Greek myth in another form.
* demonstrate a knowledge of a Greek myth. :

. work-in-a group:——

s ¥ P

demonstrate how the gods ‘and guddessel affectad the lves of the charadters
in'the myl:h i ) bl

Actlvity i e ’ B
. | Choﬂse the myth pf am\el Mldan or Niobe, write'it in drnml 'm-m, lnd
drumaﬂze with pwpebu or puplh. Pressnt to the clnss.

",Evaluauon g e I~ SRR L
The mark will be busd on'the dr!m-r.lzaum ¥
Explas
e This activity ericourages the student: to interpret a specific myth
F’\lh’uvely, and If puppets afe to be used, to create thelr own characters. The  «

two myuu lm:ad are mly suggas’dum. The uudants mou.ld be ‘allowed to dmse

\ \ ény other myr)\ lhny know, providing it relates tu the hheme of dlsappolnunem:

and success. The pxe:enmum may sncournga orherl to do the same, and serve to - a

> make the studént ‘more avare that the- meanrng to myth remains ms _same no” ="
matter ln which form it is prasenud. ; . i
. : s ;
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NARRATIVES OF DISAPPOINTMENTS AND SUCCESSES

ACTVITYS - -, (»
Oblectives = - .
The student will be sble'to "

1. synthesize materlal read. ,
‘2. ‘createamyth: ' s

3. ,report material ¢learly.and congisely in written form,.

‘Activity - - e, . ’ -
Pretznd that you have assumed the Identity" of & god ¢ or goddess. ertz

your own story of how you helped or hlndered the affalrs of some murml. d

The miark will be baseid on the form and style of the story. .

Explanation " ) "
' This acuvlty could be used as a final assignment for this gmup. Inthe
course. of ‘doing previous anﬂvlﬂel, rhe students have -often read stnﬂes about.
how gods :nd goddesses comunﬂy Inlerfsra in Lhe lives of mortals. They should
hava no problsm selu:ung an identity to asume. The teacher shwld be aware,
howaver. that tha god or goddess chosen ‘must- ramaln in chmcl.ar Agaln, as

with the final actlvity in other groups, the making of a my!h shouldgidd to'the

. interest and intensity of the nctivlty. The teacher may even want the rupurt:‘

given arally 40 that the' class can discuss the particular.intstfereqée by the god

or gpddéu and probably devise ways to ‘lmpmve the created myths.




and s tharsby more -ppmmam mfgmm. Thqy do not spel

% nny one for tha prevlou: vae groups and

6 used to get
@

/

e

"”.'1

ifically relate to. .

S8 w&rkir;g




. . " SMALL cnoup ansc‘r 1

bjectives

The smﬁznts villl be able to
. g B
L7 compare dlffuent slaries. J B
o “ s
2. transpose a myth from one med\um o anm)m:. :
3 ujlect lmpoftam ln(nrmation. - o mfes &

o organize sellcted information.
3
5 pnsent “effectively’ their version of a myth.

Projéct o : . X E A
< ==="." Which of the Greek myim that ymf‘hn‘;e read wotild be best suted to i;
mounn-plctura production? Dmlbe the wny in whlch the story y\m sélect -

wolild be given in’ muunn-plnhure form. You' may use pm\m ‘sequence, shnna

mds. drnwings, nnLual cnnversaum and so on. L.

* . help evaluate the activity. - - [ Fapi s

Exhhnluon ) o . e . ¥
. This project. should clearly indicate’ um the Greek myths can be glien
Fany meis st be. &ffective. Maybe Vv the films or filmstrips about

Greek mythnlugy listed ln the @éﬂphy would serve to glve l‘ham wg}aﬂms #.E

Candldess. B s . y et




. L.+ Eranispose a myth from one medium to another:

Evaluation

The students will be'able ts, - - W

2. select important information.
3. - organize selected information. ' -+ . y
4. present effectively their interpretation of a myth.

Project

Preparesa pantomine in two scenes, showing the story of Marpessa. In

" one, Idas sp;;snrs before King Evenus-and s angrily ordered away.  In the second,

Awllo cunfmnl’.! Marpessn and Idas, and the Lwo stitors make their pleax for the

g mnlden, ‘who choosea the mortal. Include sblge dlrsctinn:tdescrlbmg Il:llnm and

gestures. .
: . o 2

The other sLud:m will pass commeht on'the, presentation of the
pantomine to aid in marklng ¥ sy Uil

i N s e o
Explanation . :

This pru]ect provides 'the opportunity for the students as a group to

. ‘lnmrpmt mythnlnay 1t places emphasis’ on the mor= aesthetic aspect of, the

charasters inludgd as the studentg will have \m act each of the characters. The
mcnsx should select a retelling of the myth nnd give it to the groug along with

any * other instructiong. the teachér ‘thinks necessary. The. brief. myth in
Hamilton's Mythnlugx mdy.be sultable for sofne sroups while other groups may,

mqulre lnnger versions as In Greén's Tales tha Muses Told.

443 -
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AN
o

3. " synthesize Information ghthered.

The stidents will b&'able to

L.. select important information. rall .
2. analyzé pertinent Information. .~ ; )
B Ce

.4. - presént thelr nterpretation of a myth effectively. A
{Bromchl bl ey ety i
e ) .

Projet ~ ) - “ R

%+ - " Write a play entitled The Coming of Pandora, and present it. s

U

Scerie | | shows Prometheus'warning his brother agalnst ifts pf the gods.
Scene 2°
Scene 3

;haw: the mm‘lng of Pandora and the opening of the jar. " i v

lhuw: Eplmetheus-and Pandora living in the happiness that Hope gives
them.  In " their conversation, Lhey tell what has happenad to
Pmmewua

s e

s The other students will pm cnmmant on the presentation of ths play

ln mnkn the marking a ! group e"nrr..

&el;m&\
4 Thh project aln allows i.ha lLuden(s as a grnup to lntzrpret
mythology. The lc!.lms lwmsd for the vnﬂoul roles wlll require some lengthy

discussion on the part of the students.
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SMALL GROUP PROJECT 4 . -
. C o . 5 ~
Objectives ° : %

The students will be able to i A TR

1. use anclent maps effectively. r
2. lequence happenings accurately.

3. -, associate hnppenlngs with a particular region.
4. -'pfesunt findings effectively to the class.

Give an oral presentation on the geography of the Guest for the

Gnlm Fleece. Use dsucrlpﬂnns. maps, transpsremles, und 0 on. (Ask te-cher

or librarian for help with the maps.)

Evalustion N .
* The other students will pass comment of? the oral presentation as he

basis for marking. . v

vaghnitlm I " o

" ths project. will relnforce the idea that the world.they have been
shudylng in okllerhlgipﬂneﬂ was not ulways belleved ta be the same aa It Is now.
It ahiq helps them undérstand the liriited knowledge of the Gmokl “about the

actusl world they were living in, while at the same time provides practlce in *

working with anclent maps. The teacher could recommend appropriate maps and

provide the necessary Crowell's Handbook of Classical

- ‘and Guerber's Mxhhs of Gres:e and Rome would be’ halpful as I:hay contain msp:

of mclent Greace.




CLASS PROJECT

L'Towmmmmmmmwmmmymmm
students in the school. -

-~ 2. To get a general review of the gods and goddesses already studied.

Acti . -

. " SYMPOSIUM OF THE GODS
. - . g, i . 1
Imagine that you are on Mount Olympus, and that éach member of the
class represents oné deity. . Zeus, being king of the g?ds, speaks first, and tells
who he 1§ -- what powers he has, and what his symbols are. Then, in tutn, he |
/ .uu: on_each of the others to give a~ bﬂsfl description of themselves. Maybe
) * proper dress for the parts would add to the effectiveness. lru\wghmjdumm
avallable, mmmwmmmmwmmhm
¥ by d-ming and singing. S i
Marks are bassd’ on the Involvement' of the students and the
lnfmlutlm collected and presented.
7

. Maybe the teacher will not want to grads this activity. It might be
 worthwhile to have this activity carried out bafore other classes elther In the
- * gym or classrooms. As the students should have a good knowledge of the gods
and goddesses by this time, this activity should bGn, and an epproptiate way of

. _uﬁmumw&:mmmm.u-'mvmhmnrw
{ " mythology. X
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-~
. ANNOTATED BIBLIOGRAPHY

- The following annotated bibliography is a list of pertinent books:for

the effective completion of the unit nn‘Greak‘.mymology. Each selection has

_been highily recommended, either by. some selection guide $uch as The School

* Library Journal, by ‘some: well known author of children's literature such'as May

Hill Arbuthnot. If the books were readlly available at the time of the

of the bibli msy were by th!! writer;of the unit.

The bibliography has been divided into five groups for easier refarzncs. This lllt_.

does ot Include all ‘books on. mythology; there Is o doubt that Individual
teachers will be tble o add to the list. -

. 1 GENERAL REFERENCES

BARKER, | Fucn‘ARD. A Comgsnxgg‘ to World Mytholody. ‘New Yobk: Delacorte
s, 197¢
Thisbook has of world

includss theps, different, versions of verlous myths, Indices of topics, -

beautiful pictures pn every page.. (PERSONAL ANNOTATION)
s

! HAMILTON, EDITH. Mythology. Boston: Little, Brown & Co., 1942,
"Cor

ntents: The gods, the creation and the earliest heroes; storles of love

and adventure; Great heroes before the Trojan War; Heroes of the Trojan

, War; Great families of Less myths; Mythol of
the Norsemen; Genealogical tables. In her distinguished re-telling of the
stories, the author has kept very close ln style to the originals. Elch
story is prefaced by a brief
Italics.” (Bookmark, volume 3, May 1942, p.} )

 SEDGWICK, PAULITA. Mytholoical Creatures: A Pictorial Dictionary.
New Yorl: Holt, Rinehart & Winston, 1974.

*The mythological creatures described.in the dictionary include Greek,

Roman, and ‘Norse characters, apd some less famillar characters from
such x:wnu-le: ‘as’ Peru and Lihn Anlmnl characters are also identified.
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Pen sketches il many of the entries. Lacking in the entries are
{ references to the name of the myth or source of the folklore where the
! 8 characters are found. The dictionary. Is suitable as ‘a supplementary
reference for elementary and junior high school use.” (Wilson Library
Bulletin, volume 49, May 1975, p. 620.) Y

¥ SHAPIRO MAX 54, executive ed. Mxthnlnglee of the World: A Concise
Eneyclopedia. Rhoda A. Hendricks, comp. New York: Doubleday, 1979.
"This bopk lﬂenﬂfles and briefly describes the myths, gads and goddesses,
heroes, good and evil spirits, and important places from 20 different areas

- of the world. The dictionary contains some 3,000 entries for. China,
Egypt, the Slavs, Scandlnav\a. _the Americas; etc. Entries ‘give

iation ant ight tables include -

Dlympxan gods, the Huuse of Troy, gypnan creation- deities, end others.”

(Library Journal, volume 15, January 1979, p. 180.)

TRIPP, EDWARD. Crowell's Handbook of Classical Mﬁ!_)glngx New York: T.Y.
; Crowell, 1570

L . “An alphabetically arranged handbook of classical mythology, it contains’

retellings of the myths with references to variant forms and entris for

characters, places, and special terms. There are five maps of the

— classical world and some family trees, but no illustrations. A separate

pronouncing Index Is provided and ‘cross-references ‘are plentiful.”

w oy . American Reference Books Annual, 2nd ed., 1971, p. 412.)

WHITE, ANNE T. The Golden Treasury of Myths and Legends. New York: Golden
Press, 1965.
1 "This book is truly a golden treasure with beautiful color illustrations

covering perhaps one out of two pages. Its pages are large, with stylized

# figures, classical in design. The eighteen stories are predominantly
European and a majority of them Greek, with one story each from

- F Morocco and Iran, The stories are easy to read. An extremely well done

. book." (Constantine Georgiou, Children & Their Literature, Englewood,
- N3 Prontics Hall Ine, 1969, p. 238) :
ZIMMERMAN, J.E. Dictionary of Classical Mytholoay. New York: Harper &

|

W, N
| : This_dictionary contalns nearly 2100 personal and place names, glving
! . pronunciation, - brief identification, and in some cases; citations from
1 classical sources. (PERSONAL ANNUTATIUN)

New Lgoug gncmlggedle of Mxﬁmmx New York: G.P."Putman's
Sons, 1959.

: "+ An excellent teference book for fact” and reading’ pleasure. * It has an
- " Introduction by Robert Graves and contains nearly 600 illustrations. It is
8 a.good source of any mythology from Chinese, Roman, Indlan, Egyptian
and Greek mythologles. (PERSONAL ANNOTATION).

A 8 REFERENCE§ ABOUT MYTHOLOGY

AS[MDV, ISAAC.. Words from the Myths.- Boston: Houghton Mifflin, 1961.
i "The author's informal retelling and discussion of Lhe myths to point out

EREEPUI
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the scores of words rooted In mythnlngy and to explain their usage in the
English language provide a fresh myths and a better

understanding of the words and axwenlun derlved. from them. .. .For_

browsing and for reference.” (Booklist, volume 57, May 1961, p. 550).)

GAYLEY, CHARLES M. The Classlc Myths in English Literature and in Art.
New York: Ginn and Company, 1939.
This book”contains the Greek, Roman, and Norse myths and hero stories,
withmaps and pictures of famous paintings and statues. Many English and
American poems are used to lllustrate how poets have alluded to the
myths In their poetry, (PERSONAL ANNOTATION)

LUM, PETER. The Stars in Our Heavens; Myths and Fables: New York:
Pantheon Books, 1948.
"Stories from the myths of many lands--Babylonia, India, China, as well
as Greece and Rome--which relate to the stars and constellations. Such
. stnrles provide each peoples' explanations for these natural phenomena."
_ , volume 81, May 1972, p. 43).
REED, w. MWL, Patterns in the Sky, Stories of the C
York: Willlam Morrow, 1943,
"ielaful for students' wanting to study the myth-related constallations.”
(Instructor, volume 81, May 1972 p. 43) ~

’

Il GENERAL COLLECTIONS OF GREEK AND ROMAN MYTHS
. i e o
BENSON, SALLY. Stories of the Gods and Heroes. New York: Dial Press, 1940.
The story begins with the birth of the gods on Mount Olympus, and tracss,
In simple narrative, the adventures and tasks of the gods and geroes.
(PERSONAL ANNOTATION)

COOLIDGE, OLIVIA E. Greek Mxthl, ill. by Eduuard.Snnduz, Boumn Hougton
Mifflin, 1949.

"Mrs. Coolidge has retold twenty-seven' of the.most wldely known Greek
dee )

myths. Here the gads are not Idealized--indeed the book opens with-an
unappealing tale of trickery--but the storlgs have suthentloity. They will
sppeal Lo young people rather  than -children. 10-16." (May Hill
Arbuthnot. Children and Books, Chicago: Scott, Foresman and Company,
1957 p. 634.)

GRAVES, ROBERT. Greek Gods and Hsrg " New York: " Dell Publishing Co:
N 960.

Im:., .

"Greek myths retold with briskness, {nformallty, and a. modern flavour:
Nlustrated with attrictive drawings. A fresh and witty interpratation to
.be enjoyed by older readers who are already familiar with the ' more
standard versions.” (Booklist, volume 57, May 1961, p. 460).

GREEN, ROGER L. Tales the Muses Told. Englewood: Henry Z, Walck, Inc.,
1965. .

"Green organized myths according to tales of flowers, trees, stars, birds -

. and" beasts, and great lovers and true friends. . The familiar stories of
Narcissus and Echo, and Baucis and Philemon are. in this collection as well

5 ! T, "
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as the less famillar "The \‘wa Bears,” that tells how the constellations Gf
the Great Bear and Little Bear were put into the sky.”

Huck, Children's Literatire in the Elementary School, 2nd
Hnlt. Rinehart & Winston, lnc.. 1968, p. 193 )

GUERBER, HELENE A. My_@rm_mmm Londan: London House .
Maxwell, 1963."
The book contalns several myths of each of the gods plus a glossary and
..index. A map of mythical Greece, and a geneological table make the
" myths easlly understandable. (PERSONAL ANNOTATION)

KINGSLEY, CHARLES. The Heroes. New York: MacMillan’ Company, 1964.

"This wal.l known children's author has concentrated on three heroes of
Grecian mythology: Perseus, Theseus, and the Argonauts. The thirty tales
are beautifully retold.and the author succeeds in conveying readers to
another era and land. The illustrator creates an interesting effect in
twelve full page black-and-white illustrations.” (May Hill -Arbuthnot.
The Arbuthnot Antholoay of Children's Literature, 4th ed, revised by Zena
Sytherland, New, York: Lothrop, Lee & Shepard Company, 1976, p, 1007.)

V.. SPECIFIC GREEKMYTHS
. . K =

BAUMANN, HANS. Lion Gate and Labyrinth. New Vork; Panthsul"\ Books, 1967.
In this account of the excavation of Mycznae and Knnm.v the nuthor not -
his

only. describes the work of
" accounts some of the myths and legends parmmng to those eulturel

(PERSONAL ANNOTATION)
BAUMANN, HaNS. s for Icsrus. London: Dent and Sons, 1980. .
The story.is told In modern- language by Andros, a friend of Icarus. It

gives detalled conversations which relate the familiar story of lcarus'
duubedlenne to his father. (PERSONAL ANNOTATION).

COLUM, PADRIAC. The Golden Fleece. New York: MacMillan Company, 1949.
The strange and wondergus adventures.of Jason's four brave Argonauts,

Hercules, Orpheus, Tiphys, and Nauplis, are skillfully blended to give one -

great ‘tale.  The line drawings help make:it an excellent story.
(PERSONAL. ANNGTATIUN) .

EVSLIN; BERNARD: Heraclea; A Legend of Warrior Wumzn. New York: Four
Winds, 1978. ©
The -legend of a gigantic ‘young woman, ‘whose. explnlts astonished both
gods and men. - This legend was widespread when the people worshipped a

P,

by Heraclea Include killing the Nemean lion, destroying the Hydra,
fetching the Golden Apples of the Hesperldes, and many nman
(PERSONAL ANNOTATION)

GARFIELD LEON, and EDWARD BLISHEN. The God Beneath the Sea.
New York: Pantheon Books, 1971,
* "It is a long, continuous narrative that evokes an emotlonal response from:
the readers....The characterizations are remarkably cledr..‘,All of them

mother-goddess, long before the tales of. Hercules.- The feats undertaken
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GATES DClRIS The Wagrior Goddess: Atheha. New Yor!
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assume a dlmemlm\ not usually given In simple- retellings." (Zena
Best in Children's Books. Chicaqn' The University of
- Chicago Press. 1980, p. 162.)

GARFIELD, LEON and EDWAHD BLISHEN. The Golden Shadow. Naw York:

Pantheon Books, 1973.

"Gaifiotd and Sllshen have woven Greek legends together in a continuous
tale. Here Heracles is the central figure, and all the legendry is bound by
the character of an old storyteller who wanders through Greece hoping to

r ﬂeet. the gods of whom he sings. Hergyagain the prose is trenchant and

phisticdted, the legends retold with lusty, vivid detail and illustrated in
stunning black and white pictures by Keeping. Grade 7-up." (Zena
The Best in Children's Books. Chicago: The University of

Chicago Press, 1980, p. 162.) :

a held heroes very dear to her. The stories i
F'erseus in slaying the Medusa, to Bellgrophon in finding' f, and to
Jason and his Argonauts in' finding the Golden Fleece. (PERSONAL
ANNOTATION) -

GATES, DORIS. The Golden God: Apollo. New York: Viking Press, 1973
The

book weaves the many storles centering around one of the most
Amportant gods into, an exclting story that gives the often.fragmented
tales a more meaningful continuity. (PERSONAL ANNOTATION)

GATES, DDRIS Two Queens of Heaven: Aphrodite and. Demgter. New York:

iking Press, 1974.
. A retelling of Greek myths in which Aphrodite and Demeter play major
- toles.  They inclixe the story of Adonls, Pygmalion, and Persephune
(PERSONAL ANNOTATION) :

GATES, DORIS. Mihtiest of Mostals: Hercules. New York: Viking Press,
1975.

The book retells the exploits of Hercules, lncludmg the tales of his twelve
¢ labours. It. also includes &n. excellent glossary of names with a
pronnunclaunn key. (PERSONAL ANNOTATION)

GATES DDRIS. Fair Wind for Troy. New York: Vlklng Press, 1976.

*The author recourts the events that led up to the Trojan War; the wooing’
of Helen, the oath of the suitars, the Judgment.of Parls, the madness of
Odysseus, and the cnnscrlptlng of Anhllles." (Horn Book, volume 52, Dec. -
1976, p. 622.)

GRAVES, ROBERT. ‘The Sﬁlgn and Fall of Troy. New York: Dﬂubleda)’ &
Cor

ompany, Inc., 1962.
With emphasls on telllng the' whole story, the nuthnr foliows up
-genealogies of the characters, tells the incidents: leading up to plc

+ clash between the Greeks and Trojans, and the aftermath. .The -book

cnntnlns excellent Illustrations. (PERSONAL ANNDTATIDN) e

GREEN RDGER L. The Tale of Thebes. Lundmr Ca(nbrwge Unlversity. Press,

'lha al’.ollal of Cndmu:, Dionysus, Oedipus, Anugnne, and others
th Thebes. (PERSONAL

ANNOTATIDN)
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s JOHNSTUN NORMA. Pride of Lions: The Story of the House of At.reus New
: York: Atheneum, 1979,
i 4 1t ‘retells the story of the House of Atreus and the’ pride, dec:ptlon,
i 4 hatred, and revenge that involve Agamemnon, Clyterinestra, and their
students, Iphigenia, Electra, and Orestes. (PERSONAL ANNOTATION)

V. MY.THS FROKI OTHER LANDS .

|
1 BIERHORST, JOHN., ed.. Black Rainbow: a ds of the Incas and Myths
= i of Ancient Peru. New York: Farrar, 1976.
| - "These smrles. selected. with dlscrlm\'mtlon and retold with skﬂl,
5 prefaced by ar arranged, and
followed by otiasn sources, a reading list, a glossary of terms, and a
- pronunciation guide. Ages 13 up." (Zena Suiherland, Children and Books.
i 6th ed. llllnlo!. Scott, Foresman & Company, l‘JBl, p. 211.) B

CDLUM;:ADRA!C. The Children of Odin. New WE Macmillan Company,
1

"Norse myths and hero tales retold in a continuous darrative ending with

ma delth of Sigurd. Our best source for children. In’fine modern

\ges 10-14.* (Zena Sutherland, Children and Books. " 6th. ed.,

. i llllnnls. Scott, Foresman & Company, 1981, p. 210.)

GREEN ROGER L. King Arthur and His Knights of Lha Rnund Tahle. London:
Faber Faber, 1972.
% e This book gives an excellent. account of the coming nf )\rthur I!E Kn jghts
of the Round Table, the Quest of the Holy Grail, and the Dapart.ura of
. Arthur. (PERSONAL ANNOTATION)

N MERCATANTE ANTHONV S. Who's Who in Eqyptian M . New York: -
N. Potter, 1978. ¥, y ‘

"Thls wurk is a dictionary of deities, persons, places, symbols, terms,
concepts, and tales concerned with Egyptian. mythology.. Aimed at the
general reader, it attempts to "provide an entertaining and comprehensive
collection of historic ‘facts and myths and stories.” The book's speclal
features include a chronology of ancient Egyptian dynasties, an” extensive
annotated bibliography, and a unique feature nat commonly found among
the entriés in a,dictionary--the full text of nine major Egyptlan tales.”
(Wilson Library Bulletin. volume 53, May. 1979, p. 651.] ) -
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ok 7 MERMES - Mergury i i

"t ATHENE - Minerva
* - HEPHAESTUS Vulean . y
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Addresses tind Materil that are useful in the unit.
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A filmstrip/tape set in three parts: 1. myths and legends explaining
!hamytzrluofuuun\v“-d,mm:u ioluhllil myu\:m‘hemhm:‘lnﬂ 3.

the completion of man's life Is compared to the completion of the seasons.

: e N
. The Center for Humanities, Inc. \
W T Two Holland Avenue ‘
White Plains, New Yark 10603 *
il ; \
FllMs - f
’ \ " i ¥
Heraclés Unchained, 1960; vith Steve Reeves, by Paramount Pictures.:
Ben Hur, 1959, with Charlton Heston, best. picture of the year, by
Columbia Plctures. ’ i
S
. Jason and the Argonauts, 1963, by Columbia Pictures. - e T
. .
* The Perfection Form Compuy . . .
Street N k
. Ay o
~
. s Hlfp
R Colour Me Greek - colouring book | . a2
by
* Crossword puzzles - Grss/k- and Roman Myths
-- 17 x 2" coloured poters of gods/goddesses/heroes ’ &
. . - 5,
1o .
Kahl's Inc.
P.0. Box 126 A g AT
K , Ontarlo * - e
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