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CCEFFICIENT ALPHAS. FOR OBSERVATION ATTITUDE QUESTIONNAIRE

TABLE 6

ITEM

NUMBER

-

.

MEAN -

.

STAN6ARD

,DEVIATION

CORRELATION
.

%WITH Irri14

2.76 1.14 006.748
-Ds

3.2o 1.01 6.6952

3.95 0.23 o.1703. ,

...

3.13 1.04 0.6329
J

' 3.29 1.43 0.4560

2.60 0.66 0.7141

2.89 . 0.66 0.4985

q)

2.71 1.03 , 0.6273

3.87 .6.34.0 0.162

0 2.83 0.59 0.5913

11
, r

"3.18 1.06 0.7064

12 ' 3.65 0.75 0.1696

. ,
,

60EFFICZE ALPHA = 0.7634

b

9 r
z



0 CtENT ALPHAS OBSERVATION KNOWLEDGE AND

UNDERSTANDINGS QUESTIONNAIRE.

TABLE' 7

.
;TIM

.NUMBER

- .

'

MEAN
i

STANDARD

DEVIATION

I .CORRIMATION (

WITH ITEM

1 , 3.17 0.61 0.1426

2 3.08
,

.0.71
'..)

0.2599

3 2.11 0.82 r
0.1109

4 . 2.92 0.77 '0.3738 .

5 3.01. 0.69 0.4085

6 2.66' 1.03 0.4684'

7
>4

2.34 " 0.79 0.3184

-8 2.37 . 1.90, -0.4463

9 3.51 0.8 t 0.2413

.10 3.17 0.59 0.22/0

11 2.66 i 1.04 0.32346
), . T

12 2.23 0.78 0.2974

13 .... 3.79 0.58 0,3084 .

14 2.21 - 0.72 0.3522 ,

4' ct.

15 2.37 090 0.4197
I

COEFFICIENT ALPHA. = 0.4311

i
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et.

CIENT 'ALPHASd. FOR OBSERVATION\ RE CORD FORM

TASTE 8

92

IMI

MEAN

STANDARD

DEVIATION

CORREIATION

WITH ITEM.
1

I 1:11:11

1 2.53 1.18 : 0.9280

2 2.43 , 1.23 0.7621 .

3 2.17 .... 1.18 0.8714

4 .2.47 ) . 1.20 0.9077
(

5 2.27 1:23 0.9587

6 2.67
0.

1.18 , , 0.8387

7 2.00 1.36 0.9129
0

(
8 2.33

C
. 1.12 0.8467

9 2.83 1.18 0.8368

10 2.37 1.33 0.9610
' r

11 2.30 1.25 -,. 0.9310

12 - 2.23 1.17 o.8685

- 1/413 2.30 1.18- 0.'9456

14 2137 . 1.13 0.8643

15
2.17 1.15 0.9589

16 2.27 1.39 0.8967

.

54



b.

8; 17

18

19 ..

20

. 21

22.

23

24

25

26

27

28

\ 2.23

2.37

2.40 .

2.40.

2.27

2.37

2.43

2.60

2.40

2.60

2.13

2.10

1.33

1.16

1:19'

1.19

1.14

x.27

1.22

1.25

1.13
,

1.16

.1.33

1.214

v

.

-

..

....

,

'

0.9055

0.\9441

0.8452

0.899

6.8737

0.9185

0:-.).857.

0.9390,

0.9314
1

0.9219;

0.8537

0.9084

7-

L

.

.

.

.

'6IENI' ALPHA 0.9909

N./

lOu
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ANALYSIS OF. VARIANCE FOR INSTRUMENTS

TABLE 9

GROUPS
OBSERVATION
ATTITUDE

QUESTIONNAIRE

) OBSERVATION

QUESTIONNAIRE ,
f

OBSERVATIONAL
.

RECORD
FORM

N M SD N N SD N M
1

'SD

A 16 40.6 3.27 20 4344 3.99 10 79.8. 23.8

B 14 38.8 4.53 18' 40.8 4.04 10 66.3 '39.3

C 17 351,.0 3.8/ 18 41.2 4.06 10.° 51.9 21.5

.

10-1
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ti

=MS'S OF VARIAWE"FOR'INSTRUMENTS

TABLE 10

ATTITUDE ,QUESTIONNAIRE: ineVATIONAL

.Ummme Sum Sq.-, Des. Fees Sq.
]

P

.271

P Lose Than,

Within Cells

Bet. Groups

666.3

12.4

44.

_Means

15;1

14:7.

(cd- 1
1 .387

OBSERVATION *UESTIONNA/RE

Within Celle

Bet. -Groups

860.2

74.0

53 -

. 2

16.2

37.0 2.281 .112

.

OBSERVATIONAL RECORD FORM

.

Within Cello

Bet. cirou---------P.LA

23140.6

.214.

27

2

857.0

1 1.1_.L._._"
.

2-2 1

''',

-12

4.

0

0

Y
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APPENDIX D

I. cross O(4 OBSERVATION OPI NI ONNAIRE

II TALE Iva oBsravATIoN OP:C NIONNAIRE

It

96

nr



CP

.97

CLASSROOM OBSERVATION OPINI6MIATRE

Please record your opinion about each of the items of the opionnaire

by checking yes or no before eaeji item. Do not alter or ohekke the

items by adding or deleting 'words phrases or passages. Space has-been

provided at Be end for you to'wrile any suggestions or comments.

4

Eielow.in the board policy on ASSESSMENT OF-TEACHER COIF

Please note its referenoe,to observation.

. BOARD Pbiscr

'ASSESSING TEACHER CCMPETENCY

The Superintendent of the Broward Count9. Public School

totem shall be.respensible for developing, organizing, updating

'and implementing a system-wide program for.aoseopiagtho oompotpncy

of the instructional staff.

POLICY ADOPTED: 3/13/69 POLICY AMENDED: 9/5/7k

RULES

RESPONSIBILITY OF PRINCIPAL

Florida StatlAte 231.29 (2) (C)1,4"The principal or.the person

directly responsible for the suRervisimi of the individual shall

Aqui e'apoommont of the individual to 1110 sUperintendent and

the school board for the purpose of reviewing continuing contract."

1 0

I
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4

This statute shall be amplified by the requirements that each

administrator shall deginai'i, the individual (s),t4ho shall be

directly responsible to him for assisting with the required written
t

and other observations and assessments.

ws

In view of the pelicy statement above and your personal

experience or lack of same-- with classroom observation, please
o

*newer each of the six questions yes or no.

66.2% yea p3.8% no 1. As a classroom teacher was

your class observed three

times or more during any one

year?

yes 26,4 no

t

A

2. Aasuiing that there was

observations of your work

at,come time, do you feel that

the pep= who observed you

had enough timellunderatanding

and knowledge of classroom

activities to effectively

Ow you needad'help towards--,

improvement.in performance?
..

105
0

AP,

v
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99.

yea 4$.96 no Mak) you ever felt or do you

feel it would be helpful

6
to have a person on the

schoOliii staff to make fre-

quent planned obserVationa

of your work and give you

feedback on a one-to-one basis?

70.696 ye; 19M no 'M. Changing roles of-the itrincipal-

ship seems to be drawing

principals away fr.= dirett

classroom observation

and particiW wparticipation. in vie

of this fact would you support

the hiring. of professioroly

trained curriculum analyst,

cyfacialist or clinical

ougervisor.whoce major

rpoponsibility is curriculum

and work with teachers and

children through observation,

analysiS and feedback?

lot;



o

70.6 yea no 5. Would you support the

development of a.plan - at

each individual

whidh allows each teacher

twO piariods of one hour

on - st.to lassroOm

vation zuld.
A.

half, day.

Lion?

79.4 .yos 20.6% no. 6. Would you support the writing

and implementing of a

schoolboard.policy.which.

sspecifically bets forth the

purpodes of classroom

observation as being for

improvement of instruction?

0

ti

p
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CLASSROCit OBSERVA "N' OFINCONNAIRE

T 12

,101b

P

..i.., .4...4.-4,
TEACHER

GROUP

A

f
Mall.

.c' PRIN.
,

ELUL '.
. PRIM

ago. cam.-

CEITTIRAL

ADMIN. ,

s.reArk .

TEN
GROUP

B ,

.

,imsli NO
_

.

YES NO YES, No YES' NO YES NO

.

YES NO

1

2

3.

5

6

11

12

8

9

12

'15

t
5'

4

8 1?
7

4

1 .

9

"9

9

10

40

5.

5

7

5

IF

,;
4

14

9

5

10

10

13

3.

8
. .

12' '

7 1.
1

7 ,,,,

t;

.

6
.-

ifr-
IV

8

5
.

1

2

1

-,o
,

O.,

4

3

2

6

if

4

2

3

If.,

0.

2 .

1,

3

7

7

M.

4.

3

4

0

0
1

3

2

..0:................

29 5 30 1 1 39 9 23
%

12

-.-

29

'o

.12

-....-..-.....--

-._
..-44

, 1 r''' __,...,

1 ,
1,

. .
t

1

-, ).
'The total of 03 you reoponnoo Oho pdnoiblo 406 for all

qtpotionnairoo indicatoo,that 67.2 9"'41 ileroorki,reoponding.to

. )

tho apinionnaito encored all itomn yoo. ,Who other 2..&0 or 133
9 n

o

roc:Tondo(' no to ail Dix itomo.
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I.

When the teacher piay6 the major role in determining what

' his Terformance.cr- iteria - goals d objectives - are to be
.

o *performando can be more meaningfully reviewed or evaluated because'
'

his results,are compared to the and'objectivds which he has

set for himself..

PURPOSE OF COBO..

the pu4ose ora5B0 is self actualization of each instructional

Mai' member with-hell: and assistance of the principal. .C6BOhas

the poten--k/tialttyto provide self-control of, others by the principal

114

e

in _integrating the goals and objectives of the instructional team
Q

with the goals and objectives of the total; school and school district..

eD 101.
1,

DESCRIPTION OP COBO

COBO ,is a processi.by whiCh the principal and teachers of ell/9h'

A
school lointlyiidentifythe school's common goals: and objectives.

They then define each individual's major areas 'of responsibility
71w

in terms of the results expeoted.of hith. These measures are used

-1:
as guides for operating the school and assessing the contribution

of each instructional staff membef.

In %Wing COBO the emphasis is on fostering an atmosphere in

which the individual can:

) ..Believe in himself and his ability to control his own destiny

as a teacher;

2) tmprove his competence through self-analysis and malf-
,

directi4 and,

3) Internalize iho entire process without external pressure. -p
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IMPIEMEMATIONS IN DEVELOPMENT OF. MODEL
.

One of the controversial arealivof personnel adminictiation

and supervision has been that of teacher contracts and ;tenure.

School syste6s gradually changed the trend of issuing contracts.

'on a one year ,basis - without the teacher's assarance,of fair con-

12

staeraton forreap tment - to grantingindeftnite tenure to in.

'competent teachrs who perform below satisfactory levels.

Dismissals of teachers have occurred for/personal, political

and other indefensible reasons. They have occurred without adequate
d

opportunity for the teacher to modifyinnalmnd practices .oito

present his side Of the case. According to Edward C.,* BaAfield,

0
.

"the political head emii see that all principally affected

interests aref,reprIenteil; that residual interests are not entirely

disregarded, and that no interest suffers unduly in the'outcome".9 *

PrOlemb of evaluation and dismissal are among the most difficult

`-;

ones confronting the administrator. These problems affect people in a

crucial manner and have great emotional outcomes and overtone-, ' Because

of the difficulty created, it is'frequently easier to avoid rather

than mert such problems Mead -on.
'

The first attempt to conceptualize a system got, obtorv4tion

,
grew out of a situation ocactly like the one described in prImgrephs

f one throilcih three above. The uneatisfacty evaluatton of two

teachers resulted in a confrontation. which could not be resolved at

the local scho4. The problems were aivropriately earned over to the .

4
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instructional personnel department tolie resolved. An administrative

review gave Oidence that the principal had not provided adequate
44'

supervisory assistan ce, nor an opportunity.foi the teacher to modify the

r

i unsatisfactory practicep. The princifal had failed to exercise his

responsibility. No classroom obseryations had been. 1064. No

records had been kept to show what - if any - actions had been taken

prior to the unsatisfactory evaluations. BecauSe of the nature

of prOblems descried it wLdetermined.thatlin the best interest

of all concerned the` two teachers shoul d be transferred. This

was done aemid-yeaXto

This incident led the Personnel Di rector to advise the

principal to develop and ortntain a higher level of skill for

classroom observation. He further advised thatthe principal

get into the cladaroom to observe,p

These circumstances caused the principal to recognize a

critical personal need.

In the beginning his efforts to perceive a plan 9f action for

observation was crude. It consisted of three ttipgp: 1) Physical

presence of theobseimer; and, Recording of rambling and

frequently incoherent data which was typed with comments and placed

thb teacher's box.

This beginning - as crude as it was - achieve thre9

important objectives. They were: 1) The principal became accustomed

I-

2u



to being in the classroom as an observer and felt himself to

be an important ;iIbt of what went on there; 2) He began to gain'

knowledge and understanding of what wasquired
I.

be an activfe

and effective observer; and, 3) He began to seek ways in which to

improve his methods, technique and approachOs to the task.

.As time passed the principal continued frequent ethervations,

developed instruments -and coding systems for personal use, did
. .

.

extensive reading-on thq subject and became involved in a course

on Clinical Supervision.

' The personal improvement efforts produced an improved but

still disjdinted system. The evolving system was implemented on a

planned schedule on the basis of two observations per day with
A.

i-complete rotation among all teachers before a second observation

of any teacher.

It was also at this time that fobdback entered into procedures.

It became the major componont of the system. This became the time

that both parties to tilt act looked forward to a frank and factual

discussion of teaching. This typo of give-and-take in conference

sessions opened channels of communication which had been pealed

tightly. The system bad served to bring about staff unity t ough

two-way communication. The willingness to be observed or the

expectation that observations would be made and would be followed

Spy fe'edback became a pooitiA force in the instructional environment.

Still the system did not seem to be complete. It lacked something

which could not be conceptualized or defined.
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In browsing through professional literature the principal_

-

came to an article which held hisattention* :Tho.atable vas

above' management by objectives. The article aroused interest

in the subject.. Two mamangement by objectives workshops and a

series of articles late, tho,missing parts to the model became

visible. A combination of classroom pblvation with management

Nt.

by objectives became classroom observation: by objectives (COBO).

cpto (Appendicx B) has been used in the author's school. pt

has.alsbeen used by the schools that wore randomly celectbd to

participate in this practicum.
4

COBO's value has been demonstrated in several w\ p.)It was
. P:.

shown recently wilen a tenured teacher's performance was judged ad

uncatisfactbry. The overwhelbing weight of the;evidence for

a recommendation to return the teacher, to annual contract status

was in the principal's favor..

The administrative review comatoe considering the reqiest

,acknowledged that procedures had boon properly,followed and that

the file presented was the most detailed and comploto of any that
ti

had over been presented to the committee.

Teachers expressed satisfaction in use of the model and

chewed concern when the observation schedule was not maintained

for any reason. Wit1out the system the school would, not function

ttt the came level of excellence.



t.cITALMITSQN OF MODEL

the I '1S USED FQR

The sixty teachers wore divided into three groups of 20

teachers each for the purpose of evaluating the COBO model. Th

groups were identified as experimental croup A, experiinental

group B and control group C.
00

Teachers in gimp A wore subjected to the'complete COBO

model (Appendix B pages 54 - 74) which included" our - once per

month - clasbroom observations by the building principaland a

monthly workshOp hold by the author.

Teachers in group B were exposed to step 17 sections one

and'two of COBO (Appendix B page'61) only. However, if a teacher

requested feedbailt it was given as informally as ppSeible withoUt

a written record.'

Teachers in group C were not exposed to COBO a any time.

This group was only administered the series of instruments.

4r Item analyses wer$run on the three major instruments used.:
. .

16

Responses from all teachers were used in the item analyses. Thq

items were Scored according to scalearprovided foi each'item by

the author. These scales are discussed and thn'itemanalyses are

presented in appendix C. Total scores wore derived for each instra -4

mnnt for use in the subsequent data analyses. Hich'derived

.scores indicate that teachers scored high on the dimension

measured by each instrument. Thus, for example, a high score on

'
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vfr

. the observational rating fora would indicate the rater gave the
, .

-race' a favorable evaluation. \
in

Aaron index of reliability coefficient alphas "*" were calculated

9:1,,.. for each inbtrument (See table 6 page 90). This index can ijr .

all practical purposes bar-ointerpreted in the salad way as the

Kuder-Richardson coefficient Hof gcluivalence. It provides an
4 ,.

indication of.the internal consistency of the .items on a test..

.High alphalcoefficienta indicate the items are measuring,ths

same underlying factor or dimension. Low(alpha coefficients in-

dicate that at leabt come item intervorrelations are low and may

be an indication that the test items may bemeasuring'more than

one factor.

Analysis of variance procedures were used for test the null;

hypothesis of no differences among group means on the three

instruments. A Manovci Program developed by Elliott Cramer
11

Was used to conduct the analyses (Table 9 page 94).

OBSERVATION ATTITUDE QUESTIONNAIRE

This measure (Appendix C pages 75 .78) was developed and used

to assess teachers attitudes toward cldasroom observation to that

the author and building principals could get an indie tion of

teachers' dispositions to behave favorably or unfavorably

toward what supervisory behavior and which obcervat onal heliefri

or stimuli.

Thus, given a supervisory program of planned servatien and

analysis based on COBO, how shoukl one decide whatland how to



1 ,
d observe? That is, which teaching behavior of the Vast spectrum

.

of teaching obeli one attend to, ,
which ignore ana what form should

observation take? The Attitude,Questionnaire was constructed '

to supply some possible answers to the previous questio s and

. f
supply data for comparison of teachor gro.ups Ai B and C.

aSUIWS og APPWATION

Tide alpha coefficient for the la'Aom ClasStOom Observation

Attitudes Questionnaire was .76,(Tabie 6 page '90. This is

satisfactory Toliabili,ty for such a Short test.

Table 9 page 94 provides a summary of ,the descriptive data

/

for the measure. It can be seen/that group A tended to score in

I

line with the author's expectations. Group C which'wEls not exposed

to COBO, howeVort'scored higher (Mean 39.0 and-SD 3.87) than

grotp B Olean 38.& and Sa.4.53) on the questionnaire.

Analysis of variance root" for group meaL (TAblo 10 page

95) was .387 which did not roach the conventional significance loyal

of .05. This means that in 'a technical statistical sense the null

hypothesis of no significant difference among group means must be

accepted forthe'results on this instrument. il

OBSEVAT/ON ADO liltVILIME OVESTTONVAlre

..This questionnairo was deuelopod to provide data about

'. /

understandings holdibyteachors relative to supervision' and

observation.

The, auther.felt that ideas beliefs and philosophical

0

In
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1,*

, vie= atoUt many ampooto of superOicion and obcorvation.wero e's"

.
..

vague, much too general er not,cloarly unOorctood by most persona

oipoced to them.' fn oxample of this 143 throo common woaknoccoa
o..

. ,

found 'in definition° of to.aching and cuPorvicion. The wecikuoccea
.

19
-

4

aro: .1) Confucian of role° and.- role expectationuipc copnby tho .

in4t1dual oittempty.to doff tho concoptc; Definition° too,

vague)or too genorall ed 'condor the concopto to bo all

encompaocil*; and,' 3) Injection 'of individual tolttrte tho

dituation booed upon idea° hold by the prinoipal. ,To prevent bias'
4. 4

from.oUtering thpieturo the'individual muct clearly coacoptualiso,
, . .

porceive and Oderctand hie role in tho toaching or cuporvicory

prococc.

The questionnaire wac decionod to give attention to concorn°

of the laat paragraph and collect data for comparativo analycic.

PESDIMS OF APPLICATION°

ITINIpha coofficient'for the. 15 item obcorvation c ectionnairo

was .43 (See tbblo 7 page 90). Acoeffioient thin low does not,
P

preclude wing thZ-inctrimont for makinimup tectp of statistical

Pu-
cia4ficanco ab wac.dono in tho document. It dope chow that a

0

perconc recpanceo to [angle italic on this inctrumontwore not
o

highly prodidtiv of their -total °core° on the it otruiont.

Tablo 9 pno 94 provide° a,cummary of the doccriptive data for the

2 t
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questionnaire. It can bed -that group A scored "in ,tine with

expectations held by the author. Group C' (Mean 41.2 end SD 4.06)

scored higher than, group B (Mean 40.8 and SD 4.04) which was exposed

to Parts'of.the COBO model (Table 9 page,90.

Analysis Of variance results for group mpans (Table 10 peg

was .112. This finding does not reach the conventional .05 level

of significance. The null hypethesis of no significant differences

among gr p means must be, accepted kor this instrument. HoweVer,

one_ shoul note that the 112 does,approach the level of significance.

OBSERVATIONAL RECORD FORM

The skilled observer knows that the principal must be familiar

with and-able to use observational) instrummats inn his work. He

fehould have a general knowledge about the many commercially prepared

tools t including electronic, monitoring devices - and should be able

to create and invent his own instruments for application to special

problems or situations in his role as instructional supervisor.

The observational instrument allows the obseiver to describ

the reality of his school and, teaching in terms that one knows

by experience to be potentially significant indicators of teaching

effectiveness. The type of data at hand for analysis is determined

largely by the observational instrument used.

The Observational Record Form was one instrument devised,by

the author to collect data for this piacticum effort. It seemed

to be the simplest and most efficient way to collect observational

data for several categories for group comparative analysis.
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PANpaM'SAMPLE FOR OBREFIERS O' BLIND

°

Random selection of teachers to be,pobserved by observers
4 -

of the blind included three Of the six teachers - one from each

treatment group - in each of the ten schools. A flip of ,a coin

.61
decided which of the two teachers in each group would be observed.

..A

A

Teachers that Were to be observedwere assigned numbers by

schools placed infiphabetical order with the first teacher assigned

the number 00 and the last one of the final school was assigned

the number 29. The author entered the tablof random numbers

blindly with the finger placed on-03-08. The vertical column 03

was used and-08 was the number of places counted down repeatedly

until all prenumbered observees:had been Assigned to an observer.

Ten teachers Of the'staff of the author served as observers

of the blind. The observers were randomly assigned.to observe three

of the 30 teachers who had been randomly selected - 10 each from

groups A, Rand C. Each teacher was instructed in use of the

I.Ctservation Record Form. It was used in one observation at tfie-----T

observerts school before completing the three for the practicum.

RESULTS OF APPLICATION

The alpha coefficient for the Observation Record Form was .99.

This high an alpha coefficient is unusual. It indicates that how

a person was r &ted on any one of the 28 items was quite predictive

of how he was rated on the rest. It indicates that one overriding

factor or dimension pretty well accounted for the way a person was

1



rated. Whether this factor was rater bias or an underlying

characteristic pf ratees would require validation studies beyond
0

the scope.of this.effort.

Table 9 page 94 provides a summary of the descriptive data

for the record form. It,.can be seenthat:group;,A. (Meant: ?9.8 and BD

23.8) scored significantly in the direction of the author's expec-

tations. On this measure group B (Mean 66.3 and SD 39.3) scored

much better than group C (Mean 51.9 arid SD 2r.1.5).

a

It must be noted that fewer cases were available for the

observational analysis. Hence,,other things being equal larger

difference would be required for the res'tilts to be statistically

aignificriht. The descriptive data on this measure were pronouncedly

in thedirection of the author's expectations. It is not unlikely

that had the site of the sample been increased thestatistinal

test would have been significant. Had the distance between the

group means remained about the same4as the sample'size increased,

the above'statement would be but a truism.

Anaaysis of variance results for group means (Table 10 page 95)

was .123. This is above the conventional .05 level.of significance.

Thus, the null hypothesis of no significaht differencesramong group

means must be accepted though the finding does approach the level

of significance.

:ak
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CONUUSIONS FROM EVALUATION

Scriven's (197) Product Evaluation Profile (PEP)12 was used

to draw conclusions from the evaluation of the effort. These

statements and conclusions follow.

NEEDS (JUSTIFICATION)

Teacher'evaluation is mandated by state statute 231.29. The'

local didtrict has amplified statute 231.29.(2) (C) to make

classroom observation an adjunct to"teacher evaluation.

Local suggested guidelines for reappointment of instructional

personnel sets forth the major purpOse of teache/ evaluation

as the improvement of instruction.

Supervisory personnel (principals) cannot intelligently direct

improvement of instruction if they are not adequately prepared or

are not knowledgeable about what teachers are doing in the

classroom.. This suggests that the only way to actnelly know what

teachers are doing is to "take a long look" (observe) them in the

'classroom.

Teacher evaluation as practiced locally does not result ih

the district's initial goal statement of improvement of instruction.

The needed information for principals and teachers to make

instructional improvement decisions is not produced by this pro-
.

cedure. The major reason why this is true is because most

principals do not observe instructional staff at work.

If 'the district is serious about teacher evaluation for

instructional improvement classroom observations must be mandated

V l



through amplification of statute 231.29 (2) (C) and policy 4040.

A final aspect of the need for planned distiictwide

24

observation is the moral obligation involved. ThoSe charged with

the responsibility to evaluate the performance of others are morally

obligated to establish a basis for ratings made on evaluative

documents. The district's amplification of statute 231.29 suggests

this obligation but stops short of 4 mandate for observations.

MARKET (DISSEMINATION) ti

The market for classroom observationis extremely large as

teachers make up one'of'the largest work forces locally. The plan

to disseminate the prpduct would follow closely the.plan or system

already established for teacher evaluation. However, two complete

classroom observatiois would replace the single teacher evaluation
0

for annual contract staff during the first.semester. Tenured staff

would also get two complete observations during the first half year.

The second half of the-year one complete required

and a single teacher evaluation would be done for each teacher. Thus,

three observational reports would establish the major basis upon

.1

which instructional improvement would be suggested and evaluations N

documented,

PERFORMANCE - TRUE FIELD TRIAL

The proclact has just undergone a true field trial. Many more

replications are desirable. The actual field trial represented

by this document Phowathat attitudes are extremely difficult to

change or predict and are not significantly different among teachers.

0
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The field trial was successful in that a planned program was

developed and implemented. Criteria was developed and successfully

used by observers of the blind as a measure to rate acts related
2

to teaching. Criteria developed was an Observation Record Form.

PERFORMANCE' -TRUE CONSUMERS

TEACHERS"

Performance as related to teachers showed that they are

basically in agreement on the following: 1) The need for planned

programs in classitoom observation; 2) The lack of planned programs

for observation; 3) Beliefs, ideas'and attitudes about classroom

observation; and, 4) Very short time intervals set aside for

=observations when they are made.

The Classroom Record Form provided the most persuasive data

about teachers' performance during observation. The data indicated

*at teachers whose performance was rated poor was consistency rated'
/

that way and vice versa. This instrmment indicated that how a

person was rated on, any one of the 28 items was quite predictive

of how he was rated on the 'other 27 items.

PRINCIPALS

Performance on measures for the practicum indicated that

principals generally agreed with teachers on the following: 1) Lack
O

of planned programs of observation; 2) Relative short time interval

for those observations which were made: 3) Attitudes, beliefs,

and philosophical views about observation;,and, 4) Low priority
/

placed upon classroom observation as shown through ranking of

r.

V
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item Ei(See table 2 page 51 of Principal's Responsibility Rank

Order Form.

The overall status review pointed'up a poor performance

effort by principal@ with this vital supervisory function. This

26

may be-attributed to two factors: 1) Poor preparation of principals

for instructional supervisory functions; and, 2) Failure of'central

adanistrative staff and principals to place appropriate, priority

upon preparation for the task and commitment to instructional

supervision.

CENTRAL ADMINISTRATIVE STAFF

0 On the instruments administered to this group there was no

considerable differences in performance. However, this group

shares- with principals - the burden for poor. .performance

in instructional supervision as no direct mandate to carry out

a planned program of classroom observation has been urged.

PUPILS

..000 Performance of the most important consumer was not a variable

- directly observed or evaluatedluring this invettigation. To

determine if the performance of pupils was measurably improved inN\

a positive way would require validation studies beyond the scope

Of this effort.

CP ONIANCE-CRITICAL CMPARTSONS

Classroom observation, analysis and feedback or instructional
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supervision is for the specific purpose of improving the quality

of teaching and learning. Thera is no competitiOn formulated

or designed, for that exact purpose. Systems used in lieu of

Observations are teacher evaluations and/or assessments which

utilize observation as a source of data.

It'is evident that the people who are to be helped by evaluations

have the least confidence in them. There is little =prise that

principals and teachers look upon evaluation with distaste.

Most evaluation forms are checklists made up of divisions

which include personal characteristics, out-of-classroom relations

and classroom teaching. Thus, teacher evaluation instruments

are designed to got information about teachers first and their

performance second, By the time evaluations are done the acts of

teaching are near the end of school. Classroom observation keys

on the acts which take place in the learning environment during

an instructional period and stresses immediacy of feedback for

improvement. It is designed to help teachers better understand what

is being done, how it is being done, why it is being done and how

they may be able to vary and/or improve their performance and

studentS1 learning.

Teacher evaluations are geared to administrative functions

while classroom observations are for enhancement of teaching

learning. There is no critical competition which performs the

function of improving instruction and instructional supervision
zia

as well as classroom observation.

3,1



PERFORM/11M LONG 4''

Duration of ,project too short to give long term perform-once

information.

PERFORMANCE SIDE Eirl*TEI

The varied side effects of classroom observation, analnic

and feedback are. as listed below. The process helps teachers

and supervisors (principals):

1) Learn the complex skills of analytic perception of the

instructional process;

2 Develop skill in rational analysis of the instructional

process based on explicit observational evidence;

3) Develop skill and understanding of curriculum

impl mentation'and experimentation;

4) Estab "oh and maintain communication;

5) Enhance the :teacher's personal image through successful

functioning in terms defined by the teacher;

6) Develop a positive relationship between explicit

intentions and strategies and control over behavior;

7). Develop emotional tolerance for failures, supricec

and behavioral adaptions to cope with unexpected

circumstances;

8) Develop ability to agree and/or disagree without liming

disagreeable;

9) Develop ability to recognize and articulate previously

undefined problems;



10) Develop self-evaluation skills and techniques; and,

,11) Develop perceptual reality about teaching and teacher .

judgements.-

PERFORMANCE - PROMS,

OF CLASSROOM NATION
.

Clasoreom observation is a process which' included: t) l Pre-

.

observation Conference; 2) Classroom Observation; 3) Analysto

of Observational Data; and, 4) The Feedback Conference.,

Elimination of any step. Weakenn the effort to improve the quality

of instruction.,

The process described allows-teacher and principal' to

question the teacherfocdpcioionp-making procedures in a,continuouo

cycle of events docigned to develop skillOin analytic perception

of the inotructional rroceos.

The problemof pr&eso performance as related to clacoroom;.

observation is that those responsible for initiating ouch programs

almost never get started. Observational programs are rarely

implemented because of a lack of skill and understanding of the

compleic involvements in classroom instruction. There also exist©

a lack of commitment to carry out such programs. A moral question

,
,?c

is at issue relatiVe to the lack of observe tiofial riogramn. It is

morn improper to assess or evaluate the competence of anyone without

firsthand knowledge of the individuots perforthance. Claosroom,-

observation is designed to .satisfy this moraIethical consideration.
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OF IBIS DFFORT

Process and performance of Game are statedowder procedures

(S09 pages 6-7).

Di MANCE CAUSATION

The design of procedures (See pages 16-17) selected and used

was for the purpose of determining the effecti4eness of the

experimental variable. The evaluation of 00130 produced no signii.

ficant.differences among -groups on al but one of the measures.

The measures which produced' ignificant results in:the

direction of the author's prediction was the Observation Record

Form used by observers of the blind to rate teachers' classroom'

performance. The form established four areas which bring thorough

and complete teaching closer to reality. The areas are:

1) Classroom Organization, and Routines - A planned way of

doing things is necessary to help develop nejdelcli

structure and discipline as students seek to reach

higher levels of maturity.

Presentation of the Lesson Procedures used to accom-

plish stated goals is 'Mt heart.- oft the teaching process.

Thus, evidence of effective leadership must:be

sought in this area.
"i*

3) Teacher - Pupil Relationships - A case for classroom
r.

climate and environment hardly needs to be made. One

a.

must be aware of relationships between teaching success

and creation of a challenging and motivating atmosphere

within a classroom.

C 1 "



Pupil Participation and Effectiveness,of Instruction

-If one Considers pupils' participation in planting and

instruction as inportant then evidence of this must

. be sought.

PERFORMANCE - STATISTICAL SIGNIFICANCE

Inferential data provided results which did not reach the

.0 ,level of statistical significance. Differences

did approach the significance level on the Observation Questionnaire

and Observational Record Form (See resuitd for the throe instruments

pagoo 75 - 95).

PERFORMANCE - EDUCATIONAL SIGNIFICANCE

FOLTHE AUTHOR

There was educational significance for the author in planning,

producing and reporting the classroom observation practicum.

This Maxi II - effort gave the author the opportunity to

mot a need for understanding and implementation of a high level

program.Tt helped the author meet and fulfill a personal goal

which was to'significantly improve on the level of performance

exhibited in previous Mini, Midi, and Maxi efforts. A careful

review -of stated efforts au:centrasted with this one shows

significant improvement in the view of the author - evaluator.

The program developed, procedures used, sampling techniques

applied, measures and/or instruments developed for use and

experimental variable wore all expressions of a higher ilerceptual

and cognativo functioning of the author. Thus, educational

3 8



0 -O

4
A

0 I t

, it ,i 1

o ..

, -

.0, e ` 4.
Significance has been ,shown in re ect to, the airthor! a improved ,

A, o

` a

rs's

;

porforM4aco.

t 1 -
FOR TICO CONSUMER .4

Cel'o

0

. , .

A o
.A4 A.

0
V

, pZ. C,
0

!
,

he cOnsumprol philosophies?. vi64s, boliefe,.and/or.,attitud- es V
0 6

wer9.'.not $signi$5.cantly differea nab were theta) tral.to moasitiA'b*,
,

changed by instruments used or the.experimentaltVatiatile. 'Pad-
4.

4-3."

.
o 0

doom not 310-009 SailY, mean. the produat'.44.4,iailul. at this ohQek .`

.)
,.. e,

poiht. it very wellNmay be that'll* author,lc.designed inptruments

W

.O
Ao,

WA
...N,

e:
4 t., co

det get to the cord of conqOrn.
. s, , ..

4 o '.....,%., . o 1.- ....,

-Mewing data preVided by meabutes Use6itTbOoeMeii'dlear

.0 . , r' ki g4 .P41''' ..:2: ': *:' ' --": :-,i- '4
that thbo'oliasted' a large panorama for pittcalorita .0-1841.4 '0

,

but Iittlo lef7,',value !,,,!4;:Citaddp 44:,;,-,.' r '7

poncumerp,;in this !bate' gonmc
t '' ',

.o..

, .

0,

b. t , " o .,..p ^4'4 , A 4 ' ' *.

o

' , o . 1 If ,..., IA.
ro 41...'', 4'.1

Cr.),

., I l'Or'Al.

OSIR AND''e(4l, leffthrigsgi';!: .,
.--...VIV..';: '' ''''''. ''

o '4 ,4,4 IA. ''',.' 5?'''1'' 4,4: i.4:1': 1" ::''':.

,
The cost 0,;.'.:62,3=.7374 ,ft-i,4 ....10,:,044,Optota0lec4" in

several ways. , under ankiplaa:it in n'ecOssar4.40:,Iodk .at- cost

benefits an they rola.* to the comp() -titg:i.)---glso-.

-0
.

The b6sic cost factors of a planned program for classroom

observation would include costs for training personnel and.time.
m

1,ZINN,L44t,

Thom are two basic approaches to training personnel (priacipals)..

Those two arc: 1) Local system sponsored workshops aacervico):

,and, 2) Sending system representatives to established institutions

for training.
14W

In--the first plan the ,system hires one or more outside expert .

consultants to work with principals is 12 workshop cessions.

3j
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Those sessions would cost the system appi'oximatoly $600 lior

workshop for 40 principals. Thus, the cost for the year would

be $7200. To accommodate all olemoniary principals would =quiz.e

a throe year program tita cost factOr of $21,600.

'Time under this plan would. cost the system nothing as the

participants woul *taught to use available time morn

This Would be done by tea ing principalatoeliminato the

most prevalent time wastors in:' 1) Planning; 2) Organising

3) Staffing; 4) Directing; 5) Controlling; 6) Communicat-

ing; and, 7) Decision-Making.

)
In the second plan the system would purvey its person d61.-

and decide upon five individuals to be dent to a Cchool suchsas

Borvardcfor Clinical Supervisory Education.

Those) five individuals would be cent tolthe
. .

school with etipozd and oxpenoes paid during two

colected

°

dumsor coosiono.
S.

at an approximate cost of $25,000 to the system. This 'would

avorago $5,000 por individual-it4r the two 'summers.

rt Those five individuals would then roan to the district

torrk with a group of 18 .1, 20 principals in 12 workshop soosiona

during the year in development of classroom observation

understanding and instrumento.

a.
Coot for Limo would be as proposed in thefirst plan.

rs,

The outlay of approximately $25,000 over a peri ©d of three

years would yieldthe systom a more sophisticated and professional_

classroom observation program.

u



TEACHER EVALUATION

, The teacher evaluation system as currently implemented costs

the system nothing except limitedadministrative time. However,

it is not in direct competition with cllissroom observation because

it'is used more to build an administrator.daia bank than for the

imprdvement of teaching and learning.

There exists very wide dissatisfaction with teacher evalua-.

tions because they are thought to be, negative oriented and

meaningAess in terms-of helping individuals to improve.

CONCLUSIONS

It is concluded that a district wide observation program

would cost the system more initially that would the present

teacher evaluation progsm. Tfols cost factor would be offset

in tithe by better performance of teachers with more competent

instructional. supervisory assistance.

EXTENDED SUPPORT

No data available.

2
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LEVEL OF ACCEPTABLE PERFORMANCE



Sctivents PM° produced a 2.08 rating as applied by the

author which indicates performance of the product at the level of

acceptability.

uialmmemppfs.

As a result of the findings cited:through out this document

a statement of `recommendation's follow.

DISCiSSIOIIPERCEDING

Brighton and Rose (1975) listed the paramount. purposes for using

written eraluation:and/or assessments as follows:

1) To assess the overall school program to determine
how well it is progressing toward avowed goals; 2)

To provide a basis for improving instruction. 3)

To motivate teachers to;ender their highest
'level of professional service; ,-4) To help
teachers succeed in their chosen profession; 5)

To provide a basis for making` administrative
decisions; 6) Toprovide'a basis for developing
effective personnel practices; 7) To implement a

merit pay plan; and, 8) To keep records and
reports for administrative offices and Boards pf

Education.13

..,

so

The categories stated by Brighton are an accurate compilation

of the purposes-for teacher evaluatio and/or assessment as

suggested in the literature and distri t suggested guidelines for

reappointment of'ipstructional personnel. One might note that the

purposes are mostly administrative in ture by a ratio of seven

to one. This suggests that though sta ements profess the major

purpose to be instructional impro.ireMen in reality programs in

teacher evaluation are geared to admin strative functions.

4
Brighton frequently used "To provide the basis for" in his

statement of purposes for evaluation. This suggests that Brighton

1 4 2



36

. as well as administrators nationally concern themselves with

collection and accumulation of data. This must change so that

greater Concern is given to actions taken after data has been

collected. It is not enough to provide the basis for improving

instruction. ACtions must be taken to assure that teaching and.

learning are enhanced.

Literature on the subject of teacher evaluation and assess-

ment indicates that these programs are failures in terms of

improving teachers' performance with teaching-learning activities.

The programs are failures for the reasons that follow: 1) Instru-

ments used do not concentrate enough on the single most important

function of the teacher which is teaching. Too much emphasis

has been placed upon factors which are unrelated or are side
ti

effects to the central concern; 2) Feedback must be rendered

.

during the time when the act is fresh and the teacher has time to

improve.
a.

Tiring for teacher evaluation programs is unsatisfactOry

for remegliatift)problems of teaching which took place earlier in the

year; and, 3) Observation of teaching is considered by almost all

central administratorsas being an adjunct to teacher evaluation.

This places observation in a role of secondary or minor importance.

,Many building principals recognize the value of classroom

observation. However, many of these principals leave much to be

desired in observing classrooms. This could be due.to inadequate

preparation or a lack of any preparation for instructional
4

supervision.

Factors considered and stated above set, the bases for the five

recommendations which follow.

3
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STATEMEBT OF

Recommendations to improve the present situation are as

follows: That

1. A district policy 6e adopted which would amplify state statute

231.29x(2) (C) b*.eqUiring each principal or appropriate_

designee to complete three classroom observations, analysis

and feedback conferences for each teacher annually. This

would make principals' behavior consistent. with the overall

0
goal of teacher evaluation as set forth in opening statements

of Suggested Guidelines for Reappointment of ImstraCtional,

Personnel for 1974-75.

Guideline II (C) of Suggested Guidelines for Reappointment of

Instructional Personnel be amended so that,two formal

written feedback reports of classroom observations replace
ip

the evaluation reports for annual contract teachers during

the first semester.

District administrators recognize and acknowledge that

classroom observation, analysis and feedback is not an adjunct

to teacher evaluation but is co-equal in importance and is

more likely to achieve goal statements set forth in the opening

lines of Suggested Guides for Reappointment of Instructional

Personnel.

4. Those involvd in observing, teValuating and/or assessing

teachers' competence and performance be mandated - through

district long range planning - to become more skilled and

competent in cliniCal or instructional supervision.

a 44
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The district set up a plan and timetable to involve all

principals and/or appropriate designees in teacher evaluation

and classroom observation workshops designed to improve

instruction.

4
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EFFORTS TO rarbCT CHANGE

A final instrument was administered to teachers, principals and

selected administrative staff members. This instrument was an

opinionnaiie (Appendix D pages 96 - 100) which was structured to

solicit a yes or'no answer from each individual on six items. The

main focus of attention was on item. six (Appendix D palk 100) which

would determine if the three groups stated above would support a

proposed school board policy to establish the purpose of classroom

observation specifically for improvement of instruction.

Eighty-thre percent of teachers, 100 percent of the principals

participating in the practicum, 80 percent of the elementary principals,

executive committee and 67 percent of the administrative staff

membersTsaid they would support such a,,policy (See appendix D page 101).

The most Outstanding and key administrator acknowledged that

he could natzupport the proposed policy. The author restudied the

4oposal, State,Statute 231-.29 (2) (C) and Board Policy 4009. In

light of the review the approach toward trying to bring about change

was altered to recommend that current Board Policy 4009 be further
o

amplified to give co-equal importance to teacher assessment and

classroom observation'(See recommendation number one page 37).

Proposals and recommendations as well aBidata of the effort were

discussed With C. T.A. loaders. Got written statement and under-

Standing that some form of classroom observation request would be

46



included in negotiations for the organization's master contract

with the school system.

The compiled data of Appendix D and recommendations have been

presented to the following,with a request for support: 1) SUperin-
.

tendent of Instruction; 2) District Long Range Planning Steering

Committee; District Personnel Department; and, The District's

Policy Review Committee. These committees have recommendations

under advisement.

FINAL RESVITS

The total COBO model is being implemented at Rock Island

Elementary School. It is 4)a very important part of the school's

#

day-to-day operation; Without the program the school and,' staff
1

0
would not operate as smooth as they do.

Based on discussions with C. T. A. and -other key co ittees

there are expectations that the program implementation Will be

extended to other schools.

4
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APPENDIX A

TABLES
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STATUS (di CLASSROOM OBSERVATION

TABLE I

- ITEM 1
A.

A planned program of observation was

RESPONSES

implemented in

TEACHERS

my school

PRINCIPALS

a) Last year

b) Year before last

0 This year

d) Never ,

0) Nom/ of those listed 4

f) No response

6

3

.27 0

18

4

1

1

...,.

2

0

5

0

MINH

Observation'of first year (im the profession)
begin in

RESPONSES

teachers'

TEACHERS

classes

PRINCIPALS
.

a) Abguat

. b) September -

c) OctOber

d) November

o) None of those listed

f) No response

22

15

.3

0

. 16

3

I

2

5

,
1

1 .

0

0

4 o



ITEM 3

43

Routine classfoom observations usually begin in my school during

RESPONSES TEAC :101" PRINCIPALS

a) August 23 3

b) September 5

c) October 1 0

d) November ' 0 1

e) None of those listd 18 0

f) No response 1 0

ITEM 4

Observations in my school are

RESPONSES TEA PRINCIPALS

a) Not planned 39, 3

b) Planned to observe tenured teachers
only

0

c) Planned to observe non-tenured
teachers only

0 0

d) Planned to observe all classes
in rotation

4

ti

e) Planned for teachers and principal
to obserVe classes

10

f) No response cs 1 0

ti



44

purpose for observation in my ecnool is

RESPONSES TEACHERS

a) Teacher evaluation 38
kfg

b) Analysis of classroom behavior 7

1

c) Anaiysis of teachers' decision making 7

c) Improved learning by pupils

o) To correct teacher made errors

f) No response

PRINCIPALS

2

1

3

7

2

0

ITI 6

Classroom- observations are made of each teadier in my school

RESP USES TEA PRINCIPALS

a)

b)

ce.a month

One a semester

1

c) Once a year 0

d) More than twice a year ( 17

e) None of those listed 39 2

f) No resonse 0
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ITEM 7

When an observation is made in my school,

RESPONSES
----------

it includes

TEACHERS PRINCIPALS

a) Classroom observation only

b) 'Classroom observation and analysis

c) Classroom observation, analysis
feedback conference v.-

d)
..

ClaStFoom observation, analysis,
feedback conference and written
analysis

e) All of D and plans for next
observation!'

f) No response r

8

14

and . 20

4

.

7

1

1

4

,

, 0

t
.

.
ITEM 8 0

.

Observatieni5 in my school'are usually

RESPONSES

planned for

TEACHERS

,

PRINCIPALS--,...,

a) 8 - 10 a. m. I '.

i

b) 10 - 12 a. m.

c) 12'... 2 p. m.

d) 2 - 4 p. m.

o) Widely varyitv times

f) No response

.1

0

0

0

51

7

0

1

0

C)

8

0

t
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laacroom observations in

pESPONSES

a) 20 - 30 minutes

b) 30 - 40 minutes

c) 40 - 30 minutes

d) 50 - 60 minutes

o) More than 60 minutes

f) No response

*IT'Di 5

my school are usually piagaed to 'last

TEACEEMS

ITEM 10

Classroom observatiOns in my school

RESPOIMES

a) Planned by the principsile.

b) Planned by the teacher

c') Planned by the principal and

a) Planned by a committee

e) Non© of those listed

f) No response

ar

PRINCIPALS

31

6

6

3

.0

1 0

2 0

21. 0

:110"

teacher

PRINCIPALS

28 8

1 0

9 1

0

20

I

4

r
el

Q

0

8

/4'

lj



A

3

.
ITEM .11

Diccupeibn of oboervational data in my
p(

RESPOMES .

echo i

TEA 4,.

.

.

PRINCIPALS

a) Mainlrbythe principal

b) jolhtly by the principal and
teac1 r

.

C) Sold m a concorn'given
ration, i

By the otaff in profemional
meetingo'

o

o) None of th000 liotod .v.

. .

) No re .onoe

31
.

.

.

1 a

14

.

.

2

7..y

.

.

, -40

.- .

It

. , ITEM 12

Diocuocion about oboorvational data in

RESPONSES e,"

my cchpol center°

TEACH=
,

around

-
PRIeCIPALS

.a) Principal' ppiniok about

oboorvation
,

b) inforencob mado by tho principal

,

. I

c) Teacher'o opinion about oboerVation

;-
.,

I

d) Inferoncoo natio by-the toachor

o) All of thooe liated above

f) Jto reoponoo

_

15

1

=
0

32

9.

1. ,-

t,

0
.

0

,
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Discus abouellservational data in my school is

RESPONSES TEACHERS

a) What the principal feels is best

b) What research findings iudibate

) Helping the teacher do better
what she'sidecided needs to be done

d) Staff agreed upon ways to do things

e) All of those listed above

f) No response

irected toward

PRINCIPALS

26

9

4

0

5 5



RAM( ORDER OF PRINCIPAL'S RESPONSIBILITY

TABLE- 2

SUPER-

RANKS TEACBER PERCENT- PRINCIPAL PERCENT- INTEN- PERCENT-

RATINGS AGES .RATINGS AGES DENT AGES

RATINGS

.ITEM A

PREPARE AND SUPERVISE SCHOOL'S BUDGET

\15 26 2 :22 20

6 10 11 0

3 7 12 1 20

6 10 0 0. 20

5 If 7 11. 20

6 5 9 0 0

-7 3 5 11 0

8 2 1 11 0

9 11 19 22 20

%.

5 b



ITEM B

DEVELOP AND MAINTAIN INSTRUCTIONAL; PROGRAM

1

2

3

4

5

6

7

8

9

15

9-,

5

5

-4

2

3

23

26

16

9

9

7

3

5

2

5

1

.1

56

11

11

11

0

0

0

11

0

0

0

`0

'8o

30

0

0

-0

0

0

0

0

ITEM C

FAMILIARIZE TEACHERS WITH AVAILABLE RESOURCES & MATERIALS

2 1 11 0

2 2 3 2 22 0

3 8 0 0 0

4 5 9 0 0 0 0

5 ,7 12 ° "2 22 20

6 12 20 2 22 3 60

.7 5 9 2 22 0 0.

8 13 22 0 0 0 0

9 5 9 0 0 20

5'i



.ITEM D

MANOMENT OF SCHOOL AND STUDENT BEHAVIOR

147

5.

6

7
8

-9

4

6.

R 9

8

8

5

8

8

14

14

9

14

14

3

0

4

-0

0

11

0

11

.44

.33

0

ITEM E

. OBSERVE AND ANALYSE LEARNING ACTIVITIES

0

0

0

20

0

20

20

0

0

20

1

2

3

If

0

3

6

4

0

5

10

1

1

11

0

11

11

0

1

0

20

0

5- 7 12 11 . o .0

6 6 10 44 0

7 19' 33 0 0 2 40

10 17 0 0 1 20

9 3 5 1 20



ITEM

ORGANI4LSCHOOL AND STAFF'FOR INSTRUCTION

52.

1

2

15

17

26

29

17

3

4

0

33 2

3

0

4o

60

03 16

4 7 0 0 0 0

5 5 9 2 22 0 0

6 2 3 0 0 0

7 5 9 0 0 0 0.

8 0 0 0 0 0

9 o 0 0 0 0

ITEM G

ASSESS PROGRAM TO DETERMINE PROCESS TOWARDS OBJECTIVES-

1 6 10 2 22 ,1 20

2 7 , 12 0 0 0 0

3 5 9 1 11 0 0

4 9 15 3 33 2 4o

5 7 12 11 0 0

6 9 15 0 0 0 0

7 5 9 11 20

8 5 9 11 .20

9 5 9 0 0 0

r



ITEM H

INFORM PARENTS AND CITIZENS OF SCHOOL'S CURRICULUM & HOW IS WORKING

2 . 1 11 1

2 2 0 0 0

3 3 5 0 0 0

If 2 1 11 0

5 .2 1 11 1'

6 7 12 1 11 0

7 8 14 0 0 1

8 12 20 2 22 2

9 24 14.1 3 33 0

20

0

0

0

20

20

20

0

ITEM I

SE(41EL MATERIALS & SUPPMS NGEDED TO

/2

3

4

5

6

7

8

9

1

15

7

2

5

3

12

26

12

3

9

2

2

0

0

0

2

TEACH L.N.t.ECTIVELY

AN.

11 0

22 0

22 1

22 1

0 1

0 0

0

`0 1

0

0

0

20

20

20

0

20

. 20
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APPENDIX B

PRINGIAL'S HANDBOOK FOR CLASSROOM OBSERVATION

I;

SAMPLES OF:

GOALS AND OBJECTIVES

GOALS AND OBJECTIVES ACHIEVEMENT FORM

Gi

If
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CLASSROOM OBSERVATION BY OBJECTIVES MODEL.

The first phase of COBO begins before the program has started.

This stage is the goals setting and review stage.

The COBO model is designed to follow the normal school year with

preparatory activities beginning in May. However, it is flexible

enough that the program can begin at eny time during the school

year. Also, steps of the program may be taken out or shifted around

as long as the basic concept of observation by objectives is retained.

STEP ONE - ANALYSIS AND REVIEW OF GOALS

Principal and teachers onllyze and review school district's

goals and objectives for' the following year.

1) Briefly outline them in condensed form

2) Discuss them in detail with staff

3) Aid staff in understanding the rationale and reason for.

district's goals and objectives,.

STEP TWO - NEEDS ASSESSMENT

Guide staff through informal needs assessment for school based

on students io be served and local school resources available.
A

THREE - DRAFT GOALS AND OBJECTIVES -De

Principal and stef develop rough.draft of local school goals

and objectives based on needs assessment and district goals and

G `1/



objectives.

b.V.P.V FOUR - PEINCIPAes GOALS AND OBJECTIVES

Principal develops his goals and objectives for the coming

year.

1)

56

Should cover the same, areas teachers will write objectives

for.

Should be ,consistent with both district and local school

goals.

.3) Mechanism should be provided to allow teachers to make

suggoctiona for coma-of the principal's goals and objec.

*tines.

STEP- FIVE - PRINCIPAL AND STAFF REVIEW GOALS

Principal and staff analyze and diacuss his goals and objec-

tives (The relationship among district, school and principal's

goals and objectives should be realized and understood).

STEP. SIX . REVIEW THE ROLE OF THE CLUSROOWIEECHER

Principal and teachers review the role of the classroom

teacher on come to an agreement upon four or five areas of

A- responsibility and concern to concentrate on improving the ensuing

year.

`s



EXAMPLES:

1) Classroom Instruction

a) 'Teacher writes ane goal (What is to be improved)

b) Teacher writec one or more objectives

(Row he plans to achieve the improvement)

n how we will know when the objective (s) has

been achieved

2) Interipersonal Relations. with Pupils

a) Teacher writes on goal (What is to be improved)

b) Teacher writes one or more objectives

(Row he plans to achieve the improvement)

c) Ekplain'how we will know when the objective (s)

has been achieved

3) Intorperoonal Relations with Parente or Staff

f-a)
Teacher writes one goal (What is to be improved)

b) Teacher writes one or more objectives

(How ho plans to achieve improvement)

c) How will we know when the objective (c) has been

achieved

4) Professional Participation (Diversified Category)

a) Teacher writes one goal (What is to be improved)

b) Teacher writes one ermore objectives

(Mow he plane to achieve improvement)

o) How will we know when the Objective (s) has been

achieved

6"

57



NOTES:

1) Under atop coven, the areas ,may be designated by the

principal or agreed upon by the principal and staff

2) Total number of goals four

3) Total number,of objectives under the combined four areas

not to exceed ton

4) Professinnal participation may include serving as committee

J

chairman; inservicsor university courses; other leaderhip

roles; becoming more Skilled and knowledgOdblo 3d .a

.specific area; and etc.
tr=:,

STEP SEVEN - nitorifira GOALS

Teachers formulate individual goals and objectives for

coming year (Encourage teachers to -keep district and:school goals

in mind).

STEP EIGHT - FINAL DRAFT OF SCHOOL'S GOALS

\\\\\ Principal and staff go back to Second draft of school's goals

and\objectives. Discuss, rewrite and -formalize them. ,Write final
f

draft.

STEP NINENCONEOMMM) S holtULE

Principal makes and distributes conference schedule.

STEP -TEN - PRINC1P4L4EACHER CO I pi US

Principal and individual teacher's discuss the goals and

objectives of the teacher.

4I
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Principal listens to teacher and makes appropriate

suggestions if needed.

'2) Principal pledges his help, support and!ssistance

towards the teacher's realization of his goals and

objectives.
IS

STEP ELEVEN - GOALS _AID OBJECTIVES

Forms listing the goals and objectives foil the district,

9 prinoipal and school are made available to teachers. The form -

for each goal and objectives - include appropriate blank space'

for the individual teacher to write in her goals and objectives.

STEP TWELVE - TEACHER COMPLETION OF FORMS

Each teachek completes two copies of each of her four goals

and objectives on the forms provided.

1) One set of goals and objectives to principal

2) One set of gcals and objectives kept by teacher (See

samples which follow)

STEP THIRTEEN' - PRE-1.)LAMIIN3 CO II W NCE SCHEDULE

Principal sets up individual teacher conference shhedulo for

preplanning period.

STEP FO N PRE - PLANNING CONFERENCES

First preplanning staff Meeting principal hands out conference

schedule. Total staff meetings should be one or two in number anc

of short duration. Releade teachers to-get into their classes.

Gt;
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During the preplanning parioA complete individuaf.:oLher

conference echodule. Concerns of the conference focue on the

teacher's goals and objeetivea. Flexibility is allowed the 'teacher

do that he may change, add or delete from the goals and objectives

estabiiehea in June. The principal again pledges his helpv auppori

and assis;:ance to the teacher.

STEP kIFTEEN - NEW, TEACZER CO 01=AND ommorms

Principal meets with new teacher (D1,and-discuss requirements

and procedures for establishing individual goals and objectiliue.

A veteran staff member is assigned to work with the now teacher in
4

establishing his goals and objectives.

STEPS w OH? PRIZt3tat S didt-SSROM VISITS

a) Principal visits' and talks to each *lass briefly.

b) Principal and teacher steering or advisory committee.

set up 'Schedule for classroom observations.

1) Priority given to scheduling annual centraot

teachers first.

a) Continuing contract teachers are woOhed into the

coledule on a random selection basis with (a

complete rotation of the schedule required)hefere

a second observation.

3)- lAtmlnrtions ara-rapt-up-orFtwo=m=day-baciicrwith-

understood flexibility to me et emergescies.

6



STEP SEVENTEEN -:CLASSROOM OBSERVATIONS

Principal's observation of classes begin. In-classrooM

observations start ana follow the series of activities outlined
0

1) Principal-teacher preobservation conference

a) Should be held one to three days before classroom

observation.

b) Focus of the conference is the teacher's loals,

objectives and intentions. ,

0

c) Purpose is to reassure the teacher of principal's

helping relationship, reduce her anxieties, relax

her and open up two way communication.

d) Decide and agree on w

techniques' will be used t

if any - ,instruments or

observation.

a) Classroom Observation

-a) 'Principal trisitS classroom for a period of time

between 45 - 60 minutes.

cord data during.; classroom

O

b) Principal observes to see what is happening.

c) Prinpiparecordo verbatim what happens.

d) All data must be as true as accurate and as complete

a representation of what took place as possible.

o) Principal makes no value judgements except after
V WAb,.

thorough di*uppion of the data with the teacher.

0



3) Anc.lye1.:1-0f-Data :Strategy for Conference.

a; Data should be analyzed and written up within eight

hours.'

Facts - not pertonal inferences - of the dat* should

be analyzed in relationship to the teacher's goals,

objectives and stated intentions.

c) Make sense out of observational data.

62-

I.t

d) Strategy of the conference is based on analysis of data.

1) What issues to treat?

2f 'Which data to cite?

3) What goals and/or objectives to aim for?

4) How to begin?

5) How to end? 4011

6) Whb should dOl*what?

7) How will teacher be drawn into self-analysis of

data?
o 4

4) Feedback :Conference - This is the most significant phase.

of COBO.

a) Conference should be held within 24 hours with a

maximum lapsed time of 48 hours.

Classroom observation cycle should never end befole
>

a feedbadeconference is held with the teacher.



c) Principal accepts the existence of problems without

attaching any stigma to the teacher for having th

d) Principal must signify to the teacher that the

teacher is important to him and try to put the teacher

at ease by encouraging him to express his views of

.hiaperformance.

1) Where was his performance above or on par with

63

his plans and expectations? Why?

Where was his performance below his plans and

expectations? Why?

e) Principal informs teacher of his perceptions as to

what was achieved in terms of the teacher's goals,

objectives and expectations.

f) Principal makes,concrete suggestions and recommendations

for improvement where performance was weak and for

further development of strength where it was satis-.

factory.

Prinbipal opens himself to thorough questioning

and discussion by the teacher of his views and

judgements related to elements of the teaching and

analysis of the data.

h) Principal inally - gives teacher opportunity to

deal with he personal analysis of the teaching
D

and control of decisions about his own behavior.

i" d
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Te cher and principal agree on future teacher

the conference session the principal assumes the role

of a coach not a critic. What he seeks to do is to help the

teacher conceptualize and analyze the situation and problems. He

then begins to help the teacher construct strategy (A plan of action)_;

through suggestion of a series of instructions, comments, questions,

suggestions and constructive feedback. 'The key, aspect of the

conferenCe is that the teacher ,is led to analyzo, discuss and correct

matters to improve his performance himself. Thus, the teacher takes

charge of his personal destiny and has a better understanding of his

expected performance outcomes.

5) Post Conference Analysis

a) Principal reviews the C ompleted COBO cycle with

deliberate consciousness of, and purposeful control

overt what he has done and plans to do with the

teacher.

b) Principal plans,to modify his supervisory practices

to fit circumstances by reviewing:

1) Supervisory' techniques

2) Implicit and explicit assumptions

4



65

3) Predominating value

4) EmoticIll Variables

5) Goals and objectives

6) Recycle` every aspect of step eighteen with each teacher

in rotation by schedule

STEP.EIGHTEEN - TEACHER'S A Di Ni'. AND ASSESSMENT CONFERENCES

Annual contract teachers/ go4ls achievement and assessment

conference.

1) '\Reviewing (tata gathered through COBO with individual

teachers.

2) Riview teacher's goals and objectives

3) Make determinatibn as to whether or not goals and

4)

objectives were achieved.

e goals achievement form for each of the four

with teacher-assistance (See sample which follows).

5) Make concrete suggestions to teacher where failure is

STEP NI

noted.

N - STAFF ACHIEVEMENT AND ASSESSMENT CONFERENCES

Same as step eighteen for all instructional staff members.

MA' TWENTY - STELRING COMMITTEE REVIEW

Steering Committee holds goals and objectives achievement

conference with principal based on his formulated goals for the

school year.

Conference and recording of data follows same format as

stated for teachers.



STEP TWENTY -ohm - START RE-CYCLE OF COBO
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SA.MPliE I

Rock Island Elementary School

ttatement of Goals and Objectives for 1975 - 76

District Goal _I A
N

Annual diagnoad of each child's instructional needs and develop-
.

ment of instructional programs of individualized and personalized

instruction.'

District Objective (s)

To provide instructional services appropriate to the needs of the

,students of the district.

PrAcipal Goal I A

Diagnostic testing of each child in reading, spelling, mathematics

and handwriting.

Principal Objective (s)

To identify students' needs and develop appropriate programs

and prescriptions for instruction during the first three weeks of

school.

TO place pupils into Programs appropriate to their needs-and

consummate with their abilities;
at

School Goal I A

Develop and maintain an instructional program based on diagn6stio

test results and the need of'Whe students.

ry 4i



A

SchoolajectiveAl,....,r
1) To administer diagnostic tests to each ch1.d6t the beginning

of school in reading, spelling, mathematics and hanawriting.

t) To establish and maintain an instructional, program based upon

the needs of students as determined in objective one.

I

0

68'



Teacher Goal X A

Teacher ObJective (s)

I

t)

Teacher',

Principal

Date

t.
0

69

'31
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SAMPLE IT

District Goal Ix A

Citizen participation in educational processes

District Objective (0)

Encouragement of parents and other citizens to participate in

volunteer programs in instructional or support roles.

Frinciel Goal II A

More active participation of parent organization and parents'

advisory council.

Principal'ObAective (s)

To establish a school program through the parents' organization

to solicit and retain wider usage of volunteer help in:

1) Media Center

2) Classrooms

3) Cafeteria

School Goal II A

Greater involvement of parents and/or local citizens in volunteer

school activities.

School Objective (s)

1) Retain the level of interest and involvement of local citizens

in present tutorial activities related to language arts and

mathematics.

2) To have all teachers seek to actively engage every parent in

the present organization's activities.

a



3) To have each teacher actively seek to get ten parents to

servo as volunteers in various roles.

b

71
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*
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Teacher Goal II A--\\

Teacher Objective (e)

0

Teacher

Principal

.Date

I Z.9



r
Teachto:

SAMPLE III

TEA GOALS ACHIEVEMENT POEM

73

School:

Principal.:

Date:

Cheek appropriate area for goal:

( ) Classroom Instruction

) Interpersonal Relations with Pupils

( ) Interpersonal Relations with Parents or Staff

( ) Professional Participation

Statement of expected goaland objectives

Adequate support given (Check Yes - No)

Yco ( ) No ( ) By Principal

Yes ) No ( ) By Support Staff,

1r

Check One:

Teacher

( ) Did not meet goal

) Not or surpassed goal

go
4N



Signatures:

Teacher:

Principal:

Date:

NOTE: ONE SHEET IS CMPLETED FOR EACH OF FOUR TEACHER GOALS.

.0

"a

0

10,

71+
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SCAR OF MEASURES,

.

75

Items on. the Observation Attitude and Classroom ObservatiOn

Questionnaires were scaled by the authop in line with the responses

he considered most desirable for each: one. The scale of scores

for respohses to each item ranged from a score of four for the moot

desirable response to a score of one for the least desirable response.

The Classroom Observation Record Form was divided illto four

categories. Each of the four categories were sdbdivided into, coven

concerns. The seven items were scaled from four points for

superior pernrmance to 0 points for unsatisfactory performance.

This arrangement provided one overall measure to be static-
.

tically treated and evaluated for each of the three measures.

82.

1
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TEACHERS' CLASSROOM OBSERVATION ATTITUDE QUESTIONNAIRE

TABLE #3

To complete the questionnaire read each item and decide if you

strongly-agree, agree, str ugly disagree or dibagree with,the state-.'

h4//°ment. Place an X in t "column which most)aearly expresses your
--- .

feeling toward the statement.
t

o.

.. . dir
0
<4
c/2

A
H

1)-1
1-4

to

0
<4
c/2

A
H

,
.

1. I think about what the

observer max say long after

he/she has gone.

#7

12.7%

2

#22

40%

3

#3

5.5%

4

#23

41.8%

2. "I need five or Aix -ninutes

to pull myselk together whenr
an observer arrives unannoun=.

cad. .

1

#3

.5.5%

2

#14

25.5%

3

#7

12.7%

4

#31

56.4%

3. My teaching is affected by the
. -

behavior and attitude.of an
4

observer.

P

2

#24

43.6%,

#2

3.7%

4

#29

52.7%

.

4.- I feel nermpue during

observation.

1

#2.

3.6%

2

#20

36.4%

3

#2

3.6%

,4

#31

56.4%

5. I don't like for an observer
.

to talk to the''.children 0

. because-it distracts attention.

1

#4

7.3%

2

#11

20%

3

#5

:9.1%

4

#35-

63.6%

a
't

8 3
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I worry about what the

observer writes-downhile
--A..

observing.

, ,

o

.

0
.4
co
1-4
A

O
C4

tfl

M0
Cf2HP

1

#2

3.6%

2
#21

38.2%

4
#13

5.59

3
#29

52.7%

7. I try to do things in the way

I think the observer approves.
,

1

#1

1.8%

2
.

#12

21.8%

7j4

#8

-14.5%

3

#34

61.8%

: i
41 s)
am relieved when the

observer leaVes.

1

' #3

5.5

2_ ..

#30°

54.5%

3

#2

3.6%

. if

#20

36.4%

,

S. My greatest co cern is

whether the o erver knows

why-we are doing certain things.

1

#6

10.9%.

2

#22

40 %

3

#7

12.7%

4

#20

36.4%

0. I am embarrassed if children.
4

do not underst d(or, follow

4 directions during observation.

1

#1 ,

1.8%

2

#11

2O

If

#5

9.1%

3

#36

69.1%

0 I pray that no, child misbe-

haves or has to be disciplined

during classroom observation.

'.1

#4

i' 7.3%

2

#14

255%

3

#5

901%

If

#32

58.2%
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*
A

'

I sort of ignore the

. presence of an observer

unless the observer comes''.

to me. u
.

a

.

34,

A

7.3%

,

4

#44

80%

#1 ,

1.8%

#6

10.9%.

8i)
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CLASS*M OBSERVATION WiSTIONNA1RE

TABLE #4

To complete thequestionnaire read each item and decide if you

strongly agree, agree, strongly disagree or disagree with each state

ment. Place an X in the column which most nearly expresses what you

believe about that statement. The word observer referred to throughout.
_

the questionnaire means the principal..

.EXAMPLE: 6

I believe an observer should not

take notes during observation.

M
<4

N
R0
N
to

d
A0
to
I-1

<4

00
r4
E-I

ta

1
c.,

<4
to
I-1A

X
- , .

,

1. I believe an observer's bias

can cause him/her to be more

4

#15

:3

#38:

1

#1

2

#5

25.64.4%4% 1.8% 8.4%
subjective than objective.

0

2. I believe that the observer and
4 3 1 2

teacher should agree on forms
#16 #32 #1 #10

and instruments-to be used.
28.2% 54% 1.8% 17%

.

3. I believe that observation's 1 ,2 4 3.

most important purpose is to

get underbtanding/of classroom

#13

22'.2%

#28

46.4%

#3

5%

#141,

26.4%
41-

activities. 1 ,

4

8t
0
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4. I believe that observation

should focus directly on

ka

learning activities and

incidentally upon the teacher.-

a

M
ca,

MH
al

P.3

C 0A

E-I

.

d.

k 3 . 1 2
. 1r,

.. . #13 #29 #2 -#15

.
.

..
?2.2% 49% 344% 25.4%

5.. I believe that facts must be 4 3 1 2

kept free of inference if ,#130 #34 #1 #11

observational analysis is to be 2.2% 57.5% 1.7% 18.6%
.

reliable.

6. I don't believe most observers 3. 4 1 2

are prepared to help teachers #6 #19. #5' #29

make thorough analysis of learn-

ing activities.

10.4% 32.2% 8.4% 49%

.

,

, .

7. I believe that teacher evalua-

tionis the least important

reason for observations.

41,

08 ,

13.5%

3

#20

33.9%

1

#3

5%.

2

#2:,

47
/
0%

8. I don't believe the.concerns of 1 2 3 4

a thirdparty should be included #9 #35 #2 #13

in a. rieedback .conference. 15.1% 59.3% 3.4% 22.2%



.81

9. I believe it is acceptable

. .

and necessary at times for,an

observer to talk to children .

'during observatior.--
4 -

.
,

.

.

tn

AI-4

3

#8

13.8%

If

#42

71%

1

#2

1b11.8%

I,.

1

-)
iro'

m2

#7

m1.8%

10. I believe feedback confeience -

emphasis must be impersonal .'

andfor,instructional improve- i

ment.

4

#15

25.2%

3

#

64 4%

2

#6

10.4%

I believe an observer records

.what he/she sees exactly as it

happens withttut assigning value.

3

#4

6.9%

4

#20

33.9%

1 2

.

#5 #30

8.14 50.8%

12. I believe observer bias can be

'controlled through electronic

monitoring and self analysis.
.

4

#1.$i"

1.8%

3

#21

3506%

1 2

#11 #26
coi

18.6% 44%

13. I believe that observational
,

purpose determj.nes how and

what data is fed back.
-

3

#5

8.4%

4

#50

85.4%

1 2

#1 0
1.8% 4.4%

,

8 o
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14. I believe all artificial

situation is set up when teacher

and obrrver plan the observation I
va

together. . °

H HA

. .

4

. .
.

1 2 _ 4 3

#9 #31 #a #17

1.1% 52.28 3.6% 28.8%

15. I believe the feedback conference 1, 2 3' 4'

focuses on all concerns which #5 #39 #4 _ #11

require corrective activity. 8.1% 66.1%, 6.9% 18.6%

o

d

0

.

.

4

1



Teacher:

CLASSROOM OBSERVATION RECOIID FORM

TABLE #5

Area Observed:

Date of Observation:

Grade:

Total Accumulatoa Points:

Room #

83

# In Group Observed:

Level of Group Observed:

Time: 'From

Observei Siggiture:

Overall Ratings:

To: -

. x

\ 'CATEGORICAL RATINGS

1-01' OR VERY GOOD FAIR 3NSATIS-

4 GOOD 2 1 FACTORYPART 3 - 0

POINTS POINTS POINTS POINT POINTS

.

.

CLASSROOM ORGANIZATION & ROUTINES

.

,,

.

SECTION g 1

.n

' .

1. Methods and techniques used
for instruction aided the

1,7i #5 #10 #7 #1

group in accomplishidg
23.3% 16.7% 23.5% 23.3% 3.3%

. objectives
4 - .r.:--------

2, Environment was neat,
orderly and free of health

#6 % #11 #6 #4 #3 .

and safety haprds 20% 36.7% 20% 13.3% 10%

3. Evidence of children's accop- .#5 .#6 #10 #7

.

#2

. tance of responsibility for
.

various tasks and assign-

ments .

16.7% 20% 33.3% 23.3% 6.7%

0
* .

,

4. Pattern of organization
clearly defined and accep-,

"'table for lepson observed

.

#7

. 23;3%

#9

' 30%

#6

20%

#7

23.3%

#1

3.' /37_

'



CATEGORICAL RATINGS c)

.
I'm' OR

4
POINTS

M%
GOOD

3

POINTS

GOOD
2

POINTS

FAIR
1

POINT

UNSATIS-
FACTORY

0

POINTS

CLASSROOM ORGANIZATION & ROUTINI
SECTION: 0 1 .

.r

6. Nateilals of instruction
were readily available and
appropriate to the groups'
use o

li

23.3%

#3

43.3%

#4

.

7 13.3%

#5

16.7%

#1

3.3%

7. Noise and movement of
students are producive
towards realization of ob-
jectives of lesson .

#5 "

16.7%

#7

23.3%
i

.'

#6

ao%

' in,

3.3%

#5

16.7%

_

9

4



c.

CLASSROGI 0 :101'VATION RECORD .FORM

8.,

. CATEGORICAL RATINGS

P. A R T

0.

.

SUPERIOR

4

POINTS

VIM
GOOD
3

POINTS

GOOD

2 .

POINTS

FAO
1-

POINT

b r:SATIS-

FACTORY
0

POINTS

PRESENTATION OF THE LESSON
..

SECTION 0 2
.

1. Uco of ABU', appropriate aids
15 #8 #' 1 #4 #2

programmed materials 16.7% 26.7% 36.03.3/ 6.7%

ry-..........L.--............

2. Understanding and knowledge #11 #9 #5 f #4 #1

of materials and subject .:4

matter presented
",36:7% 30$ 16.7% 13.3% 3.3%

Objective clearly defined #7 #9 #5 #6 #3

and established pattern for .

accomplishing same was
,

evident'
2.3% 30% 16.7$ 20% 10%

4., Methods, techniques and

materials used follow an&
orderly and systematic

#8

26.7%

#9

3C%

#4

13.3%

#8

26.7%

#1 4

3.3%
sequence or progression

i

,5. An appropriate variety of
exorcises and activities

#4 #10 #7 #7 #2

used .

1 4

,

13.3% 33.3% 23.3% 23.3% 6.7%

6. Appropriate of pattern of
communication for lesson
observed

i'.15

16.7%

#10

33

#5

16.7%

9
30%

#1

.3.%

involvement o' individuals .

and/or groups in teaching -
learning) acitivitioo

#4 #13 #4 "fri8 iii

13.3% 43.3% 413.3% 26.7' , 3.3%
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CLASSROOM OBSERVATION RECORD raml

........

CATEGORICAL RATINGS

.

PART 1

1 ' Del OR
4.

-POINTS

VERY
GOOD
3

Polies

GOOD
2

POINTS

11AIR

1

POINT

_

UNSATIS-
FACTORY

0

1 POINTS
.). .

.

TEACHER-PUPIL 'w , ONSB1PS

=ON # 3

1. Use of good judgement in .

handling breaches of behavior
and problems

#3

10%

#1

36.7%

#6

20%

#8

26.7%

#2

6.76

2. Maintaining satisfactory
classroom behavior and con-
trol

#7

25.e

#8

-26.7%

. #5

16.7%

#6

20%

#4

13.3%

3.

,_

.

Atmesilere and relationships
conducive to a good learning
environment
. .

_

#7

23.3%

...

#6

20%

#7

23.3%

.

#7

23.3%

. .

#3

10%

4. Provides for individual
student needs

.

#4

13.3%

#13

43.3%

#5

16.7%

#6

20%

07

6.7%

5. Recognizes and nurtures
humaneness in interaction

between and among pupils-
teachers and pupil (s) -

*lit (0)
x

#6
.

20%

/

.

#9

50$

.

i/A8

26.7%

#5

16.7%

#2

6.7%

6.
.

Displays enthusiasm for
working with children

,

#7

23.2%

#7

23.3%

#8

26,79i

#7

23.3%

01

3.3%

7.

.

Stimulates pupils to think
originally and independently

.

#5

16.7%

.

8

26.7%

#8

26.7%

#8.

26.7%

#1

3.3%
_
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CLASSROOM OBSERVATION RECORD FORM

CATEGORICAL RATINGS

'

.

VERY
GOOD

3
POINTS

GOOD
2 )

POINTS

FAIR
1

POINT

UNSATIS-
FACTORY

0
POINTS

l'N' OR
4

POIATS

.

QPUPILS' PARTICIPATION & m CTIVE,

NESS OIWNSTRUCTION
SECTION i-4 4

1. Demonstrated enthusiasts for
instructional tasks and
activities

?,8

26.7%

#6

20%

#6

20%

#9

30%

#1

3.3% .

2. Total participation of
.pupils in whole class, in-
dividual or varied groups'
Activities.

#6

20%

#11

,4

36.7%

#5

16.7%

#6
-

20%'

#2

,

6.7%

3. Relevance of instructional
activities .

#8

26.7%

#11

36.7%

#4

13.3%

-rV,

<46.7%

#2

.6.7%

. Directions and activities
clearly presented and under-
stood by pupils

#5

/16.7%

#11
.

36.7%

#6

20%

#7

23.3%

#1

3.3%

Appropriateness of the kind
and level of instructional
materials Wand activities

7

23.3%

#12

40%

4
13.37

#6

20%

#1

3.3%

. Pupils demonstrated growth
in self-discipline and self-
control while completing
activities'

.

#5

16.7%

#9

30%

.

#5

16.7%%

.

7

23.3%

#4

13.3%

7. Workmanship habits demonstra-
ted through activities
completed by pupils

a

3

lo%

#11

35.7%

#5

16.7%

8

26. 6

#3

lc%
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CLASSROOM 0 VATION RECORD FORM

88

Please use this sheet to briefly summarize the observation

by placing appropriate comments undiv each section.

CLASSROOM ORGALIZATION .AND/ROIJTIAES

10M.

PRESENTATION OF LESSON

foe PUPIL =LATIONSHIPS

Q

a
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